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ITPUMEHA BEIITAYKE UHTEJIMTEHLHUJE Y PARY
CA YYEHUIIMMA MJIABUX PASPEJIA
OCHOBHHMX HIKOJIA

Caxxcemak: Y pady je aHaiu3zupaHa npumeHa eewmavke uHmeauzeHyuje y
Hacmasu ca yvyeHuyuma Maahux paspeda OCHOBHUX WKo./1d. Bewmauka
UHmMeuzeHyuja je jedaH od HajeaxcHujux asama koju modce o6e3bedumu
epukacHy npumeHy npuHyuna uHmepakmueHe Hacmasee y pady ca
yueHuyuma maahux paspeda ocHO8HUX wkoaa. [IpumerseHo ucmpaxcusaroe
Koje je o6as/beHo uma 3a yuse npogepy cmasoea Koje yvyumesoU umajy y
00HOCY HA NnpuMeHy gewmauke UHmMeAUz2eHyuje y pady ca yyeHuyuma
Mmaahux paspeda OCHOBHUX WKO/IA U MPEHYMHUX HUBOA HeHe npumeHe. Y
ucmpaxicugarby je kopuwheHa mexHUkKd aHKemuparbd KOjy cy yvumesou
nonyrwasaau nymemynumuuka HaGoogle Formsu. Y3opak ucmpascusarea
yuHu 206 yuumesba Koju pade ca y4eHuyuma maahux paspedd OCHOBHUX
wkoaa y Penybauyu Cp6uju. Pesyamamu ucmpadxcusarea yKasyjy Ha
Hed080/baH HUBO NPUMeEHe gewmayke UHmMeAu2eHyuje y pady ca yueHuyuma
Mmaabux paspeda ocHosHux wkosaa. Kao ¢axkmopu koju y Hajeehoj mepu
He2amueHo ymu4y HA NpuMeHy eewmavke UHMeau2eHyuje Mozy ce
usdeojumu Headek8amHa onpemd y WKoAaMa U Hed080/bHU HUBOU 3HAFA U
Hedocmamak KomhemeHyuja yvumesa y 080j obaacmu. Ha ocHosy
pesyamama ucmpaxcusarsa npenopyuyje ce Habaska onpeme Koja je
wKo/aama nompebHa 3a kopuuwheroe gewumavke uHmeauzeHyuje u dodamHa
edykayuja yyumesod O NpuMeHU UHMepakmueHe Hacmaee U Gewmayke
UHmMeauz2eHyuje.

K./by‘lHe pedu: sewmauvka uHmeAueeHuuja, yuumesol, UHMepaxkmueHa
Hacmasa, Ouzumaﬂumquja, M./labu paspeau OCHOBHUX WKoAA.
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YBOJI

Pa3Boj BellTauke WHTeJUTEHLMje je TOKOM IpeTXOJHe
JlelleHdje UMao U3y3eTHO BeJIMKU yTUIAj HA CBe CErMEHTe JIpPyUITBa.
0O6pa3zoBatbe je jeiHa 0/ 06J1aCTH Y KOjUMa je MpHUMeTaH TpeH/, cBe Behe
WHTerpaiyje BelITa4Ke WHTEJUTeHIWje, 4Ydja npuMeHa omoryhasa
OpojHa ¥ BeoMa 3Ha4ajHa yHanpehema (Jauhiainen& Guerra, 2023).

WHTerpanyja BeulTauke HWHTEJUreHIUje Yy oOpa3oBame je u3
OCHOBa H3MeHWJa TpaJUllMOHA/NHE MeTojle HacTaBe (Jain &
Raghuram, 2024). I[lpuMeHa BelITauke HWHTEJUTEHLHje CTBapa
npeaycjoBe 3a yBoheme MEepPCOHATHM30BAHUX NpPUCTyNa paay ca
y4eHUIIMMa, Koju 00e36ehyjy Bullle HHUBOe ePUKACHOCTU y paay u
noBehaBajy MoTHBanujy y4yeHHMKa W oOMoryhaBajy mnpuJarohaBame
cneqdUYHUM MOTpebaMa CBAKOT NMOjeIMHAYHOT yYeHHUKa.

Lub ucTpakvMBama je aHa/lW3Upame CTaBOBA yYUTes/ba Npema
NpUMEeHHU BelllTayke UHTEJNUTEHIMje V pajly ca yuyeHUI[MMa MJyahux
paspesa OCHOBHHMX WIKOJIA M TPEHYTHOr CTama HeHe ymnorpebe.
[IpoMeHe [0 KOjUX IOBOJM HeHa MPUMEHA 3axTeBajy Aa ce mocebHa
NaXHwha I[O0CBeTU pa3yMeBamy ¢GaKTopa KOjU yTUYYy Ha CTaBOBe
y4uTeJ/ba MpPeEMa BeUITAYKO] MHTEJUTeHIIUjU U HbUXOBY CIPEMHOCT /A
HMILJIEMEHTHPAjy ajlaTe KOju Cy Ha H0j 3aCHOBAHM Yy CBOj pah (Sanusi
et al,, 2024). Ynpkoc cBe BeheM 6pojy paZioBa Koju 3a npeMeT UMajy
NpUMeHy BellTayke WHTEJUTeHIMje y 00pa3oBabkby, NPHUMETaH je
HeJI0OCTaTaK UCTPaXUBaka Koja Mpoy4yaBajy oBe TEME.

JlompyuHOC HUCTpaKMBamwa Koje je CIpOBeJeHO ce orJjeaa y
aHa/IM3M MoJlaTaKa 0 CTABOBMMaA y4YHTeJ/ba ca TepuTopuje Peny6irike
Cp6uje 0 mpUMeHH BelllTayKe UHTEJUTEHIMje V paay ca yYeHUIMMa
MJahux paspesa OCHOBHUX IIKOJIA, HUXOBUM 3HAabHUMa Y OBO]
06J1aCTH, CIPEMHOCTH /]a MPUMEHe BELITAYKy UHTEJUTEHLH]y ¥ CBOM
paay U orpaHUYeHMMa ca KojuMa ce cyodaBajy. L{u/b uctpakuBama je
Jla moBeha CBeCT 0 BaXXKHOCTU NMpPUMeHe BellITauKe WUHTEJUTeHLuje y
MJahuM pa3pesrMa OCHOBHHX IIKOJIA U A YKaXKe HA MPEJHOCTU 10
KOjUX OHa MOXe JJOBECTH.

[TIPUMEHA BEIITAYKE UHTEJIM'EHLW]E ¥ OBPA3OBALY

Bemrtayka HMHTeJWreHLMja NpeAcTaB/ba CKYNl BeJUKOr 6Gpoja
pa3/IMYMTUX AUTUTAJHUX TEXHOJIOTHja KOje Cy U3 OCHOBA M3MeHUJIe
CBe cerMeHTe QyHKIMOHMCamwa caBpeMeHor ApymTea (Crompton &
Burke, 2025). O6pasoBame je jeaHa oJ JeJaTHOCTH Yy KojuMa
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BellITa4YKa UHTEJUTeHIIUja JO0BOJW JI0 3Ha4vajHUX MpoMeHa. OBe
NpOMeHe Cy HajuspakeHuje y yBohemwy HOBHUX MPUCTYNA U3BOHEHY
HAacTaBe M HayMHA HAa KOje YYEeHUIU CTU4y, YTBPDYjy U MPaKTHYHO
NpUMewyjy CBOja 3Hama. [lojMOM BemTayka HWHTEJUreHLHja Ce,
HQjONIITHje  MOCMAaTpaHo, O3Ha4YaBa CUMyJIMpambe  JbyJCKe
WHTeJIUTeHnje o cTpaHe MamuHa (Shan, 2023).

BemlTauka MHTeJIMreHIMja je cnoco6HOCT ojpeheHor cucrema
Jla Ha ojroBapajyhu HauyuH 006aBU HWHTepPIpPETAIHjy eKCTepHUX
noJlaTaka, Jia y4d HHUXOBUM KopullhemeM U Jla CTedyeHa 3Hamba
ynoTpeb/baBa 3a OCTBApHBalbe KOHKPETHHUX I[M/beBa U 06aBJ/baibe
3ajlaTaka, nyteM QJuekcubunne agantanudje (Kaplan & Haenlein,
2019). U360pu Koje BellTayKa UHTEJUTEHIIMja NMPaBU MOpajy OUTH
yckiaheHM ca  HBEHUM  NEPUUNTUBHUM W KOTHUTHUBHUM
orpannyemnMa (Richardson et al, 2023). [loTeHIWjas BelITadyke
MHTEeJIUTeHIIMje Jla Mo6oJbllia JPYUITBEHO 6JIarOCTame Y BEJUKOM
Opojy cermMeHaTa CaBpeMeHOT JApPYIITBA YHUHU je BeoMa BaXKHOM
obsamhy wuctpakuBamwa (Kayali et al, 2023). Bemrauka
MHTEeJIUTeHIIMja UMa BeJIMKHU OPOj pa3IMuIMTUX MOTYhHOCTHU IpUMeHe
y CBUM cerMeHTHMa o6pa3oBawa (Mandi¢, 2024). Bemrrauka
VHTEeJIUTEHIIMja y BeJIMKOj MepU oJiaKilaBa W yHamnpeDhyje paj
HAacTaBHOT 0c06a, Kpo3 MNmoMoh y NpUIpeMH HACTaBe, HEHOM
HM3BODhemy U ayTOMaTHU3al{j1u a/IMUHUCTPATUBHUX MocjoBa (Bearman
etal., 2023; Mini¢ & Dereti¢, 2024).

HajsHauyajHUju HM3a30BU NMpHUMeHe BelllTauKe WUHTeJUTeHIdje y
oOpasoBamy Ccy nmorpeba 3a mpuiarohaBaweM mocTojehnx MeTona
W3Boherwa HacTaBe, pa3BOj HOBHUX KOMIIETEHI[Mja, MpPeBa3UJIAKEHhe
OTIIOpA O] CTPaHe HAaCTABHUKA U pelllaBalbe eTHYKUX, IPYIITBEHUX U
TeXHUYKHUX MpobJjeMa Koju cyca ’oM noBe3aHu (Garzon et al,, 2025).
CrepsivHT ¥ capagHuny (2024) uctudy Ja BellTayka WHTEJUTEHIIHja
MOXKe 3Ha4yajHO WM3MEHUTH 00pa3oBame, KpeupameM IMpPOMeHa Y
MEeTO/I0JIOTUjU HACTaBe, MPOIeCy yyewa U NpodpecHoHaTHOM pPa3Bojy
HacTaBHUKa. YKau (eHrJ. Zhai) u capaguuiy (2021) cy ucTpaxuBamba
y o006JlacTU TNpUMeHe BellTayKe HWHTEeJUTeHLHje Yy 00pa3oBamy
NoJIeJIMJIM HAa TPU OCHOBHE JIMMEH3Wje: pa3Boj, €KCTPaKIiujy |
npuMeHy. OHM, Kao ¥ GpPOjHU JAPYrH ayTOPH, UCTUYY MOTPedy 3a
KopulIheweM HWHTEpPAUCUHUIUIMHAPHUX NPUCTYNa, KOju omoryhama
Hajbo/be Moryhe yckjahuBame ajiaTa BelITauKe WHTEJUreHIuje ca
neIaroIIKUM ITU/beBUMA KOjH Ce KeJie OCTBAPUTH HheHOM TPUMEHOM.

Pa3Boj BemTauke WHTesUreHnuje Hamehe mnoTpeby npa ce
y49UTe/bH, KOjU pajJie ca ydeHHMIMMa MJahux paspena, eaykKyjy o
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HauuHuMa meHe npuMeHe (Uunona &Goosen, 2023). [Mo3uTuBHU
edexTn Kopuiherwa BelITauKe UHTEJUTeHIMje KO/, yieHuKa Miahux
paspeia OCHOBHHMX IIKOJIa MOTY Ce NOCTHNHM caMO KpO3 capajby
y4UTe/ba, yU€HUKA U HbUXOBUX POJUTE/HA Y CBUM CETMEHTUMaHEHOT
kopuinhewa (Barrot et al,, 2024). [Ipe noyeTka NpUMeHe BellITauyKe
HWHTeJIUTeHLUje MOpa]jy JeTa/bHO OUTHU MPOyYeHe CBe MPeNnpeKe HbeHO]
MMILIeMeHTaluju W npuxBatamwy (Harry, 2023). HcrpaxkuBama
MOKa3yjy Jla y4YUTe/bU YeCTO MCKas3yjy OTIOpe HEeHOj NpPUMEHH,
npUMapHO 360T YMH-EHUIlE /1A je T0CMaTPajy Kao AoAaTHY 06aBe3y ca
KOjOM Cy NMOBE€3aHU U HOBU aAMUHHUCTPATUBHHU nocjaoBH(Li &Zhang,
2024). Anatu Koju ce Hajueuihe kopucTe cy 4eTOOTOBM, BHU3yeJHU
ajlaTH, ajlaTU 3a Kpeupame JieKliMja U caJipKaja, ajJaTy 3a nomoh y
y4emy, FeHepaTOpU KBU30Ba U pOLieHa 3Haha, U ajlaTH 3a capajiby U
KoMyHUKanujy (Stankovic et al., 2024).

Myp (eHrsa. Moore) u capagHunu (2023) uCTUYYy H3y3€THO
BeJIMKe MOTeHIWjasie BelITauKe WHTEJUTeHLiUje Yy pa3Bojy Jele y
HajpaHUjuM $pazaMa BUXOBOT Ipolleca yyewa. bpojHu ayTopu, momnyT
I'ya (eHrs. Guo) u capagHuka (2024) ykasyjy Ha HeONXOJHOCT
nocBehuBawa Behe nNaxwe HEHO] MPUMEHHW y HacTaBu MJahux
paspe/ila OCHOBHUX IIKOJIA.ETHYKUM mpob6ieMUMa KOju Cy MOBE3aHU
ca MPUMEHOM BellITa4yKe MHTEJUreHLHje Y OCHOBHMM IIKOJIaMa Ce y
JuTepaTypu He nocsehyje oarosapajyha maxkma. OBUM npo6iieMuMa
ce mocebGHa MaXKka MoOpa MOCBETUTU Y PaAy ca yueHUIMMa MJyahux
paspe/ia OCHOBHHUX ILIKOJIA.

Ma (enrs. Ma) u Juanr (enrs. Jiang) (2023) kao mpobGiem
npuMeHe BElITAaYKe  HUHTeJUTeHIHje vctudy — MmoryhHocT
HeoBJaltheHOT Kopulihewma U JAe/berha UHPOpMallFja MOBe3aHUX ca
HAaCTaBOM WJIM YYeHULIMMa. Y pe3y/JTaTUMa UCTpaXKUBama Koje Cy Ha
dakysnTeTuma cupoBesin MapuH (eHrs. Marin) v capaguuny (2025)
MOry ce UIeHTUPUKOBATU 3aK/bYUIU KOjU CY MPUMEHUBU U HA HheHY
npuMeHy y MyahuM paspejydMa OCHOBHUX IIKOJIa. UHTepaKTUBHO
ydere je MPUCTYI KOjy yYeHULuMa oMoryhaBa Jja akTUBHO Y4eCTBYjy
y HacTaBU. YMeCTO NACUBHOT CJyllaka YYEHULU Cy aKTUBHO
YK/byYEHU Yy MpoOleC yuyewa Kpo3 JUCKYCHUje, capajilkby, pelllaBame
npobjieMa U OpakTU4YHe akTUBHOCTH  (Senthamarai, 2018).
WHTepakiyjece jaB/bajy Kaja o06jeKTH U gorabaju  MehycoGHO
yThuyyjefau Ha Jgpyre (Wagner, 1994). MHTepakTHBHa HacTaBa je
JIBOCMEPHHU NPOIECAaKTUBHOT aHTaKOBaka y4eCHHKa je/IHUX ca IpyTUMa,
ca HacTaBHUKOM U caaipkajeM (Kotasthane& Kotasthane, 2017).
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[Ipypojla W JpymITBO je HACTaBHU INpeJMeT KOjU ce V
Peny6auniu Cpbuju u3y4yaBa y NpBOM I[UKJIYCy OCHOBHOT 06pa3oBama
¥ BacmuTama (Zupi¢ i dr., 2023). Y nacraBu Ilpupose u ApymTBa
BeJIMKO ydelnhenMajy Bexx6e W 33/lallUy KOjUMa ce KOPUCTU MO3HATa
nponeaypa Koja J0BOJU [0 pellerma. TakBa HacTaBa, OCHMHa
TaKCaTHUBHA 3HAKa, MOpa OUTH yCMEpPeHa Ha MOCTYNaK A0JKeHaA [0
3Hama, 0JJHOCHOHA MO03HABake Mpolieca UCTPAKUBakba U OTKPHUBakha
(Sefer, 2000). [Ipupoza ¥ APyLWITBO NPeACTaB/bajy HACTABHU NpeMeT
KOjU je BeoMa MOrojilaH 3a pa3/IMyuTe 00JIMKe NMpPUMEHe BellTayke
uHTesiureHnuje y HactaBu (Nikoli¢, 2024). bopacoBa uctuye ga je y
caBpeMeHUM 06pa30BHUM cHcTeMUMa [Ipupojia v pymTBo Hajuenthe
[[eHTPa/IHM HACTaBHU MpeJIMET, KOjU je OCHOBA pa3Boja ClOCOGHOCTH
y4eHHKa /a2 aZleKBaTHO OBJIa/Iajy OTKPUBAKEM 3aKOHUTOCTH 110jaBa U
npoleca y OKpyKemwy Y KOM KuUBe U MehycoOOHHX Be3a Koje MocToje
Mebhy wuMma (Boras, 2009).

METOAO0JIOT'H]JA UICTPAYKUBAIBA

[Ipedmem, yuss u 3a0ayu ucmpaxcuearea

[IpenMeT UCTpakMBama Koje je CIIpOBeJIeHO y pajy je NpUMeHa
BelllTayKe WHTeJUreHldje Yy pajy ca ydeHHUIlMMa MJabux paspeza
OCHOBHMX 1IKoJa. llu/b HcTpakuBamwa je IpoBepa CTaBOBa Koje
y4UTe/bU KOjU pajie ca ydeHHLMMa MJahux paspesa OCHOBHUX LIKOJIA
y Cpbuju uMajy npeMa BellITa4YKOj UHTEJUTEHIIU]U U HeHOj IPUMEHHU
y HactaBu. Ha OoCHOBY NpuHKyNn/beHUX HHPOpMaluja Cy KpeupaHHU
npeAso3d U cyrectuje 3aepuUKacHHUjy U Behly npuUMeHy BelITauyke
VHTeJIUTeHLIWje y pajly ca y4eHHULMMa.

Ha ocHoBy UM/ba UCTpaKHBama Koju je QopMyJncaH
MOCTaBJ/bEHU CY UCTPAXKUBAYKU 3aaLIU:

1. YTBpauTu y Kojoj Mepu yuuTe/bM y CpOuju mosHajy
TeOPUjCKe OCHOBEe BelliTauKe MHTeJUTeHLHje U cieniupudHe anaTe
KOjU Cy IpMMEHJ/bUBHU Y pajly ca yueHUIIMMa MJahux paspesa.

2. AHasM3WpaTH CTaBOBe YyuYWTe/ba O YTUILAjy BelITadyke
WHTeJIMTeHLIMje Ha KBaJIUTeT HAaCTaBHOI IIpolieca, MOTHUBALUjy
yieHHKa W WHAUBUAya/JHU3aldjy yiewa y MJjahuM paspenuma
OCHOBHe LIKOJIe.

3. UpeHTudUKOBAaTH K/byuyHe INpeNpeKe Koje yCnopaBajy WU
oHeMoryhaBajy IIMpYy WHTerpalyjy BellTauke WHTeJUTeHLHje Y
CBaKOJJHEBHU paJi IKOJIa.
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4. VicnuTaTy CIpeMHOCT y4YMTeJsba /la IpOMeHe TPaJULMOHATHE

MeTOZie pajla U NMpHUXBaTe yJory gacujuTaTopa Koju y HAacTaBH
KOPHUCTU aCUCTEHTE 3aCHOBAHe Ha BEIITAYKO] UHTEJIMIeHIUjH, Ka0
U HBUXOBY MOTUBAIUjY 3a Aa/bU NMpodecUOoHASHU pa3Boj ¥ OBOM
CETMEHTY.

Ha ocHOBy 1ju/ba HUCTpaKHBama U 3ajlaTaka GOpMYJUCAHE CY
cnefehe Xxunorese UCTPAKUBAA:

X1: ,BehuHa yyuTesba moceayje OCHOBHA TEOPHjCKa Ca3Haba O
BENITAYKO] UHTEJUTeHIMjU, ajJi HCKasyje HU3aK HUBO MpPaKTUYHE
00y4YeHOCTH 32 HbeHY AUPEKTHY NPUMEHY Y YYUOHHULIU."

X2: ,YuyuTes/pu Bepyjy [la MpuMeHa BellTayke HWHTeJUreHIuje
MO>Ke 3Ha4ajHO yHanpeauTH HacTaBy."

X3: ,TsnaBHa npemnpeka Behoj TNpuUMeHM  BellITAuke
WHTeJIMreHlyje y MiahuM pa3pejMa OCHOBHUX LikoJa y Cpbuju je
HeJ0CTaTaK CHUCTEMCKM OpraHM30BaHHUX O0O0yKa W HeaJleKBaTHA
TEXHOJIOIIKA ONPEMJ/bEHOCT 06PA30BHUX YCTAHOBA. "

X4: ,llocToju mO3UTHUBHA Kopesaluja usMmeby JUTHMTANIHUX
KOMIIETEHLIHja y4YUTe/ba U IUXOBE CIHPEMHOCTH Ja Y OJIMCKO]
O6ynyhHOCTH pefOBHO KOpPHUCTe ajaTe BellTayKe HWHTEJUTreHLHje 3a
NpUIpeMy U peanu3aliyjy HaCTaBHUX aKTUBHOCTHU. "

Yuecnuyu ucmpasxcusaroa u npoyedypa

[Toganu koju cy kopuiIheHH y UCTpaKUBamwy Cy NPUKYI/beHU
NyTeM OHJIAjH aHKeTa Koje Cy YYMTe/bH KOjU pajie ca MJuabhum
paspeiuMa OCHOBHUX IIKOJla Ha TepuTtopuju Penyb6snke Cpbuje
nonywanaiayd nyteM ['yrs @opmc. Y3opak ucTpakuBama 4yuHU 206
yUNUTes/ba, YUjU Cy OCHOBHM JeMorpadcky nojanud IpUKasaHU ¥y
Ta6enu 1. [lopes nosia ¥ roAMHA CTAPOCTH, Kao JeMorpadcku noaanu
cy kopuiiheHU U AyKHMHA paJHOT CTaXa y 06pa3oBamwy U TUI Hacesba
y KOjuMa MCIIUTAaHULU pajie.

Tab6ena 1. Y3opak ucmpaxcusarea

EnemeHT f %
MMon 206 100,00
Kencku 185 89,81
Myuku 21 10,19
T'oauHe crapocTH 206 100,00
23-34 117 56,80
35-44 45 21,84
45-54 38 18,45

55 uiu Bulle 6 2,91
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PaHO HCKYCTBO y 06pa3oBamy 206 100,00
10 roguHa 1 Mambe 98 47,57
U3meby 11 u 20 roguHa 56 27,18
U3meby 21 u 30 roguHa 37 17,97
Buiue oz 30 roguHa 15 7,28
y KOM THIY Hasen,a ce HaJIa3| IIKoJIa 206 100,00
y K0joj pagure?

Yp6aHa cpeauHa 141 68,45
PypasiHa cpepyHa 65 31,55

[IpoceyHa CTapoCT y4yeCHUKa UCTpa)kKuBamwa je U3HOocuIa 36,8
roJiuHa, y3 CTaHJapZHYy JeBujauyjy ox 8,8 roauHa. [Ipoceuna gy>xuHa
pajHOT cTaXka y 06pa3oBamby y4eCcHUKa UCTpaxkuBama je 13,5 roguHa,
y3 CTaHJap/JHy AeBHjauujy oz 13,3 rojguHe. Y mkosamMa y yp6aHUM
cpefyHaMa je 3amnocjeHo 68,45% uCNUTAHUKA, JOK je y pypaJHUM
cpesuHaMa 3anocaeHo 31,55% yvyecHuxka.

HHcmpymenm ucmpadicugarba u aHaau3a nodamakxa

3HavyajaH Mpo6JsieM je TMpeAcTaB/bajla YUHEHHIA Ja Yy
pedepeHTHOj IUTEpPATYpU He NOCTOje pesieBaHTHA UCTpPaKMBaka Ha
OCHOBY KOjUX MOXe OWUTH KpeupaH HUHCTPYMeHT. Y cKJIajy ca
IPUPOJIOM MUCTPKMBama U LW/ba KOjU Ce HBHUME XeJM OCTBaApUTH
yu3abpaHa je [eCKpUIITUBHAa MeTOJa MCTpakuBawa. Pa3BujeHH
VHCTPYMEHT UCTPaXKUBama je KoMOMHalMja ABa NUTawka 3aTBOPEHOT
THUIA KOja Cy MMaJla NIoHyheHe 0iroBOpe U [ieBeT TBP/[HbH 3aCHOBAHUX
Ha NeTocTeneHoj ckaau JIukepToBor Tuna (oArosop 1 -, yoniuTe ce He
cJaxeM"“, oAr0BOP 5-,MOTIMYHOCTH Ce claxeM").

BpeaHoctu skewness v kurtosis cy 6use u3BaH omcera -1 o +1,
360r yera cy kKopuiiheHH HemapaMeTPHjCKU TeCTOBU. 3a yTBphUBame
NI0CTOjatba CTAaTUCTHMYKM 3HAuajHUX pas3juka u3Mehy Bapujabsiu
kopuitheHu cy CnupMaHOB KoeQULMjeHT U XU-KBajpaT TecT (X?). ¥
CTaTUCTHUYKO] aHa/luM3d je yHnoTpe6/beHO U KpoCTabyaupame
KoepUIMjeHTUMA KOHTHUHIeHIHje, KaKko OU ce yTBpAUWJeBe3e Mehy
BapwujabJiama.

O6pasja mnojaTaka KoOju Cy MpPUKYIJbeHU je o0bOaBsbeHa
kopuitheweM mnporpama I[IBM SPSS Statistics 26, ynoTpe6om
JIeCKpUIITUBHE CTaTUCTHKe M KOpeJjalluOHe aHauu3e, y LUbY
yTBphUBama CTaBOBa yuHTe/ba O IPUMEHU BellTayKe WHTeJMUTeHLHje
W yTULA)y pasJIMYWTUX HHTEPHUX U eKCTepHUX ¢aKTopa Ha
CIPEMHOCT 3a HeHO Kopullhemwey HWXKHUM pa3pejrdMa OCHOBHMX
LIKOJIA.
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PE3VJITATU UCTPAXKUBAHA U IMCKYCHUJA

[Ipyvkas pe3yJsTaTa UCTpaXKUBama je 06aBJ/bEH y UETHUPU Jea, ¥
CKJaZly ca UCTpPaXUBAUKUM 3aZaliuMa Koju cy gebuHucanu. [IpBu
HMCTPaXXKMBAYKHU 33/]aTaK je TJ1acuo: Ymepdumu y Kojoj mMepu yuumesou
y Cpbuju no3Hajy meopujcke ocHoge gewmavke UHMe/aAU2eHyuje U
cneyuguyHe asrame Koju cy npumMeHbuUsU y pady ca yyeHuUyuma maahux
paspeda. OH je MmoBe3aH ca NUTawkeM 5 U TBpAwama 6, 8 u 10.
OAroeopy UCIUTAHUKa Cy IpUKa3aHu y Tabenu 2.

Ta6esa 2. Cmpykmypa 002080pa y4eCcHUKA UCMPAXCUBAAHANUMAFAU
mepdree nogesaHecanp8uM UCMpaicu8aykuMm 3a0amkKom

IIutame 5: /la 14 cTe 40 cafa KOPUCTUIM BeIITAYKy UHTEJIUTeHIUjy y paAy ca
y4eHUnMMa?

Oarosop f %
He 71 34,47
[Ipo6ao/sa caM jeAHOM WJIM MakU 6pOj Iy Ta 29 14,08
/la, y orpaHH4YeHOM 06UMY 42 20,38
/la, KOPUCTUM je TOBPEMEHO Y HACTaBU 49 23,79
[la, 4yecTo je KOpUCTUM 15 7,28
YKynHo 206 100,00

Tepama 6: [loceayjeM J0BO/bHA 3HaKkA 32 NPUMEHY BelITaYKe UHTEJIUTeHIHje y
paay ca yYyeHUIMMa:

Oarosop f %
YonuiTe ce He caXkeM 62 30,10
He cnaxxem ce 39 18,92
HeopsyyaH/Ha cam 22 10,67
CjiaxkeM ce 51 24,76
IoTnyHo ce cnaxeM 32 15,55
YKynHo 206 100,00

Tepama 8: KopucTtuM BelITayKy MHTE/IMIeHIUjY Y paAy ca yYeHHIMMa HajMame
jeaHOM HeAe/bHO:

Oarosop f %
YonuiTe ce He caXkeM 64 31,07
He cnaxkeMm ce 14 6,80
HeopsyyaH/Ha cam 16 7,77
CjiaxkeM ce 59 28,64
IoTnyHo ce cnaxxeM 53 25,72
YkynHo 206 100,0

Tepama 10: Y mIK0JIM y KOjoj paAuM ce BelITayKa MHTeJIUreHIija KOPUCTH OJ,
crpaHe BehuHe yunTesba:

Oarosop f %
Yomnurre ce He ciaxeM 47 22,81
He cnaxxeMm ce 44 21,35
HeopsyyaH/Ha cam 23 11,17
CjiaxxkeM ce 57 27,68
IoTnyHo ce cnaxeM 35 16,99
YkynHo 206 100,0

HanowmeHa: f= 6poj ooarosopa; % = nponeHTyasHo y4elihe oArosopa.
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PesysTaTu ucTpakuBamwa yKa3dyjy JAa Bulle of, jegHe TpehuHe
WCIIMTaHUKa, bUX 34,47% (f=71), He KOPUCTH BeIITAYKYy UHTEJUTEHIIHUjY.
Ha ocHoBy BpeaHocTu Xu-KBajpaT X?= 44,41; df=4; p<0,0001moxke ce
3aK/byUYUTH [JlayuuTe/bl He KOPUCTE WM Yy MamwOj Meph KOPHUCTe
BeIITAaYKy UHTEJUTeHLIUjy y CBOM pajy.

OaroBopu ydeCHHMKAa HCTpaXXUBamkba Ha TBpAmY 6 yKa3dyjy Ha
3aK/by4aK Ja CKOPO NOJIOBMHA y4yuTesba (ux 101, omHocHO 49,02%)
cMaTpa Ja He nocejyje 3Hama Koja Cy NoTpebHA 3a IPUMEHY BellTauke
VHTeJIUTeHlje y HacTaBy, 360T Yera je HEONXOJHO CIIPOBECTH Nporpame
IBbUXOBe eJyKauuje y oBoj o6jactu. OAroBopu Ja He IOCeAyjy 3Hamba
noTpebHa 3a MpPUMEHY BellTayKe UHTEJUreHIUje Yy HacTaBU CYy MHOTO
y4eCcTajJHuju KOJ y4yuTe/ba U3 pypasiHUX cpeAuHa (wux 48, ofHOCHO
73,78%). YHanpebeme cTpy4yHUX 3HaKA je jelaH OJf OCHOBHUX paKTopa
KOjU yTUYY Ha Makby IPUMEeHY BellITauKe HHTeJUTeHI[{je Y HacTaBH, 360T
yera je HeONX0/JHO CIIpoBoheme efiyKalyje y4uTe/ba y 0BOj 00JIACTH.

On ykynHo 135 y4yecHUKa UCTpaKHMBamba KOjU CY OATOBOPUJIHU [Ja
KOPUCTe BeLITAYKy WUHTEJUTeHIUjy y CBOM pany,25,72% (f=53) wux je
JlaJlo 0JroBOpe Ja Ce y MOTIYHOCTHU CJaxe ca TBPJAHOM Ja KOPUCTU
BEIITAYKy MHTEJMIeHLUjy y pajy ca Y4YeHUIMMa HajMame jeJHOM
HeJleJbHO, 10K je 28,64% (f=59) ogroBopuJio Ja ce ciaaxe ca TBpAmoM. Ha
OCHOBY BpeJHOCTH Xu-KBajpatT X?= 59,20; df=4; p<0,0001, yrBpheHa je
CTaTUCTUYKU 3HA4yajHa pas3/jukKa H3MeDy mnocMaTpaHUX BapujabJiu.
CTpyKTypa 0AroBopa UCIIUTAHUKA HAa TBPAY ,Y LIKOJH ¥ KOjoj pajUM ce
BelllTayKa HWHTeJUTeHIMja KOPUCTU OJf cTpaHe BehuHe y4yuTes/pa”
noTBphyje cTaB Ja ce BellTauyKa MHTEJWTeHIMja y pajy ca Y4eHUIIMMa
MJahux paspesla OCHOBHHUX ULIKOJA KOPUCTU y OTPaHWYEHOM O6GUMY.
JlobujeHU pe3y/ITaTH Cy yV CKJIAJy ca HajasuMa ayTopa YyHoHa u ['oceH
(2023), Mypa u capagnuka (2023),/luja u capagHuka (2024), Canycuja u
capagHuka (2024).

OAroBopu ydecHHKa HCTpaKHMBakba KOjU Ce OJHOCE HA TBPAIbE
MoBe3aHe ca KUXOBUM NpedepeHllaMa y Be3u ca MPUMEHOM BellTauyKe
VHTeJIUTeHlMje yKa3yjy Ha MOCTOjake MO3UTHBHUX CTAaBOBA U CBECTH O
MoryhrMM No3MTUBHUM epeKTHMa KOju MOT'y 6UTH ocTBapeHU. Ha ocHOBY
OATOBOpA HCIHUTAHMKA MOXeEe Ce 3aK/byYUTH Ja Yy4YUTe/bHU UMajy
MO03UTHUBAH OJHOC NpeMa NPUMEeHM BelITayke UHTeJWTeHlyje ¥ paay ca
y4yeHHLIMMa MJIahux pa3pe/ia OCHOBHUX ILIKOJ1a U epeKTHMa KOju MOTy 6UTH
ocTBapeHH. /lo6HjeHH pe3yITaTH Cy Y CKJIa/ly ca 3aK/by4lliMa UCTPAKUBabha
Koja cy crmpoBesd ayTopu MapuH u capaguunu (2025), YyHona u 'oceHn
(2023), KpomnToH u Bypk (2025) u JayxuauHeH u ['yepa (2023).

Kopenanuja usmehy roguHa cTapoCcTH HACTaBHUKA U HpHMeHe
BelllTayKe HHTEJUTreHLUje Y HAcTaBU je BuUcoka (¢=0,62), y3 HUBO
CTaTUCTUUKe 3HavyajHocTH oA p=0,01. Bucok HuBO Kopesanyje (c=0,67, y3
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HUBO CTaTUCTUUYKe 3HayajHo of p=0,01) mocToju u usMmeby cpegue y

KOjoj y4UTe/bHM paZie M HbUXOBUX CTAaBOBA IpeMa NPHUMEHM BelUTaudkKe
UHTeJIMTeHIYje v pajy ca yueHunuMa. CJIM4HU pe3yJITaTy ce A06Ujajy U 3a
aHa/u3y Kopesaauuje usMeby cTaBoBa InpeMa MNpHUMEHU BelUTauyKe
UHTeJIMreHlYje Y BhHUX0BOM pajy. PesyaTaTtu ykasyjy fa yuyuTes/bu Miabe
>KUBOTHE J060U U U3 ypbaHUX cpefrHA y Behoj Mepu KOPUCTE BELUTAYKY
WHTEeJIMTeHLMjy V pajy U HMajy [O3UTHBHUje CTaBOBe IpeMa HEHO]
npuMeHu. Ha oOCHOBy pesysirara HWCTpaKuBama IIpBa XMUIOTe3a
UcTpakuBama ,BehuHa yunTesba nocesiyje 0CHoBHa TeOpHjCKa ca3Hamwba 0O
BEIITAa4yKO] MHTEJWreHUWjyd, aJd MCKa3yje HHU3aK HHUBO IpPaKTHU4He
06Y4YEHOCTU 3a HeHY AUMPEKTHY NPHUMEHY Yy YYHOHUIM" je MOTBpheHa U
MO>Ke ce IPUXBATUTH Kao Ta4Ha.

Jpyru ucTpaxxuBayku 3aJaTak je rjacuo: AHaausupamu cmasose
yuume/bd 0 ymuyajy eewmayke UHmeau2eHyuje Ha keaaumem HacmagHo2
npoyeca, Momusayujy y4eHuka u uHousudyaausayujy yvyerwa y maahum
paspeduma OCHOB8He wkKo.Jie. 3a OBaj 3aJaTak Ccy KopuurheHU OAroBOPHU
KOjU ce OJIHOCEe Ha CTAaBOBe yuuTe/ba y Be3d ca epeKTUMa NpUMeHe
BelllTAaYKe WHTeJUreHLMje y paAy ca ydeHULMMa MJahbux paspefa
OCHOBHHUX MWIK0Ja.0BUM 33aJjaTKOM cy ob6yxBaheHe TBpAwe 7 u 12.
OaroBopu UCIUTAHUKA Cy NpUKa3aHu y Tabesu 3.

Ta6esaa 3. Cmpykmypa 002080pa y14ecHUKA UCMpaxcuearba Ha meporee
nosesaHe ca nepyunupaHum eoeKkmuma npuMeHe sewimaike UHmeauzeHyuje y
pady ca yveHuyuma

TBpawa/0arosop f %
TBpAma 7. [I[pMMeHOM BelITayKe HHTEJIUTEHIMje ce MOTy
OCTBapHMTH 3HayajHa yHanpehemwa y pajy ca ydeHHIEMa.

Yomnurre ce He ciaxxeM 39 18,93
He cnaxxeMm ce 26 12,62
HeopsyyaH/Ha cam 15 7,28
CJiaxkeM ce 75 36,41
IoTnyHo ce cnaxxeM 51 24,76
YKynHo 206 100,00

Tepamwa 12. [IpuMeHa BelITa4Ke MHTE/IUMIeHIMje MMa N03UTUBaH
YTHIAj HA MOTUBaLUjy YYeHHUKa.

YonuiTe ce He cakeM 21 10,19
He cnaxxem ce 33 16,02
HeopsyyaH/Ha cam 20 9,71
CoaxkeM ce 78 37,87
IoTnyHo ce cnaxxeM 54 26,21
YKynHo 206 100,00

HanowmeHa: f= 6poj ooArosopa; % = npoueHTyaaHo y4elihe oArosopa.

Ha ocHOBy ozroBopa Koje cy y4eCHUILM UCTpaKUBakba Jalu Ha
OBe /iBe€ TBp/i€ YOUbUB je BUCOK HUBO CBECTH O MO3UTUBHUM
ebexkTuMa Kopullhewa BelITayKe HWHTeJUlreHLMje y pady ca
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ydyeHunuma. /Ige tpehute yuyecHuka (64,08%, f=132) je oxrosopuJio
Jla ce y MOTNYHOCTH CJIaXKe WJIM Ce CJaxke ca TBPAHOM Jia BelllTauka
WHTeJMreHlMja MMa NO3WTUBAaH yTHLA] HA MOTHUBALMjy y4YeHHUKa.
Y4yuTe/b KOjU Cy y4eCTBOBaJM y MUCTPaKUBaky Cy Jald CAUYHE
o/AroBope ¥ 0 MoryhHoOCTHMa ocTBapuBama 3Ha4YajHUX yHanpehemwa y
pajy ca yyeHMIIMMa Koja ce MOTYy OCTBAapUTH NPUMEHOM BelUTauyke
UMHTesureHuyje. Ha oBo mnuTame je oJroBope cjaaxeM ce U Yy
MOTIYHOCTH Ce CJaXKeM J1aJ10 YKYMHO f=126 ydyecHuka (61,17%).

[lo peMmorpadckuM KapaKTepHCTHKaMa HCIOHMTAaHHUKA Koje cy
aHa/nusupaHe (roJMHe CTapoCTH, PaJiHO UCKYCTBO y 06pa3oBamby U
THUI Hace/ba Y KOM Ce ILKOJIA HaJa3W) UAEHTUPHUKOBAHU CY BUCOKHU
KoepUIMjeHTH KopeJsalyje ca HHUXOBUM IeplLenlujamMa npeJHOCTH
IpUMeHe BellTayKe UHTeJUTeHIUje, Koju ce kpehy y pacnony oz 0,58
o 0,64, y3 HUBO cTaThuke 3Ha4yajHocTU p=0,01. [l03UTUBHU CTAaBOBU
y Be3W ca NpeJHOCTHUMA NpUMeHe BelITayKe HHTEJUTeHIUje Cy Y
HajBehoj Mepu MPUCYTHU KOJi UCIIUTAHUKA cTapux usmehy 23 u 34
roJilMHe, KoJ, 0coba Koje uMajy Mamwe of 10 roarHa pafHOT UCKYCTBa U
pajzie y yp6aHUM cpeJMHaMa.

[loBe3aHOCT u3Mebhy oJHOCA KOjU Y4YUTe/bH HMajy MpeMa
edeKTUMa NpUMeHe BelllTauKe UHTEJUTeHIUje Y pajly ca YdeHHLuMa
MJahuxX paspefia OCHOBHHUX ILIKOJIA je NPUCYTHA Y CBUM NapoBHMa
kKoju cy nopebhenu. [losuTuBaH ojfHOC npeMma edpeKTUMa NpPHUMeHe
BelliITauKe UHTeJUTeHlyje ce moBehaBa ca CMambemeM CTapOCTH U
6poja roguvHa paJHOr cTaka uMcnuTaHuka. OBaj ofHOC je y 3Ha4ajHO
Behoj Mepu mnpuUCyTaH KOJ HCIOUTAHUMKA KOjU pafe y ypb6aHUM
cpeAauHaMa. Pe3ysTaTh MCTpaXkuMBamwa Cy y CKJIAJy ca pe3yJTaThMa
HUCTpaXXMBawka Koja Cy CHpoBejd ayTopd bepmaH u capagHuiu
(2023), Jauu u Parypam (2024), Kajaau u capaguunu (2023), Canycu
u capaguunu (2024) u Kpomnron m Bypk (2025). Ha ocHoBy
pe3yJiTaTa HCTpaKMBama Jipyra XuIoTe3a ,Y4YdUTe/bU Bepyjy Aa
NpUMeHa BeLITayKe HWHTEJUreHLHje MOXKe 3Ha4yajHO YHaNpeJUTH
HacTaBy" je moTBpheHa.

Tpehu ucTpakuBauky 3ajaTak je rjacuo: Mdenmugukosamu
K/byYHe npenpeke Koje ycnopasajy uau oHemozyhasajy wupy
UHmMezpayujy sewmavke uHmeauzseHyuje y c8aKoOHe8HU pad WKoA.
OBaj 3azaTak je 610 NMoBe3aH ca NUTaweM 11, Ha Koje Cy UCTUTAHULIU
MorJu Ja oxabepy Behu 6poj moHybeHux ogrosopa. Ca oOBUM
33/laTKOM je moBe3aHa U TBpAwa 9. OAroBopyM HCIUTAHUKA CY
npukasanu y Tabenu 4.
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Ta6esaa 4. Cmpykmypa 002080pa yHecCHUKA UCMpaxcugara Ha numarea u
mepdree nogesaHe ca mpehum ucmpaxcusa4kuM 3adamkom

IluTame/TBp/Hba U OATOBOP f %
Tepama 9. lllkos1a y Kojoj paguM noceayje onpeMy Koja
omoryhasa kopumheme BellTayKe HHTEJIUreHIMje Y HaCTaBH.

Yomnuure ce He ciaxeM 59 28,64
He cnaxkeMm ce 62 30,10
HeopnyyaH/Ha cam 14 6,80
CrnaxkeM ce 54 26,21
IToTnyHo ce cnaxkeM 17 8,25
YKynHo 206 100,00

IMutamwe 11. Koju cy, no BamieM MULlUbeY, HajBaXKHHU]JH pa3/103u
360r KOjHX ce BellITaYykKa HHTeJ/IMTeHIyja y Balloj IIKOJIU He
KOpPHUCTHU y oaroBapajyhem o6umy?

Hepocrarak onpeme 148 71,84
HesoBoJ/bHA 3HaWa yunTe/ba/HaCTABHUKA 126 61,17
HepocraTak BpeMeHa 109 52,91
HesauHTepecoBaHOCT 15 7,28
Besnku 6poj yueHuKa y paspeay 26 12,62
Jlpyru passiosu 0 0,00
YkynHo 424 205,82

HanomeHa. N = 206; f = dpekBeHIHja oroBopa; % = NpoLEeHTYyaNHO yyelihe.
Kopg murawa 11 ucnuTaHHLM Cy MOIJIM JAa ofabepy Bulle OJi jeJHOT
0JiroBopa, 360r yera 36Up PppekBeHLIUja U NIpoLleHATa NpeJia3y yKylnaH 6poj
ucnutaHuka 1 100%.

BehuHa ucnurtanuka, wux 83,01% (f=171) je omabpasia Bulle 0of
jeAHOT MOHYbheHOTr 0AroBOpa, HA OCHOBY Yera ce MOe 3aK/bY4YUTH Ja y
IIKOJIaMa y KOjUMa OHHM pajie IIOCTOje 3Ha4ajHe Ipelpeke NPUMEHHU
BelllITauKe HHTeJUTeHIdje, KOjUX Cy yduuTe/bu cBecHH. [IpoGseM ca
OIIPEeMOM je MOCe6HO M3paXKeH y PypasiHUM cpeAurHama rae je 87,72%
(f=57) yyecHHKa 0 rOBOPUJIO Aa LIKOJIe HE IOCEeAYjY aJleKBaTHY ONpeMy.
HepocraTak onpeme je jenaH o HajBaXKHUjUX PaKTopa KojU CIpeyaBajy
Behe kopumiheme BelTauke HHTEJIUTEHIMje Y PaAy ca yYeHUIMMa Miaahux
paspesa OCHOBHMX LIKOJIA.

Oprosopu ydecHMKa HCTpPaXXHWBawa Cy y CKJAaZy Ca CJAWYHUM
HCTpaXKMBamkbUMa Koja cy cnpoBesd ayTopd Ma u Juanr (2023), Jlu u
capagHuny (2024) u JayxuauHeH u ['yepa (2023), y kojuma ce Takobe
HeJl0CTaTaK olpeMe U HeJJOBOJbHO 3Hakha HaCTaBHOT 0C06/ba HaBOZE Kao
OCHOBHU (aKTOpH KOjU cmopedaBajy Behy mOpuUMeHy BeLITauke
HWHTeqUureHyje. Ha ocHOBY oAroBopa y4eCHUKA UCTpaKMBaka, Hamehe
ce moTpeba Ja ce aKLeHAT y CTBapamy YCJI0Ba 3a NPUMEHY BellTauyke
UMHTeJUTeHlYje y paZy ca yi4eHHIMMa Mahux paspesia OCHOBHUX LIKOJIA
CTaBM Ha HabaBKy ompeMe, o0y4yaBame y4uTe/ha U INpuJaarohaBame
HaCcTaBHUX IJIaHOBA U IporpaMa. AHJM30M J06UjeHUX oArosopa Tpeha
XUIIOTe3a UCTpaxkuBama ,[JlaBHa npenpeka Behoj NpuMeHHM BellTayke
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HHTeJMreHuuje y mJjahum paspejrMa OCHOBHUX IiKoJsia y Cpbuju je
HeJOCTaTaK CUCTEMCKHM OpraHM30BaHHX 00yka UM HeaJleKBaTHaA
TEXHOJIOIIKA ONPEMJ/bEHOCT OOpPA30BHUX YCTaHOBA“ je moTBpheHa.
HeomnxofHo je fa ce Ha HUBOY Jp)KaBe 3allOYHy aKTUBHOCTHU Koje he
006e36eUTH eAyKallUjy yuuTe/ba U Ha6aBKy OolpeMe Koja je moTpebHa 3a
Behe kopuihewme BellTauKe HHTEJNUTEHIMje Yy paAy ca Yy4eHUIMMa
MJIahux paspe/ia OCHOBHUX LIKOJIA.

[locnenmwy, 4eTBPTH UCTPAKUMBAYKU 3aJaTak je riacuo ,Hcnuratu
CIOpPeMHOCT y4yWTe/ba Ja IpOMeHe TpaJULMOHA/IHE MeToJe paja U
npuxBaTe yjaory ¢acuJuTaTopa KOjU Y HACTaBU KOPUCTU ACUCTEHTE
3aCHOBaHe Ha BeLITAYKOj UHTEJUIeHIIUjH, Ka0 U ’bUX0BY MOTHUBALUjY 3a
Jlasbu npodecuoHaJHU pa3Boj y oBoM cMepy“. Ca OBUM 3aATakoM Cy
noBe3aHe TBpAwe 13, 14 u 15. OAroBopu UCNMUTAHHUKA CYy MPUKA3aHU y
Tabesu 5.

Tab6esa 5. Cmpykmypa 002080pa yvecHUKA UCMpaxcug8arsd HanUMareau
mepdrbe noge3aHecayemepmum UCMpaNCUBAYKUM 3a0amMKoM

Tepawa 13: Pa3Boj BelITayke UHTEJIMreHIMje 3aXTeBa 3HayajHe POMeHe HaCTaBHOT
NJIaHA M Iporpama, Kako 64 ce omoryhuia weHa e¢pukacHuja npuMeHa:

Oarosop f %
Yonuite ce He ciaxkeM 18 8,74
He cinaxkeMm ce 34 16,50
HeopnyvyaH/Ha cam 49 23,79
CJiaxkeM ce 62 30,10
[ToTnyHo ce ciaxkeM 43 20,87
YKynHo 206 100,00

TBpamwa 14: [IpuMeHa BelITayKe UHTeJIUIeHIYje MOKe 3Ha4YajHO
JONPHUHETH Pa3Bojy CHOCOGHOCTH pelliaBamka Npo6aeMa KoJ, yYeHHKa:

Oarosop f %
Yonuite ce He ciaxkeM 22 10,68
He cnaxkeM ce 36 17,48
HeopnyvyaH/Ha cam 21 10,19
CJiaxkeM ce 76 36,89
[ToTnyHo ce ciaxkeM 51 24,76
YKynHo 206 100,00

TBpamwa 15: Bemtauka uHTeiurennyja he umaru 3Havajuo yyemhe y pagy
ca yyeHUnMMa y ciejehux ner roausa:

Oarosop f %
Yonuite ce He ciaxkeM 23 11,17
He cnaxkeM ce 38 18,45
HeopnyvyaH/Ha cam 19 9,21
CJiaxkeM ce 57 27,67
[ToTnyHo ce ciaxxeM 69 33,50
YKynHO 206 100,00
Hamomena: f= ¢pekBeHumja oaroBopa; % = mpoueHTyalHO yueuihe

oJAroBopa.
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BehnHa ydyecHMKa HCTpakMBama je 3a CBe TpPU HaBeJleHe

TBpPAIbE Jlajsia OATOBOPE A Ce CJAaXy WJU Ce Y NOTNYHOCTH CAaXy, Ha
OCHOBY 4Yera ce MOXe 3aK/bYYUTH Ja Cy OHU CIpPeMHHU Ja NpOMeHe
TpaJUIMOHAJIHE METOJie pajia U Jla mpey3My yJory dacuauTraTopa.
Wsmehy aurutasHuX KOMIOETEHIMjaydyuTe/ba U HbUXOBE CIIPEMHOCTHU
Ja y Osuckoj OyayhHOCTH pejoBHO KOpPHUCTe ajlaTe BeLITadyKe
MHTEeJIMTeHIIWje TI0CTOju BHCOK HHBO Kopesaruje (c=0,66, y3 HHUBO
CTaTUCTUYKe 3Ha4yajHo off p=0,01), Ha ocHOBy yera je nmoTBpheHa u
yeTBpTa XWUIOTe3a HWCTPAXUBawa, Koja je riaacuiaa ,lloctoju
NO3UTHBHA KopeJiayja u3Mehy JUrUTaJIHUX KOMIIETEHIIMja yUUTeha
Y BbUXOBE CIPEMHOCTHU Ja y 6JMCKOj 6yAyhHOCTU pelTOBHO KOPUCTE
ajlaTe BelITauKe HWHTEJUTeHIMje 3a NpUlpeMy U peanusalujy
HAaCTaBHUX aKTUBHOCTH".

3AK/bYYAK

[IlpuMeHa BellTayKe HWHTeJUTeHLHje oMoryhaBa 3HaudajHa
yHanpebemwa y cBUM cerMeHTHMa pajia yUUTE/ba, OHA ¥ BEJUKOj Mepu
MOXKe OMOTYNUTU yuyUuTe/buMa JAa noBehajy ebukacHOCT U KBaJIUTET
NpUIpeMe 4acoBa U CajJipXkaja Koju he Ha WwHUMa OGMTH o6pahHBaHHU.
WHTerpanyja BelmTauyke HHTEJUTeHI[Uje ¥ 06pa3oBaibe je U3 0CHOBa
HM3MeHUJa TpaAullMoHaIHe MeTo/ie HacTaBe (Jain & Raghuram, 2024).
[IpuMeHa BelTauyke MHTEJUTEHIMje CTBAapa Npeyc/oBe 32 yBOhewme
[epCOHAJIM30BAHUX NPUCTyNa pajy ca yYeHULHUMa, Koju 06e36ehyjy
BUIIIe HUBOe epUKACHOCTH y paJly ¥ MoBehaBajy MOTUBALU]Y YY€HHUKA.

u/b ucTpakvMBama KoOje je CIpOBeJEHO y pajay je aHaauza
CTaBOBA yYUTe/ba NIpeMa NPUMEHHU BellTayKe UHTeJUreHlHje y pagy
ca yueHHUI[MMa Myiahux pa3pe/ia OCHOBHHUX IIKOJIA U TPEHYTHUX HUBOA
beHe npuMeHe. Hajpehu npoljeHaT NO3UTHBHUX CTAaBOBA O MPUMEHU
BelllTauKe UHTEJUTEeHIMje Y HACTAaBU U HeHe MPaKTUUHe IpUMEHE je
OpUCyTaH Mehy yuuTe/buMa cTapocTu 23 n0 34 rofvHe, ca Mambe 0/
10 rogvHa pafHOT CTaXa, KOjU Cy 3aloCjJeHU y LIKoJaMa Koje ce
Hajaze y yp6aHuM cpeauHama. OBa rpyma y4uTesba, 360r CBoje
W3JIO)KEHOCTU JUTUTAJHUM TeXHOJIOTHjaMa oOJf paHUX Iepuoja
IbUXOBUX XKMBOTA MMa U HajBeha 3Hamka 0 HBHHUXOBOj MPUMEHH M
HajMame OTIOpe NPMMEHU BelllTauKe UHTEJNUTeHIHje.

PesyaTaTu wucCTpakvMBama yKa3yjy Ha HeA0BObAaH HUBO
IpyvMeHe BelITauKe HHTEJWreHIdje y pajy ca ydeHHIUMa MJyahux
paspesa OCHOBHHMX IKoJia. Kao daktopu koju y HajBehoj mepu
HEraTMBHO YTH4Yy Ha NpPHUMEHY BelITauKe UHTEeJUTeHI[Mje MOTy ce
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WU3/IBOJUTHU HeaJleKBaTHaA ollpeMa y IIKoJaMa U HeJOBOJbHH HUBOU
3Hala yuyMuTe/ba y OBOj 00/1aCTU. YNPKOC NOTBphHUBamy XHUIOTe3a
MCTPAKMBama,10CTOjU NOTpeba 3a A0JaTHOM eAyKalijoM yuuTesba y
NpUMeHU BellTayke HWHTeJWreHlMje W 3a yJarambeM y HabaBKy
oInpeMe Koja je HeONX0/JHa 3a lbeHO Kopullheme.

[JlaBHa npenopyka Jia ce y IIKosJaMa 00aBUM HabaBKa ollpeMe
Koja je moTpe6Ha 3a Kopullhemwe BellTayKe UHTEJUTeHIMje U Ja ce
yuuTe/bU AOAATHO €AYKYyjy V 0BOj obJyiacTu. McTpakuBame Koje je
CIIPOBEJIEHO Ce CBPCTaBa Yy NpUMeHeHa UCTPpaXKMBakbha U OHO Cce OJJHOCH
Ha HaCTaBHy IIpaKCy, y OBOM CEerMEHTy je HEeONXOJHO HalpaBUTHU
VM3MeHe y HacTaBHMM IJIaHOBMMaA, Koje he oMoryhuTu Bullle HUBOA
IpHMeHe BelUTayKe HWHTeJUTeHLHje U 06o0/be Kopullhemwe HeHUX
NpefHOCTH y pajly ca ydeHHLIMMa Mahux pa3pejia OCHOBHHUX IIKOJIA.
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APPLICATION OF ARTIFICIAL INTELLIGENCE IN
WORKING WITH YOUNGER GRADES OF PRIMARY
SCHOOLS

Summary: This paper analyzes the application of artificial intelligence in
teaching pupils in the lower grades of primary schools. Artificial intelligence
is one of the most important tools that can ensure the effective
implementation of the principles of interactive teaching when working with
younger primary school pupils. The applied research conducted aimed to
examine teachers’ attitudes toward the use of artificial intelligence in
teaching younger primary school pupils, as well as the current levels of its
implementation. The research employed a survey technique, with teachers
completing a questionnaire via Google Forms. The research sample consisted
of 206 teachers working with pupils in the lower grades of primary schools in
the Republic of Serbia. The research results indicate an insufficient level of
application of artificial intelligence in teaching younger grade primary
school pupils. The factors that most negatively affect the application of
artificial intelligence include inadequate school equipment and insufficient
levels of knowledge and a lack of teachers’ competencies in this field. Based
on the research results, it is recommended to procure the equipment
necessary for schools to use artificial intelligence and to provide additional
training for teachers on the application of interactive teaching and artificial
intelligence.

Key words: artificial intelligence, teachers, interactive teaching,
digitalization, lower grades of primary schools.
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INTRODUCTION

The development of artificial intelligence (Al) over the past decade has
had a profound impact on all segments of society. Education is one of
the areas where there is a noticeable trend of increasing Al
integration, whose application enables numerous and highly
significant improvements while simultaneously creating a range of
challenges (Jauhiainen & Guerra, 2023). Innovations arising from the
application of Al facilitate the creation of entirely new approaches to
students’ knowledge acquisition, consolidation, and practical
application. The integration of Al into education has fundamentally
changed traditional teaching methods (Jain & Raghuram, 2024).

The research conducted aims to analyze teachers’ attitudes toward the
application of Al in working with lower primary school pupils and the
current state of its use. The changes resulting from its implementation
require particular attention to understanding the factors that
influence teachers’ attitudes toward Al and their readiness to
implement Al-based tools in their work (Sanusi et al., 2024). Despite
the growing number of studies focusing on Al applications in
education, there is a noticeable lack of research examining teachers’
attitudes toward Al, their readiness, and their intention to integrate Al
into work with lower grade primary school pupils.

The contribution of the present research lies in the analysis of data on
teachers’ attitudes in the Republic of Serbia regarding the use of Al in
working with lower primary school students, their knowledge in this
area, their readiness to apply Al in their work, and the limitations they
encounter. The aim of the study is to raise awareness about the
importance of Al application in lower primary school grades and to
highlight the potential benefits it can bring.

APPLICATION OF ARTIFICIAL INTELLIGENCE IN EDUCATION

Artificial intelligence (AI) encompasses a wide range of digital
technologies that have fundamentally transformed all segments of
modern society (Crompton & Burke, 2025). Education is one of the
sectors where Al drives significant changes. These changes are
primarily reflected in the introduction of new approaches to teaching
and in the ways students acquire, consolidate, and apply knowledge.
In the broadest sense, Al refers to the simulation of human intelligence
by machines (Shan, 2023).
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Al can be defined as the ability of a system to appropriately interpret
external data, learn from its use, and apply the acquired knowledge to
achieve specific goals and perform tasks through flexible adaptation
(Kaplan & Haenlein, 2019). The decisions made by Al must be aligned
with its perceptual and cognitive limitations (Richardson et al., 2023).
The potential of Al to enhance societal well-being across numerous
segments of modern society makes it a critical area of research,
attracting substantial global investment (Kayali et al.,, 2023). Al and
Al-based tools have numerous applications in all areas of education
(Mandi¢, 2024). A review of the literature reveals multiple positive
effects arising from Al use in teaching. Al significantly facilitates and
enhances teachers’ work by assisting in lesson preparation, delivery,
and automating numerous administrative tasks (Bearman et al.,, 2023;
Mini¢ & Dereti¢, 2024).

The most significant challenges to implementation of Al ineducation
include the need to adapt existing teaching methods, develop new
competencies for teachers and students, overcome teacher resistance,
and address ethical, social, and technical issues related to Al
implementation (Garzon et al., 2025). Sperling et al. (2024) emphasize
that Al can profoundly alter education by introducing changes in
teaching methodology, learning processes, and teacher professional
development. Zhai et al. (2021) categorized research on Al
applications in education into three main dimensions: development,
extraction, and application. They, along with many other authors,
underscore the need for interdisciplinary approaches to ensure that Al
tools are optimally aligned with pedagogical objectives.

Al is increasingly applied across all educational segments. Its
development necessitates that teacher working with younger pupils
be educated on ways to implement it (Uunona & Goosen, 2023). The
positive effects of Al use among lower primary school students can
only be realized through collaboration between teachers, students,
and their parents in all phases of Al planning, development, and
implementation (Barrot et al, 2024). Before implementing Al, all
barriers to its adoption and acceptance must be thoroughly examined
(Harry, 2023). Research indicates that teachers often exhibit
significant resistance to Al, primarily because they perceive it as an
additional obligation accompanied by new administrative tasks (Li &
Zhang, 2024). The most commonly used tools are chatbots, visual
tools, lesson and content creation tools, learning assistance tools, quiz
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platforms (Stankovi¢ et al., 2024).

Moore et al. (2023) highlight the enormous potential of Al in
supporting early childhood learning. Literature identifies key
constraints to greater Al adoption, such as the lack of appropriate
infrastructure, insufficient teacher knowledge about Al, and
inadequate curricula. Many authors, including Guo et al. (2024),
emphasize the need for increased focus on Al applications in early
primary education. Ethical issues related to Al use in primary schools
are insufficiently addressed in the literature. These issues require
special attention when implementing Al with younger students.

Ma and Jiang (2023) identify unauthorized use and sharing of
information related to lessons or students as a significant concern in
Al education applications. Findings from studies conducted by Marin
et al. (2025) at universities are also applicable to Al use in lower
primary school settings.

Interactive learning is an approach that enables pupils to actively
engage in the educational process. Instead of passively listening to
lectures, pupils participate through discussions, collaboration,
problem-solving, and hands-on activities (Senthamarai, 2018).
Interactivity is defined as reciprocal events involving at least two
objects and two actions, where these objects and events influence one
another (Wagner, 1994). Interactive teaching is a two-way process of
active engagement among participants, the teacher, and the content
(Kotasthane & Kotasthane, 2017).

“Science” is a curriculum subject studied in the first cycle of primary
education in the Republic of Serbia (Zupi¢ et al.,, 2023). Lessons in this
subject typically involve exercises or tasks using known procedures to
reach solutions or correct answers. Beyond factual knowledge, such
teaching must focus on the process of knowledge acquisition,
including understanding research and discovery methods (Sefer,
2000). “Nature and Society” is particularly suitable for various Al
applications in the classroom (Nikoli¢, 2024). Boras emphasizes that
in modern educational systems, this subject often serves as a central
course, forming the basis for developing pupils’ abilities to understand
natural phenomena and processes in their environment and the
interrelationships among them (Boras, 2009).
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RESEARCH METHODOLOGY
Subject, Aim, and Objectives of the Study

The subject of the research conducted in this study is the application
of artificial intelligence (AI) in working with lower grades primary
school pupils. The aim of the research is to examine the attitudes of
teachers working with lower grades primary school pupils in Serbia
toward Al and its practical application in teaching. Based on the
information collected from the research participants, proposals and
suggestions were formulated to ensure more effective and broader use
of Al in working with pupils.
Based on the stated aim of the research, the following research
objectives were established:
1. To determine the extent to which teachers in Serbia are
familiar with the theoretical foundations of Al and the specific
tools applicable in working with lower primary school pupils.
2. To analyze teachers’ attitudes regarding the impact of Al on
the quality of the teaching process, pupil motivation, and the
individualization of learning in lower primary school grades.
3. To identify key obstacles that hinder or prevent the wider
integration of Al into everyday school practices.
4. To examine teachers’ readiness to modify traditional teaching
methods, accept the role of facilitator using Al-based assistants in
the classroom, and their motivation for further professional
development in this area.

Based on the defined research aim and objectives, the following
research hypotheses were formulated:
e H1: “Most teachers possess basic theoretical knowledge of Al but
demonstrate a low level of practical training for its direct
application in the classroom.”
e H2: “Teachers believe that the use of Al can significantly improve
teaching.”
e H3: “The main obstacle to wider Al implementation in lower
primary school grades in Serbia is the lack of systematically
organized training and inadequate technological resources in
educational institutions.”
e H4: “There is a positive correlation between teachers’ digital
competencies and their readiness to regularly use Al tools in the
near future for lesson preparation and instructional activities.”
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Research Participants and Procedure

The data used in this study were collected through online surveys
completed by teachers working with lower primary school pupils
across the Republic of Serbia via Google Forms. The research sample
consisted of 206 teachers, whose basic demographic information is
presented in Table 1. In addition to gender and age, participants’ years
of professional experience in education and the type of settlement in
which their schools are located were included as demographic
variables.

Table 1. Research Sample

Element f %
Gender 206 100.00
Female 185 89.81
Male 21 10.19
Age (years) 206 100.00
23-34 117 56.80
35-44 45 21.84
45-54 38 18.45
55 or older 6 291
Teaching Experience (years) 206 100.00
10 years or less 98 47.57
11-20 years 56 27.18
21-30 years 37 17.97
More than 30 years 15 7.28
Type of Settlement of School 206 100.00
Urban 141 68.45
Rural 65 31.55

The average age of the research participants was 36.8 years, with a
standard deviation of 8.8 years. The average length of teaching
experience among the participants was 13.5 years, with a standard
deviation of 13.3 years. More than two-thirds of the teachers included
in the study (68.45%) were employed in schools located in urban
areas, while 31.55% of participants worked in schools in rural areas.

Research Instrument and Data Analysis

A significant challenge in conducting this study was the lack of
relevant research in the literature that could serve as a basis for
developing the research instrument. In accordance with the nature of
the study and its objectives, a descriptive research method was
selected. The research instrument developed consisted of a
combination of two closed-ended questions with predefined response
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options and nine statements based on a five-point Likert scale, where
a response of 1 indicated “strongly disagree” and a response of 5
indicated “strongly agree.”

The values of skewness and kurtosis were outside the range of -1 to
+1, which necessitated the use of non-parametric tests. To determine
the existence of statistically significant differences between variables,
Spearman’s rank correlation coefficient and the Chi-square test (x%)
were employed. Contingency coefficient cross-tabulation was also
used within the statistical analysis to examine relationships among
variables.

Data processing was performed using IBM SPSS Statistics 26,
employing descriptive statistics and correlation analysis to determine
teachers’ attitudes toward Al implementation and the impact of
various internal and external factors on their readiness to introduce Al
in working with lower grade primary school pupils.

RESEARCH RESULTS AND DISCUSSION

The presentation of the research results is organized into four
sections, in accordance with the defined research objectives. The first
research objective was: to determine the extent to which teachers in
Serbia are familiar with the theoretical foundations of artificial
intelligence (AI) and the specific tools applicable in working with
lower grade primary school pupils. This objective is related to the
question5 and the statements 6, 8 and 10.The structure of
participants’ responses to the question and statements related to the
first research objective is presented in Table 2.

Table 2. Structure of Participants’ Responses to the Questions and Statements
Related to the First Research Objective

Question 5: Have you used artificial intelligence in your work with students
so far?

Response f %
[ have tried it once or a few times 71 34.47
Yes, to a limited extent 29 14.08
Yes, | use it occasionally in teaching 42 20.38
Yes, [ use it frequently 49 23.79
Total 15 7.28

I have tried it once or a few times 206 100.00
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Statement 6: I possess sufficient knowledge to apply artificial intelligence in
my work with students.

Response f %
Strongly disagree 62 30.10
Disagree 39 18.92
Neutral / Undecided 22 10.67
Agree 51 24.76
Strongly agree 32 15.55
Total 206 100.00

Statement 8: I use artificial intelligence in my work with students at least
once a week.

Response f %
Strongly disagree 64 31.07
Disagree 14 6.80
Neutral / Undecided 16 7.77
Agree 59 28.64
Strongly agree 53 25.72
Total 206 100.00

Statement 10: In the school where I work, artificial intelligence is used by the
majority of teachers.

Response f %
Strongly disagree 47 22.81
Disagree 44 21.35
Neutral / Undecided 23 11.17
Agree 57 27.68
Strongly agree 35 16.99
Total 206 100.00

Note. f= frequency of responses; % = percentage of responses.

The research results indicate that more than one-third of participants
(34.47%, n=71) do not use Al Based on the Chi-square value
(x2:44.41; df=4; p<0.0001), it can be concluded that teachers either do
not use or use Al only minimally in their work.

Responses to the statement “I possess sufficient knowledge to apply Al
in my work with students” show that nearly half of the teachers
(n=101; 49.02%) feel they lack the necessary knowledge to apply Al in
teaching, highlighting the need for professional development
programs in this area. The lack of knowledge was more frequently
reported by teachers from rural areas, with 48 teachers (73.78% of
rural respondents) indicating insufficient knowledge. Improving
teachers’ professional competencies is one of the key factors
influencing the limited use of Al in teaching, underlining the
importance of targeted educational programs.



O6paszosarse u eacnumarse, XXI (25)
.

Among the 135 participants who reported using Al in their work,
25.72% (n=53) fully agreed with the statement that they use Al at
least once a week, while 28.64% (n=59) agreed. Based on the Chi-
square value (x?=59.20; df=4; p<0.0001), a statistically significant
difference between the observed variables was confirmed. It can be
concluded that slightly more than half of the teachers (54.36%,
n=112) used Al with students at least three times during the school
year. The structure of responses to the statement “In the school where I
work, Al is used by the majority of teachers” confirms that Al is used
only to a limited extent in working with lower primary school
students. These results are consistent with the findings of Uunona &
Goosen (2023), Moore et al. (2023), Li et al. (2024), and Sanusi et al.
(2024).

Responses regarding teachers’ preferences toward Al indicate
generally positive attitudes and awareness of potential benefits.
Overall, teachers demonstrated a positive outlook on Al use with
lower primary school students and its potential effects. These results
align with studies conducted by Marin et al. (2025), Uunona & Goosen
(2023), Crompton & Burke (2025), and Jauhiainen & Guerra (2023).
Correlation analysis revealed a high correlation between teachers’ age
and Al usage in teaching (c=0.62; p=0.01), as well as between the type
of school environment (urban vs. rural) and teachers’ attitudes toward
Al implementation (c=0.67; p=0.01). Similar patterns were observed
in the analysis of attitudes toward Al use in teaching. Younger
teachers and those working in urban schools were more likely to use
Al and held more positive attitudes toward its application. Based on
these findings, the first research hypothesis - “Most teachers possess
basic theoretical knowledge of Al but demonstrate a low level of
practical training for its direct classroom application” - is confirmed
and can be accepted as valid.

The second research objective was to analyze teachers’ attitudes
regarding the impact of Al on the quality of the teaching process,
student motivation, and individualized learning in lower primary
school grades. For this objective, responses regarding teachers’
perceptions of Al effects on students were analyzed. This included the
statements7 and 12. The structure of participants’ responses to
questions and statements related to the second research objective is
presented in Table 3.
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Table 3. Structure of participants’ responses to questions and statements
related to the second research objective

Statement 7: The implementation of artificial intelligence can lead to
significant improvements in working with students:

Response f %
Strongly disagree 39 18.93
Disagree 26 12.62
Neutral / Undecided 15 7.28
Agree 75 36.41
Strongly agree 51 24.76
Total 206 100.00

Statement 12: The use of artificial intelligence has a positive impact on student
motivation

Response f %
Strongly disagree 21 10.19
Disagree 33 16.02
Neutral / Undecided 20 9.71
Agree 78 37.87
Strongly agree 54 26.21
Total 206 100.00

Note. f= frequency of responses; % = percentage of responses.

Based on the responses provided by the research participants to these
two statements, a high level of awareness regarding the positive
effects of using artificial intelligence in working with pupils is evident.
Two-thirds of the participants (64.08%, f=132) indicated that they
agree or strongly agree with the statement that artificial intelligence
has a positive impact on pupils’ motivation. Teachers who participated
in the study gave similar responses regarding the potential for
achieving significant improvements in pupil work through the
application of artificial intelligence. For this question, a total of f=126
participants (61.17%) responded with “agree” or “strongly agree.”
Analyzing the demographic characteristics of the participants (age,
years of teaching experience, and type of settlement in which their
school is located) revealed high correlation coefficients with their
perceptions of the benefits of applying artificial intelligence, ranging
from 0.58 to 0.64, with a significance level of p=0.01. Positive attitudes
toward the benefits of artificial intelligence were most prominent
among participants aged 23 to 34, those with less than 10 years of
teaching experience, and those working in urban areas.

The relationship between teachers’ attitudes toward the effects of
artificial intelligence in working with lower-grade primary school
pupils is consistent across all paired comparisons. A positive attitude
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toward these effects increases as the age and years of teaching
experience of participants decrease. This trend is significantly more
pronounced among participants working in urban areas. The research
findings align with studies conducted by Bearman et al. (2023), Jain &
Raghuram (2024), Kayali et al. (2023), Sanusi et al. (2024), and
Crompton & Burke (2025). Based on these results, the second
hypothesis, “Teachers believe that the implementation of artificial
intelligence can significantly improve teaching,” is confirmed.

The third research objective was to identify the key obstacles that
slow down or prevent broader integration of artificial intelligence into
the daily work of schools. This objective was related to the question
11. Participants could select multiple offered responses. This objective
was also linked to the statement 9. The structure of participants’
responses to questions and statements related to the third research
objective is presented in Table 4.

Table 4. Structure of participants’ responses to questions and statements
related to the third research objective

Statement 9: The school in which I work has the equipment that enables the
use of artificial intelligence in teaching.

Response f %
Strongly disagree 59 28.64
Disagree 62 30.10
Neutral / Undecided 14 6.80
Agree 54 26.21
Strongly agree 17 8.25
Total 206 100.00

Question 11: "In your opinion, what are the most important reasons why
artificial intelligence is not used to an adequate extent in your school?"
(Participants could select more than one answer)

Response f %
Lack of equipment 148 71.84
Insufficient knowledge of teachers 126 61.17
Lack of time 109 5291
Lack of interest 15 7.28
Large class size 26 12.62
Other reasons 0 0.0
Total 424 205.82

Note. N = 206; f = frequency of responses; % = percentage of responses. For
Question 11, participants were allowed to select more than one response
option; therefore, the total frequencies and percentages exceed the total
number of participants and 100%.

The majority of respondents, 83.01% (f=171), selected more than one
offered answer, which suggests that there are significant barriers to
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the use of artificial intelligence (AI) in the schools where they work,
and that teachers are aware of them. Problem with equipment is
particularly pronounced in rural areas, where 87.72% (f=57) of
participants reported that schools do not have adequate equipment.
Lack of equipment is one of the most important factors preventing
broader use of Al in working with younger primary school pupils.

The responses of the participants are consistent with similar studies
conducted by Ma and Yiang (2023), Li et al. (2024), and Jauhiainen
and Guera (2023), in which lack of equipment and insufficient
knowledge of teaching staff are also reported as the main factors
limiting wider Al adoption. Based on the participants’ answers, it is
clear that efforts to create conditions for Al use in primary education
should focus on equipment acquisition, teacher training, and
adaptation of curricula and teaching programs. Analysis of the results
confirms the third research hypothesis: “The main obstacle to wider
use of Al in younger primary school grades in Serbia is the lack of
systematically organized training and inadequate technological
equipment in educational institutions.” It is necessary to initiate state-
level activities to ensure teacher education and the procurement of
equipment required for broader implementation of Al in the teaching
of younger primary school students.

The final, fourth research task was: “To examine teachers’ willingness
to change traditional teaching methods and adopt the role of a
facilitator using Al-based assistants in teaching, as well as their
motivation for further professional development in this direction.”
This task is related to the statements 13, 14 and 15. The structure of
participants’ responses to the questions and statements related to the
fourth research task is presented in Table 5.

Table 5. Structure of participants’ responses to questions and statements
related to the fourth research task

Statement 13: The development of artificial intelligence requires significant
changes to the curriculum in order to enable its more effective application.

Response f %
Strongly disagree 18 8.74
Disagree 34 16.50
Neutral 49 23.79
Agree 62 30.10
Strongly agree 43 20.87

Total 206 100.00
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Statement 14:The application of artificial intelligence can significantly
contribute to the development of students’ problem-solving skills.

Response f %
Strongly disagree 22 10.68
Disagree 36 17.48
Neutral 21 10.19
Agree 76 36.89
Strongly agree 51 24.76
Total 206 100.00

Statement 15: Artificial intelligence will play a significant role in working with
students over the next five years.

Response f %
Strongly disagree 23 11.17
Disagree 38 18.45
Neutral 19 9.21
Agree 57 27.67
Strongly agree 69 33.50
Total 206 100.00

Note. f= frequency of responses; % = percentage of responses.

The majority of research participants responded “Agree” or “Strongly
agree” to all three statements, which indicates that they are willing to
change traditional teaching methods and take on the role of a
facilitator. A high level of correlation was found between teachers’
digital competencies and their readiness to regularly use Al tools in
the near future (c = 0.66, p = 0.01), thereby confirming the fourth
research hypothesis: “There is a positive correlation between
teachers’ digital competencies and their readiness to regularly use Al
tools for lesson preparation and delivery in the near future.”

CONCLUSION

The application of artificial intelligence (Al) enables significant
improvements across all aspects of teachers’ work, substantially
increasing the efficiency and quality of lesson preparation and the
content delivered in class. Integrating Al into education has
fundamentally transformed traditional teaching methods (Jain &
Raghuram, 2024). Al creates conditions for personalized approaches
to working with students, which enhance efficiency and increase
student motivation.

The aim of the research presented in this study was to analyze
teachers’ attitudes toward the application of Al in working with lower-
grade students in primary schools, as well as the current levels of its
implementation. The highest percentage of positive attitudes toward
Al implementation and practical use was observed among teachers
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aged 23-34, with less than 10 years of teaching experience, employed
in schools located in urban areas. This group, due to their early
exposure to digital technologies, possesses the greatest knowledge
about Al applications and exhibits the least resistance to using Al. The
research results indicate that Al is insufficiently applied in classrooms
with lower-grade primary school students.

The most significant factors negatively affecting Al implementation
are inadequate school equipment and insufficient teacher knowledge
in this field. Despite the confirmation of the research hypotheses,
there is a clear need for additional teacher training in Al applications
and investment in the necessary equipment to enable its effective use.
The main recommendation is to equip schools with the tools required
for Al use and provide further professional development for teachers
in this area. This research falls within applied research and relates to
teaching practice. Changes in curricula are necessary to allow for
higher levels of Al integration and to maximize its benefits in teaching
lower-grade primary school students.
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Ajauna A. XKYIIN'h

YuuBep3sureT y beorpaay,
dakynTeT 3a 06pa3oBake yunTes/ba U BacnuTaua, beorpas, Cpbuja

INTPUMEHA BEIITAYKE UHTEJIMTEHOUJE Y PAAY CA
YYEHULIUMA MJIABGUX PASPEJA OCHOBHHUX IIIKOJIA

Casicemak: Y pady je aHaau3upaHa npuMeHa eewmavke uHmeauzeHyuje y
Hacmasu ca yyeHuyuma maahux paspeda OCHOBHUX WKo.a. Bewmauka
UHMeuzeHYyuja je jedan od HajeaxcHujux asama koju Modxce obesbedumu
epukacHy npuMmeHy npuHyuna uHmepakmueHe Hacmase y pady ca
yueHuyuMma maahux paspeda 0CHo8HUX wkoaa. [IpumerseHo ucmpasicugare
Koje je 06a8/beHO uMa 3a Yusb nposepy cmagosa Koje yyumesou umajy y
0dHOCYy Ha npumeHy esewmauke UHMejaU2eHYuje y pady ca ydeHuyuma
Mmaahux paspeda OCHOBHUX WKO1A U MPEHYMHUX HUBOA HeHe npumeHe. Y
ucmpaxcusary je kKopuwheHa mexHUKA AHKemMuparba Kojy cy yvumesolU
nonyrwasaau nymemynumtauka HaGoogle Formsu. Y3opak ucmpascuearea
yyHu 206 yyumesoa Koju pade ca yveHuyuma maahux pazpeda OCHOBHUX
wkosna y Penybauyu Cp6uju. Pesyimamu ucmpadncuearea ykasyjy Ha
Hed080/baH HUBO NpUMeHe sewmayke UHmeauzeHyuje y pady ca yyeHuyuma
Mmaabux paspeda ocHosHux wkosaa. Kao ¢pakmopu koju y Hajeehoj mepu
He2camueHO ymu4y HA NpuMeHy 6ewmavke UHMeauzeHyuje mozy ce
uzdsojumu HeadekeamHa onpema y WKo.1aMa U Hedoso/bHU HUBOU 3HAKA U
Hedocmamak KomnemeHyuja yvumesea y o080j ob6aacmu. Ha ocHogy
pe3yamama ucmpaxcueared npenopyuyje ce Habaska onpeme Koja je
wKo/s1amMa nompebHa 3a Kopuuwherbe gewumavke uHmeauzeHyuje u dodamua
edykayuja y4umesod 0 NpuMeHU UHMepAKMueHe Hacmase u Gewmayke
UHmMeu2eHyuje.

KmyuHe peuu: sewmauka uHmeauzeHyuja, yyumesol, UHMepaKMueHa
Hacmasa, duzumaausayuja, Maahu pazpedu 0CHOBHUX WKOA.
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BO3PACTHAA JMHAMHUKA 3MOHI/IOHAJH)HOIZI
UWJIEHTU®PUKALNNA U MOPAJIBHBIX CYKAEHUU B
AOINKOJIbHOM JETCTBE

AHHomayus: lleab uccnedosanus— 6bls18UMb 803pACMHble 0COGEHHOCMU U
duHaMuKky paszeumusi cnocobHocMu K 3MOYUOHA/AbHOU udeHmugukayuu u
YPOBHIO MOpA/IbHO-HPABCMBEHHbIX CcydcdeHull y demell Ha npomsdiceHuu
dowkoabHo20  go3pacma.  OnucaHue  8bIGOPOYHOU  COBOKYnHOCMU: 8
uccaedosanuu npuHsiau yyacmue 40 demetl (21 desouka u 19 maavyukos) 8
so3pacme om 3,4 do 6,4 sem, nocewarwwux OOWKO/NbHbIE Y4pedncoeHus e.
Bpecma. Bulbopka 6bL1a pasdeseHa HA mpu 803pacmuble epynnbl: maaduwue
dowkoavHuku (3-4 2oda, n=10), cpednue dowkosvHuku (4-5 nem, n=14) u
cmapuwue dowkoabHuku (5-7 nem, n=16). JJuaenocmuyeckuil uHcmpymeHmapuii:
0151 OYeHKU IMOYUOHAAbHOU udeHmudukayuu ucnoab3oeandace Mmemooukd
«IMoyuoHanvHasi udenmugukayus» (E. H. U3omosa), 05 udyveHuss MopaabHo-
HpascmeeHHoU cgepbl - memoduka «3akoHuu ucmopuio» (I.A. Ypynmaesa,
10. A. Aponbkuna), coyuaabHO-IMOYUOHAIbHOE — passumue  PUKCUPOBANOCH
MemodoM CcmpyKmypuposaHHo20 HabadeHus. Cmamucmuyeckass o6pabomka
daHHbIX nposodusaack ¢ npumeHeHuem H-kpumepusi Kpackeaa-Yoanuca 0as
MHOXMCECMBEHHbIX  cpasHeHull. — OCHOBHble — pe3y/abmambl:  YCMAHOBAEHA
HepasHoMepHasl, HoO nocmyname/ibHasi OUHAMUKA pA38UMUSL 8CEX UCCAEJYeMbIX
KomnoHeHmos. Haubosee 3HauumesavHulll npupocm  3adukcuposaH no
nokazamesasm eepbaausayuu  CcA0MCHuIX AImoyull (H=17,82; ps<0,001) u
KOHCMpPYKMUBHOMY paspeuwleHuo MopaabHslx dusemm (H=12,45; p<0,01).
Ilepexod om maadwezo kK cpedHeMy OOWKOAbHOMY 803paAcmy Xapakmepu3yemcsi
CKA4KOM 8 pasgumuu amMnamuu, d om cpedHezo K cmapuiemy — 8 CmaHos1eHuU
camopegyasayuu U cnocobHocmu k deyenmpayuu. C/a0xCHblE CcOYUA/IbHble
amoyuu (3agucms, Kanpus) U MOpAAbHASL HOPMA NOOOEpIHCKU Npou2pasuiezo
ocmaromcs 30Hol 6auxcatliwezo pasgumus dadxce 045 cmapuwiux 0OWKOAbHUKOS.
3akalo4eHue U 3HAYUMOCMb: pe3y/Abmamsl 3MNuUpuyecku nodmeepicoarom
CeH3UMUBHOCMb JOWKO/ILHO20 803pACMa 0151 CMAHOB/1eHUSl IMOYUOHA/IbHO20 U
MOPANbHO20 KOMNOHEHMO8 JAu4Hocmu. IlosyueHHble OaHHble Moz2ym 6Gblmb
UCNo0/6308aHbI 04151 NPOEKMUPOBAHUSA pPA3BUSANWUX NPO2PAMM U OYEHKU
HOpMamMueHOCMU  COYUAIbHO-IMOYUOHAAbHO20 pa3eumusi 8 OOWKO/AbHbIX
00pa308amenbHbIX yUpestc0eHUsIX.

Kamwuesslie caosa: AMOYUOHA/IbHAA uaeHmugSUKauuﬂ, MOpaJ/ibHble CnyCdeHuﬂ,
JOWKONbHBIU eo3pacm, eo3pacmHas duyamuka, COYUa/1bHO-3IMOUYUOHAJ/IbHOE
passumue, CO}#emHo-posiesas uzpa.
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BBEJEHUE

CMewenue  Qoxkyca  CcOBpeMeHHOro  o6pasoBaHUsl  C
HCKJIIOUMTEJIbHO KOTHUTUBHBIX JJOCTHXKEHUH Ha 1leJIOCTHOE pa3BUTHE
JINYHOCTH pebeHKa JesaeT NpobseMy H3y4eHHUs 3MOLMOHAJIBHOIO
MHTeJIJIEKTA U MOPaJIbHBIX MHCTAaHLIMI Ha PaHHUX 3Talax OHTOreHe3a
OJITHOM U3 IIeHTPabHbIX B BO3pacTHOU ncuxosioruu (['osoBHs, 2024).
JowkonbHbId Bo3pacT (3-7 JeT), corjacHo IepuoJW3aLUU
J. b. JJIbKOHMHA, paccMaTpUBaeTC OTEYECTBEHHBIMHM y4YeHBIMM Kak
IIepHUoJ TIEPBUYHOTO CTAHOBJIEHUSA JIMYHOCTH, KOT/JIA 3aKJ/1a/bIBAlOTCA
byHJaMeHTa/lbHble ICHUX0JIOTMYeCKMe HOBOOOpa30BaHUA: HepapXus
MOTHUBOB, IPOU3BOJILHOCTb IIOBeJEHHUS, IepBUYHble ITUYECKUE
WHCTAQHIMK, CHOCOOHOCTb K  3MOLMOHAJbHOM  JelleHTpaluu
(boxkoBuy, 1968; Beirorckuii, 2004; JleonTweB, 1967). UMeHHO B 3TO
BpeMsl B HeJlpax BeJylllel 1esITeJIbHOCTH — CIOXKeTHO-POJIEBON UTPBI —
pebeHOK OCBaMBaeT MHUpP YeJIOBeYeCKHMX OTHOIIEHHUH, Y4YUTCA
pacnosHaBaTb U JAuddepeHLMPOBATb 3MOLMOHAIbHbIE COCTOSIHUS,
Bblpa)XaTb COOCTBEHHble IepeXMBaHUS B COLMAJIbHO IpHUeMJIeMOM
dbopMe ¥ OpHMEHTUPOBATbHCSI HAa HPAaBCTBEHHbIE HOPMBI [IPU pa3pelleHur
MEXJIMYHOCTHBIX KOHGINKTOB (JsibKoHMH, 2007; 3anoporkery, 1986).

Cnoco6HOCTb K 3MOLIMOHAIBHOM UAEeHTHUKALMH, TOHUMaeMas
KaK «yMeHUe ON03HaBaTb U BepbajibHO 0003HAaYaTb IMOLMOHAJIbHbIE
COCTOSIHMSI 10 3KCIPecCMBHbIM mpusHakam» (M3oToBa, 2015),
BBICTYIIaeT 6a30BbIM KOMIIOHEHTOM 3MOLIMOHAJIBHOIO UHTe/IeKTa. Ee
CTaHOBJIEHHE B [IOIIKOJBHOM JIeTCTBE HJeT II0 NyTHU NOCTENeHHOTo
YCIOXKHEHHs: OT BOCHPUATHUSA 35SMOLMH Ha YpOBHe MOJISPHBIX
KaTeropui («XOpouIui / MI0OX0W») JI0 TOHKOU aAuddepeHIUANNU
OTTEHKOB IepeXUBAaHUM W IMOHMMaHUs aMOWBaJIEHTHOCTH YyBCTB
(Denham, 1998). IlapanienbHO € 3TUM NPOIECCOM pPa3BUBAETCS
MoOpaJibHO-HpaBcTBeHHass cdepa. CorsacHo koHuenuuu K. [Tnaxe
(Piaget, 1932), uMeHHO B Bo3pacTe 5-7 JIeT NPOUCXOJUT «pPellatodi
nepexosi OT TeTePOHOMHOMW MOpaJ/Id, OCHOBAHHOM Ha INOJYMHEHWUH
aBTOPUTETY MW CTpaxe HakKas3aHMUsA, K aBTOHOMHOH Mopaju
COTPYJHUYECTBA M CHPaBEJJIMBOCTH», YTO HAXOJUT OTpPAKEHHE B
CNOCOGHOCTH pebGeHKa paspellaTb AUJIEMMBI C y4eTOM MHTEPECOB U
YYBCTB BCEX Y4aCTHUKOB.

OpHako, HecMOTpsi Ha NpPU3HaHHe [OUIKOJbHOIO BO3pacTa
CEHCUTHMBHBIM IEepUOJOM JJs1 O06O0HMX MPOLEeCCOB, CYLIECTBYeT
JedUnUT 3MIMpUYECKUX PaboT, B KOTOPBIX Obl, OJHOBPEMEHHO, Ha
OJIHOH U TOM e BbIGOPKe, NPOC/eXUBalach BO3pacTHas AUHAMHUKaA
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KaK  KOTHUTHUBHBIX  aCIEKTOB  3MOI[MOHAJBLHOIO  pPa3BUTHUSA
(npenTudukaiys, Bepbasu3alvs), TaK W YPOBHS MOPAJIbHBIX
CYyXJeHUH. MHorve wucciefoBaHuss (QOKYCHPYIOTCSI Ha W3YYEHUH
OJITHOTO M3 KOMIIOHEHTOB B KOHKPETHOW BO3PACTHOU TOYKE, YTO He
MO3BOJISET COCTAaBUTb IEJIOCTHYI KapTHUHY UX CONPSKEHHOTO
CTAHOBJIEHHUS U BBISIBUTb KPUTHYECKHE IEPHUO/IbI GOPMHUPOBAHHUS.

llenv  OdaHHO20 uccsnedosaHusi - BBISIBUTb  BO3pPACTHbIE
0COGEHHOCTHU U JIUHAMUKY Pa3BUTHS CIOCOGHOCTH K 3MOLIMOHANbHON
UJIeHTUGUKAIIMU U YPOBHIO MOPAJIbHO-HPABCTBEHHbBIX CYXJEHUU Y
JleTell Ha MPOTSKEHUH JAOLUIKOJIbHOI0 BO3pacTa.

Hccaedosamenvckue 80npocwl:

1.Kak u3MeHsleTcd CHOCOGHOCTb K UJAEHTHOUKAIUU U
BepOasu3anuu 6a30BbIX M CJAOKHBIX 3MOLMM TNpPHU Mepexojie OT
MJIQJIIIETO K CPeZJHEMY U CTapIIeMy AOLIKOJIbHOMY BO3pacTy?

2.KakoBa suHaMuKa yCBOEHHSI MOPaJIbHBIX HOPM (ILeApPOCTh,
YeCTHOCTb, TMOMOIb) M CHOCOGOB pa3penieHUs KOHQPJIUKTHBIX
CUTyalMi B JaHHBIX BO3PACTHBIX IEPUOAAX?

3. Kakue KOMIOHEHTHI COLUATbHO-3MOIIMOHAJBHOTO Pa3BUTHUS
(aMnaTHsa, caMOperyssnusi, COTPYJHUYECTBO)  IMPETEPHEBAIOT
HauboJiee 3HAYMMble U3BMEHEHHS OT 3 K 7-MU rofam?

TEOPETUYECKUH OB30P

[Ipo6sieMa 3MOLMOHAJBHONW HJEHTUUKALUM B JOUIKOJBHOM
BO3pacTe Hepa3pblBHO CBsi3aHa C pa3BUTHEM CIOCOOHOCTU K
cuMBosiu3anuu U peydu. JI. C. Beirorckuii (2004) ykasbiBaJ Ha TO, YTO
VMEHHO OCO3HaHMe U Bepbaiu3alus COOGCTBEHHBbIX NepeXUBaHUN
epeBOJAT 3MOLMM HAa HOBBIM, BBICIIMM YPOBEHb pEryJslUU.
IMnupuyeckue vcc/e,0BaHUsA NOC/JeJHUX JlecATUIeTUN
NOATBEPXKJAIOT, 4YTO K 3-4-eM TroJlaM pebGeHOK yKe crnocobeH
AvddepeHIIMPOBAaHHO BOCIPUHUMATL 6a30Bble 3KCIPECCHBHBIE
NpU3HAKW paZloCTH, THEBa, CTpaXa U IeyasH, OJHAKO ero cjJoBapb
3MOLUHN ocTaeTcss GeJHBIM, a ONMCAaHHe CTPOUTCS 4Yepe3 BHEIIHUE
JleficTBus («0H ObeT», «oHa MaadeT»). K 5-TH rogam mpoucxoauT
Ka4yeCTBEeHHBIN CKa4yOK: JleTn HaYWHAIOT HCII0JIb30BaTh
MCUXOJIOTUYECKYIO0 JIEKCUKY («OH 06UeCs», «OHA 3aBUJIyeT»), a K 6-
7-MM roJilaM — CoCOGHBI y/1aBJUBATh HIOAHCHI U CMeLlaHHble YYBCTBa,
YTO CBU/JETeNbCTBYyeT O (GOPMUPOBAHUM BHYTPEHHEro IJIaHa
3MOLIMOHAJBHON kU3HU. Oco6yl0 TPYAHOCTb JJS JOLIKOJbHUKOB
NpEeJCTAaBJAIT CJ0XKHBIE COLMAJbHble 3MOLMU — 3aBUCThb, Kallpus,
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npe3peHue, — /i IOHUMaHHSA KOTOPbIX TpeGyeTCsl He TOJIbKO YTeHUe

MUMHUYECKUX  TNPU3HAKOB, HO W  [OHUMaHHe  KOHTEKCTa
MEXJIMYHOCTHBIX OTHOLIEHWH W BHYTpeHHed mno3unuu /Jpyroro
(M3oToBa, Hukudopona, 2004).

CTaHOBJIEHHE MOPAJbHbBIX CYXJAEHUW B JONIKOJBHOM JIETCTBE,
corsiacHo TeopusiM K. [luaxe u JI. Kosbbepra, Takxke NOAYUHSETCS
onpe/ieJIeHHOU BO3pacTHOM Jiorhuke. B MiajiieM [OIIKOJbHOM
BO3pacTe MopaJjibHasl OlleHKa IMOCTYNKa BCELeJ0 3aBUCHUT OT €ro
00'bEKTUBHBIX MOCJAEACTBUM U peakIuu B3pocsoro. PebeHok 3-4 net
B OTBeTaX Ha MOpaJIbHbIEe JMUJIEMMBI Yallle BCEro aneJIMpyeT K CTpaxy
HakasaHud («Mama GyJeT pyraTh») WM GOpMaJbHO BOCIPOU3BOIUT
ycBoeHHoe npaBuio. K 5-6 rogam, o Mmepe pa3BUTHUs CIOCOOGHOCTH K
JlelleHTpaluuy, peOGeHOK HauuHaeT  yYUThIBATh  HaMepeHUs
[IepCOHAXA, a ero COGCTBEHHbBIE CTPATET MU pa3pelieHrs] KOHPJIUKTOB
CTAaHOBSITCA 6oJiee THOKUMU: OH MNpeJJaraeT JAOTOBOP, YTelleHUe,
00yyeHHe BMeCTO HaKa3aHUSl WM MpeKpalleHUs Uurpbl (YpyHTaeRa,
Adonbkuna, 1995, 2014; CmupHoBa, XosMoropora, 2007).
dopMupoBaHue MNPOU3BOJBHOCTH MOBEAEHUS U CIOCOGHOCTh K
COMOJAYMHEHHUIO MOTUBOB (J/leoHTBEB, 1967) C03Jal0T
MCUXOJIOTUYECKYI0 6a3y /JJsd Iepexojla OT TNPOCTOro 3HaHUA
MOpaJIbHOM HOPMBI K ee MHTepHa/IM3al1 U peajJlbHOMY JelCTBHUIO0.

TakuMm 06pa3oM, TeOpeTUYECKUH aHaJu3 MOABOJUT K
NpeIoJoKEeHHI0 0 HEpaBHOMEPHOM, HO MOCTYNaTe/JbHOM XapaKTepe
BO3pAaCTHOM  JUHAMUKMU  M3y4yaeMbIX  MpolieccoB.  Muaamui
JIOLIKOJIbHBIM BO3pacT paccMaTpUBaeTCd KaK 3Tall [epBUYHOrO
HaKOIIJIEHUS] 3MOIIMOHAJIbHBIX 3TAJ0OHOB U (OPMaJLHOTO YCBOEHUS
npaBWJ; CpeJHUNW - KaK CEHCUTUBHbIM Nepuoj [Jis pPa3BUTUSA
3MNAaTUHM U Bepbasv3aluy; a CTapIIUK JOIIKOJbHBIA BO3pacT — KakK
3Tan WHTETrpalMd KOTHUTHUBHOTO U aPpPeKTHBHOIO KOMIIOHEHTOB,
MO3BOJISIOUIMN  BBIMTM Ha YpPOBEHb aBTOHOMHBIX MOpPaJIbHBIX
CYXKJIEeHUH U TOHKOU 3MoliMOHa/IbHOU AuddepeHIHAIU Y.

METOZ0OJIOTHUA

Yuacmnuku. Be16opky coctaBuiu 40 geteit (n=40, rae 21
JleBouKa ¥ 19 MaJibYMKOB) — BOCIMTAHHUKOB IOCyJapCTBEHHBIX
y4YpexJeHUul [OLIKOJbHOro obpasoBaHus r.bpecra. CpegHui
BO3pacT y4aCTHUKOB — 4 roza 11 MecdAues. B coOTBeTCTBUHU C
nepuogusanuer /. b. JIbKOHMHA M BO3pPAaCTHBIMHU CpyINIaMu
JI0Y, Bbi6OpKa Gblyia pa3jesieHa Ha mpu hodzpynnbl:
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- MJIa/ilIke ToUKoJAbHUKY (3-4 rojia, n=10, cpeAHUI Bo3pacT -
3,7 rona);

- cpefiHUE OOIIKOJBHUKU (4-5 seT, n=14, cpeaHU# Bo3pacT -
4,5 rona);

- cTapuive JOMKOJbHUKY (5-6-7 jieT, n=16, cpeaHui Bo3pacT —
5,8 roza).

Bce /1eTH BOCIUTBIBAJIMCh B CEMbSIX, PYCCKOSI3bIUHAsA SI3bIKOBast
cpeAa,  OTCYTCTBHE  JUAarHOCTUPOBAHHBIX  NCUXHYECKUX U
HEBPOJIOTMYECKUX 3a00JIeBaHUH BBICTYNAJI0 KPUTEPUEM BKJIIOUEHHS.
HUccnenoBaHre NPOBOAMJIOCH GJarofiapsi MOJIy4eHHI0 MHUCbMEHHOTO
MHPOPMUPOBAHHOTO COTJIACUS POJUTEEH.

Bbvi6op 603pacmubix 2pynn 060CHOBAH 3aZlayedl NMpPOCIeAUTh
JMHAMUKY HCCIeyeMbIX TIOKa3aTesJed Ha KJ/IIYEBbIX 3JTamax
JIOIKOJIbHOTO JIeTCTBa - 3Tale aJalTalid K JOIIKOJbHOMY
YUPEXJEHUI0 U OCBOEHHUs 0a30BBbIX COLMAJbHBIX HOpPM (MJajiias
rpynmna), 3Tane aKTUBHOTO PA3BUTHS CHOXKETHO-POJIEBOM WrPbI U
sMNaTuu (CcpeAHsia Trpynma) M 3Tane MOATOTOBKU K IIKOJIE,
XapaKTepHU3YIOLEMCSI POCTOM MPOH3BOJBHOCTH U GpOpMHUpOBaHHEM
BHYTPEeHHEH MO3WLUM IIKOJbHUKA (CTapluias U MOJArOTOBUTEbHAS
TPYIIbI).

UHCTPYMEHTAPUH

1. Memoduka «ImoyuoHaabHas udenmugukayus» (E. U. Usomosa).
HampaBsieHa Ha AMArHoCTUKY OCOGEHHOCTEH pacrno3HaHUs JeTbMHU
3MOLMOHAJIBHBIX COCTOSIHUK Mo ¢oTorpadusaM M NUKTOrpaMMaM.
OneHUBAIMCh aJIeKBATHOCTb BOCHPHUATHUS 6a30BbIX (PaZoOCTb, THEB,
CTpax, TMeyasJb) W CJOXKHBIX (3aBUCTb, Kamnpu3, y/AUBJIEHUE,
CIIOKOMCTBHE) 3MOIMNA, TOYHOCTh Bepbasn3aldu U CHOCOGHOCTH K
000CHOBaHHMIO CBOero BbiGopa. /JlJiS CTAaTUCTHYECKOW 06pabOTKH
YpPOBEHb PA3BUTHUsA TepeBOAWJCcA B 5-6a/ibHyo mkany (ot 1 -
«HU3KHUN» 10 5 - «04YeHb BBICOKUI»).

2. Memoduka «3akoHuu ucmoputo» (T.A.Ypynmaesa, 1. A.
A¢ponvkuna). TIpoeKTHBHasi MeTOAWKA [Jisd H3y4eHHUs OCO3HAHUSA
JleTbMU HPABCTBEHHBIX HOPM U 3MIATHYECKUX NlepeXKuBaHUN. PeGeHKy
Mpe/I/Iarajaoch 3aBEPUIUTh HECKOJIbKO KOPOTKHX PACCKA30B, OMUChIBAIOIINX
MoOpaJibHbI€e JUIeMMBI (LEAPOCTD / KaJHOCTb, YECTHOCTD / JIOXKb, IIOMOILb
/ 0Oe3nelCTBHE, yperyarupoBaHHe KOHGQJIHUKTA CO CBEPCTHHUKOM).
QUKCHpOBAINChL 3HAHWE HOPMbI, CHOCOO ee OOOCHOBAaHUSA U
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npejJiaraeMas CTpaTerus paspelleHHUs CUTyalluu. YpOBeHb Pa3sBUTHUA

TaKXKe OLleHUBaJICA N0 5-6a/IJIbHOM ILIKaJle.

3. CmpykmypupoeaHHoe  Hab./100eHue. [IpoBoguiocs B
eCTeCTBEHHbIX YC/I0BUSX (cBoOOJHAsA HWrpa, 3aHATUA) MO TpeM
kjactepaM: «PacrnosHaBaHue sMouui U aMHnaTusi» (guana3oH 3-9
6aJ/sI0B), «IMOLMOHAJNbHAS CaMOPEryJasnus W 3kcupeccus» (3-9
6a/10B), «COTpyAHUYECTBO M KOHCTPYKTHUBHOE B3aUMOJeHCTBHE»
(4-12 6annoB). O6mui 6Gann (aAuanazoH 10-30) oTpaxkan
HMHTerpaJbHbli ypOBEHb COLUAIbHO-3MOLMOHAJIBHOTO Pa3BUTHS.

MPOLIE/IYPA

O6cnegoBaHrMe MPOBOJMJIOCH HHAUBUAYAJIBHO C  KaXJbIM
pebeHKOM NpPeHMYIeCTBEHHO B TEepPBOU NOJIOBMHe [AHA. Jl[aHHBbIe
Hab/oAeHUs  QUKCUPOBAJUCh  BOCIUTATENSAMH, MPOLIEAIIUMH
HHCTPYKTaX (B TeyeHue OJiHOM Henenu). [lnasd cTaTUCTHYECKOH
NpPOBEPKU THUIOTE3 O PA3UYUSIX MeXJy TpeMs He3aBUCUMbIMHU
BbIGOPKAMHM  MCIIOJIB30BAJIC  Henapamempuveckuli —H-kpumepuil
Kpackena-Yonnuca, 4to 006yC/I0BJEHO 006bEMOM BBIGOPOK U
pe3yJbTaTaMy IPOBEPKH paclipe/ie/IeHHs] JaHHBIX HA HOPMaJIbHOCTh
c noMmoulblo Tecta lllanupo-Yuika. YpoBeHb 3HAUUMOCTH ObLI
ycTaHoBJieH Ha ypoBHe p<0,05. CTaThcTUYecKast 06paboTKa BhINOJHEHA
B mporpamme Statistica 10.0.

O'PAHUYEHUA UCCIIEAOBAHUA

OrpaHUYeHUSIMH  BBICTYNAKT OTHOCUTEJNbHO HEGOJIbIION
00beM BO3PACTHBIX MOJATPYII W KPOCC-CEKIMOHHBIA JIU3alH
HCCJIeJIOBAaHUs, MPU KOTOPOM BbISIBJEHHBbIE BO3pACTHbIE Pa3JIAYMS
MOTYT OTpa)aTb He TOJbKO 3QPeKT pasBUTHS, HO U KOTOPTHbIE
ocob6eHHOCTH. [lyis1 6oJsiee CTPOTUX BHIBOJIOB O IMHAMUKE KeJIaTeJTbHO
NpOBeJIeHUE JIOHTUTIOIHOTO KCCJIeIOBAHUS.

PE3YJIbTATDI

1. BospacmHass OuHAMUKA 3MOYUOHA/AbHOU uUdeHmugdukayuu.
AHanus pgaHHbIX MeToauku E.U.U30TOBON BBIAIBUJ OTYETJUBYIO
MOJIOKUTEJIbHYI0 BO3PAaCTHYI JWHAMHUKY [0 BCEM HCCIeyeMbIM
napaMmeTpam (cM. Tab6J1. 1).
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Ta6bauya 1. Pasauvus 8 nokasameasix IMOYUOHANbHOU udeHmugukayuu y
demeli maaduwezo, cpedHezo U cmapuie2o OWKOIbHO20 803pacma

M M M

[TapameTpsl H
P P (Mma.rp.) (cp.rp.) (ct.TP.) P

OB yposern 2,0 3,4 43 17,82 <.001
UeHTUPUKAIUU

H,ELeHTI:I(bI/IKaU,I/IH 6a30BbIX 22 38 47 1450 <.001
3MOIUH

I/I,ELeHTI:I(bl/lKaU,I/IH CJIOXKHBIX 11 21 36 1915 <.001
IMOLMH

Bep6anuzanus u 060CHOBaHHE 1,4 2,6 3,9 16,33 <.001

IIpumevaHnue. M = cpefHee 3HaueHue; H = kputepuit Kpackena-YoJsuca; p =
YpPOBEHb CTATUCTUYECKON 3HAYUMOCTH.

KayecmeeHHblll  aHAAU3MO3BOJWA  JeTaJlU3UpOBaTb 3Ty
JVHAMUKY. Maagiive  AOMIKOJIbHUKH (M=1,4 6as1a 1o
Bepb6asM3alMy) B GOJIBLIMHCTBE C/y4aeB OMMUCBHIBAJIM 3MOLUMU Yepe3
MpOCTbie AEHCTBUS («CMEEeTCS», «JepeTcs») WIM OTPaHUYUBaIUCh
OZHOCJIOXKHBIMH OTBeTaMU. 3aBUCTb U KallpyU3 BHe 3aBUCHUMOCTH OT
OKa3aHHOM NOMOLLM NpaKTUYeCKH He pacnosHaBajauch (M=1,1). ¥
CpeHUX JOIIKOJBbHUKOB (M=2,6) B peuu HauMWHajJa NOABJIATHCA
3JIeMeHTapHas MCUXO0JI0THYecKas «JIeKCUKa» («0OHIeICs», «KAJIKO»),
a 1npu UJAeHTUPUKALUM CJHOXKHBIX 3MOLMH INPUCYTCTBOBaJIA
OJHOKpaTHasi coJiepXKaTejibHasg MNOMOILb B3pocjoro. Crapuiue
JIOKOJNbHUKM  (M=3,9) J1eMOHCTpPHUpPOBaJIM  CIOCOGHOCTH K
pa3BepHYTOMYy OOOCHOBAHHIO C ONOPOM Ha KOMILJIEKC MHUMHUYECKHUX
NPU3HAKOB («OPOBU CIBUHYTHI, B3I/IA/], TSXKeJbIH, HO3APU Pa3fyThl»),
a orpenbHble JeTd (15% oT rpynmnbl) CIOHTAHHO MCIOJIb30BaId
MeTadopbl U CHOXKHbIE TMOHATHUA («BO3MYILEHUE», «TPEBOTa»,
«pa304yapoBaHUEY ).

2. Bospacmuas JuHamuka MOPA/TbHO-HPABCMBEHHBIX
cyxcdeHull. AHa/IM3 pe3yJsbTaTOB METOJAWKU «3aKOHYHM HCTOPUIO»
TakKXe II0KasaJs 3Ha4MMble PasJIM4Us MeX/Ay BO3PACTHBIMHU IpyNIaMu
(cm. Tabu1. 2).
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Ta6auya 2. Pazau4us 8 nokazamesix MOpa/bHO-HPABCMBEHHO20 pa3sumusi y
demelti Maaduiezo, cpedHez0 U cmapuwe2o JOWKOIbHO20 803pacma

M M M

I[lapameTpsbl H
p P (ma.rp.) (cp.rp.) (ct.TP.) p
O61UK ypoBEHb MOPaJILHOTO 17 3,0 40 11,28 <
pa3BUTHSA .01
[ToHMMaHUe HOPMBI 1IePOCTHU 1,8 3,5 4,2 10,40 0S1
[ToHMMaHKEe HOPMbI YECTHOCTHU 1,9 3,4 4,5 9,85 0S1
Crioco6 paspenieHus KoHoankTa 1,5 2,7 3,8 12,45 0S1
OTHoOllIeHUE K ycrexy / HeyAaue 14 24 34 8,92 <
ZApyroro .05

IIpumevanue. M = cpepHee 3HadeHue; H = kputepuil Kpackesna-Yosnuca;
p = YpOBeHb CTAaTHUCTUYeCKON 3HAuUMOCTHU. BoJiee BbICOKHe 3HayeHMUs
yKa3blBalOT Ha 6oJjlee BBICOKMHM ypoBeHb MOpaJbHO-HPaBCTBEHHOIO
pasBUTHA.

HauboJsiee sspko Bo3pacTHbIE pas/iMyuus MPOSBUIUCH BCNOCOOAX
paspeweHust kKoHgaukmos (H=12,45; p<0,01). [letu 3-4 JjieT B OTBET
Ha MOpaJIbHYI0 AWJEMMYy 4Yallle BCEro NnpejJarajyd MacCUBHbIE WU
WUMITYyJIbCUBHbIE CTPATETHM: «YLIEJI», «3alljlaKaj», «yAapuj», JHU60
aneJIMPOBa/IM K AaBTOPUTETY B3POCJOro- «MaMa Hapyraet». B
rpynmne CpeJHUX JOLIKOJbHHUKOB Hapsily C OOpalleHHsIMH K
B3pOCJIOMY  HayaJd  (QUIYpUpPOBaTb  MOMBITKM  NPUMHPEHHUS
(«MOMUPUIKCb») W TPOSABJEHHUS I3MNATHU («IOXKaJsies, OGHSJI»).
Crapmine AomKoAbHUKH B 40 % ciy4aeB AEMOHCTPUPOBAJIH 3peJble
KOHCTPYKTHUBHbIE CTpaTeruv—- Mpejjiarajd JOTOBOpP, YCTaHOBJIEHUE
ouyepenu, o6ydyeHHEe MJIAJIIIEr0, COBMECTHYIO AesITEbHOCTb. CXoxasi
JIMHaMHKa 3apUKCHpPOBAaHA U 10 MOKA3aTeJI0 OMHOWeHUs K Heydaye
dpyzoeo (H=8,92; p<0,05); ecnu ™uajgimuve JeTH OTrpPaHUYUBAIHCh
KOHCTaTalnued («eMy TpycTHO»), TO CTaplide Ipejiaraiu
Bep6a/IbHYIO0 MOJIEPXKKY U KOHKPETHYIO TOMOII]b.

[IpumeyaHue: HOpMa MOMOLIU CJa6oMy (UCTOPHS C KOTEHKOM)
OblIa €JUHCTBEHHOH, BbI3BaBIIed 3MmaTHilo y 95 % peTeil BHe
3aBUCUMOCTH OT BO3pacTa, YTO CBHUJIETEJbCTBYeT O 6a30BOM,
OUOJIOTUYECKU OO6YCJIOBJIEHHOM XapaKTepe aJbTPYUCTHUYECKOH
peakIMu Ha CTpaZlaHHe )KUBOTO CyILIeCTBa.
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3. lunamuka nokazame.et CMpYKmMypupo8aHHo20
Ha6awodeHus. [/laHHble HAOJIOeHUs TOATBEPAWUIN W JOTOJHUJIH
pe3yJIbTaThl TECTOBBIX METOAMK (CM. TabJI. 3).

Ta6auya 3. Pazauyusi 8 nokazamesix CoOYuaabHO-3MOYUOHAAbHO20 PA38UMUSL
(Habardenue) y demell Maaduiezo, cpedHe20o U cmapuie2o 00UWKOAbHO20

eospacma
IMMapameTpsl M (M. rp.) M(cp.rp.) M(cT.Tp.) H P
06wmuit 6aa (13 30) 17,2 22,6 24,7 8,50 <.05
Knacrep 1 - amnaTus (3-9) 4,8 6,9 7,1 9,25 <.01
Knacrep 2 - camoperynsyus (3-9) 5,1 7,0 7,3 585 <.05
Knacrep 3 - cotpynuunuectso (4-12) 5,2 8,5 9,4 13,20 <.01

IIpumevaHue. M = cpepHee 3HadyeHue; H = xkputepuid Kpackena-Yosuca;
P = yPOBeHb CTAaTUCTHYECKON 3HAYNMOCTH. boJiee BbICOKHE 6a/l/Ibl YKA3bIBAIOT
Ha 60Jiee BbICOKUH yPOBEHb COLIMAJIbHO-3MOLMOHATBLHOT'0 PA3BUTHSL.

Hanbosiee 3HAaYUTENbHBIM NPUPOCT CPeAHHUX  3HAYEHUH
3adukcupoBaH 1o kaacmepy 3 «CompydHuuecmeox» (H=13,20; p<0,01).
B wMuapmwenn rpynne 60% [geTell mnomaZanyd B KaTeropuio
«ayTCanuJlepoB» WJN «pa3pyLIUTesel», HECIOCOOHBIX K COBJIIOIEHUI0
MpaBUJI U JOTOBOPEHHOCTAM. K cTapiieMy /10IIKOJIbHOMY BO3pacTy 3Ta
Joss cokpatwiaack o 18,8 %, Torja Kak KOJIMYECTBO «JIWAEPOB-
OpraHM3aTOpPOB» M «MUCHOJIHUTeNel» Bbipociao Ao 81,2 %. Ilpupoct
o kaacmepy 1 «3Imnamus» (H=9,25; p<0,01) npoucxoaun Haubosiee
aKTUBHO NpPU Nepexojie OT MJIAZIIEro K cpeaHeMy Bo3pacty (c 4,8 ao
6,9 6aJsyIoB), TOrjla Kak IMoOKasaTesu kiacmepa 2 «Camopez2yasayusi»
MPOJO0/HKAIN CTATUCTUYECKU 3HAYMMO PacTH U Ha 3Tale OT CPeTHEro K
CTaplieMy JOIIKOJbHOMY BO3pacTy, 4YTO COOTBETCTBYeT JIOTHKe
dopMUpOBaHUS NPOU3BOJBLHOCTU TMOBEJEHUSI KaK KJIIOYEBOTO
HOBOOOpa30BaHUs Kpu3unca 7-MHu JIeT.

JIUCKYCCUSA

[IpoBeieHHOE HcCCle[j0BaHWE 3MIMPUYECKH MOATBEPXKAAeT M
JleTa/IU3UpyeT TeOopeTUUYECKHUe TMpeJCTaBJAeHUs O JOUIKOJbHOM
BO3pacTe KaK O TMepUoJie HUHTEHCMBHOTO U HEpPaBHOMEPHOrO
CTAHOBJIEHHUS 3MOIIMOHA/IbHO-HPABCTBEHHOU chepbl IUYHOCTH.

1. HepasHomepHocmb  kak npuHyun passumus. [losydeHHbIe
JlaHHble HAIJISIJHO JIEMOHCTPUPYIOT TeTEePOXPOHHOCTb pPa3BUTHS
M3y4aeMbIX KOMIIOHEHTOB. CIIOCOOHOCTh K 3MIATHU M IMOLMOHATBHOU
OT3BIBYMBOCTH Ha CTPaaHUs Jpyroro (kjaactep 1, UCTOPHS C KOTEHKOM)
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sBJisieTcsl Haubosiee paHo GOpPMUPYIOILENHCS U YCTOMYMBOM, YTO

corsnacyetcss ¢ JadHHbiMU K. 3aH-Bakcnep (Zahn-Waxler, 1979) o
BPOX/EHHbIX MPEeANOChIIKAX aJbTPYUCTUUYECKOTO MOBeJeHUsA. BTopbiM
«3LIeJIOHOM» BBICTyNaeT Bepbasu3alys U OCO3HAaHHE 3MOLUMN, GYpHO
pas3BUBalOLIMeCcs B CpeJiHEM JIOLIKOJbHOM BO3pacTe 0 Mepe OBJIaJleHUs
peyblo Kak CpeJICTBOM CHMBOJIMYECKOU peryasainuu (Beirorckuii, 2004).
Hau6oJsiee mo3HO CO3pEBAOLIMMU U CJ0KHBIMU AJ1s1 pebeHKa 0CTalTCs
CIOCOOHOCTh K TOHKOW JAuddepeHUUALUN COLMAJbHBIX 3MOLUN
(3aBuCTb, Npe3peHUe) U HABBIKM KOHCTPYKTHMBHOTO COTPYAHUYECTBA,
Tpebyole BbICOKOIO YPOBHS JAeleHTpPAalUU U MPOU3BOJIBHOCTHU. JTO
cooTBeTcTByeT mnpejctaBiaeHussM /. b. dabkonuna (2007) o ToM, 4TO
MMEHHO B KOHTEKCTe CHKEeTHO-POJIEBOM MIpPhI, AOCTUrarmolledl CBOEro
pacuBeta K 5-6 rojaM, pebeHOK YYUTCS YYUTHIBATh MO3ULHUU U
OKHUJAHUS MApPTHEPOB, MOJUYUHSS CBOU HENOCPEeACTBEHHbIE KeJaHUs
IpaBuJiaM U 0611el JIOTHKe CIOXKeTa.

2. KauecmgeHHble ckauku U ux uHmepnpemayus. MoxHO
NpeJNoJIOKUTDb, YTO Mepexo]i OT MJIAJUIEro K CpeIHEMY JOLIKOJbHOMY
BO3pacTy 3HaMeHYyeTCs, B IepByK oOuyepelb, CKAaYKOM B pa3BUTHUHU
apPeKTUBHOTO KOMIIOHEHTA 3MOLMOHAJIBHOIO UHTeJJIeKTa (pocT
3MIIATHUH), TOTJA KaK MepexoJ, OT CpeJJHEro K CTaplieMy — B Pa3BUTHU
€ro KOTCHUTHBHOTO KOMIOHeHTa (pocT pedekcuy, aHaJIUTHYECKOU
CIIOCOOHOCTH B OLlEHKe 3MOUMH U cuTyanuit). UMeHHO B cTapuieMm
JIOLIKOJIbHOM BO3pacTe, KaK IOKa3blBAlOT HAIIU pPe3yJbTaThbl, AETH
nepexojsT OT BHENIHHX, TOBeJEeHYECKUX ONHCAHUM K BHYTPEHHUM,
IICUXOJIOTUYECKUM OOOCHOBAaHHMSAM, a HX MoOpaJbHble CYXJeHUs
HayMHAIOT ONUPaTbhC He TOJbKO Ha CTpax HakKa3aHMUs, HO M Ha
NPUHIMUIBL CIPAaBeAJMBOCTH U 3a60Tbl O JPYyroM. I3TO MOXKHO
MHTepIpeTHPOBaTh KaK HavyaJlo [lepexo/ia OT «[eTEPOHOMHON» MOpaJ/iu K
«aBTOHOMHOM» B TepMuHosioruu K. [Tuaxe.

3. 30Hbl akmyasnbHo20 U 6Gaudcaliwezo pazgumus. IlonydeHHble
JlaHHble MO3BOJISIIOT OYEPTUTb TPAHULI HOPMATUBHOTO PAa3BUTHUSA [Jis
Ka)X/IoT0 BO3PACTHOIO 3Tana U BblEJUTb YHUBepCajJbHble TPYAHOCTH.
Tak, 3aBUCTb U Kalpu3 OCTAKTCS CJOKHBIMU JJIs1 UAeHTUPUKAL MU e
B (CTaplledl rpymnme, a TMOJIHOLEeHHas BepbasbHasd MOAJEPKKa
NpOUTrpaBIleMy CBEPCTHUKY JOCTYIIHA JIUIIb 10JI0BUHE JleTel 5-6-7 JeT.
JTu QeHOMeHbl MOXHO paccMaTpuBaTb KaK TOYKH IPUJIOKEHUS
neJlaroru4eckux yCUJIWNA - KOHKpPeTHble 3aJlauyd B 30He OJiKailiero
pPa3BUTHSL, KOTOpble MOTYT ObITh pelleHbl B Ipoliecce CIenuaJbHO
OpPTraHM30BaHHOM COBMECTHON /[leATeJIbHOCTH CO  B3pOCJAbIM U
CBEPCTHUKAMMU.
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3AKJ/JIIOYEHUE

[IpoBesileHHOE  WCC/elOBaHUWE  TO3BOJIMJIO  3MIIMPHYECKU
BBISIBUTbH M OIHKCaTh BO3PACTHYI JUHAMHUKY 3MOILMOHATbHON
WJEeHTUQUKAIIMK U  MOPAJbHBIX CY)KJEHHUH Ha MPOTSKEHUH
JIOIIKOJIbHOTO JIeTCTBA.

Bo-nepebix, yCTaHOBJIEHO, YTO OOIUH BEKTOP Pa3BUTUS UMEET
NOCTYNATeJIbHbIH  XapaKTep. Ha6uojaetcst CTaTUCTHUYECKH
3HAYMMBbIA POCT BCEX HCC/eAyeMbIX IOKa3aTeJed OT MJaJIIed K
cTapuied Bo3pacTHOW rpymme. [lpu 3ToM Haubosiee BbIpaKeHHas!
MOJIOXKUTETbHast JMHaMHKa 3apUKCUpOBaHa B chepax,
HEMOCPeJCTBEHHO CBSI3aHHBIX C PAa3BUTHEM pPeYH U MBIIIJIEHUS: OT
BepOa/JM3allid  CJAOKHBIX ~ 3MOLMH /0  CIOCOGHOCTH K
KOHCTPYKTHBHOMY pa3pelieHUI0 MOPaTbHbIX IUJIEMM.

Bo-emopbix, BbIsIBJIeHa KadyeCTBEHHasi TeTEePOXPOHHOCTh
pa3BuTHs. basucHasi sammaTtuss U ¢GopMasibHOE YCBOEHHE MPOCTHIX
MOpaJIbHBIX HOpPM  («HeJ b3  ApaTbCS», «HAZO0  JIeJIUThCS»)
bopMUpPYIOTCS y)Ke B MJIAJIIEM JOIIKOJIbHOM Bo3pacTe. CKayoK B
pa3BUTHU OCO3HAHHOW 3MIATUM W TCUXOJIOTHUYECKOH «JIEKCUKH»
NPOUCXOJUT B CpeAHEM JIOUIKOJbHOM Bo3pacTe. Crapiui
JIOIIKOJIbHBIA BO3PAcT SIBJISIETCS CEHCUTHUBHBIM JJisl CTAaHOBJIEHUS
NPOU3BOJILHOH 3MOIMOHAJBHOW CaMOPErYJSIIIUK, CIOCOGHOCTH K
JlelleHTpaluu U GOpMHUPOBAHUST aBTOHOMHBIX MOPAJIbHBIX CYXK/J€HHUH,
ONMUPAIOIIMNXCS HA MPUHIMI CIIPABEAJIUBOCTH.

B-mpembux, BblieJieHbl YHUBEPCAJbHbIE «MUIIEHU» JJIs
pa3BHMBawIeld paboTbl Tmejarora-ncuxosiora. K HHUM OTHOCATCS
NOHMMaHWe U Bepbaju3alUsd CJA0XKHBIX COILHAJbHBIX 3MOIMH
(3aBuCTB, Kanpu3) U GopMHUpPOBaHHUE HABBIKOB OKa3aHHUs BepOabHON
Y IeICTBEHHOH MOAJEPKKHU JIPYroMy B CUTyalluu Heyjaadu. Pabora ¢
JJAaHHbIMH (EeHOMeHaMH B KOHTEKCTe CH)KETHO-POJIEBOM WIPbI U
3TUYECKUX 6ece]] OyZIeT CIoCOOCTBOBAaTh TApMOHUYHOMY COI[HA/IbHO-
3MOIIMOHAJILHOMY Pa3BUTHIO JOUIKOJbHHUKA.
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AGE DYNAMICS OF EMOTIONAL IDENTIFICATION
AND MORAL JUDGMENTS IN PRESCHOOL
CHILDHOOD

Summary: The purpose of the study is to identify age-specific features and
the dynamics of the development of emotional identification ability and the
level of moral judgments in children throughout preschool childhood. Sample
description: The study involved 40 children (21 girls and 19 boys) aged 3,4 to
6,4 years attending preschool institutions in Brest. The sample was divided
into three age groups: younger preschoolers (3-4 years, n=10), middle
preschoolers (4-5 years, n=14), and older preschoolers (5-7 years, n=16).
Diagnostic tools: E. I. Izotova's "Emotional Identification” method was used
to assess emotional identification; G.A. Uruntaeva and Yu.A. Afonkina's
"Finish the Story" method was used to study the moral sphere; socio-
emotional development was recorded through structured observation.
Statistical data processing was performed using the Kruskal-Wallis H-test for
multiple comparisons. Main results: An uneven but progressive dynamic of
development was established for all studied components. The most
significant increase was recorded in the verbalization of complex emotions
(H=17,82; p< .001) and constructive resolution of moral dilemmas (H=12,45;
ps.01). The transition from younger to middle preschool age is characterized
by a leap in the development of empathy, and from middle to older - in the
formation of self-regulation and the capacity for decentration. Complex
social emotions (envy, whims) and the moral norm of supporting the loser
remain the zone of proximal development even for older preschoolers.
Conclusion and significance: The results empirically confirm the sensitivity of
preschool age for the formation of the emotional and moral components of
personality. The obtained data can be used for designing developmental
programs and assessing the normativity of socio-emotional development in
preschool educational institutions.

Key words: emotional identification, moral judgments, preschool age, age
dynamics, socio-emotional development, role-playing game.
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INTRODUCTION

The shift in modern education from an exclusive focus on cognitive
achievements toward the holistic development of the child’s
personality makes the study of emotional intelligence and moral
reasoning in the early stages of ontogenesis one of the central issues in
developmental psychology (Golovnya, 2024). Preschool age (3-7
years), according to D. B. Elkonin’s periodization, is regarded by
Russian scholars as the period of primary personality formation,
during which fundamental psychological developments emerge:
hierarchy of motives, voluntary regulation of behavior, primary ethical
concepts, and the ability for emotional decentration (Bozhovich, 1968;
Vygotsky, 2004; Leontiev, 1967). It is during this period that, within
the leading activity of role-playing games, children master the world of
human relationships, learn to recognize and differentiate emotional
states, express their own experiences in socially acceptable forms, and
orient themselves toward moral norms when resolving interpersonal
conflicts (Elkonin, 2007; Zaporozhets, 1986).

The ability for emotional identification, understood as “the ability to
recognize and verbally label emotional states based on expressive
cues” (Izotova, 2015), serves as a fundamental component of
emotional intelligence. Its development in preschool childhood follows
a path of gradual complication: from perceiving emotions through
polarized categories (“good/bad”) to the subtle differentiation of
emotional nuances and the understanding of ambivalent feelings
(Denham, 1998). Parallel to this process, the moral sphere also
develops. According to ]. Piaget’s concept (Piaget, 1932), it is precisely
between the ages of 5 and 7 that a “decisive transition from
heteronomous morality, based on obedience to authority and fear of
punishment, to autonomous morality grounded in cooperation and
justice” takes place, which is reflected in the child’s ability to resolve
dilemmas while considering the interests and feelings of all
participants. We will note here that a person who is in despair and
depression, overcome by fear or guilt, is enslaved by a feeling of the
meaninglessness of existence.(L|BeTkoBuh, 2023:83)

However, despite recognition of preschool age as a sensitive period for
both processes, there remains a lack of empirical studies that
simultaneously examine, within the same sample, the age-related
dynamics of both cognitive aspects of emotional development
(identification and verbalization) and the level of moral judgments.
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Many studies focus on only one component at a particular age stage,
which prevents the construction of a holistic picture of their
interconnected development and the identification of critical periods
of formation.

The aim of this study is to identify the age-related characteristics and
developmental dynamics of emotional identification abilities and the
level of moral judgments throughout the preschool years.

Research questions:

1. How does the ability to identify and verbalize basic and complex
emotions change during the transition from younger to middle and
older preschool age?

2. What are the dynamics of the acquisition of moral norms
(generosity, honesty, helping behavior) and strategies for resolving
conflict situations across these age periods?

3. Which components of socio-emotional development (empathy, self-
regulation, cooperation) undergo the most significant changes
between the ages of 3 and 77

THEORETICAL REVIEW

The problem of emotional identification in preschool age is
inseparably connected with the development of symbolic functioning
and speech. L. S. Vygotsky (2004) emphasized that it is precisely the
awareness and verbalization of one’s own experiences that elevate
emotions to a new, higher level of regulation. Empirical studies of
recent decades confirm that by the ages of 3-4, children are already
capable of differentiating basic expressive signs of joy, anger, fear, and
sadness; however, their emotional vocabulary remains limited, and
descriptions are based mainly on external actions (“he hits,” “she
cries”). By the age of 5, a qualitative leap occurs: children begin to use
psychological vocabulary (“he got offended,” “she is jealous”), and by
the ages of 6-7 they become capable of perceiving nuances and mixed
feelings, indicating the formation of an internal emotional life.
Complex social emotions such as envy, capriciousness, and contempt
present particular difficulties for preschoolers, since understanding
them requires not only reading facial expressions but also
understanding the context of interpersonal relationships and the
internal perspective of another person (Izotova&Nikiforova, 2004).



Ceemaana BACU/IbEBHA I'OJIOBHA
e ————
The development of moral judgments in preschool childhood,

according to the theories of ]. Piaget and L. Kohlberg, also follows a
certain age-related logic. In younger preschool age, the moral
evaluation of an action depends entirely on its objective consequences
and the adult’s reaction. Children aged 3-4, when responding to moral
dilemmas, most often appeal to fear of punishment (“Mom will scold
me”) or formally reproduce an acquired rule. By the ages of 5-6, as the
ability for decentration develops, children begin to take the intentions
of the character into account, and their own conflict-resolution
strategies become more flexible: they propose negotiation,
consolation, or teaching instead of punishment or ending the interaction
(Uruntaeva & Afonkina, 1995, 2014; Smirnova& Kholmogorova, 2007).
The development of voluntary behavior regulation and the ability to
subordinate motives (Leontiev, 1967) creates the psychological basis
for the transition from merely knowing a moral norm to its
internalization and actual implementation in behavior.

Thus, the theoretical analysis suggests a non-uniform yet progressive
developmental trajectory of the studied processes. Younger preschool
age is viewed as a stage of the initial accumulation of emotional
patterns and formal acquisition of rules; middle preschool age as a
sensitive period for the development of empathy and verbalization;
and older preschool age as a stage of integration of cognitive and
affective components, enabling the emergence of autonomous moral
judgments and subtle emotional differentiation.

METHODOLOGY

Participants

The sample consisted of 40 children (n = 40; 21 girls and 19 boys)
attending state preschool educational institutions in Brest. The
average age of participants was 4 years and 11 months. In accordance
with D. B. Elkonin’s developmental periodization and preschool
educational group classifications, the sample was divided into three

subgroups:
- younger preschoolers (3-4 years old, n = 10, mean age = 3.7
years);
- middle preschoolers (4-5 years old, n = 14, mean age = 4.5
years);
- older preschoolers (5-6/7 years old, n = 16, mean age = 5.8

years).
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All children were raised in families within a Russian-speaking
environment, and the absence of diagnosed mental or neurological
disorders served as an inclusion criterion. The study was conducted
following the acquisition of written informed consent from parents.
The selection of age groups was justified by the objective of tracing the
dynamics of the studied indicators at key stages of preschool
childhood: the stage of adaptation to preschool institutions and
acquisition of basic social norms (younger group), the stage of active
development of role-playing games and empathy (middle group), and
the stage of preparation for school, characterized by increased
voluntary regulation and the formation of the internal position of a
schoolchild (older and preparatory groups).

INSTRUMENTS

1. “Emotional Identification” Method (E. I. Izotova).

This method is aimed at diagnosing the characteristics of children’s
recognition of emotional states through photographs and pictograms.
The adequacy of perception of both basic emotions (joy, anger, fear,
sadness) and complex emotions (envy, capriciousness, surprise,
calmness), the accuracy of verbalization, and the ability to justify one’s
choice were assessed. For statistical analysis, the level of development
was converted into a 5-point scale (from 1 = “low” to 5 = “very high”).

2. “Finish the Story” Method (G. A. Uruntaeva, Yu. A. Afonkina).

A projective technique used to study children’s understanding of
moral norms and empathic experiences. Children were asked to
complete several short stories describing moral dilemmas (generosity
vs. greed, honesty vs. lying, helping vs. inaction, conflict resolution
with peers). Researchers recorded knowledge of the norm, the way it
was justified, and the proposed strategy for resolving the situation.
The level of development was also assessed on a 5-point scale.

3. Structured Observation.

Observation was conducted in natural settings (free play and
educational activities) across three clusters: “Emotion Recognition and
Empathy” (range: 3-9 points), “Emotional Self-Regulation and
Expression” (3-9 points), and “Cooperation and Constructive
Interaction” (4-12 points). The total score (range: 10-30 points)
reflected the integral level of socio-emotional development.
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Procedure

The assessment was conducted individually with each child, primarily
during the first half of the day. Observational data were recorded by
preschool teachers who had undergone prior instruction over the
course of one week. To statistically test hypotheses regarding
differences among the three independent samples, the nonparametric
Kruskal-Wallis H-test was used, due to the sample sizes and the
results of testing data distribution normality using the Shapiro-Wilk
test. The level of significance was set at p < 0.05. Statistical analysis
was performed using Statistica 10.0 software.

Study Limitations

The limitations of the study include the relatively small size of the age
subgroups and the cross-sectional design, in which the identified age
differences may reflect not only developmental effects but also cohort-
specific characteristics. For more rigorous conclusions regarding
developmental dynamics, a longitudinal study design would be
desirable.

Results

1. Age-related Dynamics of Emotional Identification

Analysis of the data obtained using E. I. Izotova’s method revealed a
clear positive age-related dynamic across all examined parameters
(see Table 1).

Table 1. Differences in Emotional Identification Indicators Among Younger,
Middle, and Older Preschool Children

M (Younger M (Middle M (Older

Parameter Group) Group) Group) o

Qvere.lu leV_el of emotional 2.0 3.4 4.3 17.82 <.001
identification

Ident_lflcatlon of basic 2.9 3.8 4.7 14.50 <.001
emotions

Ident_lflcatlon of complex 11 21 3.6 19.15 <.001
emotions

Verbalization and 1.4 2.6 3.9 16.33 <.001

justification

Note. M = mean value; H = Kruskal-Wallis test statistic; p = significance level. Higher
scores indicate a higher level of emotional identification.
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Qualitative analysis allowed this developmental dynamic to be
described in greater detail. Younger preschoolers (M = 1.4 points for
verbalization) in most cases described emotions through simple
actions (“laughing,” “fighting”) or limited themselves to monosyllabic
responses. Envy and capriciousness were practically not recognized
regardless of the assistance provided (M = 1.1). Among middle
preschoolers (M = 2.6), elementary psychological vocabulary (“got
offended,” “feels sorry”) began to appear in speech, and identification
of complex emotions was accompanied by occasional meaningful
assistance from an adult. Older preschoolers (M = 3.9) demonstrated
the ability to provide detailed explanations based on a combination of
facial cues (“the eyebrows are furrowed, the gaze is heavy, the nostrils
are flared”), while some children (15% of the group) spontaneously
used metaphors and complex concepts (“indignation,” “anxiety,”
“disappointment”).

2. Age-related Dynamics of Moral Judgments

Analysis of the results obtained using the “Finish the Story” method
also revealed significant differences between the age groups (see
Table 2).

Table 2. Differences in Moral Development Indicators Among Younger, Middle,
and Older Preschool Children

M (Younger M (Middle M (Older

Parameter Group) Group) Group) p
Overall level of moral 17 30 40 11.28 <01
development
Understgndmg of the norm of 18 35 42 10.40 <01
generosity
Understanding of the norm of 19 34 45 985 <01
honesty
Conflict resolution strategy 1.5 2.7 3.8 12.45 <.01
Attitude toward another 14 24 34 892 <05

person's success/failure

Note. M = mean value; H = Kruskal-Wallis test statistic; p = significance
level. Higher scores indicate a higher level of moral development.

The most pronounced age-related differences were observed in
conflict resolution strategies (H = 12.45; p < 0.01). In response to
moral dilemmas, children aged 3-4 most often proposed passive or
impulsive strategies: “walked away,” “started crying,” “hit back,” or
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appealed to adult authority — “Mom will scold him.” In the group of

middle preschoolers, alongside appeals to adults, attempts at
reconciliation (“they made peace”) and expressions of empathy (“felt
sorry for him,” “hugged him”) began to appear. Older preschoolers
demonstrated mature constructive strategies in 40% of cases: they
proposed negotiation, taking turns, teaching the younger child, or
engaging in joint activities. A similar dynamic was observed for the
indicator reflecting attitudes toward another person’s failure (H =
8.92; p <.05); whereas younger children merely stated the fact (“he is
sad”), older children offered verbal support and concrete assistance.

Note: the norm of helping the weak (the story about the kitten) was
the only situation that elicited empathy in 95% of children regardless
of age, indicating the basic, biologically determined nature of the
altruistic response to the suffering of a living being.

3. Dynamics of Structured Observation Indicators
The observational data confirmed and supplemented the results
obtained through the testing methods (see Table 3).

Table 3. Differences in Social-Emotional Development Indicators (Observation)
Among Younger, Middle, and Older Preschool Children

M (Younger M (Middle M (Older

Parameter Group) Group) Group) H p
Total score (out of 30) 17.2 22.6 24.7 850 <.05
Cluster 1 - Empathy 48 69 - 025 <01
(3-9)
Cluster 2 - Self-
regulation (3-9) 5.1 7.0 7.3 5.85 <.05
Cluster 3 - Cooperation 52 8.5 94 1390 <01

(4-12)
Note. M = mean value; H = Kruskal-Wallis test statistic; p = significance level.
Higher scores indicate a higher level of social-emotional development.

The most significant increase in mean scores was recorded for Cluster
3, “Cooperation” (H = 13.20; p < 0.01). In the younger group, 60% of
children fell into the categories of “outsiders” or “disruptors,”
demonstrating an inability to follow rules and agreements. By older
preschool age, this proportion had decreased to 18.8%, while the
number of “leader-organizers” and “participants” had increased to
81.2%. Growth in Cluster 1, “Empathy” (H = 9.25; p < .01), occurred
most actively during the transition from younger to middle preschool
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age (from 4.8 to 6.9 points), whereas indicators for Cluster 2, “Self-
Regulation,” continued to increase significantly during the transition
from middle to older preschool age. This corresponds to the
developmental logic of voluntary behavior regulation as a key
psychological development associated with the “age-seven crisis.”

DISCUSSION

The conducted study empirically confirms and elaborates theoretical
conceptions of preschool age as a period of intensive and uneven
development of the emotional and moral sphere of personality.

1. Unevenness as a Principle of Development

The obtained data clearly demonstrate the heterochronic nature of the
development of the studied components. The capacity for empathy
and emotional responsiveness to another’s suffering (Cluster 1, the
kitten story) appears to be the earliest-forming and most stable
component, which is consistent with K. Zahn-Waxler’s findings (Zahn-
Waxler, 1979) regarding the innate prerequisites of altruistic
behavior. The “second wave” involves the verbalization and awareness
of emotions, which develop rapidly during middle preschool age as
children master language as a means of symbolic regulation
(Vygotsky, 2004). The latest and most difficult capacities for children
to acquire are the subtle differentiation of social emotions (envy,
contempt) and the skills of constructive cooperation, which require a
high level of decentration and voluntary regulation. This corresponds
to D. B. Elkonin’s (2007) concept that it is specifically within the
context of role-playing games, which reach their peak development
around the ages of 5-6, that children learn to take into account the
positions and expectations of partners, subordinating their immediate
desires to rules and the overall logic of the play scenario.

2. Qualitative Leaps and Their Interpretation

It may be assumed that the transition from younger to middle
preschool age is marked primarily by a leap in the development of the
affective component of emotional intelligence (growth of empathy),
whereas the transition from middle to older preschool age is
characterized by the development of its cognitive component (growth
of reflection and analytical abilities in evaluating emotions and
situations). As our results demonstrate, it is during older preschool
age that children shift from external, behavioral descriptions to
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internal, psychological explanations, and their moral judgments begin

to rely not only on fear of punishment but also on principles of justice
and care for others. This may be interpreted as the beginning of the
transition from “heteronomous” to “autonomous” morality in Piaget’s
terminology.

3. Zones of Actual and Proximal Development

The obtained data make it possible to outline the boundaries of
normative development for each age stage and identify universal
difficulties. For example, envy and capriciousness remain difficult to
identify even among older preschoolers, while nosnonennas verbal
support for a peer experiencing failure is available to only half of
children aged 5-6/7. These phenomena may be considered targets for
pedagogical intervention — specific tasks within the zone of proximal
development that can be addressed through specially organized joint
activities involving adults and peers.

CONCLUSION

The conducted study made it possible to empirically identify and
describe the developmental dynamics of emotional identification and
moral judgments throughout preschool childhood.

First, it was established that the overall developmental trajectory is
progressive in nature. A statistically significant increase in all studied
indicators was observed from the younger to the older age groups.
The most pronounced positive dynamics were recorded in areas
directly related to the development of speech and thinking: from the
verbalization of complex emotions to the ability to resolve moral
dilemmas constructively.

Second, qualitative heterochrony of development was identified. Basic
empathy and the formal acquisition of simple moral norms (“fighting
is wrong,” “one should share”) are already formed in younger
preschool age. A leap in the development of conscious empathy and
psychological vocabulary occurs during middle preschool age. Older
preschool age is a sensitive period for the development of voluntary
emotional self-regulation, the ability for decentration, and the
formation of autonomous moral judgments based on the principle of
justice.

Third, universal “targets” for developmental work by educational
psychologists were identified. These include understanding and
verbalizing complex social emotions (envy, capriciousness) and



O6paszosarse u eacnumarse, XXI (25)
.

developing skills for providing verbal and practical support to another
person in situations of failure. Work with these phenomena within the
context of role-playing games and ethical discussions will contribute
to the harmonious socio-emotional development of preschool
children.
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Kadeapa ncuxosiorun, bpecTckuil rocyfapcTBEHHbIA YHUBEPCUTET UMEHU
A. C. llywikuHa, bpecT, benapycb

BO3PACTHAA IMHAMUWKA 3YMOIIMOHA/TbHOM
HWAEHTUPUKAIIUU U MOPAJIbHBIX CYKAEHUU B
AOIIKOJIbHOM JJETCTBE

AnHomayus: IJeas ucciedosaHusi- 8blsI8BUMb 803pACMHble 0COGEHHOCMU U
JuHaMuKy paszeumusi Cnoco6HOCMU K 3MOYUOHA/NbHOU udeHmugukayuu u
YPOBHIO MOPANbHO-HPABCMBEHHbIX CyxcdeHull y demell Ha npomsiceHuu
JowkKonbHO20  803pacma. OnucaHue  8bIGOPOYHOU  COBOKYNHOCMU: 8
uccaedosaHuu npuHaau ydacmue 40 demeil (21 desouka u 19 manvuukos) 6
go3pacme om 3,4 do 6,4 sem, nocewarnwux OOWKO/IbHbIE YUPEHCOEHUS 2.
Bpecma. Beibopka 6blaa pazdeseHa HA mpu 803pacmHule zpynnel: Mmaaduiue
dowkoavHuku (3-4 20da, n=10), cpedHue dowkoabHuku (4-5 sem, n=14) u
cmapuwue dowkoabHuku (5-7 nem, n=16). JuazHocmuyeckuil uHcmpymeHmapuii:
0411 OYeHKU 3SMOYUOHA/NbHOU udeHmu@ukayuu ucno/1b308a1acs Memoouka
«ImoyuoHarvHas udenmugukayus» (E. U Usomosa), 015 u3yyeHuss MOpa/ibHo-
HpascmeeHHolU cgepbl — Memoduka «3akoHuu ucmoputo» (T.A. Ypynmaesa,
I0. A. ApoHbKUHA), COYUANBbHO-IMOYUOHANBHOE pazgumue @HUKCUPOB8aI0Ch
MemodoM cmpyKmypuposaHHo20 HabawodeHus. Cmamucmuyeckas obpabomka
daHHbIX nposoduaace ¢ npumeHeHuem H-kpumepusi Kpackeaa-Yoanuca oas
MHOJMCECMBEHHbIX ~ cpasHeHull. OCHOBHble  pe3y/abmambl:  YCMAHOB/AeHd
HepasHOMepHasl, HO nocmynameabHas OUHAMUKA pa3gumus 8cex Uccaedyemuix
KomnoHeHmos. HaubGosee 3HauumeabHbulll npupocm  3a@ukcuposaH no
nokazamessiM 8epbaau3ayuu  CA0XCHbIX amoyuli (H=17.82; p<0.001) u
KOHCMPYKMUBHOMY pa3peweHurd MopaavHulx dusemm (H=12.45; p<0.01).
Ilepexod om maadwezo Kk cpedHeMy OOWKONbHOMY 803pacmy Xapakmepusyemcs
CKaYKOM 8 paseumuu amMnamuu, a om cpedHezo K cmapuleMmy — 8 CmaHos1eHuU
camopezyaayuu u cnocobHocmu K Odeyenmpayuu. Ca0xCHble cOYUA/IbHbIe
amoyuu (3asucms, Kanpus) u MoOpaabHAsi HOPMA NOOJepiHCcKU Npouzpasuiezo
ocmaromcsi 30HoU 6audxcatiwezo pazsumus dadce 011 cmapuux dOWKONbHUKOS.
3akaloveHue U 3HAYUMOCMb: pe3yabmamul dmnupudecku nodmeepxicdarom
CeH3UMUBHOCMb OOWKO.1bHO20 803pACMA 018 CMAHOBEHUS IMOYUOHANILHO20 U
MOPANbHO20 KOMNOHEHMOo8 JuvHocmu. [losydeHHble daHHble Moz2ym 6blmb
UCN0/16308aHbl 04151 NPOEKMUPOBAHUSI PA38UBAIOWUX NPO2PAMM U OYeHKU
HOpMamMu8HOCMU  COYUA/NbHO-IMOYUOHANIbHO20 paA3eumusi 8 OOWKOAbHbIX
06pa308amebHbIX y4pescOeHUsIX.

Karuesslie C/2108A:5MOYUOHA/IbHAA uaeHmugﬁukaquﬂ, MOpaJ/ibHble CnyCde’Huﬂ,
dowko1bHbIL eo3pacm, eo3pacmHas duHamuKa, Coyuas1bHO-3MOYUOHA/IbHOE
passumue, CO}¥emHo-posiesas uzpa.

© 2025 by authors
This article is an open access article distributed under the terms and conditions of Creative
Commons Attribution 4.0 International License (CC BY 4.0).
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CAMOCTAJIHO YYEKE EHIVIECKOT JE3UKA
INOMOTY BEIITAYKE UHTEJIM'EHLIU]JE -
INPAKTUYHHU U EKOHOMCKHU ACIIEKTH

Caxcemak: Y pady ce 208opu 0 Mo2yRHOCMU y4era eH2/ecKoz je3uka
nomohy Hekux od Hajnony/aapHujux anaukayuja u oHAGjH pecypca Koju
Kopucme 6ewmavky UHMeAU2eHYUjy U O FbUX080j ynompebu y SUCOKOM
obpasosary. LlumHa 2pyna jecy cmydeHmu He@UI010WKUX BUCOKUX WKOAA
u akysamema uuja je npoceyHa 08/1a0aHOCM eH2/AeCKUM je3ukoMm ucnod 1]
Husoa CEFR ckase. O8aj MoOden yverba HaMerbeH je onuwmoj nomohu y yuersy
Kpo3 camocmasnaH pad cmydeHama. Y o063up cy ysemu Hajnony/aapHuju
cucmemu Ha domahem mpacuwmy - Duolingo, Memrise, Busuu, Lingvist,
Rosetta Stone, Grammarly, Babbel, Promova, Elsa Speak, Grammar Up.
Ilposepene cy Huxo8e Kapakmepucmuke, ONUCAHU Keaaumemu U
ucmakHyme npedHocmu u Hedocmayu 3a ceaky o0 wux. [Ipeyusupajyhu
OCHOBHe je3uyke eewmuHe U HUB0 NO3HABAMA je3uka HA KOjy ce ceaka
anaukayuja @okycupa, NomeHyujaaHuUM KOPUCHUYUMAa ce mume 0/4aKuasa
usbop HajnpukaadHujez BU modena. Cmydenmu koju cy yvecmesoeaau y
npoyerusary BH asnama, kao rbuxose onwime npedHocmu UCMAKAU Cy
nepcoHaausayujy y yuery, epukacHocm y pady, Heo2paHu14eHy 8peMeHcKy U
MecHy docmynHocm, pacmyhy ykamydeHocm U 6p3y no8pamHy uH@opmayujy.
00 usaszosa ca Kojuma KOpUCHUYU MO2y 0a ce CycpemHy UCmakau cy
dexymaHusayujy u nospwHocm y pady, mozyhe passujarbe 3agucHocmu,
MmexXHUYKe CMemroe U MEXHUYKY ONUCMEFEHOCM, CYMHKY Y Noy30aHocm,
Mozyhe Heakademcko nocmynare. Y3 mo, naxcka he 6umu nocseheHa
EeKOHOMCKUM ocobeHocmuma y4era y3 nomoh BH anaukayuja, keasumem
makgoz 06.1UKa y4erba U Ke208 ymuyaj Ha 3anoul/eusocm.

KmyuHe peuu: eHasnecku jesuk, BH, npedHocmu, maHe, anaukayuje,
eKOHOMCKU dcheKkmu.
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YBOJL

Ynotpe6a Bemtauke uHTenurenuyje (BU og enra. Al, artificial
intelligence) y cBakojHeBHOM W NpodeCHOHATHOM KHUBOTY TeMa je
KOja jolll YBEK M3a3uBa MO0JIEMHUKE U KOHTpPoOBep3e y jaBHOCTU. To je
06JIaCT padyyHApCKUX HayKa Koja ce 0aBU pa3BOjeM CHUCTeMa M
nporpama Koju Mory Jia 06aBJbajy 3aZlaTKe 3a Koje je MHaue noTpebHa
XyMaHa HHTeaureHuuja. OHa moJijpasymMeBa CHOCOGHOCT aHAJIM3e
nojaTaka M uU3Bohema 3ak/byyaka, MAaIIMHCKO y4Yerwe MnoMohy
QJIrOpyUTaMa, pa3yMeBakbe je3uKa, Mpero3HaBambe CIUKa, JOHOIIeHe
OJIJIyKa, pelllaBake mpobJyeMa U Apyro. Bemrauka WHTeUreHIIWja je
HayKa U UHXEHEPUHT U3pajJile UHTEJUTeHTHUX MalllHa, HapOUUTO
MHTEJIMTEHTHUX padyHapckux mnporpama (McCarthy, 2007). To je
HaykKa O TOMe KaKO YYHHHUTH MallMHe NMaMeTHUMA. To je OHO IITO
pasyMeMo 0 JbYICKOj HHTesureHnuju (Minsky & Papert, 1969), anu u
byHjlaMeHTa/JHU PU3HK 34 OICTAaHAaK Jby/CKe nuBuiansanuje (Musk,
2017). Y neMackupamwy eHe Mohu 6UTHO je pehu ga BU Huje maryja,
Beh aJICOPUTMHU KOjd yue U3 JJOCTYNHUX nojataka (Li, 2015).

Wpeja o cTBapamy MallMHa KOje MOTY Jla MHCJIE Kao JbyAd
poAusia ce CpeAMHOM IMPOULJIOT BeKa U 32 TO BpeMe 6uja je BpJIO
aMOUIM03Ha, YaKk ¢uio3odpcka. TepMUH BelllTayka WHTEJUTEHIHja
yBesin cy MakapTtu, MuHcku u lllenon (J. McCarthy, M. Minsky, C.
Shannon) Ha /lapmyTckoj koHbepeHIyju (Darmouth Conference) jom
1956. 1 oHM ce cMaTpajy nHoHUpUMa y dopMupamwy BU kao HaydHe
o6usactu. [lepunucanu cy BU kao cBaku acnekT yuyema UK OUJI0 KOjU
JIpyT¥ 0GJIMK UHTEJUTeHI[hje KOjU ce MOXKe MPEeIU3HO OMUCATH TaKo
Jla MallHa MOXKe Jila ra cumyaupa. Jlakie, moyeTHa uzeja 6uia je
HMUTAlMja JbYACKOT pa3MHIl/bakba KPO3 padyHap, ajlu je BpeMeHOM
BU mnocrtasa MHoro mwupa - JaHac oO6yxBaTa U CUCTEMe KOjU pafie
CacBHUM jipyravuje o JbyJaH, U BpJo cy ebukacHU. [0TOBO Ja Hema
00J1aCTH KMBOTA KOje l’boM HHUCY obyxBaheHe, ma ce Moxke pehu na je
BU caBpemeHUK MojepHOT 4oBeka. OHa je Beh akTUBHA y CEKTOpPY
06pa3oBama, a MOryhHOCTH KOje NpYy»Ka KOPUCTe Ce U Y YYEHY
EHIJICKOT je3uKa. [J1acoBHU acucTeHTH (QYHKIUOHHINY Kao
caroBOpHUIM 3a BexbOamwe koHBep3auwje (Dizon & Tang, 2020), a
ayTOMaTCKO Tpero3HaBale TroBopa no6osbiiaBa u3rosop (Kazu &
Kuvvetli, 2023). Anatu 3a nmnpoBepy TrpaMaTUKe UCIOPaBbajy
rpamatuyke rpemke (Dizon & Gayed, 2021). CucTeMHu 3a MallMHCKO
npeBohemwe KopucTe ce Kao nmomoh y mucamwy (Chon et al, 2021).
Kopumhewe yer6oToBa (eHrs. Chatbots) nomMaxke y pasBujamby



O6paszosarse u eacnumarse, XXI (25)
.

BEUITHHE pa3yMeBama cayllameM (eHrJ. listening comprehension)
(Annamalai et al., 2023; Mini¢, & Dereti¢,2024).

[lopen Tora mITO €HrJIECKM jeCTe HajKOpPHUIINEeHHWjU je3UK Ha
CBETY, OH je Takohe U Haju3y4yaBaHUjU je3UK HA CBETY, U ¥ HAYYHOM U
y npogykuujckoM cmucay (Lan et al. 2020). Y3 TpaauuuoHasHe
MeTo/Jie, MOC/Ae/IbUX IOJMHA, Ca pa3BojeM TeXHHWKe W padyyHapCTBa,
CBe Cy NPUCYTHHjU U OpPOjHU a/ITepHAaTHBHU HAaYMHHU y4Yera U aJlaTH
KOjU pajie Ha IPUHLMIY BelITauKe HHTeJUreHLUje. 3aTo He Yy iU LITO
Cy UCTpaXKMBakba Ha Ty TeMY CBe y4ecTaJjHja y paZjoBUMa goMahux u
MHOCTPAHUX ayTopa, ca GOKycoM Ha pa3/uuuTe acnekte BU. JaHr u
Kjyn (Yang & Kyun, 2022) ynopebuanu cy epukacHoct BU Ha yuyeme
eHIJIECKOI Kao MaTepwer M Kao CTpPaHOr je3WKa, KOJ IO0JIa3HUKa
passmyuTor y3pacrta. Yed (Chen, 2016) u Jlonkap (Loncar et al., 2023)
6aBuJM cy ce ynotpedbom BU y HactaBu enrseckor. Jenuh (2023) ce
6aBU TexHOJIOTHjaMa roBOpa U je3WKa 3acHOBaHUM Ha BHU koje mory
yHalpeAuTH yuyerwe eHIJecKor jesuka. OH yoyaBa 6pojHe NpeJHOCTH
aJIM ¥ OMACHOCTH of 3/710ynoTpe6e BU. Takohe Harsiamasa notpeby 3a
OuyBalkeM NpUPOAHUX (MaTepwHx) jesuka y npexactojehoj epu
aurutanusanyje. JoaHosuh (2023) ananusupa yuewe u npuMeny BU
y o6pa3oBamy y LU/bYy O0oJber pasyMeBalba U yHalpebhewa npoleca
yuema, yK/by4yjyhu U yuyerme eHrJecKor je3uka. [loce6HO ucTU4e HU3
OTBOPEHUX IHUTama y JOMeHy eTHKe, NPUBAaTHOCTH U IOBepema.
XKaur u 3oy (Zhang & Zou, 2023) npoy4yaBasu cy ytuiiaj BU Ha pa3Boj
BemTuHe nucamwa. Cromwuh (Stosi¢, 2024) uctpaxyje kako BU moxe
Jla yHanpeay NPelU3HOCT Y [IepCOHAU3AaLHjy ¥ TECTUPAkY je3HIKUX
BEIITHHA, IITO je K/by4YHO 3a ePUKACHO yyere eHIJIeCKOI je3HKa.
MapjaHOBUK-ANIOCTOJIOBCKU (Marjanovikj-Apostolovski, 2024)
aHaznusupasa je ynorpeby ChatGPT-a kao anaTa 3a y4erwe eHIJIeCKOT
jeaMKka Ha BHCOKOIUKOJCKOM HHBOY y3 InoBehaHy MoOTHBaLUjy
CcTyJleHaTa u kBaauTeT HactaBe. KaBruh (Kavgi¢, 2024) ucrpaxyje
npuMeHy BHW y KOHTeKCcTy HacTaBe e€HIJIECKOT je3UKa ¥
npodecMOHa/THOM OKpY)Kekly M KpeHpawy HaCTaBHUX MaTepujaa,
aHa/nusupajyhu edpekTe Ha UCXOJe ydewa U UCKYCTBO CTyJeHaTa U
HactaBHuKe. Jlyromuja (DugoSija, 2024) mnpoyyaBa BHIIECJOjHY
npupofy yjaore BU y HacTaBu eHrsieckor jesuka. HarsiamaBsa BaXKHOCT
NPUCTYINa KOjUu 6H, ¢ jeaHe cTpaHe, epUKACHO HCKOPUCTHUO NPeJHOCTH
BelllTaYyKe WHTeJIMIeHIyje, a C Jpyre CTpaHe, MMHAMHU3HUPAO HeHe
HeJOCTaTKe Kako 6OM ce MaKCMMHU3Mpao HeH TIOoTeHIMjaa 3a
no6oJbllialbe yyerha eHIJIECKOT je3rKa.
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YuHU ce fa Ha rJ106a/JHOM HUBOY asujcke 3eMsbe (KuHa, Janah,
Jyxkna Kopeja, Manesuja, TajsaH u JAp.) mnpelmade y TeOPUjCKO]
aHaJIM3M BelllTayKe WHTeJIMIeHIWje, IITO je caMO Ha NpPBU IOLJIe[
ru3HeHabhewe. MehyTumM, umajyhu y Buy Jia je 6poj yaeHUKa eHIJIeCKOT
jesvka y TOM [esly CBeTa OTpOMaH, MOTPaKiba 3a eQUKACHUM U He
MHOI'0 CKyIIUM Ha4MHHUMa y4ema je pa3yM/buBa. Pactyhe uHTepecoBame
3a TeXHUKY, BeJIMKa yJarama y o0pa3oBarbe, UHTepAUCLMIIMHAPHU
INPUCTYIIA U MOOUJIHOCT CTYJleHaTa Uy UM Ha PyKY.

Wb UCTPAJKUBAIBA

/b OBOr MCTpaKMBama jecTe Aa MpPOLEeHH MHPOPMHCAHOCT
cTyfeHaTta y mnorjeny BU, fma ce onuiuy u mpoleHe amjukanuje
JIOCTYIIHEe Ha CJ06GOJHOM TPXUIITY U UAeHTUODUKY]y LU/bHE Tpyle
KojuMa cy HaMmemeHe. Tako he ce carsiejaTu MoryhHoCcTH Kopuiihewba
pa3/IMYMTHUX allJIMKalyja Koje npuMewyjy BU 3a camocTasiHO yuyeme U
yBe)KOaBame €HIVIECKOT je3WKa. TecTupajyhu HajmomyJapHUje
CUCTEME U aJjlaTe Ha TPXKUILTY, ayTopke he YTBPAUTH HUXOBE
MOryhHOCTM U MOTEHLHjaJl U TUMe OJIaKUIaTH CTYJeHTHMa NyT [0
NpoHaJ&XKekha HajIpUKJIaJHUje OILUje 3a CaMOCTaJHO Yy4Yeme.
Pe3ynTaTy oBe aHanu3e Npyxuhe yBUJ y aKTyeJIHO CTamkbe Ha I0J/bY
ynotpe6e BU y yuewy eHIJIeCKOT je3HKa, IITO MOXKe OUTH 0/ KOPUCTHU
U CTyZleHTHMa U JIpyIITBeHO] jaBHOCTH. [laxkmba he 6uTu nocBeheHa u
HCIIATHBaby EKOHOMCKUX edpeKaTa 0BAaKBOT y4YeHa, IberoB yTULdj Ha
TPXKULITE pajila U 3anoubuBocT. Kako BU y6p3aHo Mewa CTPYKTYypy
NOCJI0BAa M KOMIIETEHIIMje KOje ce JaHac TpaKe, pa3yMeBakmbe THUX
npoMeHa NoMake OO6pPA30BHOM U JIPYIITBEHOM CHUCHUTEMY J1a UM Ce
Jlakiue npusiaroge. Ha taj HauuH Moryhe je mpaBoBpeMeHO pearoBaTH
Ha HOBe M3a30Be U YOJOKUTU HeraTuBHe epeKTe HaCTaIUX TPOMeHa.
Ty nOpBeHCTBEHO HMaMO Yy BHUAY TEXHOJIOIMIKM y3POKOBaHY
He3aloCJeHOCT, Tj. TyOUTAK paJHUX MeCcTa KOjU Ce jaB/ba Kao
nocJeAuIa TeEXHOIOIMKUX mpoMeHa (Peters, 2017).

METOZOJIOTHUJA UCTPAKUBAHA

Y MeTOOJIOIKOM CMMUCJIY, Yy MCTpaXuBawy anata BU
KOMOMHyje ce aHa/u3a /JijBa pa3/uM4yuTa u3Bopa. [IpBH U3BOD
npe/cTaB/ba UCIUTHBaKe CIpoBefieHo nyTeM ['yrs ynutHuKa (Google
form) npocnehbeHor cTyneHuTHUMa MpBe, Apyre U Tpehe roauHe
AkaJileMuje CTPYKOBHUX CTy/iUja KOCOBCKOMeToOxUjcKe U3 JlenocaBuha,
Oncex Ileh, Axkamemuje cTpykoBHuX cryauja lllymaguja us
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KparyjeBua, Oxcexk TpcTeHUK U CTyJeHTHMa npBe rojguHe IlpaBHOr
dakynTera YHuBep3uTeTa y [IpUIITUHN ca IPUBPEMEHUM CEJIULITEM
y KocoBckoj MwuTpoBunu KpajeM JieTwer cemectpa 2025.
KocoBckoMeToxujcka AkajJieMyja 6GaBU ce CTPYYHUM 0Opa3oBamkeM Y
OKBUPY EKOHOMCKHX Hayka (MeHallHeMT, ¢UHAHCHje U CIOoJbHA
TproBruHa), a Axkazemuja lllymaauja obpasoBawmeM U3 006JacTH
cao6pahaja, MPOU3BOJHO-TIPUBPEHOT MalIMHCTBA 5
HHGOPMaLlMOHUX TEXHOJIOTHja.

Tume he aHanusa pesyJsiTaTa, Mopes OCTaJ0T, OUTH yCMepeHa U
Ha ynopehuBame Bubemwa ysore BelITAaYKe WHTEJIUTEHIUjE Y
o6pasoBamy U lheHUX edeKkaTa U3 yrja CTyJleHaTa Koju ce 06pasyjy y
OKBUPY JApylITBeHO-xyMaHUCTUYKUX ([JX) (kocoBckoMeTOXHjcKa
Axkanemuja u [lpaBHU ¢akysnTeT) W TeXHHUYKUX (Akazemuja
[llymanuja) Hayka. JIMHK /10 yIUTHUKA IpocseheH je CTyieHTUMa CBe
TPU BUCOKOILIKOJICKE MHCTUTYIMje W HHUje HMao ob6aBe3yjyhu
kapakTtep. OaroBop je crurao of TadHo 100 cryzenara, 40 ca
Akanemuje u3 JlenocaBuha (40%), 38 ca Akagemuje n3 TpcTeHMKa
(38%) u 22 ca IlpaBHor dakynteta (22%). HajsactynsbeHuju 6uau cy
CTyZ,eHTH npBe rojguue (72%)5, ITO je 04eKMBaHO, OyLyhu fa je ynHe
OpyLIOIIN TPU BHUCOKOUIKOJICKE YCTAaHOBE, KOjU CYy TPaJUIMOHAJTHO
nocBeheHuju o6aBe3aMa o/ CTyJeHaTa CTapujux roauHa. CTyJeHU
Jipyre roguHe 4yuHe 9% wucOUTUBAHOT TeJsa, a Tpehe rogune 19%.
YnuTHUK je cazpxkao 10 nuramwa. [IpBa nABa mnuTawma onpebyjy
WHCTUTYLUH]Y Yy4eCHHKA UCIOUTHUBaWka W CTYAUjCKYy TOJUHY KOjy
caymajy mkoJsicke 2024/25. roguHe. OcTasa nmuTawka Cy y Be3d ca
MpOLIEHOM ajlaTa BellTauke MHTeJureHuuje. Mehy wuma je HajBulle
MUTaka MOJYOTBOPEHOr TUIA T/ie je CTyJeHTUMa, opeJ; MoHyheHUux
O/ITOBOPA, OCTaB/beHA MOTYRHOCT caMOCTaJIHOT /l0/laBarka OAr0BOPA.
OnuujoM JoJaBama MOCTHXKE Ce ayTeHTHUYHOCT y OJAroBapamy U
Jlobujajy ce cagprxkajHuju nojanyd. Oayyka 3a npuMeHy ['yri ynuTHUKa
JIOHeTa je jep je Jlako JOCTyHnaH BEeJMKOM OpoOjy UCIUTaHUKA
HMCTOBPEMEHO, aHOHUMAH je U je/IHOCTaBaH je 3a Kopulhemwe, YuMe ce
noBehaBa oA3uB wucnuraHuka. Ilopex Tora, [aje MoryhHoOCT
KOMOUHOBakha pa3/UYUTUX THUIOBA TMUTakha - OTBOPEHUX,
3aTBOPEHUX, BUIIECTPYKOT u360pa, rpajlaljdjCKUX NMUTawka U Jp., a
ayToMaTcKa 06pa/ia moAaTaka 3HATHO OJIaKIIaBa aHAJIUTUYKH PaJl.

5 Y TyMauemwy pe3yJsiTaTa yONUTHUKA Ouhe ynoTpeG/beHe He arcoJiyTHe, Beh NpoleHTyasHe
BPEAHOCTH jep Cy TpaHCIAapeHTHHUje U JaKiie 3a ynopehusame. Kako je oBzie 6poj ucnuTaHuka
TayHo 100, NpoLeHTyaHa 1 alcoJlyTHA BPeJHOCT Cy UCTE.
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Jpyru u3Bop nojaTaka Mo4yuBa Ha MPOLIEHU HAjIONyJapHUjUX
BHU cuctema Koje cy u3BpllnJe ayToOpKe OBOT paZia. HakoH cymupama
pe3yJTaTa yIUTHUKA, U3BPLIEHO je TeCTUpakbe U NpHUKa3 alIMKanyja
3a Koje Cy CTyZeHTU IMoKasaju Hajsehe HMHTepecoBame. Y 063Up cy
y3eTe U TIperjejlaHe OeclyiaTHe Bep3uje UH3ab6paHUX CHUCTEMA.
Wcnurtana je muxoBa (YHKLUMOHAJHOCT, IeAaroumka BpeAHOCT,
CTPYKTYpa, HWHTEPAKTHUBHOCT, NOBpaTHA uHbOpManMja, LeHa U
TPaHCHApPEeHTHOCT, AOCTYMHOCT, 6e36e/JHOCT U pelieH3uje. Ha ocHOBY
TUX KpuTepujyma omoryheHo je 06jeKTUBHO ymnopehuBame U
paHrHUpame anJuKaluja.

PE3VJITATU YIIMTHUKA U AHAJIU3A PE3YJITATA

Kao 1nrto je y yBoZly o6jaiiimeHo, IpBa /iBa NUTamha U3 YIUTHUKA
UJIeHTUPUKYjY YCTAaHOBY U CTYAUjCKy TOJUHY HcnUTaHUKa. Tpehe
nuTamwe rjaacu ,/Jla 1M cy BaM NO3HaTe allJIMKal{je KOoje KOpPUCTe
BellTauKy uHTeaureHuujy". [lonyhenu ogrosopu cy: Jla, KOpUCTUM UX
gecto (12%)6 , /la, kopuctuM ux noHekan (58%), Jecy Mmu nmosHare,
asm ux He KopuctuM (24%) u Hucy mu mnosnarte (6%). Pesyarar
nokasyje Ja cy HajpeheM 6pojy cTyZeHaTa OBe aIlIMKalldje BPJIO
no3Hate. To je noTBpawiao yak 94% wucnuranuka. [IponeHat
KOPUCHHUKA je HelITO HWXHU U u3Hocu 70%, 6us1o Aa TO paje 4ecTo
WJIM TNOBpeMeHO. Pe3ysTaT je o4eKHBaH jep UCHUTAHULM MaxoM
NpUINajZajy T3B. TeHepalUjd 3, KOjoj je TexHOJIoruja CacTaBHHU €0
CBaKOJIEHBUIle, BPJIO Cy BElITH U JaKo ce NpuarobhaBajy HOBUM
TpeHJ0BUMa. Y TMpUJOr TOMe HJe U MoJlaTak Ja je camo 6%
MCIIATAaHUKA KojuMa oBa 06JsacT Huje nmo3HaTa. [lopeheme ofrosopa
ctyaeHata X (65%) u TexHuuyke (76%) rpymne mnokasyje Aa je
ApyruMma kopuithewe BU amiukanuja Hewmto 6JucKUje. AyTopke TO
TyMaye pas3/IMUUTUM OOpPa30BHHUM KOHTEKCTOM U MepLeniujoMm
kopucHocTu BU anaTta usmebhy oBe aBe rpyne crygeHara (Stohr et al.,
2024). KypukyjJyMH TeXHUYKUX CMepOBa YK/bYy4yjy nOpeaMeTe W3
006J1acTH MporpaMupama, MalIMHCKOT yYewa, alropuraMa u Jip., ITo
Cy TeMe/bHe KOMIIOHEHTe cuctema BH, ma cTyZleHTH jacHuUje BHUJe
BUX0By KopucT. C apyre cTpaHe, crygeHTH X dakyaTeTa Mame Cy
W3JIOKEHU TeXHoJIoThjaMa y o6pa3oBamy. AKIleHAT Cce CTaB/ba Ha
AHAJIMTUYKO MUILbEeHE U UHTEPNpETealHjy, Te CTYAEHTU YeCTO He
Npeno3Hajy AupeKTHY KopyucT BU amuinkanuja, 0CUM LITO UM MOMaXKy
y IMCamy, aHaJIu3U TEKCTa U UCTPXKUBAY.

6 BpojeBU y 3arpa/id 0JIHOCe Ce Ha IPOLeHaT CTy/ileHaTa Koju je u3abpao noHyheHy onuujy.
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YeTBpTO NMUTaKeE je N0JyOTBOPEHOT TUMA U HYAU U360Dp jefiHe WU
BUIlE OJi HEKOJMKO HajuyellNMX alJ/MKalyja, NOHyDeHUX OJf cTpaHe
aytopku. To cy ChatGPT, Google Gemini, Siri u Alexa, y3 omnuujy
JonaBamwa. ChatGPT, kao rsiobajHO TpeHYTHO HajnonysaapHuja BU
amukanuja (Crompton et al, 2024), Ha BpXxy je sucTe ca 71%. BpegHoct
je yckiabeHa ca cpeAwoM BpefHolnhy mpoleHaTa HCIUTAHUKA KOjU
YyecTo WJIM NoBpeMeHo KopucTe BU amnukanuje (65% 3a X u 76% 3a
TexHUuKe). Onuujy , HUjeAHa amivkauuja“ usabpao je 21% ucnuraHuka,
LITO je Y CKJaZy Ca NPOLEHTOM CTyZAeHaTa Koju 3Hajy 3a BY, anu ux He
kopucre (24%). Octane amnukanuje cy Google Gemini (14%), Siri (12%)
u Alexa (2%). [lopes noHyheHUX, CTYLeHTH Cy HaBeJIM Aa KopucTe Busuu
U Tik tok, o6e y HesHaTHOM MpoueHTy (1o 2%).

[leTo nuTame MpoBepaBaJio je HAMEHY W pa3sJiore 3a ynotpedy BU
U Takobe je 6uso Moryhe gaTu BuIle oJ jenHOr oAroBopa. Hajsuiie je
6uJ10 u3bopa ,,3a 3a6aBy” (51%) u ,,3a yuemwe"“ (50%), 10K ,,HE KOPUCTUM
BU“ uma 21%. OaroBopu ,,3a nocao” u ,,3a OpKe UCTpaKUBakbe" Koje Cy
CTYAEHTH Aojanu, uMajy no 2,5%. Bucok npoueHat 3a 3a6aBy U yuermwe
ayTopKaMa OBOT pajia IIoKasyje Jia Cy CTYJeHTH pero3Haau 0Be 06/1acTU
Kao MecTa rge BU noHocu HajOopKy KOPUCT M YMHU UX ePUKACHUM U
3aHUMJbUBUjUM. OBe ABe 00/1aCTU CTY[EeHTHMa Cy HajloTpebHUje Ha
CBAaKOJJHEBHOM HHBOY a MCTOBpPEMEHO Cy HajBullle yHamnpeheHe BU
TexHoJiorujaMa. [lopes Tora, He 3axTeBa ce MOCEOHO TEXHUYKO 3Hame Na
BU sako mocTaje KpeaTMBaH M MHTEPAKTUBAH NpaTWJjal, 3a IIHUPOKY
CTyAEeHTCKy ny6sauky. I[lopebewe oarosopa crygenHata us [X u
TEeXHUUYKOT 110/ba He MOKa3yje HUKAKBY pasJjMUKy Kaja ce pajy O yuewy
(o6e rpyne no 50%). Kapa ce pagu o 3a6aBuy, Taj cagp:xaj je cTyeHTHUMaA
AX o6sactu (41%) Mame aTpaKTUBaH HEro CTYAEHTHMa TeXHUYKe
cTpyke (61%). AyTopke pas/ior BUJe y TOMe LITO CTYJeHTH TEXHUUKHUX
CTpyKa 4ecTo NOoCeAyjy BHlIe TeXHUYKe KOMIEeTeHIUje U pajJio3HaJIoCT,
na je U HUX0OBa 3a6aBa HEPACKUJWBO MOBE3aHa Ca TEXHOJIOTHjOM, IITO
HUje Tako TunuyHo 3a X ctygente (Varghese et al., 2025 u Wang et al.
2024). OHH, YUHU ce, NPHUCTYNAjy BeLITAYKO] UHTEJUTEHLHjU BUILIE
byHKIMOHa/NMHO, Kao anaTy. Ha civyaH Ha4uMH TyMayd ce pasJjdKa U
oAroBopy ,He kopuctuM BU“ - JIX ctynentn 25%, a TexHUYKH 16%.

[llecto nuTamwe ¢okycupaso je ydyewe nyreM BU Ha yuemwe
eHrjieckor jesuka. [lonybeH je cnucak on 10 HajnomyJsiapHUjUX
almJiMKalyja Ha TPXKUILTY 3a y4yeme eHrJiecKor jesuka - Duolingo,
Memrise, Busuu, Lingvist, Rosetta Stone, Grammarly, Babbel, Promova,
Elsa Speak m Grammar Up (Veljkovi¢ Michos, 2024), ca moryhHourhy
BUIIECTpPYKOT usbopa. JlobujeH je ciaenehu pemocnen: Duolingo 65%,
Grammarly 13%, Grammar Up 12%, Busuu 15%, Promova 7%, Lingvist
6%, Elsa Speak 6%, Babbel 5% u Rosetta Stone 2%. Haj6upanuje
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Duolingo u Grammarly ycmepeHe cy Ha yuyeme BOKabysaapa U
npakTudHux ¢ppasa (Duolingo) u faBamwe NPaBOMUCHUX, FPAaMAaTHYKHX U
ctuickux caBeta (Grammarly). ®aBopusoBarme OBa /iBa ajiaTa IMoKasyje
ocBelTheHOCT CTyleHaTa 0 TOoTpe6u 3a J06pOM OBJIalaHOILINY PEYHHUKOM,
M3rOBOPOM M TpaMaTHKOM - TeMe/bHUM eJleMeHTHMa 3a e(dUKaCHO
CIIOpa3yMeBakbe Ha CTPAHOM je3HKY.

Y ceagmMoM NUTawmy OJ UCIUTAHHUKA je TpaXKeHo Ja u3abepy IITa 0O
noHybheHor cMaTpajy noce6HUM NpeJHOCTUMA yyera eHIJIECKOT je3UKa
nyteMm BU. [lpemMa pesysataTHMa, HajUCTaKHYTHje J00Ope CTpaHe jecy
ywtega BpeMeHa y pagy (51%), To mTo Moxe a ce KOPUCTH YBEK U ca
cBakor Mecta (43%) u MoryhHocT npusnarohaBaka mnoTpebama
cryfeHara (36%), WITO reHepajJHO U jeCy KBaJIMTETU KOjU INpUBJAye
Hajsehu 6poj kopucHuka. [lopes Tora, moTpeba MJaAuX JbyAU 3a
npunajgamweM rpynu (Erikson, 1968) u npaheweM nonysapHUX TPeHA0Ba
BUJU ce y OAroBopy Ja ,CcBU kKopucte BU“, koju je usabpano 18%
CTyJleHaTa. McnuTaHUM cy youwad KBanuTeTe BU Koju HuCy 6uIu
noHyheHu - 6p3a nmoBpaTHAa MHPOpMAaIlMja, Jo6Ujabe OJroBopa Koje je
TelKo Hahu, Bexx6awe U3roBopa, no Stress KOMyHHKalMja, 6upaM 1ITa
xohy ¥ wTa Hehy Aa yyuM, oMake MU Jia pa3yMeM U Hay4yuM, JieTa/bHO
MU 06jallilbaBa OHO IITO MU HHUje jeacHO.

OcMUM NUTamkeM TPAXKUO Ce YBU/J V MaHe yuyela je3uKka Ha OBaj
HauyuH. Of moHybheHux, HajBehu HpoLeHAT je UMaJjla CyMiba Y TavyHOCT
oarosopa (45%), WTO je U3HEHAAUJO ayTOpKe ynuUTHUKA. [eHepanuja
KOjoj mpumajajy cTyZeHTH oJ npBe A0 Tpehe rojguHe Jsiako J06uja
eTUKEeTy NOBPLUIHOCTH W HCXUTPEHOCTH Yy pajy, LITO je OBJe JOHeKJe
onoBpruyTo. CyMma CTyieHaTa y 0y3/JaHOCT MalIMHCKOT pa3MHULL/bakba
u/Jie y IpUJIOT ’bUXOBOj Pa3BUjeHOj CBECTU U KPUTUUKOM pa3MUIIL/baky 3a
KOje ce He cMaTpa YBeK Ja Cy TUIUYHe 0COOMHe JBaJleCceTOroAUIImbaKa.
MaHa 360r oTyheHoCTHM OA J/byAM M Be3aHOCTU 3a KOMIjyTep WJIHU
TesiepoH uMasa je 43% oJroBopa, a pa3Bujame 3aBUCHOCTH o, BU 26%.
[IpoGsieM TexHUYKe MpUpPOJie U YCIOB/beHOCT Kopulunhewa BHU
amJiMKalyja jakoM HHTepHeT Be30M MWCTak/Jao je 25% wucnuTaHHUKa.
TunvyHy  3/710ynoTpe6y NOTrOAHOCTH  KOje  Tpy:Ka  BellTadyka
HWHTeJIUTeHIMja, Kao IITO CY HeakaJleMCKO MOoHallake, MpenucuBame U
HeayTEeHTUYHOCT Yy paAy noTBpauao je 19,5% ucnurtaHuka. Y cMuciay
HeJl0CTaTaKa Koju HUCY HaBeJleHU Y YIUTHUKY a CTYAEHTH Cy UX YOUUJIH,
H3/IBOjeH je caMo yTHUCAK JAa yuere nmomohy BU Huje mpaBo y4yemse, Beh
3a6aBa. OBO MOxe Ja yKake Ha TO Ja CTYAEHTU U Jda/be Bepyjy y
CUTYPHOCT M YyTeMe/beHOCT 3Hama Koje TMpyxa TpaguliMOHaIHA
YYUMOHHMLA, a Jla TeXHOJIOLIKE HOBHUHE TPEHYTHO Troclojiape caMo
JloMeHOM 3a6aBe. CTaBoBU cTyJeHaTa X U TeXHUYKe rpyne y yBUhamwy
MaHa BU Hucy ce noce6HO pasyiMKOBaJIM OCUM Y OATOBOPY KOjU ce THUYe
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MOTEHIMjaJIHOT pa3BUjarba 3aBUCTHOCTH 0J Kopulihewa. CtygeHTu X
cmepoBa (30%) 3HaTHO cy 3a6pPUHYTHjU 360T Te MOTYhHOCTH OJ KoJiera
ca TexHHWYKUX cMmepoBa (12%). AyTopke oBor paja Joluie Cy [0
3aK/by4yKa Jia pasJor JIeXXHU y PasJMYUTHUM BPeJHOCHHMM OKBHpUMA U
ojHOCy mnpeMa TexHoJsorwjama. JIX cryaeHTH wuMajy Behu ocehaj
uaeHTUPUKAIMje ca JbYJCKUM 3HameM Ia J0KMBJbaBajy BU kao Hekwu
BU/J, JexyMaHU3auuje y pagy. HUBo mwHUX0oBe AUrHMTa/lHE MUCMEHOCTU U
pasyMeBame KakO0 TH CUCTeMU (PYHKLHUOHUILY BEPOBATHO Cy HELITO
Hmwxu. Ctora uM BU Moxe gmenoBaTu HenpeABuAuBo, WITO noBehasa
ocehaj ryO6uTKa KOHTpoJie UM 3aBUCHOCTU. CympoTHO, CTYJeHTH
TEXHUUYKHX CMepoBa BHJEe TEXHOJIOTHjy Kao pecypc KOjuM Tpeba
OBJIJIaTH, @ He Kao NOTEeHLHjaJHy NpeThwy. 3a wux je BU yvewhe peo
CBaKO/IHEBHe IpaKce Koja He HapyllaBa BUXOB uJeHTUTeT (Stohr et al.,
2024; Plantak & Stefoti¢, 2024).

JleBeTO mnuTame OWJIO je OTBOPEHOT THMA U TPAXUIO je 0f
CTyZieHaTa Jia INpolieHe KaKOo BellTayKa HMHTeJUreHLHja MOoXe Ja UM
MOMOTHE Y OKBUpPY cTpyKe. JIX CTyJIeHTH je BUJe Kao momoh y 6Gp:oj
IpeTpasy 3aK0HA, MCakby HalpTa JOKyMeHaTa, pasyMeBawby CTPYUYHUX U
CTpaHUX TEPMHUHA, aHAJM3U MaKpPOEKOHOMCKHUX INoJiaTaka, npeABubamy
€KOHOMCKOI' pacTa, IMpaB/belhby MapKeTHUHIUKHX IJIlaHOBa ©  [p.
CTyneHTUMa TeXHUYKUX cMepoBa BU Moxke fa momorHe y yHampebemwy
TexXHOJIOTHje caobpahajHUX cUCTeMa, aHaJu3upamy caobpahajHux
He3roJa U nosehawy 6e36eIHOCTH, M06OJbLUIAKY MPOTOYHOCTH CHUCTEMA,
LpPTamky KOJIOBO3HHUX KOHCTPYKILIMja, pa3BHjalkby COPTBEPCKUX peLIEH,
Bohewy HHXKemepcKe J[JOKyMeHTaluje, Op3 MNPUCTYN BeJMKO] 06a3su
oJlaTaka 3a KpaTKO BpeMe, LITO je OTPOMHA NpPeJHOCT y CaBPeMEHOM
CBETY.

U nocinenwe, AeceTo NUTame OUJIO je MOTIYHO OTBOPEHO U
WCIIMTAaHULMMA je Aajlo MOIYhHOCT Jia [10/1ajy KOMeHTap Ha OHO LUTO Huje
pasMaTpaHO yHNWUTHUKOM, a CMaTpajy BaXHUM. CTyJeHTHU cy y
KOMEHTAapHMa HCIO0J/bUJIN BUCOKY OCBelINeHOCT 0 GJiarosetuma Koje BU
Ipy>ka, BULlIe TeHepaJIHO, HEr0 y CMUCJ/LY Y4eHa eHIJIECKOT. U3 ’hUX0BUX
KOMeHTapa BUJU Ce 3pesoCT, MHPOPMHUCAHOCT, ajlu U U3PaKeH OIlpes,
yak 60ja3aH y norJiey yTuiaja koju BU Moxke Jja UMa Ha Jbyie Y GJIMCKOj
6ynyhHoctu. CTyaeHTH cMaTpajy Aa BU oTexaBa JbyjuMa ja pasBujajy
CONCTBEHE BEIITHHE W 3Hama M TAaKO IOCTAjy OINCECMBHU y HEHOM
Kopuihewy; MUcae Jla Mako BU jomr yBek HMje Halla CBaKOJHEBHUII,
IbEHO 4YecTo Kopullhemwe JIaKo MOXe Ja J0OBeJie [0 CMambema JbyACKe
MY/POCTH Ha IJ1I06aJTHOM HUBOY, a TUMe OU ce U3ryouJia NpeHOCT KOjy
JbyZW MMajy y OAHOCY Ha OCTAaTaK >KMBOTA Ha IJIaHeTH; yBubajy zAa je
Jo6po IITO MOCTOjU BellTayka WHTEJWTeHLHja jep je TO HampejHa
TEXHOJIOTHja M HEHO HCIpaBHO Kopullheme HMa MHOI0 KOPHCTH,
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noceGHO HeH [Jja/bu Pa3Boj; NPETIOCTaB/bajy Aa MOXJA CBE TO HEKHMMa

TPEHYTHO U3IJ/e/ia Kao ClieHa U3 Hay4yHo-(aHTaCcTUYHOT QU/IMA, A JbY U
cTpaxyjy jep mucie aa he y6p3o mohu Bpeme kajia he 4OBeK CIAYKUTHU
TEXHOJIOTUjH, YMeCTO OHA HheMy.

3ak/byyHO O pe3yJTaTy YNHUTHHUKA, Moxe ce pehu ga Ta HoBa
MEeTO/a CaMOCTAJIHOT y4yera U EHIVIECKOT je3WKa U Yy OKBHUPY APYTUX
Hay4YHUX 06J1acTH, KOMOHHYyje jeJHOCTAaBHOCT U epUKACHOCT Y
kopuihemy, flaje 6p3y, jacCHYy ¥ KOHKPeTHY MOBpaTHY MHpopMaLujy y
peaslHOM BpeMeHy, YCHoCTaB/bajyhu WHTepaKTUBaH OJHOC u3Mebhy
yoBeKa U MalllUHe, [1a j0j ce KOPUCHUIIM JIAaKO U MAacOBHO OKpehy.

Jpyru ieo oBOT UCTPaXXKUBakha YCMEPEH je Ha CAMOCTAJHO YYekhe U
yBexx6aBalhe EHIJIECKOT je3uKa Koje CTYAeHTH U OCTajIu Ca OBUM
HWHTepecoBambeM MOTY Jla OCTBape MyTeM HajaTpaKTUBHUjUX allJIMKaliyja.
Kako je y nutamwy 6poj 6 HajBehu mpolieHaT HHTepecoBama HMCKa3aH 3a
cucteMe Duolingo, Promova u Busuu 3a pa3Bujame peqyHHKa, U3TOBOpA U
aKTUBHY YIOTpeOy je3uka, a Grammarly u Grammar Up 3a yTBphuBamwe
rpaMaTU4YKUX MpaBWJa, TH cUCTeMU 6uhe ymopejHO aHa/IM3UpaHU Y
OKBUpY cBojux rpyna. llopex mnpoueHe KoOjy cy ayTopke Jaje
nperJiefiatbeM 6ecIJIaTHUX Bep3uja allJIMKalluja, OMUCH Cy Ipey3MMaHu U
ca 3BAaHUYHUX UHTEPHET Mpe3eHTallija IOMeHYTHX allJIMKaLuja.

Ta6esa 1. YnopedHa aHaausa anaukayuja Duolingo, Promova u Busuu

Bapuja6se Duolingo Busuu Promova
Yyeme je3rka Kpos3 CTpPYKTypaJ/IHO y4yeme [lepconanusoBaHo
urpy je3rka ca HarJackom y4ere Kpo3
(rejmudukanmja) ca Ha KOHBep3alujH, WHTePaKTUBHE U

Lum HarJackoM Ha [PaKTHYHOj YIOTPeOU  BU3YeJHO GoraTe
MOTHBALUjU U je3sVKa M MHTEepaKLUju  JieKuuje ca GoKycom
CBaKO/{HEBHO] ca U3BOPHUM Ha CBaKOJHEeBHe
MpaKcu roBOPULIMMA CUTyaLHuje U

HEeypOAUBEpP3UTET

l'ejmucdukoBaHoO Komb6uHanuja [lepconanusoBaHe
yuyeme ca 4eCTUM CaMOCTaJIHOT y4erba Jekuyje ca BU

MeToz TOHAB/batbeM KpO3 HHTEpaKTHBHE NOJIPIIKOM U yJioraMa
caZpaja U JIeKL{je ca U3BOPHUM 3a Bexbare roBopa
rpapuika rOBOPHULIUMA
MOTHBalUja 3a paj,
['pamaTuka, ['pamaTuka, Boka6yuiap,
BOKaOyJap, YhTakbe, BOKabyJ1ap, AUjasnosy, rpaMaTHKa, YUTake,

Cagpxaj c/yllae ¥ rOBOpHa cIyllame, NUucambe U nucame, Cayliabe,
npakca roBOpHA Npakca roBOpHA Npakca 1

KYJITYPHH aclleKTH

OrpaHuyeHa, Kpo3 MoryhHocT Bexx6ama Bexx6ame ropopa kpo3

['oBopHa Nperno3HaBambe ca U3BOPHUM yJiore ¥ oBpaTHA

npakca roBopa U Bexbame rOBOPHULIUMA nHdopmanuja o
H3rosopa W3roBOpy
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AyToMaTH30BaHa, [ToBpaTHa TpeHyTHa noBpaTHa
MosparHa OorpaHHUYeHa Ha nHdopmanyja y BULy nHdopmanuja o
TPeHYTHY NOBPATHY KOMeHTapa o/, M3roBOPY U HAallPETKY
rnHbopMa- . .
-1 nHdopmanujy o 3ajegHue 1 BU y yuemwy
TA4HOCTH OZrOBOPA acuCTeHTa
Y U3roBopa
Odpaju Moy Ja (ca Ilnyc Ja (ca IlpemMujym He
MpeTIIaTOM) MpeTIIaTOM)
Hupon Op moyeTHOT 10 Of moyeTHOT 10 Op nmo4yeTHOT A0
TEKUHE Cpe/ilber HUBOA Cpe/ilber HUBOA HanpeJHOT HUBOA
(A1-B2) (A1-B2) (A0-112).
BecniaTHa Bep3uja; BecnsaTHo; BecnaTHo;
[lnyc npeTtniaTta [Ipemujym npernsata [IpemujyM npetniaTa
[leHa $6,99 meceyHO $11,30 MeceuHo $29,99 - $131,99
MeCeyHO, 3aBHCH 0/
nJaHa
[Toeny, Harpaze, Ceptudukary, miaHep [loBe3uBame ca
JonaTtHe TaKMHUYeHa yuema, 3ajeAHULA y4eHHUIMMa LIHUPOM
dyHkuuje KOpHCHHUKA CBeTa, MoJpIlKa 3a
HeypOAUBEpP3UTET

Ha ocHOBy nprKa3aHUX KBaJIUTeTa MOXe Ce 3aK/by4YUTH Jia CBe
TpU aliuKanuje omoryhaBajy yueme eHr/ieckor Ha QJieKCUOUJIAH U
npucTynadaH HayuH. [loro/iHe cy 3a caMOCTa/IHO yuyeme, 6e3 noTpebe
3a QU3WYKUM NPUCYCTBOM Y Vy4yuoHunu. [lpunarobaBajy ce
pa3s/IMYUTAM CTUJOBHMA Yy4Yewa - BHU3yeJHOM, ayAUTHBHOM H
NpakTUYHOM (HeypoauBep3uTeT). OHO mno ueMmy ce Mehyco6HO
pPas/IMKyjy TU4Ye ce MeTO/0JIoTHje U Ay6uHe nmpuctymna. Duolingo uma
3a6aBHy, UIrPOBHY QOpPMYy, HyZM OCHOBHY TOBOPHY IMpPAKCy, ald je
Mambe GoKycHpaH Ha PUPO/IaH TOBOP U KOHBEpP3alyjy, Na je ujeanaH
3a Jielly 4 oJipacje nodyeTHUKe. Busuu Hyau MoryhHOCT UHTepakKiuje
ca U3BOPHUM IOBOPHUIIMMA U oMoTyhaBa 60Jby IpUIIPEMY 33 CTBAPHY
KoHBep3auujy. [l[pomoBa je HajnepcoHasM30BaHHUja, MMa TOBOpPHE
Bexk6e ca BU TyTopoMm U npuMemyje je3uK y KOHTEKCTY. Promova u
Busuu npyxajy Hampe/iHUje ONIMje 3a TOBOPHY BeXO6y W MOBPATHY
nHbopManujy, INTO HMX YWHU MOTOAHUJUM 3a pa3BHUjarbe
KOMYHHMKaLUjCKUX BelITHHA. [lyHa MmoryhHOCT cBake o iux, odiajH
ynotpeba u HampeJHUje OJGYHKLMje TOCTHXKY Ce Y3 NpeMHujyM
NpeTIiaTy.



HUpena M. [IAHTHU'R

Ta6ena 2. YnopedHa aHaausa anaukayuja Gramarly u Grammar Up

Bapuja6sie

OcHoBHa
dyHkumja

Grammarly
[ToGosbIIaBa KBaJIUTET NMHCAMA
yKasyjyhH Ha rpelke y peajlHoM
BpeMeHY (IpaBOIHC, FPaMaTHKa,
CTHJICKM NIPeJiJI031, aHaIn3a
TOHA).

Grammar Up
Bexx6ame rpamaTuKe Kpo3
KBU30Be€, TECTOBE U IUTamba
Y3 pasJIMYUTHX 06J1aCTH
rpamaTuke, ca MoryhHowhy
bunrpupama no TemMama.
Pokyc je Ha IOCJOBHOM
€HIJIECKOM.

Tun koprcHuKa

[llupoka ny6sMKa (CTyAeHTH,
MOCJIOBHU JbYAH,
npodecroHaJIIH, MHUCIH)

Yrj1aBHOM yYeHUIIH U
CTYAEHTH KOjU yue eHIJIeCKU

AHaJsn3a TeKcTa ¥ ayToMaTcKa
KOpeKIHja y3 pyxame

Bumie oz 1800 nutamay 20
KaTeropuvja KBU30Ba ca

MeToz paga npejJiora 3a mo6osbLIake NUTakbUMa BUIIECTPYKOT
1360pa 110 rpaMaTUYKUM
KaTeropujama
JleTa/sbHa aHa/IM3a TEKCTa, [loka3syje Ta4HOCT OATOBOPA
TloBpaTHa CyrecTHje 3a Io6oJbllIathe CTUIA,  HAKOH CBAKOT MUTaba/TecTa

nHdopmaruja

TOHa ¥ jacHohe nucama

ca oGjallbemheM.

OnsajH
WHTerpanuja

Pagu y npernepaynma, umejn
komyHwujanuju, Word-y, Google
Docs-y.

CaMocTasiHa anMKanuja,
HeMa HHTerpalujy ca ApyriuM
ajaTUMa.

Llena

BecnuiaTHa Bep3uja;
[IpeMujym Bep3uja ca A0JaTHUM
byuknujama $30 MeceqyHo

JeZHOKpaTHa KyNOBHHA
arnkanuje $5,99;
GecriaTaH MPOOHU NEPUO/,

[Toapiuka 3a cTUA
Y TOH

Ja - nomaxe y popmupamy
dbopMaJsTHOT, Hay4HOT,
PasroBOPHOT CTHJIA UTA.

He - ¢okyc je camo Ha
rpaMaTHYKUM TpaBHIMMA.

OdJiaju Moz,

JlocTymHO Ha MOGUIHUM
ypebajuMa mmyTeM TacTaType, 0K
JIeCKTOII BEp3Hja 3axTeBa
WHTEpHET KOHEKLH]Y.

JlocTynHo 3a MOGHIIHE
ypebaje, omoryhaga yueme
6e3 HHTEepPHET KOHEKIHje.

HuBou TexxuHe

[ToroaHo 3a cBe HUBOE
KOpHCHHKa, O] TI0OYeTHUKa 10
HalpeJHHuX.

[lorosHO oJf cpeAmer 10
HanpegHor HuBoa (B1-11).

Cymupajyhu pesysnrare npoljeHe rpaMaTHYKUX ajaTa MOXe ce
pehu Jia je 3a moGosblllakbe NMHCakba HA EHIJIECKOM je3UKy (MMejJIoBH,

ecejy,

npodecroHasHa

KOMYHHUKaIHja)

Grammarly u3y3eTHO

kopuctaH. C Apyre cTpaHe, ako je poKyc Ha Bexbamy eHIJiecKe
rpamaTuke u npunpemu 3a TectoBe nonyt TOEFL-a, Grammar Up je

60/b4 U360p.
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EKOHOMCKH ACIIEKTH
CAMOCTAJIHOT YYEIBA IIYTEM BU

Ha ocHoBy mocaj usHeTor, yBuba ce [a caMOCTa/IHO yuele
EHIJIECKOT je3MKa MOXKe Ja AoHece OGpojHEe eKOHOMCKe MPEeJHOCTH, U
Ha JIMYHOM U Ha APYIITBEHOM IJaHy. Ty ce y IpBOM peay MUCJIUA Ha
HUCKY 1ieHy, O6p3uHy U OGJIEKCUOUIHOCT yuewa. CTyAeHTH, aju U
OCTaJIU KOjU >KeJjie a pa3BUjy M yHalpeJe CBOje je3UYKe BeLITHHE,
MOTY TO Ja OCTBape 0e3 BeJMKUX yJarawa. MHoru BU amatu umajy
GecryiaTHE OCHOBHe Bep3uje Koje oMoTryhaBajy KBaJIMTETHO yuyemwe. Y
nopehewy ca KypceBUMa WM HUHAWBUAYAJIHUM NPUBATHUM
YacoOBHMMa, OHe TpeJACTaB/bajy BHUIIECTPYKO jedTUHU]Y OIIH]Y.
BecnsiaTHa [JOCTYNMHOCT BUXOBUX CajipKaja WMJM MO IleHW 3HATHO
HWKOj Hero y ILIKoJlaMa je3UKa 3HadajHO yMamyje TPOLIKOBE y4yera
Koje 6M MHaye 3aXTeBaJslo aHTAXKOBakhe HacTaBHUKA. TakBO yueme ce
yIrJaBHOM O/IBHja KOJ Kyhe, Te ce eJMMUHHUILIY AOJATHH TPOILKOBU
npeBo3a. JIoCTynHOCT OBe OMLUje Y BpeMeHY U TEMIIOM KOje OAroBapa
KOPUCHHUKY JUPEKTHO yTu4e Ha eduKacHUje Kopulihewe BpeMeHa
(Moller et al, 2024). IlepcoHanusanuja TeMna y4yewma U 6p30
nperno3HaBamwe rpellaka ckpahyjy BpeMe /10 NOCTU3amkba YIOTPEG/bUBOT
3Hawa, UITO MoBehaBa NMPOJYKTUBHOCT yyema. Jlyropo4yHO TJielaHo,
60J/ba OBJIAJIAHOCT EHIJIECKMM jEe3UKOM Yy MNepCHeKTUBH Mo6oJblIaBa
npodecruoHaHe MOoryhHoCTH U oMoryhaBa 6oJbe 1miaheHe MmocjoBe y
MebhyHapoiHOM oKpyxewy (Stephany & Teutloff, 2024). [TocrogaBiu
I[eHe CaMOCTa/IHOCT y pajly U JUTHUTaJHy NMUucMeHocT kKoje BU anaTtu
MoJipa3yMeBajy, a TO cMamyje NMoTpeby 3a AOAATHUM yJarakmbeM Yy
KypceBe W TpeHuHre. OBO je moceGHO BaXKHO 3a MOjeJjUHIE ca
OTpaHUYEHHM pecypcrMa 3a 06pa3oBame, Kao U 3a CUCTEME KOjuMa ce
nocrellyje colujajHa U €KOHOMCKAa WHKJy3Wja MapruHaJIW30BaHHUX
rpyna. [losHaBame je3uka oJiroBapajyhe ctpyke omoryhasa rjio6aaHu
HNPUCTYII JUTEPATYPU U APYTUM GOHAOBHMA KOjU HUCY AOCTYIHHU HA
MaTepeM je3uky. CBe 0BO YMHU Jja KaHAWUAAT N0CTaje TPaKeHUjU U
KOHKYpPeHTHHjU Ha TPXKHUIUTY pajia, YMMe ce 3HaudajHo mnoBehaBa
HEeroBa 3aMoll/bUBOCT Y CABPEMEHUM yCJA0BUMA.

HcToBpeMeHO, MaKo ce YMHM [a je mpeJ HaMa HJeasaH ajar,
jedTHH a eprKacaH, HEOIXO/HO je 33JP>KaTH KPUTHUUKY JUCTAHIy IpemMa
HErOBUM OrpaHUYeHhUMMa, N0Ce6HO MpeMa OJICYCTBY IeAaroliKor
HaJi3opa. bes Bohewa, MmjaHa U CTPYKType y4Yere JaKo IOoCTaje
HEOpPraHM30BaHO U Ca MOTPEIIHUM U360POM cajJipKaja. Yueme nomohy
BU jecte jedTHHUje u daekcubuIHMje y KpaheM poKy, ajau JyTOPOYHO
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jaB/ba ce cyMmba y HeroBy epUKACHOCT M TPXKUIIHY BpPEIHOCT
CTe4YeHOT 3Hama, Y3 Heu3bexaH PU3UK OJ Jesbera U 3JI0ynoTpede
JINYHUX nojaTtaka. CTora ce YMHM Ja 6M ONTHMMaJHa CTpaTervja 3a
ocurypame KBajuTeTa Ou/a KoMOuHauuja BU anarta ca cTpyyHUM
BohemweM, CTPYKTYPUCAaHUM MPUCTYIIOM U BpeIHOBawkeM nocTUruyha.

3AK/bYYAK

OBaj paj wucnuTao je MOryhHOCTH ynoTpebe BelITauKe
MHTEJIMTeHIIUje 3a CaMOCTa/IHO y4Yele U yBexbaBame eHIJIeCKOT
jesMka Ha YHHUBEP3UTETCKOM HUBOY KOJ, CTyJ€HaTa CTPYKOBHUX
€KOHOMCKHUX U TEXHUYKHX CTY/Mja U aKaJeMCKUX CTyJHja NpaBa, aau
pe3yJaTaTH JIako MOTY Ja Ce TNpPUMEHe M Ha CTYAeHTe JApPYrux
HeJIMHTBaJIHUX CMepoBa. tbuMme ce mnpyxa yBUA Yy NOHYAY U
MoryhHoctu BU cucTema koju cy nonysnapHu Ha JjoMaheM TPXKUILTY.
OBa cTyAuja KOpUCHA je U3 HEKOJIMKO pasJjora - mpyxa mnperJej BU
anJiMKalyja Koje Cy Ha pacnoJiaralby KOpUCHULIMMA; UCTUYE HUXOBE
NpPeJHOCTH U OTPaHUYEHA y Pajly U TaKO CBUM NOTEHIUjaJIHUM U
aKTyeJIHUM yYeHUI[MMA 0JIaKIllaBa U300P U OCUTYpPaBa YK/bYUHBaAE Y
HajHOBHUja AOCTUTHYyha HAa OBOM MOJbY.

[lokaszano ce pga je BU moreHTaH asiaT Kojd, YKOJIMKO Cce
NPaBUJIHO KOPUCTH, JIAKO MOXKe Jla IOMOTHE je3UYKOM HaIMpeTKy Ha
CBUM HHUBOHMA y4yema. Pe3yjsTaTy OTKpHBajy HayHWHE 3a MOCTU3aIbe
Haj6o/pUX pe3ysTara y 06JlacTHMa KOHBep3aldje, JEKCUKE, MUCAmba,
rpamaTtuke U Kyatype. BU moxe ga PyHKIMOHUIIE Kao NapTHEP Yy
pasroBopy, omoryhu jeauuke BexxGe y HeCTaHAAPJIHOM OKpPYKeHY
V3BaH YYMOHHUIE U TUMe 3HAaTHO peslaKChpa HeJaroJHOCT IPU TOBOPY
Ha EHIJIeCKOM je3UKy. Y3 HaBeJleHe MNpPeJHOCTH HCTAaKHYTHU Cy U
WM3BECHHU HeJI0CTallM KOju MOTY KOPUCHUKY Jla ycrope Hanpe/ak. To cy
TEeXHUYKa OTpaHUYera, HEJJOBOJ/bHO PYTHHE Yy KOopUlllhewy U oTHOp
npema ynotpeobu BU. U pasbe mocToju 60jazaH o HapeHOT pa3Boja
BH, jep ce YMHM J1a HAYMH Ha KOjH OHA caZila QyHKIMOHUIIIE MOKE JIaKO
Jla IoBeJie /10 MpeBUllle CTaHAapAu3alUje Y je3UKy, a UMILJIMIIUTHO /10
no/iuaxemwa npejpacyzaMa y Be3u ca JleXxyMaHU3allijoM yuera.

Y cMuCIy eKOHOMCKe UCIJIaTUBOCTH OBOT BH/JA y4eka je3UKa,
ocoba koja kopuctu BU 3ampaBo wHBecTHpa BpeMe YMECTO HOBIA.
OHa cama 6upa BELITHHE KOje Cy TPaXKEHE Ha TPXKUIITY U TaKO CTUYE
3Hame KOjuM NnoBehaBa CBOjy TPXKUILHY BPEJHOCT U KOHKYPEHTHOCT.
[IpycTyn 3Hawy je MHUPHU a YKYITHU TPOUIKOBU YYe€rha HMXKHU. TO je of
noceGHOT 3HaYaja y yCcJA0BUMaA COLMja/IHE U eKOHOMCKE Heje/JHAaKOCTH,
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y HacTojamy Jla Ce OCHAaXKe pambUBe U MapTUHa/IM30BaHe rpymne U Tako
JlOTIpUHECEe ’bUX0BOM OJIP>KUBUjeM pa3Bojy.

Wnak y4yewe y3 BU Huje 6e3 CKpUBEHHX H3a30Ba U CYMIbH Y
TPajHOCT U KBAaJIUTET 3Hawa. Masio je BepoBaTHO Ja he BU ukana
MohM Jla 3aMeHM HacTaBHUKe y mnoTnyHocTu. OHa He MoOXe jJa
omoHalma crnelu$uiHy KOMOWHAILHjy CIOCOOHOCTH U OCOOHMHA Koje
HACTaBHUIM €MHUTYjy y VYHOHHIH, VK/by4yjyhu eMOIMOHAIHY
WHTEJIUTEHIIWjy, JIako TNpujarohaBame pasjMYUTUM MoOTpebama,
KpeaTUBHOCT, CIIOCOGHOCT NpocyhuBama U pa3BUjama Mehybyckux
ofHoca. Anv 3aTo BU siako Moxe [Aa MocTaHe JONyHa M MOAPIIKA
HaCTaBHUIIMMA M Tako oMoryhu epuKacHUje U 3aHUMJ/bUBUjE VIEHE.
To 3Hauu ga 6u komb6buHauuja BU anaTta ca cTpydyHUM BobhewmeM U
CTPYKTYPUCAaHUM NPHUCTYNIOM Yy4Yewy YHWHWUJIA OAPKHUBY CTpaTerujy
KBasiuTeTa. McTpaxkuBame yKa3syje Ha MOTpeOy U J1a ce 06pa3oBambe
HaCTaBHUKA NpUJIaroJd HOBOM TPEHAY U YK/bYYH 0OYKY 3a yroTpeby
BU anarta, y3 mnpemno3HaBalke HUXOBUX OTpaHUYEHA, PU3UKA U
n3asoBa. Ha Taj HaunH BU nocraje caBe3HUMK, a He NPOTHUBHUK Y
ydyewy. KibydyHH npeaycioB je fga ce BU kopucTh eTHYKH, Y3
MOUITOBake MPUBATHOCTU U je/lTHAKUX MOTYNHOCTH 3a CBe YYEHUKE.
Ctora HUje HEOUEKHUBAHO /A y cKopujoj 6yayhHocTu jedTHHA U Jaka
JoctynHocT BU ydewa BpaTH €KCKJIY3MBHOCT HacTaBU YXKUBO U ca
>KUBUM HacTaBHULIMMA.
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SELF-LEARNING ENGLISH WITH AI - PRACTICAL AND ECONOMIC
ASPECTS

Summary: This paper explores the potential of using artificial intelligence (Al) for self-learning
and self-practising English among university students of economics, law, and engineering.
However, its findings can be readily applied to students of other non-linguistic disciplines, as well
as to learners whose average command of English is below CEFR level C. The paper offers an
overview of popular Al systems and is valuable for several reasons - it presents the Al
applications available to both students and adults; highlights their advantages and limitations,
and thus assists all potential and current users in deciding which to choose. The research is
based on two data sources. The first is a Google form survey completed by students of the Kosovo
and Metohija Academy of Vocational Studies in Leposavi¢ (Pe¢ Department), the Academy of
Professional Studies Sumadija in Kragujevac (Trstenik Department) and the Faculty of Law of
the University of Pristina, temporarily seated in Kosovska Mitrovica during the summer semester
2025. The second source is the evaluation of the Al systems conducted by the authors of this
paper. They assessed their qualities and identified the language skills and the level of language
knowledge each application focuses on. The results indicate that students are well-acquainted
with Al applications, with 70% reporting frequent or occasional use. Al tools are used for
learning, entertainment and work. Duolingo, Busuu and Promova ranked highly for vocabulary
learning and speech practice, and Grammarly and Grammar Up for giving spelling, grammar
and writing style guidance - key components of effective English communication. Al applications
also function as conversation partners and support non-traditional language practice, thus
helping to reduce the anxiety of speaking English in public. In addition, the study identifies
certain limitations that can hinder the user's progress - technical difficulties, lack of routine in
use and concerns about the future development of Al, which may implicitly lead to the
dehumanisation of the learning process. In terms of economic viability, Al-assisted English
learning is cost-effective - learners using Al invest time rather than money. They choose the
high-demand skills in the market, and thereby acquire knowledge that increases their own
market value and competitiveness. Access to knowledge becomes broader, and the overall
learning costs are lower. This is especially relevant for individuals with limited educational
opportunities and for marginalised groups, contributing to greater social and economic
inclusion. However, Al-based learning reveals some hidden challenges and uncertainties
regarding the sustainability and quality of the knowledge acquired. It is therefore unlikely that
Al will ever fully replace human teachers. It cannot replicate classroom traits such as emotional
intelligence, adaptability to different needs, creativity, and the ability to develop interpersonal
relationships. Instead, Al can be viewed as a powerful supplement and support for teachers,
enhancing effective and engaging learning for everyone. The optimal strategy for ensuring
quality and sustainability is to combine Al tools with expert guidance and a structured learning
framework. Therefore, teacher education should adapt to these technological trends and include
Al training, while also addressing its limitations, risks and challenges. Consequently, Al should be
embraced as an ally in learning, not a rival. A key prerequisite is that Al is used ethically,
respecting privacy and equal opportunities for all students.

Key words: english language, Al, advantages, disadvantages, applications, economic aspects.

© 2025 by authors
OBaj 4/aHaK je OCTyNaH y OTBOPEHOM NPUCTYNY U 06jaBJbeH je noJ nueHoM Creative
Commons 4.0 Attribution 4.0 International (CC BY 4.0).



Original Scientific Article

Education (Print ed.). -

ISSN 2956-1779. - Vol. 21, No. 25 (2026), pp. 99-116
004.89:37.091.39

37.091.39:811.111

COBISS.SR-ID 196158985

DOI: http://doi.org/10.65536 /ufpz21-284695
Manuscript received: February 28, 2026
Manuscript accepted: March 22,2026

ENGLISH LANGUAGESELF-LEARNING BY

USING ARTIFICIAL INTELLIGENCE -
PRACTICAL AND ECONOMIC ASPECTS?

Irena M. PANTIC8

Academy of Applied Studies of Kosovo and Metohija, Leposavi¢,
Pe¢ Department, Serbia

Smiljana M. IGRUTINOVIC?

Academy of Professional Studies Sumadija, Kragujevac,
Trstenik Department, Serbia

Slava M. IVANOVIC MILENKOVIC

Academy of Applied Studies of Kosovo and Metohija, Leposavi¢,
Pe¢ Department, Serbia

7 This paper was presented at the Scientific Conference SMEPP 2025: “Artificial Intelligence as a
Driver of Development, in June 2025 at the University of Novi Pazar.

8@ https://orcid.org/0009-0005-4410-7189, e-mail: irena.pantic@akademijakm.edu.rs
9 @ https://orcid.org/0009-0006-8929-6750




ENGLISH LANGUAGESELF-LEARNING BY USING
ARTIFICIAL INTELLIGENCE - PRACTICAL AND
ECONOMIC ASPECTS

Summary: This paper examines the possibilities of English language
learning by using some of the most popular applications and online resources
based on artificial intelligence, as well as their use in higher education. The
target group comprises students of non-philological higher education
institutions whose average proficiency in English is below the C level of the
CEFR scale. This learning model is seen as general support for language
acquisition through students’ independent work. The analysis includes some
of the most widely used systems on the local market—Duolingo, Memrise,
Busuu, Lingvist, Rosetta Stone, Grammarly, Babbel, Promova, Elsa Speak, and
Grammar Up. We have examined their features, described their qualities, and
highlighted their respective advantages and disadvantages. By specifying the
core language skills and proficiency levels each application targets, the study
facilitates users in selecting the most appropriate Al-based model. Students
who participated in the evaluation of Al tools identified personalisation,
efficiency, unlimited temporal and spatial accessibility, increased
engagement, and fast feedback as key advantages. Among the challenges,
they pointed to dehumanisation and superficiality, possible Al dependency,
technical issues and digital literacy requirements, concerns about reliability,
and possible non-academic use. In addition, special attention is devoted to
the economic characteristics of Al-assisted learning, the quality of this type of
learning, and its impact on employability.

Key words: english language, Al, advantages, disadvantages, applications,
economic aspects.
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INTRODUCTION

The use of artificial intelligence (Al) in everyday and professional life
remains a topic that continues to provoke public debate and
controversy. Al is a field of computer science concerned with the
development of systems and programs capable of performing tasks
that typically require human intelligence. It encompasses data analysis
and inference, machine learning through algorithms, language
processing and comprehension, image recognition, decision-making,
and problem-solving, among other functions. Artificial intelligence is
“the science and engineering of creating intelligent machines,
particularly intelligent computer programs” (McCarthy, 2007). It is the
science of making machines intelligent; it is an endeavour grounded in
what we understand about human intelligence (Minsky &Papert,
1969), yet also described as a potential fundamental risk to the
survival of human civilisation (Musk, 2017). In demystifying its
capabilities, it is important to emphasise that Al is not magic, but
rather a system of algorithms that learn from available data (Li, 2015).
The idea of creating machines capable of thinking like humans
emerged in the mid-twentieth century and was, at the time, highly
ambitious, even philosophical. The term artificial intelligence was
introduced by J. McCarthy, M. Minsky, and C. Shannon at the
Dartmouth Conference in 1956, and they are considered pioneers in
establishing Al as a scientific field. They defined Al as any aspect of
learning or any other feature of intelligence that can be described
precisely enough for a machine to simulate it. While its initial concept
focused on replicating human reasoning through computers, Al has
since evolved into a much broader domain. Today, it includes systems
that operate in ways fundamentally different from human cognition,
with remarkable efficiency. There is scarcely any sphere of life that Al
does not affect, making it a part of contemporary society.Al is already
present in the field of education, with its capabilities being
increasingly utilised in English language learning. Voice assistants
function as conversational partners for practising speaking skills
(Dizon& Tang, 2020), while automatic speech recognition enhances
pronunciation (Kazu &Kuvvetli, 2023). Grammar-checking tools
correct linguistic errors (Dizon&Gayed, 2021), and machine
translation systems support writing processes (Chon et al,, 2021). The
use of chatbots also contributes to the development of listening
comprehension skills (Annamalai et al., 2023; Mini¢, & Dereti¢,2024).
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In addition to being the most widely used language in the world,
English is also the most extensively studied language, both in scientific
and discourse contexts (Lan et al, 2020). Alongside traditional
teaching methods, recent technological and digital advances have led
to a growth in alternative learning approaches and Al-based tools.
Consequently, research on this topic has become increasingly
prevalent in both domestic and international scholarly work,
addressing various aspects of Al. Yang and Kyun (2022) compared the
effectiveness of Al in learning English as a first and as a foreign
language across different age groups. Chen (2016) and Loncar et al.
(2023) explored the use of Al technologies in English language
teaching. Deli¢ (2023) examined Al-based speech and language
technologies that can enhance English learning, identifying both -
numerous benefits and potential risks of misuse, while also
emphasising the need to preserve natural (native) languages in the
forthcoming era of digitalisation. Jovanovi¢ (2023) analysed the role of
Al in education to improve learning processes, highlighting ethical,
privacy, and trust-related concerns. Zhang and Zou (2023) focused
their study on the development of writing skills using Al. Stosi¢ (2024)
explored how Al can improve precision and personalisation in
language skills assessment, which is crucial for effective English
language learning. Marjanovikj-Apostolovski (2024) analysed the use
of ChatGPT as a tool for learning English at the tertiary level, noting
increased student motivation and improved teaching quality. Kavgic¢
(2024) examined the application of Al in professional English
language teaching and instructional material design, analysing its
effects on learning outcomes and the experiences of both students and
teachers. Dugosija (2024) studied the multifaceted role of Al in English
language teaching, emphasising the importance of approaches that
both leverage its advantages and mitigate its shortcomings
tomaximise its potential.

At the global level, it appears that Asian countries (China, Japan, South
Korea, Malaysia, Taiwan, among others) are at the forefront of
theoretical research on artificial intelligence, which may initially seem
surprising. However, considering the vast number of English language
learners in this region, the demand for efficient and affordable
learning methods is understandable. Growing interest in technology,
substantial investment in education, interdisciplinary approaches, and
high student mobility further contribute to this trend.



HUpena M. [IAHTHU'R
.

RESEARCH OBJECTIVE

This study aims to assess students’ level of awareness regarding
artificial intelligence (Al), to describe and evaluate applications
available on the open market, and to identify the target groups for
which they are intended. In this way, the study examines the
possibilities of using various Al-based applications for self-learning
and practice of English. By testing the most popular systems and tools
currently available, the authors seek to determine their capabilities
and potential, thereby facilitating students to selectthe most
appropriate option for independent learning.The results of this
analysis will provide insight into the current state of Al use in English
language learning, which may be beneficial not only to students but
also to the wider public. Particular attention will also be devoted to
examining the economic effects of this type of learning, its impact on
the labour market, and employability. As Al is rapidly transforming job
structures and the competencies required in today’s workforce,
understanding these changes can help educational and social systems
adapt more effectively. This, in turn, enables timely responses to
emerging challenges and the mitigation of negative consequences,
particularly technologically induced unemployment, i.e., job loss
resulting from technological change (Peters, 2017).

RESEARCH METHODOLOGY

From a methodological perspective, the study combines the analysis of
two different data sources. The first source consists of a survey
conducted via a Google Form distributed to first-, second-, and third-
year students of the Kosovo and Metohija Academy of Applied Studies
(Leposavi¢, Pe¢ Department), the Academy of Applied Studies
Sumadija (Kragujevac, Trstenik Department), and first-year students
of the Faculty of Law, University of Pristina (temporarily seated in
Kosovska Mitrovica), at the end of the summer semester of 2025.The
Kosovo and Metohija Academy provides professional education in
economics (management, finance, and foreign trade), while the
Sumadija Academy offers programs in transport, industrial
engineering, and information technologies.

Accordingly, the analysis of results will focus on comparing
perceptions of the role and effects of Al in education from the
perspective of students in the social sciences and humanities (SSH)
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(Kosovo and Metohija Academy and Faculty of Law) and those in
technical sciences (Sumadija Academy).The questionnaire link was
distributed to students of all three institutions, and participation was
voluntary. A total of 100 students responded: 40 from the Leposavi¢
Academy (40%), 38 from the Trstenik Academy (38%), and 22 from
the Faculty of Law (22%). First-year students were the most
represented group (72%)1°, which is expected, as freshmen are
generally more engaged with academic obligations than senior
students. Second-year students accounted for 9% of respondents, and
third-year students for 19%.The questionnaire contained 10
questions. The first two identified the participants’ institution and
year of study in the 2024/25 academic year. The remaining questions
focused on evaluating Al tools. Most were semi-open questions,
allowing respondents to select from predefined answers while also
adding their own. This option enhances the authenticity of responses
and yields richer data.The decision to use a Google Form was based on
its accessibility to a large number of respondents, anonymity, and ease
of use, which increases response rates. Additionally, it allows a
combination of different question types - open-ended, closed-ended,
multiple-choice, and scaled questions, while automated data
processing significantly facilitates analysis.

The second data source consists of the authors’ evaluation of the most
popular Al systems. Following the analysis of survey results, the
applications that attracted the greatest student interest were tested and
presented. Free versions of the selected systems were examined, focusing
on functionality, pedagogical value, structure, interactivity, feedback,
pricing and transparency, accessibility, security, and user reviews. These
criteria enabled objective comparison and ranking of the applications.

SURVEY RESULTS AND ANALYSIS

As explained in the introduction, the first two questions identified
respondents’ institutions and years of study. The third question asked:
“Are you familiar with applications that use artificial intelligence?” The
offered responses were: Yes, | use them frequently (12%)!%; Yes, [ use
them occasionally (58%); [ am familiar with them but do not use them

10 To interpret the results of the questionnaire we will not use absolute but percentage values, as
they are more transparent and easier to compare. Since the number of respondents here is
exactly 100, the percentage and absolute value are the same.

" The numbers in parentheses refer to the number of students who chose the offered option.
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(24%); I am not familiar with them (6%).The results show that these
applications are well known to the majority of students, as confirmed
by 94% of respondents. The percentage of users is somewhat lower
(70%), whether frequent or occasional. This outcome is expected, as
respondents largely belong to Generation Z, for whom technology is an
integral part of everyday life, and who are highly adaptable to new
trends. Only 6% reported no familiarity with this field.A comparison
between SSH students (65%) and technical students (76%) indicates
that the latter are somewhat more inclined to use Al applications. The
authors interpret this difference as a result of varying educational
contexts and perceptions of Al usefulness (Stohr et al, 2024).
Technical curricula include subjects such as programming, machine
learning, and algorithms, and they are core components of Al systems.
They enable students to better recognise their practical value. In
contrast, SSH students are less exposed to such technologies and tend
to view Al primarily as a tool for writing, text analysis, and research.
The fourth question was semi-open, asking respondents to select
commonly used applications (ChatGPT, Google Gemini, Siri, Alexa, with
an option to add others). ChatGPT, currently the most popular Al
application globally (Crompton et al., 2024), ranked first with 71%. This
aligns with the proportion of respondents who reported using Al tools
frequently or occasionally (65% of ). The option “none” was selected by
21%, consistent with those aware of Al but not using it (24%). Other
applications included Google Gemini (14%), Siri (12%), and Alexa
(2%), with Busuu and TikTok mentioned additionally (2% each).

The fifth question examined the purposes and reasons for using Al,
and respondents could select more than one answer. The most
frequent choices were “for entertainment” (51%) and “for learning”
(50%), while “I do not use Al” accounted for 21%. The responses “for
work” and “for faster research,” which were added by the students
themselves, each accounted for 2.5%.The high percentages for
entertainment and learning indicate to the authors of this paper that
students recognise these as areas where Al provides the most
immediate benefits, making them more efficient and engaging. These
two domains are the most relevant to students in their daily lives and,
at the same time, have been most enhanced by Al technologies. In
addition, no specific technical knowledge is required, which allows Al
to easily become a creative and interactive companion for a broad
student audience.A comparison of responses between students in the
SSH field and in technical science shows no difference regarding
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learning (both groups at 50%). However, when it comes to
entertainment, such content is less attractive to SSH students (41%)
than to students in technical science (61%). The authors attribute this
difference to the fact that students in technical disciplines often
possess greater technical competence and curiosity; consequently,
their notion of entertainment is more closely intertwined with
technology, which is less typical of SSH students (Varghese et al., 2025;
Wang et al.,, 2024). It appears that SSH students approach artificial
intelligence in a more functional way, primarily as a tool. A similar
interpretation applies to the response “I do not use Al” - 25% among
SSH students compared to 16% among technical students.

The sixth question focused on Al-assisted English learning, offering
ten of the most popular applications - Duolingo, Memrise, Busuu,
Lingvist, Rosetta Stone, Grammarly, Babbel, Promova, Elsa Speak,
Grammar Up (VeljkoviéMichos, 2024), with the possibility to select
multiple choices. The results were: Duolingo 65%, Busuu 15%,
Grammarly 13%, Grammar Up 12%, Promova 7%, Lingvist 6%, Elsa
Speak 6%, Babbel 5%, and Rosetta Stone 2%. The preference for
Duolingo and Grammarly shows students’ awareness of the
importance of vocabulary (Duolingo), and spelling, grammar and style
(Grammarly)as key components of effective communication in a
foreign language.

The seventh question addressed perceived advantages of Al-based
English learning. The most prominent benefits were time efficiency
(51%), constant temporal and spatial accessibility (43%), and
adaptability to individual needs (36%), which attract most users.In
addition, young people’s need to belong to a group (Erikson, 1968)
and to follow popular trends is reflected in the response “everyone
uses Al” selected by 18% of the students. The respondents also
identified qualities of Al that were not explicitly offered among the
options - fast feedback, access to hard-to-find information,
pronunciation practice, stress-free communication, choosing what to
learn and what not, assistance in understanding and learning, and
detailed explanations of concepts they find unclear

The eighth question examined the disadvantages of learning a
language in this way. The most frequentconcern was doubt regarding
the accuracy of Al-generated answers (45%), which surprised the
authors of the questionnaire. The generation that the students from
first to third year belong to is often easily labelled as superficial and
hasty in their work, which is somewhat contradicted here. Students’
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scepticism toward the reliability of machine reasoning reflects their
developed awareness and critical thinking, which is not always
considered typical for people in their early twenties.The alienation
from people and attachment to the computer or phone was reported
by 43% of respondents, and potential dependency on Al accounted for
26%. Technical issues and the need for a strong internet connection to
use Al applications were highlighted by 25% of respondents. Typical
misuse of the conveniences provided by artificial intelligence, such as
unacademic behaviour, copying, and lack of authenticity in work, was
confirmed by 19.5% of respondents.Regarding drawbacks not listed in
the questionnaire but observed by students, the only notable one was
the impression that learning through Al is not real learning but rather
entertainment. This may indicate that students still trust the reliability
and foundational knowledge provided by the traditional classroom,
while technological innovations currently dominate mainly the
domain of entertainment.The attitudes of SSH and technical students
regarding the drawbacks of Al did not differ significantly, except in the
response related to the potential development of dependency. SSH
students (30%) were considerably more concerned about this
possibility than their peers in technical fields (12%). The authors of
this study concluded that the reason lies in different value frameworks
and attitudes toward technology. SSH students have a stronger sense
of identification with human knowledge and thus experience Al as a
kind of dehumanisation in their work. Their level of digital literacy
and understanding of how these systems operate is likely somewhat
lower. As a result, Al may appear unpredictable to them, increasing
their sense of loss of control and potential dependency. In contrast,
students in technical fields view technology as a resource to be
mastered rather than a potential threat. For them, Al is more often
part of everyday practice that does not compromise their
identity(Stohretal., 2024; Plantak&Stefoti¢, 2024).

The ninth question was open-ended and asked students to assess how
artificial intelligence could assist them within their respective fields.
SSH students saw it as helpful for faster legal research, drafting
documents, understanding technical and foreign terms, analysing
macroeconomic data, predicting economic growth, creating marketing
plans, and more. For students in technical fields, Al can assist in
improving traffic system technologies, analysing traffic accidents and
enhancing safety, optimising system flow, designing road constructions,
developing software solutions, managing engineering documentation,
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and providing rapid access to large databases in a short time, which
represents a significant advantage in the modern world.

Finally, the tenth question was fully open-ended, allowing
respondents to add comments on topics not covered by the
questionnaire but considered important. In their comments, students
demonstrated a high level of awareness of the benefits Al provides,
generally beyond just learning English. Their remarks reveal maturity,
knowledge, and a notable degree of concern regarding the potential
impact Al may have on people in the near future. Students believe that
Al can hinder the development of human skills and knowledge, leading
to obsessive reliance on its use; they think that although Al is not yet
an everyday reality, frequent use could easily contribute to a reduction
in human wisdom globally, thereby diminishing the advantage
humans have over the rest of life on the planet. At the same time, they
recognise that Al is a valuable technology whose proper use offers
many benefits, particularly through its continued development. Some
students suggest that these concerns may currently seem like a scene
from a science-fiction movie, causing fear as people imagine a future
where humans serve technology rather than the other way around.
Concluding the questionnaire results, the findings suggest that this
new method of self-learning, both in English and in other scientific
fields, combines simplicity and efficiency in use, provides fast, clear,
and concrete real-time feedback, and establishes an interactive
relationship between humans and machines, which explains why
users adopt it easily and on a large scale.

The second part of this research is focused on the self-learning and
practice of English that students and other interested users can
achieve through the most prominent applications. Based on the results
of Question 6, the highest level of interest was expressed for the
applications Duolingo, Promova, and Busuu in the development of
vocabulary, pronunciation, and active language use, while Grammarly
and Grammar Up were identified as tools for reinforcing grammatical
rules. Accordingly, these systems will be comparatively analysed
within their respective categories.In addition to the authors’
evaluations based on the free versions of the applications, descriptions
were also drawn from the official websites of the respective platforms.
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Table 1. Comparative Analysis of Duolingo, Promova, and Busuu

Variable Duolingo Busuu Promova
Language learning Structured language Personalised learning
through learning with emphasis through interactive

Objective gamification, on conversation, practical ~ and visually rich
emphasising use, and interaction with lessons, focusing on
motivation and daily =~ native speakers everyday situations
practice and neurodiversity
Gamified learning Combination of self-study  Personalised lessons
with frequent through interactive with Al support and

Method repetition and visual ~ lessons and role-play-based
motivation communication with speaking practice

native speakers
Grammar, Grammar, vocabulary, Vocabulary,
vocabulary, reading, dialogues, listening, grammar, reading,

Content listening, speaking writing, speaking writing, listening,

speaking, and
cultural aspects
Limited through Practice with native Role-play speaking

Speaking speech recognition speakers practice with

practice and pronunciation pronunciation
exercises feedback
Automated, Community-based and Real-time feedback
immediate Al-assisted feedback on pronunciation and

Feedback correctness and learning progress
pronunciation
feedback

Offline mode Yes (Plus Yes (Premium No

subscription)

subscription)

Beginner to

Beginner to intermediate

Beginner to advanced

Proficiency levels  intermediate (A1-B2) (A0-C2)
(A1-B2)
Free; Plus Free; Premium Free; Premium
. $6.99/month $11.30/month $29.99-$131.99/
Price
month (plan-
dependent)
Points, rewards, Certificates, study Global learner
Additional competitions planner, user community = networking,
features neurodiversity
support

All three applications provide flexible and accessible English learning
suitable for independent study without classroom attendance. They
accommodate different learning styles - visual, auditory, and practical
(neurodiversity). Their key differences lie in methodology and depth
of engagement. Duolingo offers a playful, gamified format with limited
conversational focus, making it ideal for beginners. Busuuemphasises
interaction with native speakers and better preparation for real-life
communication. Promova provides the highest level of
personalisation, incorporating Al-supported speaking practice and
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contextualised language use. Busuu and Promova offer more advanced
speaking and feedback features, making them more suitable for
developing communication skills. Full functionality, including offline
use and advanced features, requires a premium subscription.

Table 2. Comparative Analysis of Grammarly and Grammar Up

Variable Grammarly Grammar Up
Improves writing quality through ~ Grammar practice through
Primary function real-time error detection quizzes and tests across multiple
4 (spelling, grammar, style, tone categories, with topic filtering
analysis) (focus on business English)
Broad audience (students, Mainly learners of English
Target users . .
professionals, writers)
Text analysis and automated Over 1800 multiple-choice
Method correction with improvement questions across 20 grammar
suggestions categories
Detailed suggestions on style, Immediate correctness feedback
Feedback . . .
tone, and clarity with explanations
. Works in browsers, email, Word, Standalone application, no
Integration . .
Google Docs integration
Price Free; Premium $30/month One-time purchase $5.99; free
trial
Style /tone support Yes - formal, scientific, everyday No - only grammar rules
style etc.
Offline mode Limited (mob.lle k.eyboard; Yes (mobile use without internet)
desktop requires internet)
Levels All levels (beginner-advanced) Intermediate-advanced (B1-C1)

Summarising, Grammarly is highly effective for improving written
English (emails, essays, professional communication), while Grammar
Up is better suited for structured grammar practice and preparation
for standardised tests such as TOEFL.

ECONOMIC ASPECTS OF AI-BASED SELF-LEARNING

The findings indicate that self-learning of English through Al offers
significant economic advantages at both individual and societal levels.
These include low cost, speed, and flexibility. Learners can develop
their language skills with minimal financial investment, as many Al
tools provide free basic versions. Compared to traditional courses or
private lessons, these solutions are considerably more
affordable.Additionally, learning typically takes place at home,
eliminating transportation costs. Flexible scheduling improves time
efficiency (Moller et al,, 2024), while personalised pacing and rapid
error detection accelerate learning outcomes and increase
productivity.In the long term, improved English proficiency enhances
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career opportunities and access to higher-paying jobs in international

environments (Stephany &Teutloff, 2024). Employers value
independence and digital literacydeveloped through Al use. That
reduces the need for additional training. This is particularly important
for individuals with limited educational resources and contributes to
the social and economic inclusion of marginalised groups.A good
command of a language of special purpose enables global access to
literature and other resources that are not available in the native
language. All of this makes a candidate more valuable and competitive
in the labour market, significantly increasing their employability in
contemporary conditions.

However, despite appearing to have an ideal tool, affordable and
effective, it is essential to maintain a critical distance from its
limitations, particularly the absence of pedagogical supervision.
Without guidance, planning, and structure, learning may easily
become disorganised and involve poor content selection.Learning
with Al is indeed more affordable and flexible in the short term;
however, in the long run, doubts arise regarding its effectiveness and
the market value of the knowledge acquired, along with the inevitable
risk of personal data sharing and misuse. Therefore, the optimal
strategy for ensuring quality appears to be a combination of Al tools
with expert guidance, a structured approach, and the assessment of
learning outcomes.

CONCLUSION

This study examined the use of artificial intelligence for self-learning
of English among students of applied economic and technical studies,
as well as law students, although the findings can apply to other non-
linguistic majors. It provides an overview of Al systems available on
the local market.This study is useful for several reasons - it provides
an overview of Al applications available to users; it highlights their
advantages and limitations in practice, thereby facilitating selection
for both potential and current learners and ensuring their engagement
with the latest developments in this field.The results demonstrate that
Al is a powerful tool which, when used appropriately, can significantly
enhance language learning at all levels. It supports the development of
conversational skills, vocabulary, writing, grammar, and cultural
competence. Al can function as a conversational partner, enable
practice outside the classroom, and reduce anxiety in speaking
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English.At the same time, the study points out certain limitations that
may hinder progress. They include technical constraints, insufficient
user familiarity, and resistance to Al adoption. Concerns also remain
regarding over-standardisation of language and the potential
dehumanisation of learning.

From an economic perspective, Al-based learning involves investing
time rather than money. It allows individuals to acquire in-demand
skills and increase their competitiveness in the labour market. It
broadens access to knowledge while reducing costs, which is
particularly important in contexts of social and economic inequality.It
may strengthen vulnerable and marginalised groups, fostering their
sustainable development.

However, learning with Al is not without hidden challenges and
doubts regarding the durability and quality of acquired knowledge. It
is unlikely that Al will ever be able to fully replace teachers. It cannot
replicate the specific combination of abilities and qualities that
teachers bring to the classroom, including emotional intelligence,
adaptability to diverse needs, creativity, judgment, and the ability to
develop interpersonal relationships.At the same time, Al can easily
become a complement and support to teachers, thereby enabling more
efficient and engaging learning. This suggests that combining Al tools
with expert guidance and a structured approach to learning would
constitute a sustainable quality strategy. The research also points to
the need for teacher education to adapt to this new trend and include
training in the use of Al tools, along with an understanding of their
limitations, risks, and challenges. In this way, Al becomes an ally
rather than an opponent in the learning process.A key prerequisite is
that Al be used ethically, with respect for privacy and equal
opportunities for all learners. Therefore, it is not unexpected that, in
the near future, the low cost and easy accessibility of Al-based
learning may restore a sense of exclusivity to in-person teaching and
learning with human instructors.
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AkasieMUja CTPyKOBHUX CTYHja KOCOBCKOMeTOXU]jCKa, JlemocaBuh,
Opcek Ileh, Cp6uja

Cmusbana M. U'PYTUHOBHWh

Axkagemuja cTpykoBHUX cTyauja lllymaauja, KparyjeBar,

Opcek Tpcrenuk, Cpbuja

CmaBa M. UBAHOBU'h MUJIEHKOBU'R

AKazieMHja CTPyKOBHHX CTyAHja KOCOBCKOMETOXH]jCKa, JlemocaBuh,
Opcek Ileh, Cpouja

CAMOCTAJIHO YYEIHE EHIVIECKOT JE3BUKA IIOMORY
BEIITAYKE UHTEJIMTEHUUJE - IPAKTUYHHU U
EKOHOMCKH ACIIEKTH

Casxicemak: Y pady ce 2080pu 0 Mo2yhHOCMU y4era eHa/ecKoz je3uka
nomohy Hekux 00 Hajnony/aapHujux anaukayuja u OHAAjH pecypca Koju
Kopucme 6ewmayky UHMeAU2eHYUjy U O FUX080j ynompebu y 8UCOKOM
o6pasoeatsy. LjlumHa epyna jecy cmydeHmu He@UAN010WKUX BUCOKUX WKOAA
u ¢pakyamema uvuja je npocedHa 08/1adaHOCM eHa2AeCKUM je3ukom ucnod 1]
Husoa CEFR ckane. Osaj mode y1ersa HamerbeH je onuwmoj nomohu y yuery
Kpo3 camocmanaaH pad cmydeHama. Y o63up cy y3emu HajnonyaapHuju
cucmemu Ha domahem mpacuwmy - Duolingo, Memrise, Busuu, Lingvist,
Rosetta Stone, Grammarly, Babbel, Promova, Elsa Speak, Grammar Up.
Ilposepene cy wuxoee kKapakmepucmuke, ONUCAHU KeaJaumemu U
ucmakHyme npedHocmu u Hedocmayu 3a ceaky 00 mux. [Ipeyusupajyhu
OCHOBHE je3uyke sewmuHe U HUB0 NO3HABAHA je3uka HA KOy ce ceaka
anaukayuja gokycupa, nomeHyujaiHuUM KOpUCHUYUMA ce mume 01aKwasa
u3bop HajnpukaadHujez BH modesna. CmydeHmu koju cy yuecmeogaau y
npoyerwusary BH asama, kao wuxose onwme npedHocmu UCMakau cy
nepcoHaausayujy y yyery, epukacHocm y pady, HeoepaHuyeHy 8pemMeHCKy U
MecHy docmynHocm, pacmyhy yK/aaydeHocm U 6p3y no8pamuy uH@opmMayujy.
00 usasoea ca Kojuma KOpUucCHUyu Mozy 0a ce Cycpemuy UCmakau cy
dexymaHuzayujy u nospwHocm y pady, mozyhe paseujarbe 3asucHocmu,
mexHu4ke cmemrbe U MEXHUYKY ONUCMEHeHOCMm, CYMHY Yy noy3daHocm,
Mmozyhe Heakademcko nocmynaree. Y3 mo, nadxcrea he 6umu noceeheHa
eKOHOMCKUM ocobeHocmuMa y4erba y3 nomoh BH anaukayuja, kearumem
Makeoz 06.1UKa yyerbd U Hhe208 ymuydj Ha 3anou/bugocm.

Kmyune peuu: euesnecku jesux, BH, npedHocmu, maue, anaukayuje,
eKOHOMCKU acnekmu.
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AWATHOCTHUKA PA3BUTHA BEJIOPYCCKOM PEYH
AETEU-BUJIMHI'BOB B YC/IOBUAX PYCCKO-
BEJIOPYCCKOI'O ABYA3bIYNA

AHHOmayusa: B cmamve packpwulearomcsi Hekomopble MemoouKu U3y4eHust
ocobeHHocmell passumus 6en0pycckoll pevu demeli-6UNUH2808 8 YCA0BUSX
pyccko-6en0pycckozo  08ysi3blvus; omMeudemcsi, 4Ymo  UcC/1ed08aHusl
peuesozo pazgumus demeli-6UaUH2808 HA 6E/A0PYCCKOM s13blKke 8edymcsi no
d8yM HanpasaeHusiM: U3yYeHue 83aUMOC8s3U 06y4eHUst demeli emopomy
(6enopycckomy) s3blKy ¢ KOZHUMUBHbIM pasgumuem pebeHKa U usyyeHue
ocobeHHocmell co6Cm8eHHO  6ea0pyCcCcKoll  pedu  80CNUMAHHUKO8 8
pasauuHblx  acnekmax — ((poHemuueckoM,  JIEKCUKO-CEMAHMUYECKOM,
2pamMMamuyecKkom); npogedeH aHaaus U3BECMHbIX ~ MEemoOJUK,
HANpAe/seHHbIX HA OYEHKYy KOZHUMUBHOU CNOCOGHOCMU U 53blKOBbIX
Haswlkos y demell-6UNUH2808.

Kamwuessle cao08a: 64u3kopodcmeeHHoe pyccKo-6e10pycckoe d8ysi3vlyue,
6UNUH2BU3M. KOZHUMUBHO-KOMMYHUKAMUBHOe pasgumue, O0OWKONbHbLU
803pacm, memodsl duazHOCMUKU, 6e10pyCcCKuUll A3bIK.



Hamanawvs CTEIIAHOBHA CTAP’KHHCKAA

TEOPETUYECKHWI OB30P

PeyeBoe W JIMHIBUCTHYECKOe pa3BUTHe JeTed B bBesapycu
OCYUIECTBJISIETC B CHUTYalldM PYCCKO-0EJOPYCCKOTO JBYA3bIYHS,
KOTOpOe B pe3y/ibTaTe [AYXOBHO-KYJbTYPHOT'O PAa3BUTUS CTPaHBI,
HUCTOPUYECKU CJIOXKUBIIUXCS COIMOJUHTBUCTHYECKUX TPOLIECCOB U
SI3BBIKOBOM  TOCYZAapCTBEHHOH TMOJINTHKH, B  HacTosillee BpeMs
XapaKTepu3yeTcs KaK GJIM3KOPO/ICTBEHHOE, Pa3BUTOE, KOMMYHHUKAaTUBHO
Hec6a/JaHCHPOBaHHOE, AaCUMMETPUYHOE M 3K3orjocHoe. 06a s3biKa -
PYCCKMM W GeJIopycCKMM  —  ABJAIOTCA  T'OCYJJapCTBEHHBIMU.
JIOMUHUDYIOIIUM SI3bIKOM B CTpPaHe SBJSETCA PYCCKUH, KOTOPBIM
OOJIBLIIMHCTBO JIETEH OBJIAZIEBAET C POXKAEHWS, CJIeJ0BaTeJbHO, OH
SABJSIETCA POJAHBIM JIJII HHUX 10 KPUTEPHUIO MPOUCXOKIEHUS.
Beslopycckuil I3bIK 10 04epeHOCTH U3YYEeHUs ABJISIETCS BTOPBIM, HO
TeM He MeHee 110 KPUTEPHI0 UAEHTUIHOCTH — POJIHBIM, BJHUSIOIIMM Ha
HaI[MOHAJ/IbHO-KYJIbTYPHYIO COLIMATM3AIHNI0 BOCTIUTAHHUKOB.

3HaHUe nejlaroroMm 0CO6eHHOCTEN pa3BUTHSA 6eIOPYyCCKON pedyun
JleTel-6UMHTBOB  HEOOXOAMMOAJS  NpPaBUJIbHOM U 4eTKOH
OpraHu3anyu paboThl MO0 06YYEHHI0 BOCIMTAHHUKOB GEJ0PYCCKOMY
SI3BIKY B YUYPEXKAEHUHU JIOIIKOJbHOT0 06Pa30BaHUSA C PYCCKUM SI3bIKOM
00y4eHUs1 U BOCIIUTAHUS, ee NIJIAHUPOBAHUS U, TPU HEOOGXOJUMOCTH,
KOPPEKTHPOBKH  COJIep)KaHUs  CIelldaJibHO  OPraHM30BaHHBIX
3aHSITUH.

UccnenoBaHuss pevyeBOro pasBUTUA JIeTeH-OMJIMHTBOB Ha
6eJIOPYCCKOM $SI3bIKEe BeAyTCA 1O JIBYM HaIpaBJIEHUAM: H3y4eHHE
B3aUMOCBSI3M O0y4YeHHs JleTell BTOpPOMYy (6esIopyCCKOMY) SI3BIKY C
KOTHUTUBHBIM pa3sBUTHEM pebGeHKa, U H3y4YeHHWe W IOHUMaHHUe
0COOGEHHOCTEN COOGCTBEHHO 6EJIOPYCCKON peyr BOCIUTAHHUKOB BO BCeX
ee acneKTax (poHEeTHUECKOM, JIEKCHKO-CEMaHTHYECKOM, IPaMMaTHYECKOM ).

OleHKa KOTHUTHBHOTO Pa3BUTHUSA AEeTeH-OUJIMHIBOB CBSI3aHA C
O0COOEHHOCTSAMM Pa3BUTHS WX JIMHTBUCTHYECKOrO0 MBbIILJIEHUS,
YYBCTBA $3bIKa; 3JIeMEHTAapHbIM OCMBICJEHUEM Pa3JUYud U
COTOCTaBJIEHUEM NEePBOr0 U BTOPOTO SI3bIKOB.

C uesbr0 BbIBJeHUS (aKTa pas/JUYeHUs [OBYX S3bIKOB,
3JIEMEHTAapHOTO  OCO3HaHWs  HWX  CXOACTBA W pasJIdvMs,
PYCCKOSI3BIYHBIM  JIETSIM  MJIQZIIETO, CpPeJHEro U  CTaplIero
JIOLIKOJIbHOTO BO3pacTa IpejJaraeTcs IMOCAyIlaTh CTHUXOTBOPEHHE
Ha pPYCCKOM, a 4Yepe3 HECKOJIbKO JHed Ha 06eJIOpyCCKOM si3biKe. B
060UX CJAy4Yadx KaKJOMy U3 JieTed 3aJjaloTcsad Bompochkl: «Ha kakom
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A3bIKe 51 YuTasIa cTuxoTBopeHue? [loyemy Thl Tak aymaeub?» ([locse
YTeHUsl CTUXOTBOPEHUs M0-6eJI0pyCCKH BONPOCHI 3aal0TCS HA 3TOM
ke da3blke). MHorza JeTaM MJjajliero JOILIKOJBHOIO BoO3pacTa
NPUXOAUTCS 33/laBaTh MOJCKa3bIBAMOIUM Bompoc: «Ha pycckom uiu
6esnopycckoM?» B pesysabTaTe BbIsicHseTcs, JUPPepeHUUPYIOT JU
JleTU TOTO WJIM HMHOTO BO3pacTa PYCCKUM U OeJIOpYyCCKUM A3BIKH,
OPUEHTHUPYIOTCA JIM Ha HaJU4Me B CTUXOTBOPEHUH PYCCKUX WU
0eJIOpYCCKUX SKBUBAJIEHTHBIX CJIOB, MOTLYT JIU BBIZEJIUTh HUX B
CTUXOTBOpeHUH («[legeHb — GEJIOPYCCKOe CI0BO, a M0-PyCCKU GyeT
nemyx»), OTMeYalOT JIM OCOOEHHOCTH NpoU3HoUleHUsa («Bbl
MPOU3HOCUJIM 3BYK [r], Kak B 6eJI0PYCCKOM SI3bIKE»).

Kak mpaBuJio, J0CTaTOYHO OTYETIMBOE OCO3HAHUE PYCCKOIrO U
0e/10pyCcCKOro fA3bIKOB BBICTYNAeT y JAeTeld CpefHero JOLIKOJbHOTO
BO3pacTa, B CTapllieM OHO NpUoOpeTaeT GOJbIIYI0 BbIPA)KEHHOCTDb. Y
BOCIIUTAaHHUKOB CKJIQJIbIBAIOTCA <« KUTEUCKHE», TI0 OINpeIeseHUI0
JI.C.BBIrOTCKOTO, IPe/CTaBJeHUS O PYCCKOM U GeJIOPYCCKOM SI3bIKax U
UX 3JIeMeHTaXx.

B kayecTBe MHCTPYMeHTA U3y4yeHUs JaHHbIX O KOTHUTUBHBIX U
SI3BIKOBBIX CIIOCOGHOCTAX ~ JIeTEH-OMJIMHIBOB B CUTyalUd
6JIM3KOPO/ICTBEHHOT'O PYCCKO-6eI0PYCCKOT0 JBYSI3bIUMS MCCIe0BaTENN
yalle BCero MCMoJb3yIT TeCT Ha ONpesie/ieHMe HappaTHBHbBIX HaBbIKOB
MHOrosi3bl4HbIX JeTeill («Multilingual Assessment Instrument for
Narratives», =~ MAIN), koTopbli  pa3paboTaH [Jigd  OleHKHU
NIOBECTBOBATE/IbHbIX HABBIKOB y JleTel, OBJa/leBalOLUX OJHUM HWJIU
HECKOJIbKUMU fI3bIKaMHU C POXK/JAEHUS WJIM C PaHHEero JIOIIKOJbHOIO
Bo3pacTta (Gagarina, Klop, Kunnarietal, 2019). [lo MHeHUIO y4YeHbIX
(Botting), MMeHHO [AeTCKUI HappaTHUB SIBJSETCS €CTECTBEHHBIM U
YUCTBIM HCTOYHHUKOM JJISl HCCAe[J0BaHUA KaK fA3bIKOBBIX, TaK M
KOTHUTHUBHBIX cIocoO6HOCTEN pebenka (Botting, 2002).

Jannas wetoauka (Tect MAIN — Multilingual Assessment
Instrument for Narratives) ¢okycupyeTcs Ha BBISIBJEHUH YPOBHS
KOTHUTHBHOTO DPa3BUTUsA pebeHKa-OWJIMHTBA; Ha  OBJIAJIEHUH
pe6eHKOM CTPYKTYpOH NMOBECTBOBAHMUSA U CIOCOGHOCTBIO pa3jMyaTh
JiBa s13bIKa. TecT BK/IIOYAeT BU3yaJibHble MaTepHasibl (KAPTUHKH), 110
KOTOpPbIM pe6GeHOK JOJ/DKEeH COCTaBUTb IoBecTBoBaHUe. OH JlaeT
BO3MOXXHOCTb OLIEHHUTb JIOTUKY MbIlIlJIEHUs (MaKpOCTPYKTypa) M
pedeBoe pa3BUTHE JleTel Ha BTOPOM fi3blKe (MUKPOCTPYKTYpaA).

M3yyeHHe MaKpOCTPYKTypbl HappaTuBa ¢QoKycupyeTcs Ha
JIOTUYECKOM I1eJIOCTHOCTH MCTOPHUH, COCTABJIEHHOM peGeHKOM 110
KapTHHKaM. TecT mOKa3blBaeT, HACKOJBKO XOpOIIO y pebeHKa
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chopMUpOBaHa caMa «CIIOCOOHOCTb paccKa3blBaTb HWCTOPUM 10

KapTUHKaM» BHE 3aBUCMMOCTH OT 3HAHHUSI KOHKPETHOIO s3bIKa
(moHMMaeT M1 pebGeHOK, Yero Xo4eT repod (Iesib), BUAUT JIU OH
JIOTUKY MEX]Jy COOBITUSIMH (PUYHMHHO-CJIE/ICTBEHHbIE CBSI3U), €CThb
JIU ¥ paccKasa Jorudeckuil ¢uHas (3aBeplieHHOCTh). MaKpocTpyKTypa
CUUTAETCS «SI3bIKOHE3aBUCHUMOW», €CJAM PeGEeHOK JIOTUYHO MOXKET
COCTaBUTh pacCKa3 [0 KapTHHKAM Ha OJHOM SI3bIKE, HO MyTaeTcsl B
CJIOBAxX MPH COCTABJIEHUH PACCKa3a Ha BTOPOM SI3bIKe.

[Ipu U3y4eHUH MUKPOCTPYKTYPHI (I3bIKOBBIE CPEJICTBA) TEKCTA
3KCnepuMeHTaTop QUKCUPYET Takue crneluduIecKue nokasaTead B
peun pebGeHKa, Kak: JJIMHA BbICKAa3bIBaHUs (CpeJHee KOJIMYECTBO
CIOB B OJJHOM IpEeJJIO’KEHWH); TJIarojbHoe pa3Hoo6Gpasue
(kosiyecTBO  pa3HbIX IJIAr0JIOB, MHCIOJIb3YEMBIX peGEeHKOM);
COeZIJMHUTE/IbHbIE 3JIEMEHTBbI (COI03bI); JieKcH4yecKasi IJIOTHOCThb
(MpUMeHUTEeNBHO K 6GEJIOPYCCKOMY S3bIKY, 3TO COOTHOIIEHHe 06IIero
KOJIMYECTBAa CJIOB K KOJUYECTBY MapKUPOBAaHHBIX  eJUHMUI]
0eJIOPYCCKOM JIEKCUKH).

METOZ0JIOTUA

MeToauKa sKceprMMeHTa 3akK/IK4aeTcs B TOM, YTO MNejAaror
NOKasblBaeT pebGeHKy 4 cepuu KapTUHOK (o 6 B Kax/oiH),
M300paKaloLIMX MCTOPUM O >KUBOTHBIX (Hanpumep, «Komka u
nTunbl», «Cobaka M KoTATa»). CHayasa pebGeHOK paccKasblBaeT
UCTOPHUIO Ha JJOMUHUpYIOILEM (B HalleM CAy4yae — PYCCKOM) si3bIKe.
Jlasiee pe6GeHOK pacckasblBaeT dpy2yio aHAJOTUYHYI0 HCTOPHI0 Ha
6es0pycckoM fA3blKe. M3yyeHHe BiaZileHHUs MepBbIM (PYCCKUM) M
BTOPBIM (6€JI0PYCCKUM) SI3bIKaMH y JeTeH-OUJIMHIBOB MPOBOJUTCS C
UHTEpBaJIOM B 4-7 [Hed C 1Le/Jbl0 yMeHbLUIEHUS BJIUSAHUSA
MEeXDbS3bIKOBOM UHTepdepeHIMM U 3ddekTa «0OyUYeHUsI» U
«[epeHoca», YTO Hen36eXHO NPHU BbINOJHEHUU OJHOrO0 U TOTO XKe
3aganua. H.B. larapuHa yTBepxAaeT, 4TO JIOTMKa pacckasa (Lesau
repoeB, NMONBITKM UX JOCTIKEHMs, pe3ysbTaT) eJWHa JJs 000UX
A3bIKOB. Ec/iM peGeHOK JIOTMYHO CTPOUT paccKas Ha MepBOM, HO He
MOXeT Ha BTOPOM fA3blKe — Mpo6JieMa TOJBKO B I3bIKOBOM
HaIlOJIHEHUH, a He B Pa3BUTHUU MbILIJIEHHUS.

Cpenyu HauboJsiee 4YacThIX OHIMGOK, (QUKCHpPyeMbIX B
6eJI0OpyCCKOM peyH JieTel, OTMeTHUM: UCMO0JIb30BaHUe PYyCCKOTO CI0Ba
BMeCTO 6eJI0pyCCKOTro (3aMeHa); UCI0JIb30BaHKe PYCCKOM IpaMMaTHUKHU
IPU CJIOBOM3MEHEHHHU UJIM CJI0BOOOPA30BaHUHU CJIOB HA 6€/10pyCcCKOM
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s3bIKe (CMellleHue); coKpalleHue ¢pasbl 10 MUHHUMYMa, YTOObI He
OLIMOUTHCA B MCNI0JIL30BAHMH CJIOB Ha 6€/10pyCcCKOM f3bIKe (YNpolleHue).

Pe3ysibTaTbl aHa/M3a JAETCKUX HAappaTHBOB Ha 06eJI0pyCcCKOM
S3bIKe TO03BOJIAIOT BBbIJIEJUTb TPU YPOBHA KOTHUTUBHOIO U
SI3bIKOBOI'O pa3BUTHS JeTed. K mnepBOoMy YpOBHIO OTHOCATCSA
BOCIIMTAHHUKH, KOTOpBbIE, WCI0J1b3YA CTPYKTYpy  paHee
COCTaBJIIEMOrO IepecKkasa 0 KapTHHKaM Ha PpYCCKOM f3bIKe,
YCIIELIHO TOJCTaBJSIOT B 3TOT Iepecka3 Gesopycckue cioBa. Ko
BTOPOMY YpPOBHIO - JI€TH, KOTOpble, NOHHMasl CIOXKET IepecKasa,
VCIOJIb3YIOT BO BPeMs ero BOCIIPOU3Be/ieHUsl Ha 6e/I0pyCCKOM S3bIKe
JIMLIb OTJAeJibHble cJoBa (HOMHHALMS BMeCTO CBSA3HOM peun). K
TpeTbeMy YpPOBHIO OTHOCATCS JIeTH, KOTOpble HCHBITHIBAIOT
TPYAHOCTH C NOCTPOEHUEM HappaTHBa KaK Ha PYyCCKOM, TaK U Ha
6eJI0pyCCKOM A3bIKaX.

Bropoe HalpaBJieHUe UCC/leIOBaHUI CBSI3aHO c
vcceloBaHUEM COOGCTBEHHO 0OeJsIopycCKOM peyd JeTed BO BCeX ee
acreKTax: HaBbIKU OOLIEHHWA U peyeBOro MOBeJeHMs, JOCTATOYHBIN
JIeKCM4eCKHH 3amac ¥ NOHMMaHue CEMaHTHKH CJIOB, TpaMMaTHYecKas
NPaBUJIBHOCTb CBSI3HOTO BbICKa3bIBaHMS, IPABUJIbHOE 3BYKOBOE
NPOU3HOLIEHWE U UHTOHALMOHHAs BbIPA3UTEIbHOCTb.

OCHOBHBIMU KpUTEPUSIMU 06C/Ie[0BaHUA PeYeBOro Pa3BUTUA
JleTel-OMJIMHTBOB Ha 0eJIOpyCCKOM f3bIKE B YCJIOBHUSIX PYCCKO-
6eJI0pYCCKOro JIBYsI3bIYHs BbICTYNAIOT: CIOCOGHOCTb BbIOUPATh SI3bIK
00LIeHNs B 3aBUCMMOCTH OT KOMMYHMKAaTHBHOH CHUTyalUH; 06beM
aKTHBHOTI'O CJIOBAPHOTO 3anaca Ha 6eJI0pyCCKOM fI3bIKe B CPAaBHEHUH C
pyccKuM (COMOCTaBUTENbHBIN aHAIN3 JIEKCUKOHA); CPOPMHUPOBAHHOCTh
HaBbIKOB CJIOBOM3MEHEHHUs], CJI0BOOOpPA30BaHUA M CHHTAKCUCA Ha
0eJIOpyCCKOM f3bIKe; OCOOGEHHOCTH 3BYKONPOW3HOILEHHUS, BKJIIOYAs
Ha/IM4Me WM OTCYyTCTBHME aKIleHTa U CMelleHUsl A3bIKOBBIX CHUCTEM
(uHTepdepeHnur); pa3BUTHE CBSA3HOW peyvd (AUaJOrdyeckod U
MOHOJIOTUYECKOH), BKJIOYas yMeHHe IepecKas3blBaTb KOPOTKHE
TEKCThI U y4acTBOBATh B Oece/ie Ha 6eI0PyCCKOM fI3bIKe; 0COOEHHOCTH
BOCIIPUATHS W BOCIHPOM3BEJ€HUS TNPOU3BEJEHUN Xy[0XKeCTBEHHOH
qutepaTypbl  (MOHMMaHWe  6eJIOpYyCCKOM  pedd U yMeHue
BOCIIPOU3BOJUTH MaJjible GOJIbKIOPHBIEe GOPMBI (IOTEIIKH, TECEHKH).

[Ipy oleHKe KOMMYHMKaTHUBHOM KOMIIETEHLIUM NpOBepsieTcs
yMeHHe NOHMMAThb 6eJIOPyCCKYI0 pedb Ha CJyX U BCTyNaTh B AMAJIOT,
MCI0JIb30BaHUe peYyeBbIX KJIHIIE U COBJII0/IeHHE peyeBOoro ITUKeTa Ha
HallMOHA/IbHOM SI3BIKE.
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[Ipu oueHKe cioBapsi OCHOBHOe BHUMaHHUe QOKYCUPYIOTCH Ha

TpeX TAaKHX M0Ka3aTeJsx, Kak: 06'beM «6e33KBUBAJIEHTHOW» JIEKCUKH
(3HaHMe AeTbMM CJIOB, KOTOpble He HMMEIT 3BYKOBOTO CXOJCTBa B
JBYX  OJU3KOPOACTBEHHbIX f3blKaX (HampuMep, «Oya1b6a»—
«kapmogenvy); MeXDbA3bIKOBas JIeKCMYecKass HHTepdepeHIus
(Ko/IM4ecTBO  «CMeEIIAHHBbIX» CJOB B  BbICKa3blBaHUAX JleTel
(HanpuMep, «0d3eeauka» BMeCTO «035)YblHKA»); COOTHOLIEHHE
aKTUBHOIO U TMACCHBHOTO cJjioBaps (MOHMMaHUE 3HAYUTEJIbHO
NpeBOCXOAUT ynoTpebGseHue). Takke B pe3ysbTaTe AUACHOCTUKHU
OIIEHUBAETCS TaK Ha3bIBa€Mbl «IOHUMAWIIMK» CJIOBapb —
CMOCOGHOCTb pebeHKa MPaBUJIbHO BbIOpATh KapTUHKY, KOT/A CJI0BO
3BYYUT KaK JIOXKHBIM Jpyr nepeBojuyuKa (Hampumep, 6esopycckoe
«Jbl8aH» — 3TO KOBED, a He IUBaH).

[Ipy oLeHKe TrpaMMaTH4ecKOTO CTPOsl peyd KJo4YeBoe
BHUMaHHUe  yJessieTcl  YCTOWYMBOCTH K  Mopdosioruieckoi
uHTepdepeHnuu. [locKOIBKY rpaMMaTH4YeCKUe CUCTEMBI PYCCKOTO U
6eJI0pyCCKOro A3bIKOB O4YeHb MOX0XKH, AETH 4YaCTO CMEIIHWBAIT HX,
co3faBasd rubpugHble ¢opMbl. B xozme o6ciejoBaHMSA OCHOBHOE
BHUMaHMe HalpaB/JeHO Ha BbIIBJEHHE: POJOBBIX Pa3/IHYUM
CYIeCTBUTEJIbHBIX (3HaHUE CJIOB, POJi KOTOPBIX B JIBYX s3bIKaX He
COBNAZIAET: B PYCCKOM «2yCb», «cobaka» (MyX. WU >KeH. poJ) — B
OEJIOPYCCKOM «2yCb», «cabaka» (PKeH. U MYXK. POJ, — «W3pasi 2yCb»,
«B8AMIKI cabaka»); ynoTpeb6JieHue [peaJIoXKHO-NaJeXHbIX
KOHCTPYKUMH  (McHoJib30BaHHE  INpPaBUJbHBIX  NPeAJoroB B
KOHCTPYKLIMAX THUIA «nNd /4caX, Nd Nna/asx» BMeCTO PYCCKOTO «Nno
J1ecam, no NoAsAM» WM «naiicyi na eady» NpOTUB PyCCKOTO «noiimu 3a
godoli» W T.N.); 06pa3oBaHUe MaJ|eKHBIX OKOHYAHUU (OlleHKa TOro,
UCNOJIb3yeT JIU peGeHOK crnenupryeckue 6es0pycCKHMe OKOHYaHUS,
0COOEHHO B /laTeJIbHOM U NPEeJJIOKHOM MNajieXkax CylleCcTBUTEeJbHbIX
(uepenoBaHusd r/3, K/1, X/C — «Ha Ha3ze», Ky pyya»); GopMbl IJ1arojaoB
(coxpaHeHHe TBEPAOro OKOHYAHUs B 3-M JIMIe eJUHCTBEHHOTr'0 YUCIa
(«ubrmae», «niwa») ¥ UCNOJIb30BaHUE CllellUPUIeCKUX CyGPUKCOB B
npouejiieM BpeMeHH; yMeHHe CTPOUTb IpPOCTble U CJIOXKHBIE
npeJJoXeHus1, cobJit0/1ast 6eJI0OpPyCCKUM MOPSAJI0K CJIOB U UHTOHALUIO,
6e3 NpsAMOro KaJbKUPOBAaHUS PyCCKOU ¢ppa3bl (HAMpUMep, «Iii Xoualll
ThI NiYyb?” BMECTO PYCCKOTO «Mbl XO4YelWb NUMb?»).

[Ipy olleHKe 3BYKOBOM KyJIbTYpPbl Pe4d B YCJIOBUSX PYCCKO-
6eJIoOpyCcCKOro /IBysI3blYMsl OCHOBHOEe BHMMaHHe 0OpallaeTcs Ha TPHU
KJIIOUeBblEe TNapaMeTpa: OCBOeHHe JeTbMH crnenuduieckux ¢poHeM
6eJ10pyCcCKOro A3BIKA, dboHeTHUeCKas uHTepdepeHLUs,
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donemaTtuyeckuit cayx. OcBoeHue JeTbMU chelpuieckux GpoHeM
poBepsieTC 4Yepe3 yMeHHe INPOU3HOCUTb W pasjnyaTb 3BYKH,
KOTOpble eCTb B 6eJIOpYCCKOM fI3bIKe, HO OTCYTCTBYIOT WJIM 3By4YaT
uHadve B pycckom: [1'] — []; [n'] — [a3], [r] — [r]; [¥'] — [4]; [p'] —
[p; [w] — [ury]:[B]/[1] — [¥]-CTrenenp doHeTUUECKON
MHTepdepeHIIMM OLleHWBAeTCs Ha OCHOBAaHUM TOrO, HACKOJIbKO
«aKLEeHT» OJHOTO0 s3blKa INPOHMKAaeT B Jpyro. TUNWYHBIMHU
MapKepaMu /151 OLleHKH SBJISIIOTCH TaK Ha3blBaeMble aKaHbe U SIKAHbe
(coxpaneHue yeTkoro [a] U [g] B 6e3yAapHBIX CJIOTax — «Ma/AaKo»,
«NSICOK»); yJBOEHHble corJlacHble (MpaBUJbHOE MPOU3HOIIEHHE
JIBOMHBIX 3BYKOB, XapaKTEpPHbIX [JJis O0eJOpycCKOro s3blKa -
«Kasaocce», «HaceHHe»). PoHeMaTUYECKUH CJIyX MpoOBepseTcs NpHU
oInpe/ie/IeHHH CIOCOOHOCTH pebeHKa Ha CJIyX OTJIMYaTh 6eJI0pyCCKYyI0
pedb OT pycckoid. Ecaim pe6eHOK He pearupyeT Ha pasHULY MexAy
«HO4Yb» U «HOY», 3TO CHUTHAJIU3UPYeT O HecPOpPMUPOBAHHOCTHU
SI3bIKOBOT'0 Yy Thsl.

[Ilppy  obGcresoBaHMM — CBA3HOM — pedd B YCJIOBUSAX
6JIM3KOPO/JICTBEHHOI'0 [IBYySI3bIYMsl JMArHOCTHKA IlepeMelaeTcs C
YPOBHS OT/IeJIbHBIX CJIOB Ha YPOBEHb TeKCTOOOpa3oBaHUs. [1aBHas
1eJb — OINpeAesUTb, MOTYT JIM JeTH YJepKUBaThb «6esopycckoe
nosie» Ha MNPOTSHXKEHUU Bcero MoHoJsiora. CBA3HOCTb peuM JeTel
OLleHMBaeTCs MO  CJAeJyKIMM [apaMeTpaM: IepeKJIoYeHHe
S3BIKOBOI'0 KOJ]a(HACKOJIbKO 4YaCTO peOEeHOK IepeKJoyaeTcss Ha
PYCCKUM SI3bIK NMPU NMOKUCKE HYXKHOTO CJI0BA, YMeeT JIM BOCIUTAHHUK
nofo6paTh 0eJOPYCCKUH CHUHOHUM WJM OINHKCAaTeJbHbBIA 060pOT
BMECTO MCIIOJIb30BAaHUSI PYCCKOM JieKceMbl); Mexdpa3oBas CBSI3b
(ymoTtpebsienue cnenuduyeckux OeJNIOPYCCKUX CPEJCTB  CBSI3U
npeasoKeHUH (MpejyioroB, COI30B) — «dbl», «a1e», «Kadi», «mamy
Wwmo» BMECTO «HO», «ecau», «NOMOMY Umo»); CHUHTaKCHYecKas
LeJbHOCTb (OTCYTCTBUE KaJbKUPOBAHUS PYCCKUX KOHCTPYKLHH,
NpaBUJIbHOE NOCTPOEHHe BbIpayKeHUH TUNA «d3sKyU mabe» (BMeCTO
«bJlaroZjapro Te65»), «Xeapayb HA 2pbin» (BMeCTO «60JIETh IPUIIIOM»);
VHTOHALMOHHBIN PUCYHOK (coxpaHeHHe cnenudrUyecKon
6eJsiopycckoi MOBECTBOBATE/ILHOMI WHTOHALUHU (puT™MHKO-
MeJIOJUYEeCKUN acCleKT), KoTopas OTJIMYaeTcs OT PYCCKON 6oJiee
MATKUMH Ilepexo/jaMH.

JlvarHocTUpoBaHMe  NPOBOAUTCA  4Yepe3  HaOJIIOJeHMUe,
JIMarHOCTUYECKUE KapTbl, [AUArHOCTUYECKHe 3aHATHS, TECThI,
WHJAUBUJyalbHble  GeceJpl,  aHaJIU3  MNPOAYKTOB  JIeTCKOH
JlesITeJIbHOCTH (JleTCKHe HappaTUBBI).
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BaxxHoe MecTO B [MarHOCTUKe peYyeBOr0 Pa3BUTHUA 3aHHUMAaeT

NpOCTEHIINN MeTOJ UCCAefoBaHUsA - HabuofeHWe. Ha ocHoBe
HabJII0jleHUH 3a pebGeHKOM B pa3/IMYHBbIX BHUJAAX JeATeJbHOCTH
BOCIIUTATEb MOXET BbIIBUTb CPOPMUPOBAHHOCTb MHOTHX peYyeBbIX
yMeHuil. llesib Hab/OAEHUN MOXKET ObITh pa3HOW: HabJIOJeHUe 3a
TeM, KaK JleTH IPOU3HOCAT OT/e/bHble crenuduieckue 6e0pyccKue
3Byku ([y], [4], [A3] wiam np.); TpOBepKka YpPOBHS pPas3sBUTHSA
JUQJIOrMYecKOd peyd Ha G6eJIOPYCCKOM $I3blKe; HHTOHALMOHHOU
BbIPA3UTEJbHOCTH pPeYM; BblBJIEHUWE CJOBApPHOro 3amaca Io
onpejie/leHHON TeMe M T.n. HaG/oZjeHWa NMOMOraroT BOCIHUTATEIO
BOBpeMs y4ecTb HEeJIOCTATKHY, HaMeTHUTb nporpamMmmy
WHAWBUAYAIbHOU paboTbl ¢ pebeHkoM. Ho HabGJ/0/eHUs], Kak
NpaBUJIO, He SBJAKTCA CUCTEMAaTHYeCKHMMH W KOMILJIEKCHBIMH,
IIOCKOJIbKY BOCIMTATEJ/II0 TPYAHO YYUTHIBAaTh BO BpeMs Ha6JII0JeHU I
BCe CTOPOHBI peYeBOro pa3BUTHS.

B nocsieiHee BpeMs pa3paboTaHbl JI0J0TBOPHbIE HHCTPYMEHThI
U3MepeHUsl A3bIKOBBbIX HAaBBIKOB Yy [leTel-OMJIMHIBOB, KOTOpbIE
NpOLIIM anpobaldi0 B pas3/IMYHBbIX KyJbTypHbIX KOHTeKcTax. E. B
KyodTsak E. B, JI. M. XanyxoBa., E. B. [loiiMaHOBa K HUM OTHOCSIT TeCT
Ha ay/AUpOBaHUE; WHCTPYMEHT, HCHOJIb3YIOLIUNA NpPUEM «KHHUra C
KapTUHKaMH - pacckas - mepeckas» (picture-book-story-retelling);
MeTOJJMKY CBOGOJHOr0 accoLUMpOBaHUs, MakKApPTYpOBCKMH TecT
KOMMYHHUKAaTUBHOIO pas3BUTHUA JeTed paHHero Bo3pacta (The
MacArthur Communicative Development Inventory - MacArthur CDI)
u ap. (KyoTsak, Xanyxosa, [loiimaHoBa, 2019).

Tect Ha aygupoBaHMe HalpaBJeH Ha MPOBEPKY YMeHUs
O/IHOBPEMEHHOI'0 BOCIPUATHUS S3bIKOBOM (GOpMbI U NOHUMaHHUSA
coJilep>KaHHUs BbICKa3blBaHUsA. Pe6eHKy YMTAIOT OTPBIBOK U3 TEKCTA, a
3aTeM 3a/al0T BONPOCHI Ha NOHMMaHWe MaTepHasa, PacKpbITOrOB
TeKCTe, WK UHPOPMALMK, KOTOPYIO pe6eHOK JO/DKEH OblI MOHATH U3
ycablllaHHOTO. B mponecce uccieoBaHUsl BeJeTCs ayJMO03alMCh,
KOTOpasi BIOC/NEACTBUM oOleHuBaeTcd. O6WUN 6a/1 paBHAETCA
KOJIMYeCTBY NIPaBUJIbHBIX OTBETOB Ha BONpockl o TekcTaM (KydTak,
XaHyxoBa, [loiimaHoBa, 2019).

J1s u3ydyeHUs CyO'beKTHUBHBIX CEMaHTHUYeCKHUX I0JIed C/0B B
CO3HAaHUM OWJIMHIBOB, XapaKTepa CeMaHTHYeCKHUX CBf3el Mexay
eJMHUIIaMHU MEHTAJbHOTO0 JIeKCHKOHAa pebeHKa HCIO0Jb3yeTcs
MeTOJJUKa CBOOOJHOr0 accolMUpoBaHusl, omnucaHHags O. M.
O6BHHILIEBOM. ABTOD IIpe/laraeT UCI0/b30BaTh B KAYECTBE CTUMYJIOB
10 csoB. [leTAM, HauMHasA CO CTapllero JOLIKOJbHOIO BO3pacTa,
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npejJjiaraeTcs BblIaTh Ha KaXAbl CTHMyJ 1O OJHOH peaKLUH,
koTopaa ¢ukcupyetcs. Ha 3ajanue faetcsa He 6osiee 30 cekyHA[ s
BbIJ]Ja4YM peaKlMy Ha CTUMYJI. 3aZjlaHue NpeAbsAB/AeTCs KaKk Ha IepBOM,
TaK M Ha BTOPOM fI3bIKe pebeHKa-OMINHIBa. McciieoBaHue Ha BTOPOM
sI3bIKe NMPOBOJUTCS C UHTEPBAJIOM B HeZieno. C IeTbMHU JI0IIKOJIBHOTO
BO3pacTa Mbl UCNOJIb30BAJIM 3Ty METOAUKY B UTPOBOM popMme: «f Tebe
Opolly MSAYMK U CKaXKy CJI0OBO, a Thl OYeHb. 04eHb ObICTPO OGPOCh MHe
MSIYUK Ha3a/, U ToKe roBopu cyoBo» (06BUHILEBa, 2012).

MeTo/MKa MO3BOJISIET ONpEAENUThb afleKBaTHOCTb PeaKIuH, a
TaK)Xe THIl CeMaHTHUYeCcKON CBf3U. B xoze Hallero skcnepuMeHTa
JIOILIKOJIbHUKH B OTBET Ha PYCCKOE CJI0BO-CTUMYJ Ha3blBaM CJIOBA,
6/u3Kkve QYHKLHOHa/JbHO (mempads - KHUJXCKA), TIO JApPYyrUM
napamerpam (mesn — 6esblli, nuuiem; depeeo - JUCMUK) WIH CJIOBa-
AHTOHUMBI (Mab4uK — degouka). OCHOBHBIM pe3y/IbTaTOM 3TOU 4acTH
9KCIIEPUMEHTA SIBJSETCS TO, YTO NPU BOCIPUSITUH PYCCKOTO CJI0Ba B
NaMATH JleTell BOSHUKAIOT C HUMU CBSI3aHHbIE PYCCKHE CJIOBA.

WHaa KapTHHaA € accouMalusMU Ha 3HaKOMble GeJIopycCKue
c/0Ba. B oTBeT Ha HUX PYCCKOA3bIYHBbIE JETH Ha3bIBAJIM PYCCKUHI
3KBUBAJIEHT 06eJIopyccKoro cjoBa (easépka - 6esnka, an08aK -
KapaHudauw), pycCcKue cJI0Ba, 6J1M3KHUe 110 3HaUYeHHUI0 (keemka (L BETOK)
- depeso), YHKIMOHAJNbHO (a/108aK - mempads), TO 3BYYAHHUIO
(keemka - koHgpemka, demka). YacTb CJIOB B OTBeTaX JIOUIKOJbHUKOB
NPUHAJIEXKUAT K 06LeMy JieKcuueckoMy GOHAY PYCCKOTO U
6eJiopyccKoro sI3blIKOB (8asépka - 3asay, /uca, cobaka, 80/kK). B atom
c/lydae TPY/JHO ONpeseUTb NPUHA/J/IeXHOCTb C/10Ba B pe4u pebGeHKa
K OZJTHOU U3 fI3bIKOBbIX cUCTeM. U Tosibko okoJio 15% c0B 6ecciopHO
NpUHaj/eXana K 6eJIoOpyCCKON JIeKCUKe (8a8EépKa — 80XCblK (€XKUK);
keemka - pyxa (posa). IlosydyeHHble OTBETHI PYCCKOA3BIYHBIX
JIOILIKOJIbHUKOB Ha 0eJIopycCKHe CJI0BA-CTUMYJIbl CBU/ETENbCTBYIOT
06 MX NOHUMAHUM JIeTbMH, HO 3TH CJI0BA ¥ HUX YACTO He CBSI3aHBI C
CEMAHTHYEeCKU OJIM3KUMHU OeJIOpYCCKUMH 3Ke  CJI0BaMH, YTO
He0o06X0AMMO /J151 Pa3BUTHSA NPOJYKTUBHOTO OUJIMHIBU3Ma.

Ha u3mMepeHHe ypoBHA peuyeBON KOMIETEHTHOCTHU [ieTed B
06J1aCTH [IBYsI3bIYMS HANPaBJeH UHCTPYMEHT, UCIOJIb3YIOLIUN TpUeEM
«KHHTa C KapTUHKaMHM - paccka3 - nepeckas» (Pérez-Leroux, Cuza,
Thomas). [letaM npejsiaraeTcs nepeckasaTb XOPOLIO HW3BECTHYIO
CKa3Ky WU UCTopHIo (Hanmpumep, «Tpu MopoceHKa» Ha ABYX sI3bIKax).
KHura, KOTOpyI0 HCIOJIB3YIOT, J[AOJDKHA ObITh WJUIIOCTPHpPOBAaHA
pUCYHKaMH, CoZiepKaTb MUHUMYM TEKCTa, KOTOPbIA HY»KHO 3aKPbITh.
JleTAM JaeTcs CTOJBKO BpEMEHHM, CKOJBKO MM HYKHO, 4YTOObI
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paccMOTpeTb PUCYHKU. Peub peGeHka QukcupyeTcs Ha AUKTODOH

(Pérez-Leroux, Cuza, Thomas, 2011).

Jsisi oGBbEeKTUBHOW OLIEHKH pedyeBOro pa3BUTHUS JeTeu-
OWJIMHTBOB B HAllled CTpaHe HCIOJIb3yeTCs KOMILJIEKCHBIM MOJXO0/,
coyeTawNUil B cebe KIaCCUYECKUE OTeYeCTBeHHble METOJUKH U
aJlanTUPOBAaHHbIE MEXAYHAPOAHbIe CKPUHUHT-CUCTEMBI.

JuarHocTuka CTPOUTCS HAa CHHTE3€  MEX/IyHapoJHOro
vHcTpyMeHTapusi BESA (Pefia et al,, 2018) u Hay4YHO-MeTOANYECKUX
npuHuunoB 6enopycckoi mkoabl (H. C. CrapxkuHckas, 2016)
(Crapxunckass, 2008; CrapxbiHckasi, 2011; Pefia, Gutiérrez-Clellen,
Iglesias, 2018).

JlaHHasg JAWMArHoCTHKa aJanTUpPOBaHA TIOJ YCJIOBUSA PYCCKO-
6esiopycckoro JiBys3bluusl. B yacTHocTH, Ha 6a3e ompocHuka BIOS
M3y4yaeTcs aHaIu3 SI3bIKOBOTO aHaMHe3a (COOTHOILEHHE «BXOoJa»
«BBIXO/Ia» peYH), a Cy6TeCThl Ha «POHETUKY», «MOPOCHHTAKCUC» U
«CEMAaHTHKY» [JAalOTCA B IepepabOTaHHOM BUJIE C YYEeTOM
THUIOJIOTUYECKUX 0cobeHHOCTEeH 6eJI0pyCcCcKoro sI3bIKa.
JuarHocTUUecKU MaTepuas M KavyeCTBEHHble KPUTEPUU OLEHKHU
pedyeBbIX HABBIKOB packpbIThl B pab6ortax H. C. CrapKUHCKOU
(Ctrapkunckas, 2016).

AnropuTM mnepepabOTKM W aJanTalMd [0  KJKYEBbIM
cy6TecTaM BKJIIOYaeT ciefymolide maru: cyotect «PoHeTHKa» —
npoBepsieTCA  CIOCOOHOCTb  pebeHKa  Mepek/IdaThbCcd  Ha
cnenupUYECKy0 6GeJIOPYCCKYH apTUKyJdalui0. Mapkepbl s
OpPOBEPKHU: UCHOJb30BaHHWE B  CJOBAaX-CTUMYyJlax 3BYKOB [V],
¢dpukaTtuBHoro [r], apdpukart [mxk], [A3']; UckIIOUEeHUE CMATYEHUS
3BYKOB [4] u [p] (HampuMep, B cjoBax uapanaxa, pabiHa); ymeHUe
3aMeHATh pycckoe [T'] Ha 6esopycckoe [11] (uekaHbe) u [1'] Ha [a3]
(n3exkaHbe) B aHAJIOTUYHBIX JieKceMax; cyoTecT «CeMaHTHKa» —
OlleHWBaeTCsd TIJybuHA CcJoBapsgd W CIOCOGHOCTb  pasiMyaTh
MEeX'bsI3bIKOBbIE OMOHUMBIL. MapKepbl JJii TNPOBEPKH: aKTUBHBIN
cnoBapb (Ha3bIBaHHWE NpPEeJMETOB, HMEKIIUX pasHble KOPHU B
PYCCKOM U 6eJIOPYCCKOM s13bIKaxX (Hamp; Kogép — dvleaH; Hedeass —
mbid3eHb); TPYNIUPOBKA CJOB MO TeMaM Ha GeJIOPYyCCKOM f3bIKE C
HCIOJIb30BaHUEM HALMOHAJbHBIX MAapKHPOBAHHBIX €JWHMUII sS3bIKa
(Hamp., Ha3BaHUA MeCAIEB: CMyd3eHb, JAKMbl W T.J.); CyOTECT
«MopdocuHTakcuc» — TpoBepseTcs yMEHWEe U3MEHATb U
006pa30BbIBATh CJI0BA, KOHCTPYUPOBATD Mpe/I0keHus. MapKepsbl /s
NPOBEPKU: YepelOBaHUE COTJIACHBIX (MPaBUJIbHOE U3MeHeHHe OCHOB
Opy CKJOHEHUW (HAmp. Haza — HA HaA3e, pyka — Y pyus); pox
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CYIeCTBUTEJIbHBIX (IPpOBEPKA CJIOB, POJ KOTOPBIX HE COBNAJAET C
pycckuM (Hamp., cabaka (M.p.), 2ycb (K.p.), nbia (M.p.), scbipaga (K.p.);
npeJJIoXKHO-TIa/le’KHble KOHCTPYKLHUM yIpaBjeHUs (KMCIoJb30BaHHUE
cnendHUYEeCKUX KOHCTPYKLUMH (Hamp., cmaayya 3 Kazo-He6yod3b
BMECTO PYCCKOTO cCMessmbcsl HA0 KeM-mo).

CoBpeMeHHBIMM MpPUHLMIAMK OpraHMU3alMU [pOBeJleHUs
JIMaTHOCTUKMA pa3BUTHUA pedyu JeTed [IOIIKOJbHOTO BO3pacTa
BbICTYNAIOT: KOMIIJIEKCHOCTbY CUCTEMHOCTD, YTO O3HAYAET: U3yYeHUe
pa3/IMYHBbIX aCMEeKTOB peYyd B eJUHCTBE U  B3aUMOCBS3AX;
paccMaTpuMBaHHe peyd B €JMHCTBE C IO3HAaHUEM U OOIeHHEeM
pebGeHKa; eUMHCTBO 33aJjlady JAUArHOCTUKM W KpUTepUeB aHaIu3a
pe3yJbTaTOB C MO3ULMI pedyeBbIX HOBOOOPA30BaHUM JJIsl JAaHHOTO
nepyojia pasBUTHUs peuH (Tak, /i CpeJlHero AOUIKOJBbHOI0 BO3pacTa
pedeBbIM HOBOOGpa30BaHMEM BBICTYNAET OBJIaJieHHe IPOU3HOLIeHueM
HMIUNSAIMUX 3BYKOB, MO3TOMY OJJHOM M3 3aZjad JAMArHOCTHUKH J0JDKHA
CTaTb MpPOBepKa 3TOr0 yMEHHUs); MOTUBHUPOBAHHOCTb JMArHOCTUKHU
JJ11 pebeHKa, YTO MO3BOJIIeT NOJYYUTh 60Jiee BICOKUM pe3yJbTaT;
KOMIIAaKTHOCTb JUaTrHOCTHKH.

3AKJ/JIIOYEHUE

UccnenoBaTesd OTMeYalOT, 4YTO €AUHOM YHHBepCaJbHOU
MEeTOJIUKH HU3MepeHUsl fA3bIKOBBIX HABBIKOB y JleTeW-OMJIMHIBOB He
CyllecTByeT. Y4eHOMYy HeOoOX0JMMO OINpefe/]UTbCd C MeTOJUKOHN
BbISIBJIEHUs] YPOBHS Pa3BUTHUS peyd JieTell Ha POJHOM U BTOPOM
A3bIKaX, UCXO/sl U3 LieJell CBOEero MccaefloBaHUs, HAJIMUUS TOTOBBIX
JIMaTHOCTUYECKUX MEeTOJMK, OLEeHUTb UX U INpHU Heo6XO0AUMOCTH
aflaiTUpoBaTb [JJI1 JOCTIKeHUs HauboJsiee aJleKBaTHbIX IS
YCC/leIOBaHUS pe3y/bTaToB.

[Ipy o6c/eoBaHMU OTZAEJbHBIX peYeBbIX YMeHUH JeTel
JIOLIKOJIBHOTO BO3pacTa Ha 6eJIopycCKOM f3blKe (IPOM3HOCHUTENbHBIX,
rpaMMaTHYecKUX, JIEKCHYeCKUX), KpoMe HaOJIoJeHUH, MOXKHO
[0JIb30BAaTbCsl ~ METOJAMKAaMM,  KOTOpble  pa3paboTaHbl IS
06cs1el0BaHMs aHAJIOTUYHBIX YMEHUH Ha PYCCKOM SI3BIKe.

C 1nesbl0 KOMIIJIEKCHOTO 00CJIeJOBaHUS Pe4YeBOr0 pas3BUTUA
JleTell I0UIKOJIbHOI'O0 BO3pacTa Ha 6esIopycCKOM f3blKe (T. e. YpOBHA
BJIaJIeHUs] JIEKCUKOHM, MNpaBU/IbHBIM 3BYKOBbIM IPOU3HOLIEHUEM,
rpaMMaTH4YeCKMMHM HaBblKaMM M KOMMYHHUKAaTUBHBIMM YMEHUSIMHM)
HeoOX0/MMO 3apaHee ONpeJieJIUTb YPOBHM TAaKOrO Pas3sBUTHUA [AJs
KaX/Iod BoO3pacTHOM rpynnbl. PyHJaMeHTOM [Jis ONpejeseHUs
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YPOBHEH CAYKUT y4yeOHasi mporpamMma JOLIKOJbHOTO 06pa3oBaHMUS,
rfle  TpejCTaBJeHbl  IJIAaHUpyeMble  pe3yJbTaThl  OCBOEHHS
BOCIIMTAaHHMKAaMU  OINpeJleJIeHHOTO  BO3pacTa  NPOrpaMMHBIX
TpeboBaHU M0 Kaxkj0M 06pa3oBaTebHON 06/1aCTH.
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INTRODUCTION

The speech and linguistic development of children in Belarus takes
place in a situation of Russian-Belarusian bilingualism, which, as a
result of the country’s spiritual and cultural development, historically
formed sociolinguistic processes, and state language policy, is today
characterized as closely related, developed, communicatively
unbalanced, asymmetric, and exoglossic. Both languages — Russian
and Belarusian — have the status of state languages. Russian is the
dominant language, mastered by most children from birth, and is
therefore considered their native language according to the criterion
of origin. Belarusian is acquired as a second language, but according to
the criterion of identity it is also regarded as native, since it influences
the national and cultural socialization of children.

Knowledge of the peculiarities of Belarusian speech development in
bilingual children is essential for educators in order to properly
organize the teaching of the Belarusian language in preschool
institutions with Russian as the language of instruction and
upbringing, to plan educational activities, and, when necessary, to
adjust the content of organized learning activities.

THEORETICAL REVIEW

Research on the speech development of bilingual children in the
Belarusian language is conducted in two directions: studying the
relationship between learning a second (Belarusian) language and the
child’s cognitive development, and studying the peculiarities of
Belarusian speech itself in all its aspects — phonetic, lexical-semantic,
and grammatical.

Assessment of the cognitive development of bilingual children is
connected with the peculiarities of the development of their linguistic
thinking, language awareness, as well as with an elementary
understanding of differences and comparisons between the first and
second languages.

In order to determine children’s ability to differentiate between the
two languages and understand their similarities and differences,
Russian-speaking children of younger, middle, and older preschool age
are asked to listen to a poem first in Russian and a few days later in
Belarusian. Afterwards, each child is asked the questions: “In which
language did I read the poem? Why do you think so?” (After reading in
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Belarusian, the questions are also asked in Belarusian.) Sometimes
younger children need an additional guiding question: “In Russian or
Belarusian?” As a result, it becomes clear whether children of a certain
age differentiate between Russian and Belarusian, whether they orient
themselves according to the presence of Russian or Belarusian
equivalent words in the poem, whether they can identify them in the
text (“Pevyen” is a Belarusian word, and in Russian it is “petukh”), and
whether they notice pronunciation peculiarities (“You pronounced the
sound [g] as in the Belarusian language”).

As a rule, a fairly clear understanding of the differences between
Russian and Belarusian appears in children of middle preschool age
and becomes even more pronounced in older preschoolers. According
to L. S. Vygotsky, they develop “everyday” concepts of the Russian and
Belarusian languages and their elements.

As a tool for studying the cognitive and language abilities of bilingual
children under conditions of closely related Russian-Belarusian
bilingualism, researchers most often use the Multilingual Assessment
Instrument for Narratives (MAIN), developed to assess narrative skills
in children acquiring one or more languages from birth or from early
preschool age (Gagarina, Klop, Kunnari et al.) [6]. According to
researchers such as Botting, children’s narratives constitute a natural
and pure source for studying both linguistic and cognitive abilities [5].
This methodology is focused on determining the level of cognitive
development of bilingual children, mastery of narrative structure, and
the ability to distinguish between two languages. The test includes
visual materials (pictures) according to which the child is expected to
compose a story. In this way, the logic of thinking (macrostructure)
and speech development in the second language (microstructure) are
assessed.

The study of narrative macrostructure is aimed at the logical
coherence and completeness of the story composed from the pictures.
The test demonstrates the extent to which a child has developed the
very “ability to tell stories based on pictures,” regardless of knowledge
of a particular language (whether the child understands what the
character wants — the goal, whether they perceive the logic between
events — cause-and-effect relationships, whether the story has a
logical conclusion — completeness). Macrostructure is considered
“language-independent” if the child can logically compose a story from
pictures in one language but becomes confused with words when
constructing the story in another language.
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When studying the microstructure of the text (linguistic means), the

experimenter records such specific indicators in the child’s speech as:

utterance length (the average number of words in one sentence); verb

diversity (the number of different verbs used by the child); connective

elements (conjunctions); lexical density (with regard to the Belarusian

language, this is the ratio of the total number of words to the number

of marked units of Belarusian vocabulary).

METHODOLOGY

The experimental procedure consists of the teacher showing the child
four series of pictures (six in each series) depicting stories about
animals (for example, “The Cat and the Birds,” “The Dog and the
Kittens”). First, the child tells the story in the dominant language (in
our case, Russian). Then the child tells another similar story in
Belarusian. Assessment of proficiency in the first (Russian) and second
(Belarusian) languages in bilingual children is carried out with an
interval of 4-7 days in order to reduce the influence of interlanguage
interference and the effects of “learning” and “transfer,” which are
inevitable when performing the same task repeatedly. N. V. Gagarina
argues that the logic of the story (the characters’ goals, attempts to
achieve them, and the result) is the same in both languages. If a child
constructs a coherent story in the first language but cannot do so in
the second language, the problem lies only in linguistic expression
rather than in cognitive development.

Among the most common errors observed in children’s Belarusian
speech are: the use of a Russian word instead of a Belarusian one
(substitution); the use of Russian grammar when inflecting or forming
Belarusian words (mixing); and reducing phrases to a minimum in
order to avoid mistakes in the use of Belarusian words
(simplification).

The results of the analysis of children’s narratives in the Belarusian
language make it possible to distinguish three levels of children’s
cognitive and linguistic development. The first level includes children
who, using the structure of a previously composed retelling based on
pictures in Russian, successfully insert Belarusian words into that
retelling. The second level includes children who, understanding the
plot of the story, use only isolated words while retelling it in
Belarusian (nomination instead of connected speech). The third level
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includes children who experience difficulties in constructing
narratives in both Russian and Belarusian.

The second line of research is connected with the study of Belarusian
children’s speech itself in all its aspects: communication skills and
speech behavior, sufficient vocabulary and understanding of word
semantics, grammatical correctness of connected utterances, correct
pronunciation, and intonational expressiveness.

The main criteria for assessing the speech development of bilingual
children in the Belarusian language under conditions of Russian-
Belarusian bilingualism include: the ability to choose the language of
communication depending on the communicative situation; the size of
the active vocabulary in Belarusian compared to Russian (comparative
lexical analysis); the development of skills in word inflection, word
formation, and syntax in the Belarusian language; pronunciation
features, including the presence or absence of accent and mixing of
language systems (interference); the development of connected
speech (dialogic and monologic), including the ability to retell short
texts and participate in conversation in Belarusian; and peculiarities in
the perception and reproduction of literary works (understanding
Belarusian speech and the ability to reproduce small folklore forms —
counting rhymes and songs).

When assessing communicative competence, the ability to understand
spoken Belarusian and engage in dialogue is examined, as well as the
use of speech clichés and adherence to speech etiquette in the national
language.

When assessing vocabulary, the main focus is placed on three
indicators: the volume of “non-equivalent” vocabulary (knowledge of
words that have no phonetic similarity in the two closely related
languages, for example, “bulba” — “potato”); interlanguage lexical
interference (the number of “mixed” words in children’s utterances,
for example, “dzevachka” instead of “dzyalichynka”); and the ratio of
active to passive vocabulary (comprehension significantly exceeds
production). During diagnostics, the so-called “receptive” vocabulary
is also assessed — the child’s ability to correctly choose a picture
when a word sounds like a “false friend of the translator” (for example,
the Belarusian word “dyvan” means “carpet,” not “sofa” (“divan” in
Russian)).

When assessing the grammatical structure of speech, primary
attention is paid to resistance to morphological interference. Since the
grammatical systems of the Russian and Belarusian languages are very
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similar, children often mix them, creating hybrid forms. During the
assessment, attention is focused on identifying: gender differences in
nouns (knowledge of words whose grammatical gender does not
coincide in the two languages: in Russian “gus™ (goose) and “sobaka”
(dog) are masculine and feminine respectively, whereas in Belarusian
“hus” and “sabaka” are feminine and masculine: “shyeraya hus’)”
“vyaliki sabaka”); the use of prepositional-case constructions (the use
of correct prepositions in constructions such as “pa lyasakh, pa
palyakh” instead of the Russian “po lesam, po polyam,” or “paystsi pa
vadu” as opposed to the Russian “poyti za vodoy,” etc.); the formation
of case endings (assessment of whether the child uses specific
Belarusian endings, especially in the dative and locative cases of
nouns, including alternations g/z, k/ts, kh/s — “na naze,” “u rutse”);
verb forms (preservation of the hard ending in the 3rd person singular
— “chytae,” “pisha” — and the use of specific suffixes in the past
tense); and the ability to construct simple and complex sentences
while maintaining Belarusian word order and intonation, without
directly calquing Russian phrases (for example, “tsi khochash ty pits'?”
instead of the Russian “ty khochesh pit'?”).

When assessing the sound culture of speech under conditions of
Russian-Belarusian bilingualism, attention is focused on three key
parameters: the acquisition of specific phonemes of the Belarusian
language, phonetic interference, and phonemic hearing. Mastery of
specific phonemes is assessed through the ability to pronounce and
distinguish sounds that exist in Belarusian but are absent or
pronounced differently in Russian: [t'] — [ts"]; [d'] — [dZ]; [g] — [h];
[ch’] — [ch]; [r'] — [r]; [shch’] — [shch]; [v]/[l]] — [d]. The degree of
phonetic interference is evaluated according to how much the “accent”
of one language penetrates the other. Typical markers used in
assessment include the so-called akanye and yakanye (preservation of

clear [a] and [ya] sounds in unstressed syllables — “malako,”
“pyasok”); and doubled consonants (correct pronunciation of double
sounds characteristic of the Belarusian language — “kalosse,”

“nasenne”). Phonemic hearing is tested through the child’s ability to
distinguish Belarusian and Russian speech by ear. If a child does not
react to the difference between “noch™ and “noch,” this indicates
insufficiently developed language awareness.

When assessing connected speech under conditions of closely related
bilingualism, diagnostics shift from the level of individual words to the
level of text formation. The main goal is to determine whether
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children can maintain the “Belarusian language field” throughout the
entire monologue. The coherence of children’s speech is evaluated
according to the following parameters: code-switching (how often the
child switches to Russian while searching for the appropriate word,
and whether the child is able to find a Belarusian synonym or
descriptive expression instead of using a Russian lexical item);
intersentential cohesion (the use of Belarusian-specific means of
connecting sentences — prepositions and conjunctions such as “dy,”
ale,” “kali,” “tamushto” instead of the Russian “no,” “yesli,” “potomu
chto”); syntactic integrity (the absence of calquing Russian
constructions and the correct formation of expressions such as
“dzyakuy tabe” instead of the Russian “blagodaryu tebya,” or
“khvarets’ na gryp” instead of “bolet’ grippom”); and intonational
pattern (preservation of the specific Belarusian narrative intonation
— the rhythmic-melodic aspect, which differs from Russian by its
softer transitions).

Diagnostics are carried out through observation, diagnostic charts,
diagnostic activities, tests, individual interviews, and analysis of the
products of children’s activities (children’s narratives). An important
place in the diagnosis of speech development is occupied by the
simplest research method — observation. Based on observing a child
in various types of activities, the educator can determine the
development of many speech skills. The purpose of observation may
vary: monitoring the pronunciation of specific Belarusian sounds ([y],
[ch], [dz], etc.); assessing the development of dialogic speech in the
Belarusian language, intonational expressiveness, identifying
vocabulary related to a particular topic, and so on. Observation helps
the educator identify difficulties in a timely manner and plan
individual work with the child. However, observations are usually
neither systematic nor comprehensive, since it is difficult to
simultaneously monitor all aspects of speech development.

Recently, effective instruments for measuring the language abilities of
bilingual children have been developed and tested in various cultural
contexts. E. V. Kuftyak, L. M. Khanukhova, and E. V. Poymanova
identify among them the listening comprehension test; the instrument
using the “picture book - story - retelling” method (picture-book-story-
retelling); the free association method; the MacArthur Communicative
Development Inventory (MacArthur CDI); and others [1].

The listening comprehension test is aimed at assessing the ability to
simultaneously perceive linguistic form and understand the content of

« ” o«
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an utterance. A child is read a text excerpt and then asked questions
about comprehension of what was heard. During the study, an audio
recording is made and later analyzed. The total score corresponds to
the number of correct answers to the questions related to the text [1].
To study the subjective semantic fields of words in the consciousness
of bilinguals, the free association method described by O. M. Obvintseva
is used. The author proposes the use of 10 stimulus words. Children
beginning from senior preschool age are asked to provide one response
to each stimulus, which is recorded. No more than 30 seconds are given
for the child to respond to each stimulus. The task is administered in
both the first and the second language of the bilingual child. The
assessment in the second language is conducted with a one-week
interval. With preschool children, we used this methodology in the
form of a game: “I will throw you a ball and say a word, and you must
throw the ball back to me very, very quickly and also say a word” [2].
The methodology makes it possible to determine the adequacy of the
response and the type of semantic connection. During our experiment,
preschool children responding to a Russian stimulus word produced
words that were functionally related (notebook - booklet), related by
other characteristics (chalk - white, writes; tree - leaf), or antonyms
(boy - girl). The main result of this part of the experiment is that when
perceiving a Russian word, children’s memory activates other Russian
words associated with it.

A different picture emerges with associations to familiar Belarusian
words. In response to them, Russian-speaking children produced the
Russian equivalent of the Belarusian word (vavyorka - squirrel,
alovak - pencil), Russian words close in meaning (kvetka (flower) -
tree), functionally related words (alovak - notebook), or words similar
in sound (kvetka - konfetka, detka). Some of the words in
preschoolers’ responses belonged to the common lexical stock of
Russian and Belarusian (vavyorka - hare, fox, dog, wolf). In such cases,
it is difficult to determine to which linguistic system the child’s word
belongs. Only about 15% of the words clearly belonged to Belarusian
vocabulary (vavyorka - vozhyk (hedgehog); kvetka - ruzha (rose)).
The responses of Russian-speaking preschoolers to Belarusian
stimulus words indicate that the children understand them; however,
these words are often not associated in their minds with semantically
related Belarusian words, which is necessary for the development of
productive bilingualism.
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An instrument using the “picture book - story - retelling” method
(Pérez-Leroux, Cuza, Thomas) is also aimed at measuring children’s
speech competence in the field of bilingualism. Children are asked to
retell a well-known fairy tale or story (for example, “The Three Little
Pigs” in two languages). The book used should contain illustrations
and a minimal amount of text, which should be covered. Children are
given as much time as they need to examine the illustrations. The
child’s speech is recorded using a voice recorder [8].

For the objective assessment of bilingual children’s speech
development in Belarus, a comprehensive approach is used that
combines classical domestic methodologies with adapted
international screening systems.

The diagnostics are based on a synthesis of the international BESA
toolkit (Pefia et al., 2018) and the scientific-methodological principles
of the Belarusian school (N. S. Starzhinskaya, 2016) [3;4;7].

Modern principles for organizing diagnostics of speech development
in preschool children include: comprehensiveness and systematicity,
which imply the study of various aspects of speech in their unity and
interrelation; consideration of speech in connection with the child’s
cognitive development and communication; the unity of diagnostic
tasks and criteria for analyzing results from the perspective of speech-
related developmental formations characteristic of a particular stage
of speech development (for example, for middle preschool age, a
characteristic speech formation is mastery of the pronunciation of
hushing sounds, therefore one of the diagnostic tasks should be to
assess this ability); the child’s motivation to participate in diagnostics,
which makes it possible to obtain better results; as well as the
compactness of diagnostic procedures.

CONCLUSION

Researchers emphasize that there is no single universal methodology
for measuring the language abilities of bilingual children. A researcher
must choose a methodology for determining the level of speech
development in children in both the native and second language,
proceeding from the goals of the study, the availability of ready-made
diagnostic methods, and, when necessary, adapt them in order to
obtain the most appropriate research results.

When assessing individual speech abilities of preschool children in the
Belarusian language (pronunciation, grammatical, and lexical skills), in
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addition to observation, methodologies developed for assessing

similar abilities in the Russian language may also be used.

For the purpose of a comprehensive assessment of preschool
children’s speech development in the Belarusian language (that is, the
level of mastery of vocabulary, correct pronunciation, grammatical
skills, and communicative abilities), it is necessary to determine in
advance the levels of such development for each age group. The basis
for determining these levels is the preschool education curriculum,
which presents the planned outcomes for mastering program
requirements in each educational area for children of a particular age.
Modern principles for organizing diagnostics of speech development
in preschool children include: comprehensiveness and systematicity,
which imply the study of various aspects of speech in their unity and
interrelation; consideration of speech together with the child’s
cognitive development and communication; the unity of diagnostic
tasks and criteria for analyzing results from the standpoint of speech-
related developmental formations characteristic of a given stage of
speech development (for example, for middle preschool age, mastery
of the pronunciation of hushing sounds is considered such a
developmental formation, therefore one of the diagnostic tasks should
be to assess this ability); the child’s motivation to participate in
diagnostics, which allows for obtaining better results; as well as the
compactness of diagnostic procedures.
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Hatanba CTEITAHOBHA CTAPXKMHCKAA

Besnopycckuii rocygapcTBEHHbIH MeJarorudyecKui YHUBEPCUTET UMEHHU
Maxkcuma Tanka, MuHCck, besnapycb

Jluna HukonaeBna IYBUHHUHA
Besnopycckuii rocygapcTBEHHbIH MeJaroruyecKui YHUBEPCUTET UMEHHU
Maxkcuma Tanka, MuHck, besnapycb

JUATHOCTHUKA PA3BUTHS BEJIOPYCCKOM PEYM JIETEN-
BUJIMHI'BOB B YC/JIOBUSAX PYCCKO-BEJIOPYCCKOI'O
JIBYSI3bIYMA

AHHOmayusa: B cmambe packpulearwmcsi HeKomopwvle Memoouku U3yYeHust
ocobeHHocmell passumusi 6es0pycckoll peyu Odemeli-OUAUH2808 8 YCA0BUSIX
DYCCKO-6e/0pyccK020 08YA3bIMUS; OmMmevaemcs, Ymo UccaedosaHusi peyegozo
paseumusi demeli-6un1uH2808 Ha 6e/N0pPYCCKOM A3blke eedymcsi no 08ym
HANpasieHusiM:  U3y4eHue  83auMocesi3u  o6ydeHus demell 8mopomy
(6enopycckomy) s53blKy € KOZHUMUBHbBIM pa3sumueM pebeHKa U U3yveHue
ocobeHHocmell co6cmeeHHO 6e/n0pycckoll pedu 80CNUMAHHUKO8 8 pAa3/AUYHbIX
acnekmax (poHemuueckom, JEKCUKO-CEMAHMUHECKOM, 2PAMMAMUYECKOM);
nposedeH AHAIU3 U38ECMHbBIX MEMOOUK, HANPABAEHHbIX HA OYeHKY KOZHUMUBHOU
Cnoco6HOCMU U S3bIKOBbIX HABbIKO8 Yy demell-6UAUH268086.

Kalouesvie cnoea: 6auskopodcmeeHHoe pyccKo-6esopycckoe — 08ys3vlyue,
6UNUH28U3M.  KO2HUMUBHO-KOMMYHUKAMUBHOe  passumue,  JOWKO.IbHbIU
803pacm, memodbl AUA2HOCMUKU, 6e10pyccKUll A3blK.
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I[TPOYYABAIbA KPO3 LPTEXK U IIJIEC!
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yMeTHOCTH Ha ®PakyJTeTy yMeTHOCTH, YHUBep3uTeTa y IlpumTuHu, 3BeuaH - KocoBcka
MuTpoBuua.
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ITOKPET KAO INPEAMET UHTEPANCLOUIIJ/IMHAPHOTI
INTPOYYABAIbA KPO3 HPTEXK U IIJIEC

Caxxcemak: [lokpem npedcmassea jedHy 00 OCHOBHUX Kamezopuja
YMemHUYKO2 MUW/bed U U3paxcasarsd U jas/ea ce Kao 3djedHUYKU
e/leMeHm  pasAuduUmux yMemuuykux oJucyunauHa. Y caspemeHum
YMemMHUYKUM U heda2o0wKUM npucmynuma cee euule ce ykasyje Ha 3Ha4aj
UHmMepoucyYunauUHapHo2 pazymesarsa NOKpema, Hapo4umo y ooHocy usmehy
8U3Ye/qHUX U CYeHCKUux ymemuocmu. [lonasehu 00 meopujckux ysuda us
obaacmu eusye/qHuUX yMemHocmu, cmyduja niaeca u ecmemuke, y pady ce
pasmampa nokpem Kao 3djeJHUYKA Kamezopuja Koja nosesyje ypmedc u
naec. Y pokycy aHanuse Haase ce HAyYYHU U Meopujcku padosu y Kojuma ce
nokpem mymavu Kao yMemHu4ka U aHaAUmMu4ka kamez2opuja, kao U OHU
Koju ykasyjy Ha Mo2yhHOCmu hoge3ugarea ypmexca u niaecay meopujckom u
nedazowkom  koHmekcmy. Iloce6Ha  nasxcra  ycmepeHa je  Ha
udeHmu@Pukogarbe K/aayyHuUx OuMeH3uja nokpema y 8u3ye/aHom U meaecHoMm
MeOUjy U Ha HUX0B80 KOMNhapamueHo caziedasarse. Pesyamamu aHaause
nokasyjy 0a ce nokpem y ypmedxcy ucnoasd kpo3 OUHAMUKY AUHUje,
Komnosuyujy u odHoc gpopme u npocmopa, 0ok ce y njecy ocmeapyje kKpo3
mesio, pumam U BPEMEHCKY Op2aHu3ayujy kpemarba. YoueHe cy 6pojHe
3ajedHUYKe CcmpykKmypHe U uspaxcajHe odauke koje omoeyhasajy
uHmepducyunauHapHo myma4erse oea dea meduja. [locebaH 3Hauaj osaksoz
npucmyna ozseda ce y 061acmu yMemHu4ko2 o6pasosarsa, 20e nose3usar-e
8u3ye/qHO2 U mesecHo2 UCKycmed JonpuHocu pda3eojy KpeamusHoCmu,
NpoCMoOpHO2 MUW/bEeHA U pa3yMesara yMemHuukoz npoyeca. Mookce ce
3akmyyumu 0a nokpem npedcmassbd pese8aHMHy Meopujcky OCHO8Y 3d
UHmMepducYunauUHapHo noge3ugarse Yypmedxica u njieca u 0a makae nhpucmyn
uMa 3Ha4ajHe Hay4He u nedazouike UMNAUKayuje 3a cagpemeHo yMemHu4ko
obpasosatbve.

KmyuHe peuu: nokpem, ypmedxc, njaec, uHmepducyunauHapHu hpucmyn,
YMEemHUYKO 06pa3osarse.
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YBOJI

[lokpeT mnpejcTaB/ba jeHYy OJi OCHOBHHUX KaTeropwuja
YMETHUUYKOT MHUI/bE€HhA U YMETHUIKOT H3paXkaBamwa. OH ce HcroJbaBa
Kao puTaM, IpPOMeEHa, MpaBal] U OJAHOC TeJa U MPOCTOpa, ajld U Kao
3HAaK yHyTpallllthe eHepruje YMeTHUYKOr Jiesa. Mako ce Hajuemhe
noBe3yje ca MJECOM U CIEHCKMM H3pa3oM, TMOKpPeT HWMa 3Ha4yajHO
MECTO M y BU3YeJHHM YMETHOCTHMA, HAPOUUTO y LPTEXKY, Tle ce
MaHudecTyje Kpo3 JHHHUjy, KOMIO3WIKjy, Hametoct ¢opme U
BU3YeJIHU TOK. YNIpaBO JAMHAMHKA JIMHUjEe U OJIHOCA YHyTap popme
omoryhaBa Ja ce MOKpeT NHpeno3Ha U y CTAaTUYHUM BHU3yEeJHUM
CTPYKTypaMa, IITO yKa3yje Ha HEeroBy CYLITHUHCKY yJIOTY Y MPOLECY
YyMEeTHUYKOT 00/IMKOBawa (Arnheim, 2004). 36or Tora ce MmoKpeT
MOXKe TMOCMaTpaTH Kao 3aje[JHUYKO TMOJbe PA3TUIYUTHX YMETHUYKHUX
JYCUUIIMHA, 2 He Kao I0jaM OTrpaHUY€eH Ha jeZlaH Meauj. [lokpeT ce y
CaBpEMEHUM TEOPHUjCKUM MPUCTYNIMMa He IocMaTpa caMo Kao
GU3UYKO NpeMelniTabe Tesa y NpocTopy, Beh Kao OCHOBHM HauWH
JbYJICKOT JI0KHBJbaBalha CBETA W COINCTBEHOr IMOCTOjakba. Y TOM
CMHCJy, IOKPET HUje CIoJballllbd [10/laTak MUILbERY, Beh jefaH of
HEeTOBUX TeMe/bHUX 00./1MKa. [los1azehu o] TaKBOT pasyMmeBarba, MOXKe
ce pehu fna Teso y NMOKpPeTy HCTOBPEMEeHO M3paXkaBa, Ca3Haje M
KOMYHHUIMPA, Ma je MOKpeT Moryhe mpoy4yaBaTH He CaMoO y JIOMeHY
mieca U ¢Qu3MYKe AKTUBHOCTH, Beh U y [AOMEHy YMETHOCTH,
nepiiennyje U obpa3oBawba (Sheets-Johnstone, 2011). CaBpemeHe
CTyAMje TJieca YKasyjy Ha TO Jia MOKpeT HUje Moryhe pasymeTtu
HCKJ/bYYUBO Kao GU3UUKY pajitby. OH ce ocTBapyje y oJlHOCY mpema
IpOCTOPY, BPEMEHY, PUTMY, TEXUHH U MaATEPHUjaJIHOCTH, KA0 U Y
HAuYMHY Ha KOjU TeJI0 CTylNa y HHTEPaKLHjy ca OKPYKEHEM U
nocMaTtpadeM. [lynec ce crora Bullle He MocMaTpa Kao HW3/iBojeHa
CIleHCKa Ipakca, Beh Kao fieo muper noba caBpeMeHe YMEeTHOCTH U
Bu3yesHe KyiaType (Brannigan, 2023). Ca gpyre cTpaHe, upTex
0/IaBHO TpeBa3uJia3u QYHKIM]jy MyKe penpe3eHTallkje BUJ/bLUBOT, jep
npeJicTaB/ba HAYMH MUIILbEHA, aHATU3Y MOKPETA, 3aMKUC eHepruje U
Tpar cTBapaJjiadykor npoieca. [loBe3uBamwe mjieca U IpTexa cTora ce
MOXKE pasyMeTH Kao CycpeT JBa pPa3/IMYMTa, ald CPOJHA je3uKa
u3pasa. Y mjiecy ce NMOKpeT peasiM3yje TeJOM y BpeEMeHY U IPOCTOpY,
JIOK Ce Y I[PTEXY Taj UCTU MOKPEeT TpaHCHOpPMUILle Y BU3YEJHU Tpar.
YnpaBo Ta TpaHchopmalMja YAHH OCHOBY HHTEPAUCHUIIMHAPHOT
npucTymna, jep omoryhaBa Ja ce wuctu ¢GeHOMeH carjefia U3
Pa3JIMUUTUX YMETHUYKHX U Ca3HajHUX MepcrnekTHBa. CaBpeMeHa
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HUCTpaXXUBaka KoOja HHTErpuilly IJleC U BU3YyeJHEe YMETHOCTU
MOKa3yjy Ja TakKBa I[I0Be3aHOCT IIMPU Jiedje MOjMOBHO TIOJbE,
NOJACTUYEe aKTHBHUje Yy4ewme H omoryhaBa JAyG/be pasyMeBame
cajJip>kaja Kpo3 MCKYCTBO, BU3yeJHM3alyjy U TeJiecHU uspas (Jurjevic &
Gersak, 2024; Nielsen & Hartman, 2020).

Teopujcku OKBHpP paZa OCJIOKEH je Ha CaBpeMeHa
HCTpaKMBama U3 06JIaCTH BHU3yeJIHUX YMETHOCTU U CTy/Hja IJIeca, y
KOjuMa ce MOKpEeT IocMaTpa Kao CJA0XKeHa KaTeropuja Koja obyxBaTa
oJiHOC TeJia, mpoctopa u ¢opMe. [locebaH 3HaAUYAj UMajy PalOBU KOjU
yKa3yjy Ha JUHaMHU4YKy NPUPOJy BU3YEJHOT U TeJIeCHOT u3pasa U Ha
MoryhHOCT ®HUXOBOI MehycoOGHOr TMoBe3uBawa Yy CaBpeMEHOM
YMETHUYKOM U MeJarolikoM KOHTEKCTY. Y TOM CMUCJY, 3HA4ajHU cy
TEOPUjCKU YBU/AU ayTOpa KOjU MOKpeT TyMaye Kao CTPYKTYPHHU OJHOC
usMehy Tesa, mpocropa u ¢opme (Arnheim, 2004; Maletic, 1987;
Brannigan, 2023). UcToBpeMeHO, HOBHja HUCTpaKHBaka yKa3yjy Ha
Hernocpe/iHy Be3y u3Melhy npakce LpTexa U IJieca, HarsauiaBajyhu fa
PTEX MOXe OUTH CpPeACTBO pa3yMeBama IOKpPeTa, a IJIeC HAYWH
IErOBOT TEJIECHOT MCTpa)kuBakha U o6siMKoBawa (Colliander, 2024;
Vroman, 2023; Emanuele, 2024).

[Ipo6yieM HCTpaXuBakba MNpPOU3JIA3U U3 YHILEHHUIE Ja Ce V
TEOPUjH U HAaCTaBHOj MMPAKCH LIPTEX U IJIeC Hajyemhe pa3MaTpajy Kao
0/iBOjeHe AucLUIIMHe. Ta mojesa JOBOAY [0 TOra Ja ce NMOKpeT y
MJlecy mocMaTpa HNpeBacxo/JHO Kao TeJseCHa I0jaBa, a Y IPTEXY Kao
BU3yeJHU 3HaK, 0e3 /[I0BO/bHO YBUJA Y HUXOBY VHYTpallkby
noBe3aHocT. [locTaB/ba ce, cTora, NUTame Ja JU je Moryhe HMOKpeT
pa3yMeTH Kao 3ajeJHUUYKY KaTeropujy kKoja omoryhaBa moBe3UBame
BU3YEeJIHOT W TeJIeCHOT M3pasa U CTBapame LIUpPer TEOPUjCKOr U
MeJarolIKor OKBUpPA 3a ler0BO IpoyYyaBambe.

Y okBupy Tako jAedHHHCAHOr MpobJeMa, MpeAMET OBOT paja
jecTe MOKpeT Kao 3aje/lHMYKA KaTeropuja LpTexa M Ieca, ca
noce6HUM OCBPTOM Ha OJJHOC BU3YeJIHOT U TeJIeCHOT U3pa3a, 0/THOCHO
Ha Ha4YMH Ha KOju pPa3IMIUTH YMETHUYKHU Me/JIUjU 00JIUKY]y, TyMade U
NpeHoce NOKpeT.

Wb PAZIA

[lub pasa je Ja ce TEOPUjCKM W AHAJMTHUYKU pPa3MoTpe
MOTryhHOCTH MHTEPAUCUUIIMHAPHOT MOBE3WBamka IPTeXa U Ijieca
nosazehn of mokpeTa Kao 3ajeJHUYKe YMETHU4YKe KaTeropuje. ¥
CKJIaJy ca TUM, paJi uMa cyiesiehe noceGHe NIUJbEBE:
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1. 1a ce aHa/M3Mpa HAaYMH Ha KOjU Ce INOKPEeT HCIoJ/baBa y

BU3YEJHOM U TEJECHOM MEJHU]y

2. pa ce uAeHTUUKYjy 3ajeJHUYKe JUMEH3Uje MOKpeTa y
IPTEXY U ILJIeCy

3. ma ce carsie/ja 3Ha4yaj MHTEPAUCIUIIMHAPHOT MPHUCTYIA 3a
CaBpEMEHO YMETHUYKO 06pa30Bamhe

C 063upoM Ha TO Ja je pajJ, KOHLUMIHUPAH Kao TeOpHjCKO-
AHaJIMTUYKO U KOMIIapaTUBHO UCTPaXKUBakhe 3aCHOBAHO Ha aHa/IU3U
peJsieBaHTHe Hay4yHe W CTpYy4yHe JIMTepaType U3 06J1aCTU BU3YeJHUX
YMETHOCTH, CTyAuja IJeca U eCcTeTHKe, y pajy ce Qopmyauuly
HCTpaXKMBayKa IMTama Koja ycMepaBajy aHa/lM3y U UHTeplnpeTalujy
npejMeTa UCTpaKUBama. OCHOBHO UCTPAXKMBA4YKO NUTame rijacu: Ha
KOjU HauMH IOKpeT Moxe OGUTH cxBahieH Kao 3ajeHUYKa KaTeropuja
KOja 1noBe3yje LpTexX U I1JIeC y TEOPUjCKOM U N1eJarOIIKOM KOHTEKCTY?
Y cknapy ca TuM, GopMyJiMcaHa cy ciaefeha noce6Ha MCTpaKMBavKa
nATamwa:
1. Ha Koju HayMH ce MNOKpeT MUCHo/baBa y LPTEXYy Kao
BU3YeJHOM Meaujy?

2. Ha xoju Ha4MH ce NOKpeT MCN0/baBa y IJIeCy Kao TeJIeCHOM U
IPOCTOPHOM MeAujy?

3. Koje cy 3ajenHuuyke AuMMeH3Uje MOKpeTa Koje oMmoryhasajy
KOMIIapaTHBHO TyMademwe LpTexa U maeca?

4. KakBe TeopHjcke U NeJarouike MMILJIMKalyje Ipou3Jase U3
VHTEepUCIUIIMHAPHOT IPUCTYIIa Ipoy4YaBawy NnokpeTa?

METO/

Pag je 3aCHOBaH Ha TEOPUjCKO-aHAJIUTUIKOM 5
KOMIIapaTMBHOM MPUCTyNy, KOjU ToJpa3yMeBa pas3MaTpambe
pesieBaHTHEe Hay4yHe WU CTpPy4YHe JIMTepaType U3 06J1aCTU BU3YEJHHUX
YMETHOCTH, CTy/Uja IJieca U ecTeTHKe. AHa/M3a je ycMepeHa Ha
pazoBe y KOojUMa ce MOKPeT pa3MaTpa Kao YMeTHUYKa U aHaJIATHUIKa
KaTeropuja, Kao U Ha OHEe KOjU yKa3yjy Ha MOTYhHOCTU NMOBe3WBakba
[pTeXa U IJieca y TEOPUjCKOM U MearoliKoM KOHTEKCTY.

AHanu3a je cnpoBeZieHa Kpo3 HEKOJIMKO da3a:

1. uaeHTUPHKOBaE K/bYYHUX [10jMOBA KOjU AeUHHIILY TOKPET

2. U3/Bajalkbe UHJWKATOpa IOKpeTa Y PTEXKY U IJIecy

3. KoMIapaTHUBHO nopehemwe TUX UHUKATOPA

4. UHTepHpeTaTUBHY CUHTE3Y 3ajeJTHUYKUX JUMeH3Hja IOKpeTa.
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PE3VJITATU

Pe3ysiTaTu aHasu3e peJieBaHTHE HaydyHe M CTpydHe
JIUTepaType MOKa3lyjy Ja ce MOKpPeT y YMEeTHOCTH HCI0J/baBa Kao
CJI0’KeHa KaTeropuja Koja obyxBaTa BU3yeJsIHe, TeJeCHe U IPOCTOPHE
ofiHOCE. Y HAcTaBKy Cy NpHKasaHe K/bydHe JUMEH3Hje MOKpeTa y
IPTEXY W IJleCy W HUXOB 3Hayaj 3a HWHTEPAUCHUIIMHAPHO
pa3yMeBake yMEeTHUUYKOT U3pasa.

Teopujcko odpeherse nokpema y ymemHocmu

[lokpeT y yMeTHOCTH HHUje Moryhe OrpaHUYMTH Ha QU3UYKO
kpetawe. OH Moxe OUTH BHU/JJ/bUB, HAroBeUITEH, KOHCTPYKTHBHO
MPUCYTaH UJIU EMOIMOHAIHO CyrepucaH. Y BU3yeJHUM YMEeTHOCTUMA
MOKpPET Ce YeCTO OCTBapyje Kpo3 cMep JIMHUje, pacnopes, Maca, 0JIHOC
CBETJIOT U TAMHOT, PUTaM IOHAB/bakha MWW JUHAMUKY KOMIIO3ULIH]E.
3aTo MoKpeT MOXKe GUTH MPUCYTaH U OHJA KaJia je J1eJI0 MPUBUIHO
CTaTUYHO. Y TOM CMUC/Y, AUHAMHKA HUje HY>KHO MOCJIe/IMIla CTBAPHOT
KpeTama, Beh je 4ecTo pe3ysiTaT 04HOCA KOjH Ce YCIIOCTaB/bajy YHYTap
came popmMe.

Arnheim je mokasao fga BH3yeJIHO omNa)kalbe HHUje MACUBHO
npuMame 06JiMKa, Beh aKTHBHO carjie/laBakhe TEXMUIITA, HaIOoHa,
npaBla M paBHOTeXxe. JIMHUja ce He YMTA Kao NMyKa rpaHuUIa 06JINKa,
Beh Kao HOCWJIall eHePTrUje U YHyTpallber KpeTama ¢popme (Arnheim,
2004). U3 TakBOT MpPUCTyMNa MPOU3JIA3U Jla Ce Y LPTEXY MOKpPET He
MojaBJ/byje Kao MeXaHUYKHU 3alUC TeJsa, Beh Kao BU3yeJIHU OJTHOC KOjU
y cebH CaAp:K pUTaM, IpeJsa3 U HanetocT. To je moce6HO BaXKHO 3a
0Baj paji, jep ynpaBo TAaKBO CxXBaTake LPTeXa OTBapa MOTyhHOCT
HET'OBOT /[MjaJiora ca MJIeCOM.

Y nsecy je mMOKpeT OCHOBHM TpaZiuBHU eseMeHT. OH Huje
npatehu ynHuIaL, Beh caMm cagpkaj ymeTHUUKe pajibe. [liec moctoju
y BpeMeHy, OCTBapyje ce y TpPOCTOPY YW HOCH VHYTpallkby
opraHu3alldjy eHepruje, TeMIa, HaNopa M eKcrpecuje. Y TOM CMHUCTY
MOKpPEeT y IJIeCy HCTOBPEMEHO HMa OOGJHUKOBHY W 3HAYEHCKY
¢yHkuujy. Brannigan Harsamasa fa caBpeMeHe yMeTHH4YKe Mpakce
MOKa3yjy Kako IJIeC yjia3u y IpoCTOpP BHU3yeJiHe KYJITYpe U CaBpeMeHe
YMETHOCTH, TpU 4YeMy TeJO U TOKpeT TOCTajy HOCHUOIHU
KOHIENTYaJTHOT ¥ MaTepujajHor cjoja aena (Brannigan, 2023). To
omoryhaBa /1a ce MOKpeT BHIIE HE CXBaTa KAa0 UCK/bYYHUBO CIIEHCKHU
¢deHoMeH, Beh Kao mupe yMETHUYKO MOJbE.



Eeun @. [IEIIIU'R
e
[IpeMa ToMe, MOKpeT y yMeTHOCTU Tpeba pa3ymMeTH Kao

BUILIECJIOjHY KaTeropujy. OH je UCTOBpeMeHO TeJIeCHU YHH, BU3yeJHU
3HAaK, NMPOCTOPHU OJHOC, BPEMEHCKH TOK M eCTeTCKa CTPYKTypa.
YnpaBo TakBO padyMeBaibe oMoryhaBa FeroBo MHTEPAUCLUIIJIMHAPHO
Ipoy4yaBame, jep IOKasyje Ja pasjJMYUTU MeJUju IOKpeT He
NpUCBajajy, Beh ra ©3HOoBa 0GJIMKYjy MpeMa CONCTBEHUM HU3PaXKajHUM
CpeACTBUMA.

Lipmexc kao suszyesiHa uHmMepnpemayuja nokpema

LpTexx 3ay3uMa HOCEOGHO MeCTO Yy TyMauewy IOKpeTa, jep
omoryhaBa /a ce mpoJla3HO KpeTame NpeBefie y JUHHUjy, GopMy U
Tpar. [lok cauka yelihe TeXXU CTAOUJIHUjOj BU3YeHO] LeJIMHH, LIPTEXK
3a/Jip>KaBa GJIMCKOCT ca MPoLEecoM. Y lbeMy Ce BU/JU TOK pyKe, Op3vHa
[0Te33a, IpeKU/, OKJIeBame, HarJlacak M npasal. 3aTo je LpTeX jeflaH
0/, HAjIOTOAHUJUX MeJuja 3a UCNUTHBamke nokpera. OH HHUje TeK
cpelcTBO Gesexkera, Beh M MpoCTOp y KOM Ce MOKPEeT IPOMUIIJBA,
pallyjamyje 1 ©3HOBAa OpraHusyje.

il

Cauka 1 Dancer, oxo 1877.
HanomeHa. Degas, E. Wikimedia Commons. JaBHO g06po.

Y pany Liselotte Vroman HarsaiieHo je Aa LpTeX MOKe OUTHU
CpeJiCTBO pa3yMeBama OTeJOBJ/HEHOT IPOCTOPHOI MUCKYCTBa. TeJio,
MPOCTOP U KpeTambe He M0jaBJ/byjy Ce Kao 0/IBOjeHH eJieMeHTH, Beh Kao
Jle0 jeAMHCTBEHOT IIpoLeca Y KOM JIMHU]ja IIpaTH J0KKWBJ/baj IOKpeTa U
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npoctopa (Vroman, 2023). Taj yBu/j je BaxkaH jep mokasyje Aa LPTeX
HUje TeK penpeseHTalMja BUABUBOT, Beh MOCTyNaK KOjU yJIa3H y caMy
CTPYKTYPY UCKYCTBa.

Tuire Colliander uze xopak Ja/be ¥ NoOKasyje Jja ce LPTEX U
mjlec Mory Mehyco6Ho npousBoAuTH. JIMHUja MOXXe OUTU MOACTULA]
3a MOKpeT TeJa, JJOK NOKpeT Tesja MOXe OCTaBUTHU rpadUyKU Tpar
KOju TIOCTaje HOBa BHU3yeJiHA LesrdHa. Ha Taj HauyuH LpTex HUje
HaKHaJHU ONMC Iieca, Beh Jleo HeroBor padyMeBama U HacTaBKa y
apyrom menujy (Colliander, 2024). [loce6Ho je 3HayajHa TBpAHA Ja
JIMHUja MOXK€ IOCTaTH Malla WM IyTaka KpeTama, LITO LpPTexX
npubJIMKaBa KOpeorpadpCcKOM MUILL/bEY.

W3 Tora cnesyd JAa LpTeX HMa [ABOCTPYKY BpeSHOCT ¥
npoydaBamy nokpeta. OH, ¢ jeiHe CTpaHe, 6eJieXXU KpeTamwe U YNHU
ra BuJ/bUBUM. C Apyre cTpaHe, OH Nokpehe HoBa TyMauemwa, jep
OTKpHBA CTPYKTYpPY NTOKpeTa Kojy HocMaTpay y HelloCpeiHOj U3BeJ 01
He Mopa yBekK Jia youu. llpTex, Aak/e, He 3aycTaB/ba MOKpeT, Beh ra

npeBoAu y Apyry popmy Tpajama.

Cauka 2. Drawing, Dancing Figures, 1882-1883.
Hanomena. Wikimedia Commons. JaBHO 106po.
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[1nec kao mesecHU U NPOCMOpPHU U3pa3

[lyiec je yMETHOCT y K0jOj TeJIO MOCTaje cpeUIlTe 06JMKOBabha
IpOCTOpPa, BpeMeHa U puTMa. tberoBa 0co6eHOCT JieXu Y YHHbEHUIU
Jla ce JleJI0 OCTBapyje y caMOM 4YMHY U3Bohema. 3aTo MOKpeT y IJecy
HUje IIpeJiCTaB/beH, Hero HenocpeHO u3sBeeH. OH ce He HaJla3y U3BaH
Tesa, Beh y caMOM TeJly, Y FbeTOBUM OJHOCHMa €a IPOCTOPOM, TEMIIOM
U JpyrdM TeauMa. To IjieCc YHMHU yMeTHOWINY y KOjoj IOKpeT
MCTOBpeMeHO UMa GopMasiHy, U3pakajHy U KOMYHUKAaTUBHY BpeJJHOCT.

Y kmwusu Vere Maletic mokper je caryieZjaH Kpo3 MojMOBe TeJa,
MPOCTOpa, Hanopa U ekcnpecuje. Taj npucTyn Aaje 4BpCT MOjMOBHU
OCJIOHAL| 3a aHAJIU3y IIIeca, jep IMOKasyje Ja ce CBaKU IOKpPeT MOXe
carJyielaTy Kpo3 cMep, TEXKUHY, TEMIIO, TPajakhe U YHYTPalllbU KBaJIUTET
(Maletic, 1987). Ha Taj Ha4MH IJIECHU TOKpPET MpecTaje Aa Oy/ie HelITo
Heo/peheHo U IIpoJ1a3Ho, a ITocTaje ypeheH cucteM ofHoca.

Brannigan uctuye ja 1mJjec y CaBpeMeHOj YMEeTHOCTH JeJyje U
Kao KOHLENT U Kao MaTepuja. Tesio HUje CBOJMBO Ha yJory u3Bohaya y
yCKOM cMHucy, Beh nocTaje cpepulTe BU3yesHe, IPOCTOPHE U H/JiejHe
opraHusaiuje aesa (Brannigan, 2023). Taj cTaB je 3HauajaH 3a 0Baj paf,
jep nokasyje fa mjaec Tpeb6a YMTaTHU U Y OJHOCY Ha BU3yeJIHe MeJiyje.

[lnec, pakie, Huje cynporaH Bu3yeJHOM. OH jecTe TeJleCHHU
00JIMK BU3YeJIHOT MUIll/bewa. TeJsio y njecy rpajy JUHUje, oce, OfHOCe
Y PUTMHYKe CKJIONOBe. YIIpaBo 360T TOra IIJIeECHU NOKpPeT MOXe GUTH
6J1M3aK LPTEXy, KOjU Te UCTe OAHOCe 3aXBaTa APYyTrUM Cpe/iICTBUMA.

Cauka 3. Ballet dancer and powder.
Hanomena. Unsplash. Jlunienna CCO 1.0.
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OdHoc ypmedica u naeca y uHmepoucyunauHapHoMm
npucmyny

WHTepauCHUMIIIMHApPHUM  NPUCTYNl  NoApasyMeBa Ja ce
YMeTHHUYKe JUCLMIJIMHE He NOCMaTpajy Kao 3aTBopeHe LesnHe. Kaza
ce LpTeX U IJIec JOBelly y Be3dy, He [o00OHja ce MexaHHUUYKHU CIIOj JiBa
Mejuja, Beh HOBO NoJbe Y KOM IOKpeT NOCTaje 3ajeJHUYKH NpeJMeT
UCTpaXMBamwka. Y TOM INOJbY HU LPTEX HU IJleC He rybe CBOjy
noce6HocT, Beh ce wUxoBe MOIYhHOCTH jacHMje yo4aBajy ynpaBo Kpo3
Mehyco6HU 0JTHOC.

Rossella Emanuele y cBojoj foKTOpCKOj Te3U nmokasyje Jia mjaec u
Kopeorpaduja MOry NpoLIMPUTH pa3yMeBambe LpTeXa U3BaH NManupa,
JIUHWje U noBplKHe. LipTex ce Taja He cXBaTa Kao FOTOB NPOU3BOJ,
Beh kao npotiec, TpoCcTOpHU Aorahaj u TesecHa akTUBHOCT (Emanuele,
2024). Taj craB je BakaH jep oMoryhaBa jJa ce LpPTeX 4YWUTa Kao
JMHaMU4Ka Ipakca, 6JMcKa mjaecy. Y UCTOM NpaBLy UAY U PaZloBU
KOju pa3MaTpajy OJHOC TeJa, Tpara U BudyeJsnsanuje nokpera. Iliaec
MOXKe OCTaBUTH LPTeX, a LpTex Moxe noAcTahu iec. ¥ TOM lpesasy
jenaH Mequj He TyOU CBOj UJIEHTUTET, Beh A06Uja HOB CJIOj 3HAUYEHA.
WHTepUCHUMIIIMHAPDHOCT Ce OBJe He jaB/ba Kao CIHOJ/balllibe
MOBe3MBame TeMa, Hero Kao yHyTpallkha CPOJAHOCT CaMUX MeJiHja.

M3 TakBOr IpUCTYyIa IPOU3UJIA3H Jia TIOKpeT HUje BJIACHULITBO
jesHe aucnumavHe. OH mpunaza M LpTeXy W IUIeCcy, ald Ha
pa3/M4yuTe HayuHe. 3aTO NOKpeT MoXe OWTH OCHOBAa 3a Hay4YHH
Iujanor usmeby JIMKOBHE U ClieHCKe yMeTHocTU. Taj Aujanor Huje
Ba)kKaH CaMO 3a TeOPHjy YMeTHOCTH, Beh U 3a HacTaBHy IpakKcy, jep
MoJCTUYe IMpe pa3yMeBamkhe YMETHUYKOr CTBapama.

LLleMaTCKM MpUKa3 0AHOCA K/bYYHIX MOjMOBA Y NPOyYaBatby MOKpeTa

[ﬂOerT]—P[ Teno ]—»[ﬂmmja]—»[ﬂpocmp]—»[ PI/ITaM]

Cauka 4. lllemamcku npukas 00HOCA NOKpema y ypmexicy u njiecy.
HanomeHa. AyTopcka mema, uspaheHa 3a motpebe paja.
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3Hauaj uHmepducyunauHapHoea npucmyna
3a yMemHU4Ko 0bpasosarse

WHTepAuCHUIUIMHAPHO Mpoy4YaBake MOKpeTa HMMa MNoceb6aH
3Hayaj 3a 0Opa3oBambe, HAPOYUTO y CpeJlMHaMa y KojUMa Ce TeXH
NI0Be3MBaky BHU3YeJIHOT, TeJIeCHOT M KpeaTHMBHOI MCKycTBa. Kaja ce
IIOKpeT carjiefjla U Kpo3 LPTeX U KPo3 IJIeC, CTYAEHTH CTUYY LIUPHU
YBUJL Y OJHOCe TeJa, mpocTopa, puTMa U ¢opme. TakaB mpuctymn
omoryhaBa JAa ce BHU3yesHa aHa/JMd3a He OTPAaHMYM Ha CTaTH4YKe
06JIMKe, Ka0 U Jla ce TeJleCHU U3pa3 He CBeJle Ha NyKO H3Boheme.
lipTexx moMake Jla ce MOKpPeT pallyaHH, youd U mpomuciau. [liec
IOMa)ke Jla ce IMOKpeT JOKHUBH, UCIpoba U O06JIMKYyje KpOo3 TeJio.
3ajefHO, OHM NOACTUYY LEJOBUTHjU OJHOC INpeMa yMeTHUYKOM
npoLecy.

HayyHa BpeZHOCT OBOT NPUCTyNa OrJeJa ce y IIHpemy
IIOjMOBHOT OKBHMpa y KOM Ce NOKpeT NpoydaBa, [JOK ce Nejarouika
BPeJHOCT OIJlefia y CTBapamy MOIyYNHOCTHM 3a IOBE3aHO YYeme,
CTBapamwe W TyMaueme. YIIpaBo y TOMe JIeXKH 3HAuyaj OBOT pajia 3a
CaBpeMeHO YMETHHUYKO U BUCOKO 06pa3oBambe.

AUCKYCHJA

PesynTaTy aHanuse nokasyjy fia ce NOKpeT Y YMETHOCTH MOXe
pasyMeTH Kao CJIOXKeHa KaTeropvja Koja IOBe3yje BU3YyeJHU U
TeJleCHU u3pa3. Y LpTexy ce IOKpPeT MCIO/baBa KpoO3 JMUHH]Y,
KOMIIO3ULMjy U AUHAMUKy dopMe, JIOK ce y IJlecy OCTBapyje Kpo3
TeJI0, IPOCTOP M BpEMEHCKy OpraHu3anujy nokpeta. Mako npunazajy
pasJMuYUTUM MeJUjUMa, LpTeX U IJIec 10Ka3yjy 6pojHe CTPYKTypHe U
M3pakajHe CPOJHOCTH Koje oMoryhaBajy ’bUX0BO HHTEPAUCLUIIIMHAPHO
TyMadyerwe. OBaKBO pasyMeBamwe NOKpeTa OJIMCKO je CTaBy KOjU je
pasBuo Arnheim (2004), HarsamaBajyhu ga BusyesiHa ¢opMa HuUje
CTaTHU4Ha, Beh Z1a y cebu HOCH YHYTpalllky JUHAMUKY OJJHOCA, HalloHa
U paBHOTexe. /lobujeHH YBUJAU yKa3dyjy [a NMOKpeT He NpeAcTaB/ba
CBOjCTBO jeJjHe YMeTHHYKe JUCLUILJIIMHe, Beh 3ajeJHUYKY OCHOBY
pa3/IMYMTHUX 06JIMKA YMETHHUUYKOT M3pa)kaBama. LipTex M miec ce,
CTOra, He MOTY IOCMaTpaTH Kao CyNpoOTCTaB/beHU MenHju, Beh Kao
KOMIJIEMEHTapHU HayMHU 06JIMKOBama IOKpeTa. YIpaBO y TOM
OJIHOCY NIOCTaje BU/J/bMBO Jla IOKPeT MOXe OUTH CpeJCTBO Jujajsora
u3Meby BU3yesiHE M CclieHCKe yMeTHOCTH. CaBpeMeHe yMeTHUYKe
npakce, o kojuMa nuiie Brannigan (2023), nokasyjy fa TeJio y mjiaecy
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cBe yelihe QYHKIMOHHUIIE KAO BU3yeJHU U KOHLEINTYaJlHU eJeMeHT
YMeTHHUYKOT fesa, 1ok Colliander (2024) yka3yje Aa JUHHjA Yy IPTEXKY
MOXe TIOCTaTH INOACTULA] 3a TeJeCHO KpeTamwe, IWITO JA0JAaTHO
npubJMKaBa 0Ba /jBa MeJuja.

[locebaH 3Hayaj OBaKBOI NpPUCTyHa orjeja ce y MoryhHoctu
NOBe3MBaka pa3/MYUTUX HAYMHA YMETHHUYKOT MHUI/beHka U
M3paKkaBamwa. VIHTepJUCIUMIVIMHAPHO pa3yMeBambe NOKpeTa JONPUHOCH
HIMpey NO0jMOBHOI OKBUPA y KOM Ce YMETHOCT IIpoy4yaBa U TyMauW,
jep oMoryhaBa JAa ce BU3yeJIHU U TeJIeCHU NPOLLECH NOCMATPajy Kao
JleJIOBH jeIMHCTBEHOI CTBapa/ladKOr HMCKYCTBa. Y TOM KOHTEKCTY,
Maletic (1987) nokasyje Aa ce CBaKU MOKPET MOXKe aHAJIU3UPATHU KPO3
KaTeropuje NpocTopa, Halopa, TeMIa M eKcIpecuje, IITO oMoryhasa
CUCTeMaTUYHUje pasyMeBame 0JHoca Tesa U popMe.

Takohe, o0BM pe3yjTaTH UMajy W BaKHe IeJarolke
MMIIMKalyje. [loBe3nBame LpTexa M IJleca Y HAaCTaBHOj IpPaKCH
omoryhaBa CTyJleHTUMa Jja IIOKpeT carjefajy U Kao BU3yeJHU U Kao
TesiecHU ¢peHoMeH. TakaB NMPUCTYIN NMOACTHUYE Pa3BOj KPeaTUBHOCTH,
IPOCTOPHOT MHUII/beHA U CBECTH O OJHOCY Tesla U GpopMe, IITO je of,
noce6GHOT 3HaYaja 3a caBpeMeHO YMeTHUYKO o6pa3oBame. Ha 3Hauaj
TeJIeCHOT MCKYCTBA Yy MPOoLiecy yuema ykasyje 1 Emanuele (2024), uctuuyhu
Jla ce pasyMeBaibe YMETHOCTH NpoAyb/byje OHJQ KaZia Ce CTBapasavyku
npouec nocMaTpa Kao JMHaMHA4YHa U UCKYCTBEeHa aKTUBHOCT.

3AK/bYYAK

Ha OCHOBY CIIpOBeJieHe TEeOPHjCKO-aHAJTUTUUKE u
KOMIIapaTHBHE aHa/IM3e MOXe Ce 3aK/by4YUTH Jia ITIOKPEeT NIpesCTaB/ba
jelHy o[, K/byYHHUX KaTeropvja yMeTHUYKOI MUIIJbeHa Koja MoBe3yje
pasiuyuTe OOJIMKE BHU3YeJHOT U TeJIECHOT u3pas3a. Y LPTEXY ce
MOKpeT MCIOoJ/baBa KpO3 AUHAMUKY JIMHHUjE, KOMIOO3ULUjY U OLHOC
¢dopMe u mpocTopa, AOK Ce y IJecy OCTBapyje Kpo3 TeJso, pUTaM U
BpEMEHCKy OpraHusalyjy KpeTawa. Mako mnpumnazajy pasjiuduTUM
MeIUjUMa, LPTEX U IJIeC TMOoKa3dyjy OpojHe CTPYKTYpHE U U3paxKkajHe
CPOJTHOCTH KOje oMoryhaBajy HbUX0OBO UHTEPAUCIUILINHAPHO TyMadyeHe.
PesynraTu aHa/iu3e yka3yjy Jla NMOKpeT He Tpeba mocMaTpaTH Kao
CBOjCTBO jeIHe YMETHHUYKe JUCIUIUIMHE, Beh Kao 3aje[HUYKY OCHOBY
Pa3/IMUUTUX YMETHUYKHUX NIPAKCU. YIIPABO ¥ TOM CMUCJIy IOKPET MOXKe
6utu cxBaheH Kao aHaJMTHYKa KaTeropuja Koja omoryhasa
[I0Be3MBakbe BU3YEeJHOI U TeJeCHOI HCKYCTBa Y CTBapame LIHper
[IOJMOBHOT OKBMpa 3a pa3yMeBalkbe YMEeTHHUYKOr mponeca. TakBo
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pasyMeBarbe JIOMPUHOCH Pa3BOjy MHTEPUCIUIIIMHAPHOT MPUCTYIA Y

NpoyyaBalby YMETHOCTH, jep omoryhaBa Ja ce pas/JM4YUTH MeJUjU
NI0CMaTpajy Kao /JieJIOBU je JUHCTBEHOT CUCTeMAa YMEeTHUYKOT MULL/berba.

[locebaH 3Hayaj OBaKBOT MNpPHUCTyNa orjeja ce y 06JacTd
YMETHUYKOT o6pa3oBatba. [loBe3uBame 1pTexka U 1jeca Y HaCTaBHOj
npakcu omoryhaBa CTyJeHTHMMa Ja NMOKpeT carjefajy Kao CJIOXKeHY
KaTeropujy Koja oO6yxBaTa BU3yeJsIHe, IPOCTOPHE U TeJIeCHe OJJHOCe.
TakaB mnpucTyn nHojACTHUYE pa3BOj KPEAaTHBHOCTH, MPOCTOPHOT U
BU3yeJIHOT MHUILbEHA, KA0 M CBECTH O 3HAYajy Tesja y Mpolecy
YMETHUUYKOT HM3pakaBamwa. MICTOBpeMeHO, OH JJONPUHOCH CTBapamby
MHTErpUcaHor 06pa30BHOI OKpPY)Keka Y KOM Ce 3Hakbe CTHYe Kpo3
UCKYCTBO, NIOCMaTpake U cTBapame. CTora, Moxe ce 3aK/bY4UTH Ja
VMHTEPAUCIMIIMHAPDHO INpoy4yaBake IOKpeTa IpeAcTaB/ba BakaH
TEOpPUjCKM W TMeAaroulky Impasal, y CaBpeMEHOM YyMeTHUYKOM
obpazoBamy. /Jlasba uCTpakuBama MOIYy OUTH YyCMepeHa Ha
IPaKTUYHY MPHMEHY OBaKBOT NMPUCTyNa Y HACTaBH, KA0 U Ha Pa3Boj
HOBHUX MeTOJila Koje IOBe3yjy BU3yeJHe W CLieHCKe YMeTHOCTH Y
npolecy y4erwa 1 CTBapama.
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MOVEMENT AS A SUBJECT OF INTERDISCIPLINARY
STUDY THROUGH DRAWING AND DANCE

Summary: Movement represents one of the fundamental categories of
artistic thinking and expression and appears as a shared element across
different artistic disciplines. Contemporary artistic and pedagogical
approaches increasingly emphasize the importance of interdisciplinary
understanding of movement, particularly in the relationship between visual
and performing arts. Based on theoretical insights from visual arts, dance
studies, and aesthetics, this paper examines movement as a common category
that connects drawing and dance. The analysis focuses on scientific and
theoretical works in which movement is interpreted as both an artistic and
analytical category, as well as those that indicate possibilities for linking
drawing and dance in theoretical and pedagogical contexts. Special attention
is directed toward identifying key dimensions of movement in visual and
embodied media and their comparative analysis. The results indicate that
movement in drawing manifests through line dynamics, composition, and the
relationship between form and space, while in dance it is realized through
the body, rhythm, and the temporal organization of movement. Numerous
shared structural and expressive features have been identified, enabling an
interdisciplinary interpretation of these two media. The significance of this
approach is particularly evident in art education, where the integration of
visual and embodied experience contributes to the development of creativity,
spatial thinking, and understanding of the artistic process. It can be
concluded that movement constitutes a relevant theoretical foundation for
the interdisciplinary connection between drawing and dance, with significant
scientific and pedagogical implications for contemporary art education.

Key words: movement, drawing, dance, interdisciplinary approach, art
education.
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INTRODUCTION

Movement represents one of the fundamental categories of artistic
thinking and artistic expression. It manifests as rhythm, change,
direction, and the relationship between body and space, as well as a
sign of the internal energy of an artwork. Although it is most often
associated with dance and performance, movement also holds a
significant place in the visual arts, particularly in drawing, where it is
expressed through line, composition, tension of form, and visual flow.
The dynamics of line and the relationships within form enable the
recognition of movement even in static visual structures, indicating its
essential role in the process of artistic formation (Arnheim, 2004). For
this reason, movement can be understood as a shared field across
different artistic disciplines rather than a concept limited to a single
medium.

In contemporary theoretical approaches, movement is not regarded
solely as the physical displacement of the body in space, but as a
fundamental mode of human experience and existence. In this sense,
movement is not an external addition to thought, but one of its
foundational forms. From this perspective, the moving body
simultaneously expresses, perceives, and communicates, which allows
movement to be studied not only within the domain of dance and
physical activity, but also within art, perception, and education
(Sheets-Johnstone, 2011).

Contemporary dance studies emphasize that movement cannot be
understood exclusively as a physical action. It is realized in relation to
space, time, rhythm, weight, and materiality, as well as through the
way the body interacts with the environment and the observer. Dance
is therefore no longer viewed as an isolated stage practice, but as part
of a broader field of contemporary art and visual culture (Brannigan,
2023). On the other hand, drawing has long surpassed the function of
mere representation of the visible, as it represents a mode of thinking,
an analysis of movement, a record of energy, and a trace of the
creative process.

The connection between dance and drawing can thus be understood
as an encounter between two different yet related languages of
expression. In dance, movement is realized through the body in time
and space, whereas in drawing that same movement is transformed
into a visual trace. This transformation forms the basis of an
interdisciplinary approach, as it enables the same phenomenon to be
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examined from different artistic and cognitive perspectives.
Contemporary research integrating dance and visual arts
demonstrates that such connections expand the conceptual field,
encourage active learning, and enable deeper understanding through
experience, visualization, and embodied expression (Jurjevic¢ & Gersak,
2024; Nielsen & Hartman, 2020).

The theoretical framework of this paper is grounded in contemporary
research in the fields of visual arts and dance studies, in which
movement is considered a complex category encompassing the
relationship between body, space, and form. Particular importance is
given to works that highlight the dynamic nature of visual and
embodied expression and the possibility of their interconnection
within contemporary artistic and pedagogical contexts. In this regard,
relevant theoretical insights include those that interpret movement as
a structural relationship between body, space, and form (Arnheim,
2004; Maletic, 1987; Brannigan, 2023). At the same time, recent
studies point to a direct relationship between drawing practice and
dance, emphasizing that drawing can serve as a means of
understanding movement, while dance represents a way of its
embodied exploration and formation (Colliander, 2024; Vroman,
2023; Emanuele, 2024).

The research problem arises from the fact that, in both theory and
teaching practice, drawing and dance are most often treated as
separate disciplines. This division leads to the perception of
movement in dance primarily as a bodily phenomenon, and in drawing
as a visual sign, without sufficient insight into their internal
interconnection. The question therefore arises whether movement can
be understood as a shared category that enables the integration of
visual and embodied expression and the development of a broader
theoretical and pedagogical framework for its study.

Within this defined problem, the subject of this paper is movement as
a shared category of drawing and dance, with particular emphasis on the
relationship between visual and embodied expression, that is, on the ways
in which different artistic media shape, interpret, and convey movement.

OBJECTIVE

The aim of this paper is to examine, from a theoretical and analytical
perspective, the possibilities for interdisciplinary integration of
drawing and dance, taking movement as a shared artistic category. In
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accordance with this aim, the paper pursues the following specific

objectives:
1. To analyze the ways in which movement manifests in visual
and embodied media
2. To identify the shared dimensions of movement in drawing
and dance
3. To examine the significance of an interdisciplinary approach
for contemporary art education.

Given that the study is conceived as a theoretical-analytical and
comparative investigation based on the analysis of relevant scientific
and professional literature in the fields of visual arts, dance studies,
and aesthetics, research questions are formulated to guide the analysis
and interpretation of the subject matter. The main research question
is: In what ways can movement be understood as a shared category
that connects drawing and dance in theoretical and pedagogical
contexts?
Accordingly, the following specific research questions are defined:
1. How does movement manifest in drawing as a visual medium?
2. How does movement manifest in dance as an embodied and
spatial medium?
3. What are the shared dimensions of movement that enable a
comparative interpretation of drawing and dance?
4. What theoretical and pedagogical implications arise from an
interdisciplinary approach to the study of movement?

METHOD

The study is based on a theoretical-analytical and comparative
approach, which involves the examination of relevant scientific and
professional literature in the fields of visual arts, dance studies, and
aesthetics. The analysis focuses on works in which movement is
considered as both an artistic and analytical category, as well as on
those that indicate the possibilities of connecting drawing and dance
within theoretical and pedagogical contexts.
The analysis was conducted through several phases:

1. Identification of key concepts defining movement

2. Identification of indicators of movement in drawing and dance

3. Comparative analysis of these indicators

4. Interpretative synthesis of the shared dimensions of movement.
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RESULTS

The results of the analysis of relevant scientific and professional
literature indicate that movement in art manifests as a complex
category encompassing visual, embodied, and spatial relations. The
following section presents the key dimensions of movement in
drawing and dance and their significance for an interdisciplinary
understanding of artistic expression.

Theoretical definition of movement in art

Movement in art cannot be limited to physical motion. It may be
visible, implied, structurally present, or emotionally suggested. In the
visual arts, movement is often realized through the direction of the
line, the arrangement of masses, the relationship between light and
dark, the rhythm of repetition, or the dynamics of composition. For
this reason, movement may be present even when a work appears
static. In this sense, dynamism is not necessarily the result of actual
motion, but often emerges from the relationships established within
the form itself.

Arnheim demonstrated that visual perception is not a passive
reception of forms, but an active process of perceiving centers of
gravity, tension, direction, and balance. A line is not read merely as the
boundary of a form, but as a carrier of energy and internal movement
within the form (Arnheim, 2004). From this perspective, movement in
drawing does not appear as a mechanical record of the body, but as a
visual relation that contains rhythm, transition, and tension. This is
particularly important for this study, as such an understanding of
drawing opens the possibility for its dialogue with dance.

In dance, movement represents the primary structural element. It is
not a secondary component, but the very content of the artistic act.
Dance exists in time, is realized in space, and carries an internal
organization of energy, tempo, effort, and expression. In this sense,
movement in dance simultaneously performs both a formal and a
semantic function. Brannigan emphasizes that contemporary artistic
practices demonstrate how dance enters the domain of visual culture
and contemporary art, where the body and movement become
carriers of both conceptual and material layers of the work
(Brannigan, 2023). This allows movement to be understood not
merely as a stage phenomenon, but as a broader artistic field.



Eeun @. [IEIIIU'R

e ——————
Therefore, movement in art should be understood as a multilayered
category. It is simultaneously a bodily act, a visual sign, a spatial
relation, a temporal flow, and an aesthetic structure. Such an
understanding enables its interdisciplinary study, as it shows that
different media do not appropriate movement, but rather continually
reshape it through their own expressive means.

Drawing as a visual interpretation of movement

Drawing occupies a specific position in the interpretation of
movement, as it enables the translation of transient motion into line,
form, and trace. While painting more often aspires toward a stable
visual whole, drawing maintains a close connection with process.
Within it, one can observe the movement of the hand, the speed of the
stroke, interruption, hesitation, emphasis, and direction. For this reason,
drawing represents one of the most suitable media for the examination
of movement. It is not merely a tool for recording, but also a space in
which movement is conceptualized, analyzed, and reorganized.

Figure 1. Dancer, c. 1877
Note. Degas, E. Wikimedia Commons. Public domain.

In the work of Liselotte Vroman, it is emphasized that drawing can
function as a means of understanding embodied spatial experience. The
body, space, and movement do not appear as separate elements, but as
parts of a unified process in which the line follows the experience of
movement and space (Vroman, 2023). This insight is significant because it
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demonstrates that drawing is not merely a representation of the visible,
but a procedure that enters into the very structure of experience.

Tuire Colliander advances this perspective by demonstrating that
drawing and dance can generate one another. A line may serve as a
stimulus for bodily movement, while bodily movement can leave a
graphic trace that becomes a new visual whole. In this way, drawing is not
a subsequent description of dance, but an integral part of its
understanding and continuation within another medium (Colliander,
2024). Of particular importance is the claim that the line can become a
map or trajectory of movement, thereby bringing drawing closer to
choreographic thinking.

From this, it follows that drawing has a dual value in the study of
movement. On the one hand, it records movement and renders it visible.
On the other, it initiates new interpretations, as it reveals the structure of
movement that may not always be perceived in direct performance.
Drawing, therefore, does not arrest movement, but translates it into
another form of duration.

Figure 2. Drawing, Dancing Figures, 1882-1883
Note. Wikimedia Commons. Public domain.
Dance as a bodily and spatial expression

Dance is an art form in which the body becomes the central means of
shaping space, time, and rhythm. Its specificity lies in the fact that the
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work is realized in the very act of performance. For this reason,

movement in dance is not represented, but directly enacted. It does not
exist outside the body, but within it, in its relationships with space, tempo,
and other bodies. This makes dance an art form in which movement
simultaneously carries formal, expressive, and communicative value.

In the work of Vera Maletic, movement is analyzed through the concepts
of body, space, effort, and expression. This approach provides a solid
conceptual framework for the analysis of dance, as it shows that every
movement can be understood through direction, weight, tempo, duration,
and internal quality (Maletic, 1987). In this way, dance movement ceases
to be something indeterminate and transient and becomes an organized
system of relations.

Brannigan emphasizes that in contemporary art, dance functions both as
a concept and as material. The body is not reducible to the role of
performer in a narrow sense, but becomes the center of the visual, spatial,
and conceptual organization of the work (Brannigan, 2023). This
perspective is important for this study, as it indicates that dance should
also be interpreted in relation to visual media.

Dance, therefore, is not opposed to the visual. It represents an embodied
form of visual thinking. In dance, the body constructs lines, axes,
relationships, and rhythmic structures. For this reason, dance movement
can be closely related to drawing, which captures these same
relationships through different means.

Figure 3. Ballet dancer and powder
Note. Unsplash. CCO 1.0 license.
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The relationship between drawing and dance in an
interdisciplinary approach

An interdisciplinary approach implies that artistic disciplines are not
viewed as closed systems. When drawing and dance are brought into
relation, the result is not a mechanical combination of two media, but
the emergence of a new field in which movement becomes a shared
subject of inquiry. Within this field, neither drawing nor dance loses
its specificity; rather, their possibilities become more clearly
articulated through their mutual interaction.

In her doctoral dissertation, Rossella Emanuele demonstrates that
dance and choreography can expand the understanding of drawing
beyond paper, line, and surface. Drawing is thus no longer perceived
as a finished product, but as a process, a spatial event, and an
embodied activity (Emanuele, 2024). This perspective is significant
because it allows drawing to be interpreted as a dynamic practice
closely related to dance. Similar approaches can be found in studies
that examine the relationship between the body, trace, and the
visualization of movement. Dance can leave a drawing, and drawing
can stimulate dance. In this transition, neither medium loses its
identity; instead, each acquires a new layer of meaning.
Interdisciplinarity here does not appear as an external linking of
themes, but as an internal affinity between the media themselves.
From this perspective, movement cannot be regarded as the property
of a single discipline. It belongs to both drawing and dance, albeit in
different ways. For this reason, movement can serve as a foundation
for scholarly dialogue between visual and performing arts. This
dialogue is not only significant for art theory, but also for pedagogical
practice, as it encourages a broader understanding of artistic creation.

Schematic representation of the relationship between key concepts in the study of movement

- - -

Figure 4. Schematic representation of the relationship of movement in drawing
and dance

Note. Author’s diagram, created for this study.
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Significance of the interdisciplinary approach in art education

The interdisciplinary study of movement holds particular importance
for education, especially in contexts that aim to integrate visual,
embodied, and creative experience. When movement is examined
through both drawing and dance, students gain a broader
understanding of the relationships between body, space, rhythm, and
form. Such an approach prevents visual analysis from being limited to
static forms and ensures that bodily expression is not reduced to mere
performance. Drawing enables the analysis, observation, and
conceptualization of movement. Dance enables the experience,
experimentation, and shaping of movement through the body.
Together, they foster a more comprehensive engagement with the
artistic process.

The scientific value of this approach lies in expanding the conceptual
framework within which movement is studied, while its pedagogical
value lies in creating opportunities for integrated learning, creation,
and interpretation. This is precisely where the significance of this
study for contemporary art and higher education is situated.

DISCUSSION

The results of the analysis indicate that movement in art can be
understood as a complex category that connects visual and embodied
expression. In drawing, movement manifests through line,
composition, and the dynamics of form, while in dance it is realized
through the body, space, and the temporal organization of movement.
Although they belong to different media, drawing and dance
demonstrate numerous structural and expressive affinities that enable
their interdisciplinary interpretation. This wunderstanding of
movement aligns with the position developed by Arnheim (2004),
who emphasized that visual form is not static, but contains an internal
dynamic of relationships, tension, and balance.

The findings suggest that movement should not be regarded as a
property of a single artistic discipline, but as a shared foundation of
different forms of artistic expression. Drawing and dance should
therefore not be viewed as opposing media, but as complementary
modes of shaping movement. Within this relationship, movement
becomes a medium of dialogue between visual and performing arts.
Contemporary artistic practices, as discussed by Brannigan (2023),
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show that the body in dance increasingly functions as a visual and
conceptual element of the artwork, while Colliander (2024) indicates
that the line in drawing can act as a stimulus for bodily movement,
further bringing these two media into closer relation.

The importance of this approach is also reflected in its capacity to
connect different modes of artistic thinking and expression. An
interdisciplinary understanding of movement contributes to the
expansion of the conceptual framework in which art is studied and
interpreted, as it allows visual and embodied processes to be viewed
as components of a unified creative experience. In this context, Maletic
(1987) demonstrates that every movement can be analyzed through
the categories of space, effort, tempo, and expression, enabling a more
systematic understanding of the relationship between body and form.
These results also carry significant pedagogical implications.
Integrating drawing and dance in teaching practice enables students
to perceive movement as both a visual and an embodied phenomenon.
Such an approach fosters the development of creativity, spatial
thinking, and awareness of the relationship between body and form,
which is of particular importance for contemporary art education. The
importance of embodied experience in the learning process is also
emphasized by Emanuele (2024), who highlights that the
understanding of art deepens when the creative process is approached
as a dynamic and experiential activity.

CONCLUSION

Based on the conducted theoretical-analytical and comparative
analysis, it can be concluded that movement represents one of the key
categories of artistic thinking that connects different forms of visual
and embodied expression. In drawing, movement manifests through
the dynamics of line, composition, and the relationship between form
and space, while in dance it is realized through the body, rhythm, and
the temporal organization of movement. Although they belong to
different media, drawing and dance exhibit numerous structural and
expressive affinities that enable their interdisciplinary interpretation.

The results indicate that movement should not be understood as a
property of a single artistic discipline, but as a shared foundation of
various artistic practices. In this sense, movement can be interpreted
as an analytical category that enables the integration of visual and
embodied experience and the development of a broader conceptual



Esun @. [IEIIM'R
e ——————
framework for understanding the artistic process. Such an

understanding contributes to the advancement of an interdisciplinary
approach to the study of art, as it allows different media to be
perceived as components of a unified system of artistic thinking.

The importance of this approach is particularly evident in the field of
art education. Integrating drawing and dance in teaching practice
enables students to perceive movement as a complex category
encompassing visual, spatial, and embodied relations. This approach
fosters the development of creativity, spatial and visual thinking, as
well as awareness of the role of the body in artistic expression. At the
same time, it contributes to the creation of an integrated educational
environment in which knowledge is acquired through experience,
observation, and creation.

Further research may be directed toward the practical application of
this approach in teaching, as well as toward the development of new
methods that connect visual and performing arts in the processes of
learning and creation.
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YHuBepautet y [IpuiuTrHu ca npuBpeMeHuM ceguiiteM y KocoBckoj Mutposuny,
dakynteT ymMeTHOCTH, 3BeuaH, Cpbuja

INIOKPET KAO MNPEAMET UHTEPAUCHUIIJIMHAPHOT
ITPOYYABAIbA KPO3 HPTEX U IIJIEC

Casxicemak: [lokpem npedcmassea jedHy 00 OCHOBHUX Kamezopuja yMemHu4koz
MUUWL/BEHA U U3PAXcasara U jas/ba ce KAo 3ajedHUYKU eseMeHm pasAuvumux
YMemHUu4Kux JucyunauHa. ¥ caspemMeHuM yMemHuvKuM u nedazowkumM npucmynuma
cee suule ce ykasyje Ha 3Ha4aj UHMepOUCYUNAUHAPHOZ2 pA3yMeearbd nokpemd,
Hapoyumo y o0dHocy usmely eusye/Hux U CYeHcKux ymemuocmu. [loaasehu od
meopujckux ysuda u3 obaacmu eusyeaHux ymemuocmu, cmyouja njieca u ecmemuke,
Yy pady ce pasmampa nokpem Kao 3ajeJHU4KA Kamez20puja Koja nosesyje ypmexc u
nsec. Y okycy aHause Hanasze ce HAy4HU U meopujcku padosu y Kojuma ce nokpem
myma4u Kao yMemuu4ka U aHaJAUMu4kKa Kamez2opuja, Kao U OHU KOju yKasyjy Ha
Moz2yhHOCmU nogesusarba ypmexca U naeca y mMeopujckom U nedazoukom
KoHmekcmy. [loce6Ha nasicrea ycmepeHa je HA UOGHMUPUKOBARE K/YHHUX
JumeH3uja nokpema y 8u3ye/aHOM U Mmes1eCHOM Medujy U Ha FHUX080 KOMNAPAMUBHO
caznedasarse. Pesyamamu auaause nokasyjy da ce nokpem y uypmedsicy ucno/oasa
Kpo3 QUHAMUKY JUHUje, KoMno3uyujy u ooHoc gpopme u npocmopa, dok ce y naecy
ocmeapyje kpo3 meso, pumam U 6PeMEeHCKY Op2aHU3ayujy Kpemarba. YouyeHe cy
6pojHe  3ajeOHUYKe cmpykmypHe U Uu3paxcajHe o00auke Koje omozyhasajy
UHMepouCyYunauHapHo mymadverse oea dea meduja. Iloceban 3Hauaj oeaksoz
npucmyna ozneda ce y 064acmu yMemHUu4ko2 06pasosara, 20e nose3usarbe
8u3ye/qHO2 U mesiecHo2 UcKycmea 00npuUHOCU pa3eojy KpeamusHOCMu, NpoCMopHO2
MUWBEHA U PA3YMEBaHa yMemHUYKoz2 npoyeca. Modce ce 3akayvumu da nokpem
npedcmas./ba pesesaHmMHy meopujckKy 0CHo8y 3a UHMepOUCYUNAUHAPHO N0BE3UBAFbE
ypmesxca u njaeca u da makas npucmyn uma 3HAYajHe HAYYHE U nedazouke
uMnAUKayuje 3a cagpemeHo yMemHu4ko 06pazoearse.

KmyuHe peuu: nokpem, ypmeoic, njiec, UHmepoucyunauHapHu npucmyn, yMemuu4yko
obpazosarse.
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MOTI'YhHOCT IIOBE3UBAIbA MY3NYKHUX
AKTUBHOCTH CA IPYT'YM OBJIACTUMA YYEHBA Y
OKBHUPY IIPOJEKTHOTI IIPUCTYIIA U IIPOI'PAMA
~TOAUHE Y3JIETA“

Caxxcemak: Ilonazehu 00 npemnocmaske o0 OuHaMuyHocmu U
KOHMUHYUPAHOM YCazAauagary memoduke MYy3u4koz eachumarea ca
dpyaum obsaacmuma yyera y npedwkoACKUM yCmaHosamd, pad ucmpaxicyje
UHmMezpamueHe nomeHyujase Mysuykux akmueHocmu y npedwKo/CKUM
ycmaHosama y Cpé6uju. Lusm pada je da udenmugpukyje u avaausupa
Memoduyke acnekme mehycob6HO2 nose3usarba My3udKux aKmueHoOCmu ca
dpyaum domeHuMa yderba, ykasdyjyhu Ha mo da ce ruUx08 UHMe2pamueHu
Kanayumem 3aCcHU8Aa KAKO HA nNedazowKOM UCKYCm8y, mako U Ha
caspeMeHOoj meopujckoj U Ky/aAmypoJ/owkoj npakcu. Y ucmpaxcueary cy
npumerseHe KoMNApamueHa U JecKpunmueHO-aHaAUMu4yka mMemooa.
AHanuszom enemeHama u $asa My3udkux akmueHocmu ca KOopeaamueHuUM
nomeHyujasoM, yoyeHe cy HenocpedHe U nocpedHe ee3e ca OpyauM
obsacmuma 3HAara, KA0 U €A pee8aHMHUM MEOopUjcKUM KOHYenmuMma,
yKmywyjyhu  omeoperHocm, uHmepducyunAauHapHocm u  XxubpudHocm.
Pezyamam  ucmpadxcugara  mozyhux — uHmezpayuja - pasauduUmMux
Memoduykux nodpy4ja ykasyje Ha Koju Ha4uH Uy Kojoj Mepu je npumMeHbuU8a
Hamypaauzayuja okpyxcyjyhux mekcmoea y KOHMeEKCmM My3uyvykoe
sacnumarea deye Koju ce npumerbyje y Cpbuju no modesay npojekmHoz
npucmyna yuery. Hcmpadcugarbe nokasyje da Mmy3uuke akmugHocmu y
npedwKoACKUM YCMaHosama hpeocmasseajy eg@ukacaH UHCMpYyMeHm
UHMe2pamusHo2 yderba, Koju UCMOBpPeMEeHO nodcmude KO2HUMUBHU,
eMOYUOHA/IHU U COYUjaHU pas3soj demema.

KmyuHe peyu: memoduka my3uukoz eacnumared, KOHYenm omeopeHocmu,
npojekKmHu npucmyn ydery, UHMepOUCYUNAUHAPHOCM, UHMezpayuja
pasauvumux Memoouykux noopyyja.
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YBO/J,

HuBuau3alUUjcKu  Opeobpaxkaj  yCJAOB/HEH  TEXHOJOIIKUM
pasBojeM W ¢QeHOMeHMMa TeONOJUTHYKE U  KYJTYPOJIOIIKe
HHTepHa/M3anuje, pedeKTyje ce Ha CBe MOJeJie YIeha U BaCIUTamba.
Y HacTojamy [Aa 0JIrOBOPU Ha TaKBe U3a30Be, YHUIleD je, Y OKBUPY
nporpama ,Kanengockon“, npoMoBHUcao MoJiesl MPOjEKTHOT y4ea,
3aCHOBAH Ha HaTypa/iu3al{ju CaBpeEMEHUX KOHOTAaTUBHUX CaZpaja y
BAaCIMTHO-00pa30BHe mporpaMe. Kao meparoumku mMozesi, IpojeKTHO
y4yere MOoYMBa HAa KOHCTPYKTUBUCTUYKOM CTAaHOBHUILUTY IpeMa KOMe
ce 3Hawe HajepuKacHUje KOHCTpyHllle OHJA KaJla je MOBE3aHO ca
NpPeTXOJAHUM UCKYCTBUMA U OKPYXemeM, OJHOCHO KaJia Jiela ,IyTeM
COllMja/lHUX MHTepaKlMja ca [JpyrdM (3HawkuMma) Hajorpabyjy
nocrojehe 60raTcTBO 3HaWka U MCKYCTBAa Kako OU ce CTBOpUJIA HOBA
pasymeBama“ (Levin et al.,, 2022, str. 15).

Y Cp6uju, Mojies1 MPOjeKTHOT MPHUCTYIA yueky, M0/l Ha3UBOM
»,[0JlMHe y3JieTa", moJipa3yMeBa OTBOPEHY U AUHAMUYHY CTPYKTYpY:
NO/JIOXKAH je peBUAMpPAY, JONYHU (UeCTO HAa WUHUIIUjAaTUBY Aelle) U
KPUTHUYKOM IPEUCIIUTHUBAKY KPO3 JJOKYMEHTOBAHO nMpahewe pa3Boja
Jlelie TOKOM cBe Tpu ¢ase pajia - 0TBapama, pa3Byjarmba U 3aTBapama
npojekTa. Ha Taj HauuH, npoliec yyema ce He NocMaTpa Kao JIMHeapaH
M yHampeJ, 3aTBOpeH cucteM, Beh Kkao ¢Jekcubulan u
KOHTEKCTYaJIHO YCJIOB/bEH BACIUTHO-06PAa30BHHU MPOIEC.

OBa JuWHaMM4YHa M OTBOpPeHa CTPYKTypa HeNocpejHO je
yckjJaheHa ca  KOHILENTYaJHUM OCHOBaMa IHporpama, Koju
napaJiurMaTCKU MOBe3Yjy COIMOKYATYPHE U MOCTCTPYKTYPATUCTUUKE
Teopuje. KOHUenT OTBOPEHOCTH3, 3ajefHO ca JUCKypCHUMa
HaTypaau3anujet, xubpuausanujes, AMCcrno3uTHUBa, TeppoOpMaTUBHOCTU
Y UHTEPTEKCTYASTHOCTH, peBa3uia3u TPaJUIIMOHAIHO cxBaheH mojaM
M [pakCcy HHTePAMCUUIIJIMHAPHOCTU. 3a  pas3jJuKy of
VHTEPAUCLUMIIMHAPHOCTH, KOja ce Kao MPUCTYI 0CJakha Ha pa3MeHy
HMCKycTaBa u3MeDy CpoAHUX HaydyHUX o006J1acTM T[OBe3aHUX ca
opeheHOM ayTOHOMHOM [AUCLUMIJIMHOM, KOHIENT OTBOPEHOCTU
nozipasdyMeBa (GJIyHJHOCT TPaHUIA U JUHAMHYKO KOHCTUTYHUCAHE

3 CaM TEepMUH KOHYyenma omseopeHocmu noTekao je of Mopuca Bajua (Morris Weitz) mesgecetux
roAvHa JBa/leCeTOr BeKa W IpejCTaB/ba O3HAKy 3a MPOMEHJbHUBOCT, PEKOHCTPYKTUBHOCT,
cerMeHTalujy u koHienrtyanHoct (Weitz, 1987, str 143-154).

4 ObjalubaBambe cybjekTa yyewa nomohy Beh yCBOjeHUX 3Hakba NMOTOJHHUX 33 KOHLENTYaJHO
noBe3uBamy. (Wittgenstein, 1980, str. 56)

5 [lojaM Koj1 He mo/ipXKaBa AMCKypC rocnozapa Beh HOBo Manupame y MUHTepIpeTaLuju cy6jeKTa,
ca yYMHKOM HM3BaH MaTHYHe AUCLUILIMHE.
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3Hayewa YHyTap LIMPUX MpeXka 3Hamwa. MHTepTeKCTyasJHOCT, Kao

jeflaH o/ KJbyYHUX eJleMeHaTa KOHIleN'Ta 0TBOPEeHOCTH, oMoryhasa Jia
ce y MeTOAMIM MYy3UYKOT BaclHTama Ipelo3Ha CJOXKeHa Mpexa
3HAYEHCKUX OJIHOCA KOja INpeBasw/a3u TpaHUIle IojeJUHAuYHE
aucuuniarHe. OHa ,yka3syje Jia ce y CBaKOM TeKCTy HaJjase Jpyru
TeKCToBH, OyayhM Jga uX OH ynuja, MpeMellTa, HYAU HOBY
MHTepIpeTaLyjy, CaXkuMa, pa3BHja u mpeobaukyje” (Suvakovié, 2011,
str. 55). [lepdopmaTrBHaA npoueaypa yuewat (koja He pedepupa Ha
Cy0jeKT yyerma Hero ce peajusyje y 0JHOCY Ha CUTYallHjy, TPEHYTaK
Jleuwje nauctpakiuje), kao u Pykoor (Michel Foucault) koHmenTt
JIMCIIO3UTHBA — Y OKBUPY KOT'a My3U4YKO BacllUTame He GYHKIHOHHUILIEe
Kao MojeJMHAaYHU JHUCIIO3UTHUB, Beh Kao eJleMeHT IIHUper XeTeporeHor
CKyna 3Hama’ — J0AaTHO yYBplIhyjy CTaHOBULITE O IPOMEH/bUBOCTH
Y KOHTEKCTYa/IHOj YCJOB/bEHOCTH O0Opa30BHUX I0OjMOBa, Te Ja Cce
o6pa3oBHe npakce GpopMHUpajy yHyTap AUHAMHUUKHX MpeXa 0JHOCa, a
He Kao 3aTBOPEHM M CTAOUJIHU CUCTEMU. YNIPABO y TOM TEOPHjCKOM
XOPU30HTY OTBapa Ce NPOCTOP 3a NPeHUCHUTUBAWEe UHTEerpaTUBHUX
NOTeHLHjasla MeTOJUKe MYy3UYKOT BaclUTalkba Yy CaBpeMEHOM
NpeJIIKOJICKOM KOHTeKCTy. Morsio 6u ce pehu fga je To u npesMeT
oBOr paja. lup uctpaxuBama je yodaBame M YKa3uMBame Ha
VMHTEerpaTUBHU KanalUTeT KOJaOOpaTUBHOI ydyera 3aCHOBAHOT Ha
CaBpeMeHOj KYJITYPOJIOIIKOj MPaKCcH. Y paZly Cy NpUMereHe MeTo/e
TeopUjCKe aHa/IM3e, KOMIIapaTUBHA METO/A U JIeCKPUIITUBHA MeTo/ia
(npuMepu U3 TMpakce), Kao M MeTOoJa aHajau3e cajpxaja y3
WHTEPAUCHUIIMHADHU NPUCTYN W KPUTHUYKY HHTepHpeTaunujy
peJieBaHTHe Hay4He JIUTepaType U Baxkehux NporpaMcKUX OCHOBA.

KOJIABOPATUBHHW KOHLEIIT YYEIA

MeTogUYKH BOAWY MYy3WYKHUX AKTUBHOCTH Y MPOjEKTHOM
NPUCTYIly y4Yelwy ycMepaBa BacldTaya Ja pasuduTe My3udykKe
3aJlaTKe HWHTEerpuille y TeMaTCKy IeJUHYy IMpojekTa. MeToauYKu
MOCTyJIaTH  TNPUJIUKOM  ydewa TIecMe, Opojaiuile, o6paje
KOMIIO3UTOPA, HHCTPYMEHTA, U3Bohema My3UUKHUX Urapa U 3ByYHHUX
npuyYa, CAyliaka My3uKe U Jieddjer cTBapaJallTBa, He pa3Bujajy camo

6 Kajy 3Hauewe YMETHUUYKOT Jesa/fnorabaja He 3aBUcH ofi pedepeHUMjasHOr 3HauYew Beh of
KOHTEKCTa (§uvakovié, 2011, str. 533).

7 “My3HKa Kao Noje{HHAYHU AUCIO3UTHUB MOXe GUIyPHUCATH jeJHOM Kao IporpaM HHCTUTYLHje, a
Jpyry myT (Kao Jleo XeTeporeHor CKymna) Kao CpeAcTBO mpocyhuBama WM MacKupamwa Npakce
KOja caMa OCTaje HeuyjHa M HEBU//bMBA, WIM Kao CeKyHAAapHa peHMHTeNpeTalyja oBe Hpakce,
OTBOpPEHO 3a HOBO MoJbe panuoHanHocti” (Suvakovié, 2016, str. 300-301).
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MY3HW4YKe CIIOCOOHOCTH HET0 yCIOCTaB/bajy MPUPOAHE Be3e ca JPYyTrUM

ob6siacTiMa 06pa30BHO-BACIIUTHOT pajia. Y CKJIajAy ca THM, JeHCeH
(Eric Jensen) cmaTpa Aa 6u My3uKy Tpebasio YK/bYUYUTH y CaApKaje
je3uka, uctopuje, reorpaduje, ApymTea u Mmatematuke (Jensen, 2003,
str. 99-116), jep ,MHTePAUCIUIIMHAPHO y4Yele IOToAyje JbYACKOM
MO3TY KOjU TaK0 Ha NPUPOJAaH HAYMH y4Uu U3 MHOTO yryoBa“ (Levin et
al, 2022, str. 69).

BehuHa caBpeMeHUX mejlarora U ICHUX0JIOTa 3ajaxe ce 3a
KOJIabOpaTUBHU KOHLENT y4yewa, jep OH omoryhaBa [Jy6J/be
pasyMeBambe NojeJUHAaYHUX 006/1aCTH, UHTErpalyjy 3Hamwa, pa3Byjambe
ACEepTUBHOCTH U KOMYHHUKalHje ca BpLIHkhallMMa U OKOJMHOM, Kao U
yHanpeheme MOTOPUIKUX CIOCOOHOCTH y3 ocehaj mpocTtopa. Kao mro
uctuuy JleBuH (Sara Levin), Knapk (Amanda Clark) u Ctapku (Erin
Starkey), ,u3ydaBame jeiHe TeMe Yy KOHTEKCTY Jpyror mnpeameTta
npya NPUJIMKY Ja Ce CBaka JUCLUMIJIMHA H3y4daBa AYOUHCKHA U
uHTerpasHo“ (Levin et al, 2022, str. 69). OBaj TeopHjcKH OKBHUP
yKa3syje Ha TO Jia Ce yyeme My3UKe He CBOJM CaMO Ha yCBajaibe ecMe
WM UHCTPyMeHTa, Beh mojJpasymMeBa CHUHXPOHY aKTHUBHOCT
KOTHUTUBHHUX, MOTOPHUYKHX U €MOIIMOHAJHUX IMpolieca. Y TOM
koHTeKcTy, PobepT Byau (Robert Woody) rosopu o Tpu cragujyma
CTHUI[AFkha MY3WYKUX BeIITHHA: KOTHUTHUBHHU (mepLemnuyja u
anepiieniiyja), acolujaTUBHU (M3pakeH KpoO3 IMOKPET, LpPTamke U
€MOI[MOHAJIHE OJIpeiHUIle) U ayTOHOMHH, KOjU Ce OC/iakha Ha CTEYEHO
3Hame (Woody, 2022, str. 74-75). Y oBOM mpoliecy, 3Hakbe MpeCcTaB/ba
MCXO/], y4erba KOju MOXKe /1a ce 0/[BHja U 6e3 CII0/ballllbHUX MOACTPEKHUBaYa
Y CIIPEMHO je Jla ce CKJIAJUIITH Y yroTpajHo namhemwe, Koje caZipKu U
NPBOGUTHO, CEH30PHO UCKYCTBO Y4Yeka MeCMe.

My3uyku €KBHUBaJIEHTH [TujaxxeoBUM (Jean Piaget)
CTa[ilMjyMUMa KOTHUTHUBHOT pa3Boja Hajlpe ce MOry MNpPaTUTH Y
CEH30MOTOpPHO] $a3u KOH3epBallyje, Kajia Jiella CTU4y CIIoCOGHOCT Jia
oceTe oApeheHO CBOjCTBO M cauyBajy ra 6e3 0063Mpa HAa OKOJIHE
npomeHe. My3uuku ncuxosor [Jejsug Xaprpusc (David Hargreeves)
aHasu3upa oBe ¢ase Kpo3 ,IPUPOJHU TOK pasBoja“, KOjU MOUYUHE
pobemeM (,Zien1a cy nporpaMupana Jja 6yay My3ukajHa“) U HacTaB/ba
Cce Kpo3 IMOCTeNEeHH pPa3BOj MY3WYKHX CHOCOOHOCTH, 06yxBaTajyhu
MpOrpecujy MU acuMWJIalLMjy, KOje ce HCIO0J/baBajy y MY3UUYKHAM
aKTUBHOCTHUMA M yCMepaBajy Ka CIOCOOHOCTH 32 MY3UUYKY
ekcrneptusy (Hargreaves, 2017, str. 245-277).

Y My3WYKMM aKTHBHOCTMMA /Jelle BpPTHOKOr y3pacTa
npuMemwyje ce JelleHTpaju3alyja CTPOTUX  HJEHTUTETCKHUX
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eJleMeHaTa KoOjU ce CJHAyllajy, ydye WJIM U3BOJEe Kpo3/y3 Wurpy.

HajedukacHuje yMmperkaBame ca APYyruM 00J1aCTHMa 3Hakba OCTBapyje
ce Kp0O3 MomueayuoHe npuye U Mmomusayuje 3a noHass/barbe. OBe eTane
y4emwa Cy TeMaTCKU I0Be3aHe ca IMpPOjeKTOM, Kao U ca CaMHUM
AKTUBHOCTHUMaA Koje ce obpalyjy, ¥ peACcTaB/bajy KOMyHUKALHjCKE U
noMpyHKLIMOHANHE MOTeHIMjajie yMpe)kaBawa ca CTparTerdjaMa,
3HambHUMa U MaTpuliaMa CPICKOT je3WKa, MaTeMaTHUKe, PYLITBEHe U
npupoJHe cpeAuHe, (QU3UYKOT U JIMKOBHOT  00pasoBama.
BuiieguMeH3MOHaMHA IPUPO/AA MOTHUBaIMje oMoryhaBa y4eme 4ak U
y $a3u kajja gela jom HUCY ciocobGHA 32 METAKOTHUIIHU}Y, Kajila Kpo3
PUTMUYKHA YU MEJIOAUJCKUA CaLpiKaj LOKUBJbABAjy NPUjaTHOCT 3BYKa
KpO3 CIIOHTAHO IeBambe, CKaKamwbe, UTPy U Talllamkbe, a jauuHy, 60jy u
HW3paXKajHOCT 3BYyKa YCBajajy yrJIaBHOM BU3yeJHUM CpeAcTBUMaA. Tek
Kajia Aella u3ahy U3 cCEH30pHOT MOAYCa, y Y3PacTy O/ YUETHUPU /10 LIeCT
FOJIUHA, yYewe IecMe IpeAcTaB/ba KOTHUTUBHY U IMCUXOMOTOPHY
[IPOMEHY y 3Hay Y BellTHHaMa.

Mysuka yBeK IpejcCTaB/ba HCKYCTBO 33J0BOJbCTBA, ajJu Y
MpeJLIKOJICKOM Y3pacTy CMUCJEHa YHYTpalllkba MOTUBALMja 32 HEKOM
My3W4YKOM aKTUBHOIIhy rOTOBO He mocToju. [lella pearyjy npe cBera
Ha CIIOJbHE IMOACTHULAje Kao LITO CYy MOTHBALMOHE IIpUYe, Urpe,
JlpaMaTu3aluje, LpTame, Opojare, Bajame, MpaB/beme MoJesa U
dusnuke akTUBHOCTU. OBU MOCTYNUM MpPeACTaB/bajy NPUPOJAAH
KOHTEKCT y KOjeM ce CIIOHTAaHO yCBajajy My3W4Ka HUCKYCTBa, jep ce
3Hama U3 je3uKa, MMCMa, MaTeMaTHUKe, IPUPOJe, APYIITBA, GU3IUIKOT
BaCllMTawka M BU3YEJHHUX YMETHOCTH MHHTEIrpUIly y UIpPy Koja
NpeJiCTaB/ba HAJIPUPOAHUJU KOHTEKCT €eMOTHMBHOI KOJUpama
MYy3UKe, Ka0 ’beHOT CYIUTUHCKOT, TeHepaTUBHOI CBOjCTBA.

[loacTunamwe adeKTUBHUX peakiyja Jelle Ha HJAOMATCKe
TOHa/IHE U PUTMUYKE KapaKTepUCTHKE My3HUKe OCTBapyje ce Kpos3
peneTUTHBHE MOTOpPWYKe 33JlaTKe UM BHU3yeJHO-acolHjaTUBHE
npezcTtaBe. CBaka pajjiba, UaKo Ha NPBU NOTJ/Ie] UTpa, IpUXBaTa ce Ha
HECBECHOM HHBOY KpO3 CHCTEM CEH30pHOI KojAupawa. Y3 momoh
WHJUKATOpa Kao WITO CYy 3BYK, 60ja, mMpeJMeTH, MOKPETH U U3pa3u
JMLa, Jela [0KHWBJ/baBajy MY3UYKH CajJip:Kaj Kao pajoCTaH, TYXaH,
60opbeH WM HexaH, ITo oMoryhaBa pa3Boj NPpBUX €eMOLMOHAIHUX U
NepUenTUBHUX KaTeropuja My3udkor uckycrtsa. [losa [loyk Jlunapg
(Paula Polk Lillard) ykasyje Ha mul/bete Mapuje MoHTecopy, Koja je
WCTUIlAJIa Ja Ce MOKpeTH TeJsa, NMOCeOHO pPyKy, UHTerpuuly ca
MEHTAJHMM [polecMMa y INOTIYHOj HWHTerpayuju JIM4HOCTHU
dopmMupajyhu AeTeToB HHTEJEKT, 0K 3a YyJIHY eAyKalujy BU3yeJHO
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npejcTaB/ba MyT pa3yMeBamba y CBaKoj o6JiacTu o6pa3oBatsa (Lillard,

2014, str. 39 - 51).

[Ipema nocTMoilepHUM TeopHujaMa perenuuje [Jona ®ucka (John
Fisk), CtjyapTta Xona (Stuart Hall) u XKana [Tujaxkea, 10KHBJbaj My3HKe
y AeTUICTBY NPBO Ce jaB/ba KPO3 MUMIYJICMBHM ocehaj 3a/l0BOJbCTBA,
KOjU KacCHMje IpeJsiasy y npolec KOHLENTYya/lHOT pasyMeBalba My3UKe
(Alexander, 2007, str. 18-19). OBaj npeJsia3 0J, eMOLMOHAJHOT Ka
KOTHUTHUBHOM [I0)kKMBJbajy oMoryhaBa ¢opMHUpame CJI0XKEeHUjUX
neprenTUBHUX U CMUCAOHUX OJIHOCA IpeMa My3UYKOM MaTepujaJy.

CTUMYJIAHCH UHTEPAKTHUBHOI' IIOBE3UBAIbA

Y nmnejaroiuikoj mnpakcd KOpUCTe ce OpOjHM MOTHUBAIMOHU
CTUMYyJIaHCHU KOjuU NOJACTUYY UHTEpPecoBame Jlelle 3a MY3UuKe
aKTUBHOCTU. To MOry GUTH HapaTHUBHE CTPYKType Koje He MOpajy
eKCIUIMLIUTHO Aa OyAy IoBe3aHe ca caJipKajeM TeKCTa IecMe, Kao ITO
Cy YBOJIHE MomueayuoHe npuye WJIA Momueayuje 3a NOHAB/bARE,
KOje MpPUMEYjy XOJUCTUYKU NPHUCTYI, OJJHOCHO ,CKYIl UHTEepaKIHja
MoCpeIOBAaHUM CUMOOJIMMA KOju ce oJiHoce Ha cBeT uckyctBa“ (Ellul,
2015, str. 27). Pedy u ciavka MNpOXHMajy ce ca MY3HUKOM Kao
»APALUOHATTHUM UMITyJICOM" U J1ajy jOoj JOJATHU CMUCAO: ,0HA je YBEK
MeTadopa HeKe CTPYKType Yy KOjoj Cy OJHOCH YBEK BaXKHUjU OF,
o06jekTa mocTtaB/beHUX y oaHoC (Adorno, 1968, str. 53). Ako je, Ha
npuMmep, TeMma npojekta ,XpaHa“, mecma ,llekapuuh“ Moxe ce
006paJIUTU Kpo3 BHIle NMOBE3aHUX aKTUBHOCTH. [locsie yBogHOT JAesa
KOjU yK/bydyje MOTHBALMOHy MNpPHU4YYy, Bexbe Jucamka U MOCTABKY
My3WYKOI' 33J]aTKa, Jela CAyllajy necMy y LeJ0CTH, YI03Hajy ce ca
TEKCTOM U 3HAaUeHEM HENO3HATUX peuH (HIp. neh ce xkapu”), ITO ce
JUPEKTHO MOXe IOoBe3aTu ca paseojem zosopa. HakoH Tora morao
6u Jla ce BOJM pa3rOBOp O 3aHMMamwHUMa U BpcTaMa xpaHe (Cgem oko
Hac), fa 6u NpUJIMKOM MOTHBAllMje 3a IOHAaB/bake (0Ba eTana CayKu
M Kao OOJIMK aKTHUBHOI 0JiMOpa) Jella MecuJia TeCTO U MpaBuJa
pasMyuTe reoMeTpUjcKe 00JiMKe (KpyT - MULA, TPOYrao - MauiTeTa,
JIONITAa - KHeJJla) WAM Bajapcke ¢Qurype, 4MMe ce HWHTErpUILy
eJIeMEHTH Mamemamuke u AukosHoz. Takohe, y oBoj eTamu, Moryhe
je KOpPUCTUTH U MOJIMIOH: ckauyhu Kpo3 ob6pyye U 3ao6usnazehu
npenpeke y3 MY3WKYy, Jlella JloJla3e [0 IiW/ba -— MeKape (YMMe ce
OCTBapyje Be3a ca (ou3UYKUM 8ACNUMAILEM).

CnvyaH npyuMep UWHTEPAaKTUBHOI I[OBe3WBawka Ca JAPYTUM
ob6J1acTMMa y4yera Moxe Jla ce Hahe y roOTOBO CBUM IecMaMa Koje Jena
y4e. Ha npumep, necma ,bimcraj, 6/11cTaj 3Be310 Masa“ TeMaTCKU ce
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yKjJana y mnpojekaT ,CBeMUP“ M MoOBe3yje JMKOBHY (IpaB/beme

nJlaHeTa OJ IJIAaCTeJIMHA), MaTeMaTH4yKy (IocTynak cepujanuje
MJlaHeTa MO0 BeJWYHUHHU), je3udKy (TeKCT mecMe) U (UIUUKY
(ckakyTame ,acTpoHayTa“ Mo NOBPIIMHU Mecelja) aKTHUBHOCT.
UcToBpeMeHo, Jena yBexb6aBajy My3WYKHU eJleMEeHT MeJIOJHUjCKOr
CKoKa (Z0, ;0 — COJI, COJ), KOjU Cce MOXe NpeACTaBUTH Kao CKOK
acTpoHayTa IIpU yJIacKy y CBEMUPCKHU 6POJ.

CBe OBe cTpaTervje MUHTEPAaKTUBHOT I10Be3HMBakba KOPUCTE Y
IPOjeKTHOj HAaCTaBX UCTH CKyIl MEeTOAWYKHUX CpeJiCTaBa: HapalLHjy,
BHU3yeJIN3allHjy, acolyjalyjy, CEH3UOUIN3aLUjy U TeaTpaJUu3aln]jy
My3W4KOI cajpxaja. Kpos erane odunujeHUX MeTOACKUX
NOCTyNaKa - yBOJHY MOTHUBALMjy, MOTHBAlYjy 3a IIOHABJ/balbe,
BU3YeJIHO NIpe/iCTaB/bakbe U 0/roBapajyhe TesnecHe nokpete, BehuHa
MY3WYKUX eJleMeHaTa — TeMIIO, IUHaMHUKa U MeJIOJUjCKH TOK — MOXe
ce MOBe3aTH Ca KOMILJIEMEHTAapHUM CHUMOOJMMa MaTeMaTUYKHUX,
je3NYKUX, TMKOBHUX, APYIITBEHUX U QU3UUKHUX NIPe/CcTaBa.

AWUPEKTHE WJIN UHAUPEKTHE BE3E CA APYT'UM
OBJIACTUMA YYEIbA

Y KOHTEKCTy MY3WYKOI BacCNUTawka, KOHIENT OTBOPEHOCTHU
Mo/[pa3yMeBa /a My3W4YKe aKTHBHOCTH HHUCY 3aTBOPEHH CHUCTeM, Beh ce
pasBHjajy y MHTEPAKIIHjH ca APYTHMM MI0jMOBUMA M IOMEHHUMa, NPYKajyhu
MPOCTOP 33 eKCllepUMEHTH A€, TIoCMaTpame 06paszalla, ynopehusame U
CTBapame CMUCJeHUX Be3a u3Mehy pa3/iMuuTUX 06J1aCTH Yieka.

Ha ocHOBy KoOHUeNTa OTBOPEHOCTH, Be3a My3UKe ca
MaTeMaTHUKOM, IOCPe,ICTBOM MaTeEMaTUIKHUX Cpe/iCTaBa U3paXkaBama,
orjela ce y ONAKaky U NpPUKA3WBaky PA3IMYUTUX TOHCKHUX
KapaKTEpPUCTHKA: KPAaTKUX M JYTUX, HIKUX U BHUIIUX, THIIUX U
riacHujux. [paduyku mpuka3 TakBUX ofHOca Moryhe je W3pasuTH
pa3/IMYUTUM JAyKHWHaMa, JeO/bMHaMa, KpeTamkeM U ycMepeHolihy
sunHuja. Kako HaBogu MioguHoB (Leonard Mlodinow): ,MaTemaTuka (y
HayoM) Kao W My3uKa (y YMETHOCTH) HpeAcTaB/ba alCTPAKTHY
JUCLHUIINHY. ['pLin cy 3ac/IyKHU 3a 3aMHUCao Koja je y MaTeMaTHKY YHeJsa
POMaHTUKY U MeTadopy: NOHEKAJ, je Ay caMo AyXK. AJIM UCTa oYK MOXKe
Jla mpe/icTaB/ba UBUILY NUpaMuze, Mehy nosba WK NyTawy JieTa BpaHe.
3Hame 0 jeZJHOM MO>Ke ce IpeHeTH Ha apyro“ (Mlodinow, 2005, str. 28).8

8 [luTaropejuy, Koju cy TBPAWJIM Ja je 6poj CBe, cMaTpasv cy Ja je HazaxHyhe mHULMja/THU
[oKpeTay Hay4YHHUX OTKpuha M yMETHHYKUX TBOpDeBHHA Kao IITO Cy TO MaTeMaTHKa U My3HKa.
[IpBU cy u3y4yaBa/iu MaTaMaTH4YKa U €CTETCKa CBOjCTBa My3UUKHX 3BYKOBa.
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MaTeMaTH4YKK NPUCTYN oMOoryhaBa U MpPeIy3HO Pa3IMKOBammbe
My3WYKHUX ejieMeHaTa. Tako, apTUKyJalydjy W OUKIUjy Moryhe je
rpaduyuKMu MpUKa3aTU KpPo3 MaTeMaTHyKe cUM6oJie — CTAaKaTo Kao
TayKy, a JieraTo Kao TajacacTy JHWHUjy — 4YUMe ce HarJjauiaBajy
pasJMYUTH O06JIUIM 3ByYHOT U3Bohema. Takohe, KopecrnoHieHIHja ca
MaTeMaTUKOM IIperno3Haje ce WU y JieJoBUMa IecamMa KoOju ce
MOHAaBJ/bajy UM U3BOJIe HA UCTU HAauMuH. TakaB MeTOJICKU MOCTYNAK Y
CAyX6HU je onakamwa obpasaya nonyT ABA unu ABAB dopwme, Temna,
JUHAMHKe, apTUKyaandje. OBU ob6paciy MOry ce NpPBO NpeJCTaBUTH
cuMbosimyku (Ha npumep, ABA dpopma npezcTaB/beHa Kao CEHABUY:
xne6-¢oua-xneb), Ja 6U 3aTUM Npelld Y aKIMOHM (Jena pearyjy
NOKPETOM KOjU je yBeK HMCTH 3a NOHOBJ/bEHU OJZiCEK IecMe WU
oapeheHU My3UUYKH eJIEMEHT).

Ilojam cumempuje je moBe3aH ca cuMboJjioM o6pasana, J0K
MaTeMaTUYKU hojaM cKyna Takohe Moxe OUTH NOPUMEHJBUB Y
MEeTOAMUMA MY3WYKOr BaclyTawma Ha JBa HayMHA: HemocpeAHo (Ha
NpUMeED, pa3BpPCTaBakbe CPeCTaBa y CKIaJy ca TEMOM IPOjeKTa), Uau
nocpeaHo (mpema omaxkajHUM 3BYYHUM CTUMyJycuMa (HIp. Kaj ce
TeMa NIpojeKTa OJHOCHU Ha >KUBOTHHbE, Jlella MpaBe CKYyNoBe MpeMma
OpP3WHHM ELUXOBOT KpeTama. Ha Taj HAYMH 3ampaBo OMNaXkajy CIOPHUjU
WM Opkyd Temno). [lo CAMYHOM MNPUHIMIY, OHO IITO CJIYXOBHO
nepuUUNUpajy, fAelia Mory Jia IpuKasyjy u mabesaapHo (pe/loBY, KOJIOHE).

Cepujayujy, ka0 MaTeMaTU4YKH u3pa3 (Mopedak o] Mamer Ka
BeheM wWiu 00pHYTO), Moryhe je mNpHUMeHUTH W Ha OIAKaAIbE
MeJIoUjKOT HH3a (Ha mnpumep, necma YWk mnoroau“ cagpKu
HU30Be 0J1 d0 10 €O/ U OJ1, cO1 [0 00), ajli U Ha IUHAMUYKe eJIeMEHTe,
Kao ILITO Cy KpelleHJ0 W JeKpelleHJ0. ['paduyko npukasuBambe
HM3amka TOHOBA MpeMa BUCUHU (Meperse, N03UuyuoHUpar-e) Ha JINHUjU
KpeTama MeJiojivje oJiroBapa MaTeMaTUYKUM rpapuKOHHMA KOju ce
MOTry NpeCTaBUTU JUHUjOM KOja, 1aI0OM UJU JHU3akeM, CUM6OJIN3Yje
He CaMo BUCHHY, Beh U IUHaMUYKe BPeJHOCTH TOHOBA.

[Ipunpema Jelle 3a KacHUje (LIKOJICKO) y4yele JAyKUHEe HOTa
(HoTaluja) MOXKe ce OJ]BUjaTH KPO3 MaTEMATHUKHU nojaMm desberba 1eJior,
Tj. 00Hoca deo-yesauHa ( HA MPHUMEDP, Ae/belbe NUIE HA MOJOBUHE HJIH
YeTBPTHHE, WM CHUIAlke BOJie y Teryy [0 MoJia WIM YeTBPTHHE
3anpeMuHe). Besa ca nojmom 6poja Moxke ce ocTBapuTh mnomohy
rM3Bohewa 6pojanuna (Ha npumep, 6pojanune llem npcmuha wu JeH, dsa,
mpu, uszpamo ce Mu) KoOje, y MareMaTUYKOM CMHCJIY, MOTy Ja
Hpe/CTaB/bajy HU3, T€ HA Taj HAYMH HUCTOBPEMEHO IOJICTUYY YCBajambe
OpOjeBHUX KOHIlENAaTa U pa3BHjalbe PUTMHUUYKUX CIOCOGHOCTH, YUME Ce
HPUPOJIHO UHTErPHUIY MaTeMaTU4YKa U My3HUYKa 3Haba.
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[IpojeKTHHM NpUCTYN yuyery oMoryhaBa U MHAUPEKTHO yCBajame

MaTeMaTUYKUX 3Hamwa. Tako, IPUIMKOM oZpeheHHX eTana My3uIKUX
aKTUBHOCTHU (Ha NpHUMep: OPraHHU30Bambe Jielle Y NPoCcTopy), /ena yue
Jla opMupajy Kpyr, KBaJparT, Jia CToje y IUHUjU, BPCTH, ¥ KOJIOHU UJIU
y napajieJHUM pefoBuMa. Ha Taj HauMH Jela CAyIIHO MepLUNINpajy
MaTeMaTU4Ke u3pa3e, a 3aTUM UX M0Be3yjy ca NPaKTUYHOM IPUMEHOM
y IPOCTOPY, YMMe Ce OCTBapyje lbUX0BO Ay0Jbe CXBaTakbe U NaMhembe.

Bese ca MeTOJJUKOM MaTepm-€erT je3uKa, HAKOH CJylllama MecMe,
HajIpe Cce OCTBapyjy Kpo3 IoOjallilbaBalkbe CMHUCAA TeKCTa U
o6jalimbaBalbe 3HA4YEHha HENMO3HATHX pedd. Taj BepOaJHU METO/CKH
MOCTYNaK MoJipa3yMeBa YWTame, pa3yMeBambe U TyMauyekme TeKCTa.’
OBUM KopalyMa NOCTaBJ/bajy Ce TeMe/bU 33 U3paKajHO YUTame U
WHTEPAKTUBHY JAUCKycHjy. H3paxajHO dYUTame Y3 XOpU3OHM
ouekusara oJiBHja ce Kpo3 METOACKU MPUHIUI NOCTYMHOCTU. ToOKOM
YyhTaka 3BY4YHE INpHYe, YBOJHO Ce KOPUCTU IJIaCOBHA M 3BYy4YHaA
MO/IPIIKa, a NOCTaBJ/bajy Ce U MUTamwka Koja NOACTUYY pa3MUIL/bakbe O
paszsio3uMa Jorabaja y mpuyd M MOTHUBUMA JHKoBa. HakoH Tora,
pasroBop ce MpeycMepaBa Ha JIMYHU IJIaH (CEKYHAAPHU HWHTEPB]Y)
nuTawkbuMa Koja omoryhaBajy pgenu Ja ce UJAeHTUPUKY]y ca
CUTyallMjOM M OCeTe JIMYHY MOBe3aHOCT ca cajpxkajeM. EMonuja je,
npema BojaHuHy, mapaMeTrap 3a cBe omakeHo W ymnamheHo: ,CBako
0/lBajarbe OMaXKamba U Cca3HaBama 0/ (..) BaCMUTama, CacBUM je 6e3
cmucaa“ (Bojanin, 2022, str. 65).

OTKpHUBAuYKOM METOJOM Jiella ce MOACTHUYY JAa cama mpoHaby
MOeHTy TNpHYe WIM TNecMe, 3ak/by4yak M 1NoyKy. OBakBOM
KOHTEKCTyaJu3alMjoM IpHye, OCUM IITO Ce MPOILIUPYje BOKabyJap
(objamibaBakeM HeNMo3HATHUX peun), oMmoryhaBa ce u o0deojeHa
cumyayuja yverod. Ped je 0 NmOCTYNIKY KOjU pasroBop yJa/baBa O[
I[eHTpaJiHe TeMe, a/ld CAYKM Kao KOPHCHa JloJlaTHa UHdopMaliyja,
noJicTuyyhu Jedjy paZio3HAJIOCT W AHAJUTUYKO pPa3MUIL/baHbE.
OpBojeHa cuTyalMja yyema yKa3yje Ha JAeJUKAaTHOCT MeTO0JIOLUIKUX
MOCTyTaKa Koju He 6U Tpebasio [ja 3aHeMapyjy Ae4njy HAUBHOCT paju
(uu/baHe) enucTeMoOJIONIKEe pajio3HasocTH, Oyayhu pga  ,Hema
pasyMeBawma Koje Huje kKomyHukaunuja“ (Freire, 2017, str. 26).
OcuM TOra, BacmuTay yBakaBa JeTe Kao Cyb0jeKT casHama KOju
Tpeba Ja cadyyBa CBOjy ayTOHOMHjy IIOje/lUHIIa U CBOje MPaBO Ha
yyJHe W eMOIlMOHaJ/IHe JUCTpakiuje. HaMepHO ckpeTamwe naxkmwe ca
$OKyCHpPaHOCTU Ha Wb (Yuele NeBama MecMe) MOCTIKE Ce He CaMOo

9 Wy je3MYKOM U Y My3HUYKOM CMUCJy TaKaB IOCTYIaK ce JedHHUIIe Kao HOTAllKja, leHOTaluja v
KOHOTalMja UK JIOKyLiMja U WJIOKYLMja, Tj. pelieNlikja, NepLueniuja v anepuenuyuja.
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MOTHMBALMOHOM IIpUYOM, Beh M BH3ye/M3aLUjoM, TecTOBUMA U

NOKpeTHMa TeJsa, Kao MCUXOJIOLIKUM MoMarajivMa MeTaKOTHUTHBHeE
cTpaTerdje yuerwa My3uke (Goleman, 2015, str. 156). OBe ,,u3/ieTe BaH
My3HKe" UHUIMPAjy Jella He caMO JUCIEepP3UjoM Maxkme (,0/JyTalie
Mucad“), Beh U mUTamkUMa Koja CIIOHTAHO CJe/ie JIOTUKY Je4yujer
ypobeHor HoMaau3Ma.

JlupekTHa Be3a My3HKe U je3MKa 0CTBapyje ce U Kpo3 U3Boheme
6pojasuna kKao crnenuduUyHOr 06JIMKA TOBOPHO-PUTMUYKOT
r3pakaBamwa. OHe ce M3BOJie MPBO IJIACOBHO, a IOTOM U Y3 MOKpeTe
(mpecak, xoamwe WM KOMOWHAIMja MOKpPeTa), YUMe Ce yCIOCTaB/ba
HMHTerpaiuja Bep6ajHOT U MOTOPHUYKOT u3pasa. Jlella ce npuUTOM yue
jacHOM pa3/iBajamy pedM Ha CJIOrOBe, IPHU YEMY Ce CJIOTOBHA Jy:KHMHA
JOBOJM y Be3y cCa TpajakbeM TOHA. McTOBpeMeHO ce pasBHjajy
npaBUJHA apTUKYyJalldja, JUKIMja U akleHTyauuja. lllto ce Tuue
MOKpeTa KOju TMpaTe TIJacOBHO U3BOhewe, OHU MOry OUTHU
OpPraHM30BaHM y MyJICY, pUTMY WJH KpO3 rpynucame yJapa, YuMe ce
ycrnoctaB/ba QYHKI[MOHATHA TOBE3aHOCT METPUKE TEKCTA, MY3UYKOT
puTMa U MOTOpUKe mokpeta. C/aWYaH MNPUHLUI UHTerpaiuje
npuMemnyje ce IPUIMKOM M3BOhema 3By4YHe npuye. TokoM ciyliama,
Jlella MOTY aKTHBHO Ja y4ecTByjy mnpousBojehu oarosapajyhe
3BYKOBE WJIM IIyMOBE - TJIaCOM, NMOKpPeTHMa Tejla WM yHoTpebom
OpdoBux uHcTpyMeHata. TakBa aKTUBHOCT UCTOBPEMEHO IMOJICTHUYE
pasyMeBalme TeKCTa U  pasBHUja  CIOCOOHOCT  ayAUTHBHE
JUCKpHMHHaLMje ¥ 3By4YHe acollyjalyje, jep ce BepOaJHU CaAp:Kaj
HenocCpeiHO M0Be3yje ca 3ByYHUM U3Pa30M.

Jeanuku U MY3UYKH €JIEMEHTH Ce [JI0JIaTHO MPOXKUMAjy
NPUJIMKOM My3WYKHX Urapa Kpo3 MeplLenTUBHY peaklujy Jele Ha
K/by4He pedd Koje OOJIMKYjy KOHILENT 3ajilaTe Urpe. YKOJHUKO je, Ha
npumep, TeMa npojekra ,3uMa“, Moxke ce MPUMEHUTH urpa ,JleieHu
yuKa“ y Kojoj ce Aena ,3ajnejie“ Ha pey Koja MMa Be3e ca 3UMOM, a
3aTUM HacTaBe KpeTame y3 My3uKy. Ha Taj HauuH ce, mopep
PUTMUUYKO-MOTOPUYKE KOOPJUHALM]je, TPOIIUPYje U BOKabyJsap (HIp.
JleieHuna’, ,cMmet”, ,60pAa“), yuMe ce OCTBapyje CUHTe3a je3UYKOT,
KOTHUTUBHOT U MY3UUYKOT yYeha.

MoTHBaLMOHE MpUyYe YecTO ce peaausyjy y dopmu
JpaMaTu3alyje Koja CJIy:K1 Kao YBOJ, Y CaJip»Kaj My3UiKe akKTUBHOCTH.
Kpo3 wu3spaxajHo KasuBame TeKCTa Jlella pa3Bujajy ocehaj 3a
MHTOHALWjy, AUHAMUKy W €MOIIMOHAaJ/Hy 0060jeHOCT roBOpa, ILITO
npeAcTaB/ba MNpPUIPEMY 3a pa3yMeBalkbe HWCTHUX KaTeropuja y
MY3UYKOM H3BOhemy.
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Kao mTo cy pasinuuTa 3Hawa MebhycoOHO ycC/lO0B/beHAa U

HecBeCHO mnpuxBaheHa Kao ocHOBa OyayhMx  ayTOHOMHMX
JUCLHUIIMHA, TAKO je U MeTOAUKA YII03HaBakha OKOJIMHE UHTErpaHu
Jle0 My3W4KOI' BaCllUTamwa. YyeweM IlecMe, U3paZloM UHCTPYMeHaTa,
ylno3HaBalkheM Ca >KUBOTOM M pPaJOM HEKOT KOMIIO3UTOpa WJIH
ydyemheM y 3BY4YHOj NpHYM, Jelja CTUYy Ca3Hama O I[0jaBaMa U
II0jMOBHMaA U3 CBeTa KOjU UX OKpYKyje. UcToBpeMeHO, lelja CIOHTAHO
yCBajajy MojMOBe KOjU ce OJHOCE HAa Mopa/iHa Hauesa, reorpadcke
TOIIOHUMeE, UCTOPUjCKE YUH-eHULe, KAa0 U CBECT U O MPUNALHOCTH
nopoguuyM W Hauuju. OBO ,y3rpefiHO” WM MUMIUVIMLUUTHO Yy4eme
nocejyje MoTeHIWjas AyOUHCKOT Mamhema, jep ce HOBU cajpiKaju
yCBajajy y KOHTEKCTY eMOLIMOHA/IHO 060jeHor UcKycTBa. Kaza ce fena
KaCHUje CyCpeTHy ca CPOJHMM TeMaMa y OKBHUDPY APYrux 06J1acTH,
TakBa HCKYCTBEHAa OCHOBAa MOXe OJIaKIIaTU pasyMeBame U
VHTerpanujy HOBUX 3Hawa. (Tora My3H4YKO o06pa3oBambe, Mopef,
KOTHUTHBHe QYHKIMje, UMa U U3pa3UT BaCIUTHU NOTEHLIHjal.

Kao HesaMeH/bMB  MHTeJIeKTyaJIHH, aCOLUjaTUBHU U
CEeH3UTHUBHU IOJCTPEKUBAY CBEYKYIHOI pa3Boja JIMYHOCTH, My3UKa
CBOjy UHTEPAUCLUIJIMHAPHOCT jaCHO MCII0J/baBa U KPO3 I0OBE3aHOCT Ca
JIMKOBHUM BacnudTameM. TOKOM cCiyllamka My3uWKe BacluTay
ycMepaBa Jielly Jia [J0’KMBJbaj MeJIoAUje u3pase NoMohy pasMuUTHX
JIMKOBHUX cpefcTBa. [lokpeTu oJioBKe WM 4YeTKHULe, U3bop 60ja,
JIMHWja Y TNOBpUIMHA MOIY IIOCTaTH BHU3yeJHU eKBUBAJEHTH
MY3U4YKHUX eJleMeHaTa Kao WITO Cy TOHCKa BUCHHA, JUHAMUKA, TEMIIO,
KpeTakbe MeJoAuje WIM HauuH u3Bohema (serato, crakaTto). Ha Taj
HaYMH Ce acolujaTMBHA [pUpOJAa  MY3UYKOT  J0KMBJbaja
TpaHcpopMHUIlle Yy JMUKOBHHU HU3pas, NPU YeMy BacnuTay JUCKPETHO
ycMepaBa NaKiby Ha KapakTep Kommnosunuje. OBakBO NpeBoheme
3BYYHOT y BU3yeJIHU U3pa3 He OCTaje caMO Ha HUBOY Nepleniyje, Beh
ce MpoIIMpyje U Ha NMpaKTU4YHe aKTUBHOCTH KOje JOJATHO NOBe3yjy
YYJIHO UCKYCTBO W CTBapa/jaliTBO. Y TOM KOHTEKCTY, y NpaKCU ce
INpUMenyje U U3paja UHCTpyYMeHaTa OJ, pa3/MYUTUX MaTepHujana,
mTo yyBplihyje MpeAcTaBe O HUXOBOM H3rJlelly U HadMHHUMa
Jlobujarba 3Byka. CBe OBe aKTHMBHOCTH He caMO Ja NpoAybJbyjy
pasyMeBalme My3HYKUX II0jaBa, Beh JgonpuHoce pa3Bojy ¢uHe
MOTOpHKe, KOOpJHHalMje IOKpeTa U IPpOCTOPHe opujeHTanuje. Ctora
ce JIMKOBHO BacCIUTamke, Y OKBUPY MYy3UYKUX aKTUBHOCTH, IPUPOJHO
HazZoBe3yje U Ha (QU3UYKO BacCOUTalke Kao 3HayajaH CerMeHT
LeJIOKYITHOT pa3Boja JeTeTa Y IPeALIKOJCKOM y3pacTy.



Jlyka M. MAPKOBU'R
.
Besa wu3Bohewa My3MYKUMX aKTHUBHOCTM ca (QU3HYKUM

BaCIIMTalkeM OCTBapyje ce Ilpe CBera Kpo3 IOKpeT Kao NoCpeJHHUKa
MY3UYKOT [J0KUBJ/baja. [lokpeTH KoOju mpaTe MY3UKY CTUMYJMILY
pa3Boj ocehaja 3a puTaM, TaKT U Mepy, 0K afanTalyja npeMa TeMIy
U Kopeorpaduja y3 My3UKy U My3HU4YKe UIpe, NPeJCTaB/bajy BakKHe
CerMeHTe MOTOPHYKOT pasBoja. Y TOM CMHUCJy, NOKPeTH H3a3BaHHU
MY3UKOM MOIYy ce I[OCMaTpaTd Kao TeJleCHe apTHUKyJauuje Koje
npecjrKaBajy 3By4He o6sivke. Kako uctude Byny, ,My3nka U OKpeT
ce 4YecTo ONUCYjy Kao npupodaH cnoj, BepoBaTHO 360T Tora IITO ce 06a
deHOMeHa JellaBajy y BpeMeHy, Kao U JbYyACKM TOBOp U Apyre
Bokasuzanuje” (Woody, 2024, str. 123). U3Boheme aKTUBHUX 8exC6U
ducarsba, npaheHUX NOKPeTUMa, NOAjeIHAKO Ce KOPUCTH Y METOAULU
My3W4YKOT M QU3MYKOI BaCnUTamwa y paAy ca HajMaahuM yspacTom
Jene. TakBe akKTHBHOCTHU JONPHUHOCE NPABUJIHOM Pa3BOjy BOKaJIHOT
amapaTta, ajJd M OIWTOj MNCUXOPU3UYKO]j perynauuju JeTeTa,
noBe3yjyhu KOHTpoOJIy AUCama, [pKambe TeJla U PUTMUYKO KpeTame.
BehnHa pUTMHUYKUX CIOCOGHOCTHM pas3BHja ce Kpo3 YyHoTpedy
6pojanuya, Koje ce U3BOJe Y CKJIAJy Ca NOCTaB/bEHUM 3aJaTKOM —
61JI0 Ja je pey 0 OJprKaBaby NyJica, U3BOhewy pUTMUUYKUX obpasana
WJIHA Tpynucawky yjapa. TeMIo, Kao HeOJBOjUBM [Jle0 PUTMa, Jela
yCcBajajy u3BojiehM IOKpeTe KOju OJroBapajy Op3WHU MeJojuje.
[TokpeTu ce npusarobaBajy TeMIly, ajlu U HAa4YMHY Ha KoOju ce (Kpo3
NoKpeTe WU Kopeorpadujy) Mys3uKa [A0XKHUBJ/baBa U omaxa (6ps3o0,
CIIOPO KpeTame, CKaKyTame, TpylKamwe, X0[alkhe Ha NIPCTUMa WU
INyHUM CTONAJMMa, CaBUjaleM W rubamweM). Ha Taj HauMH TesieCHO
HCKYCTBO IIOCTaje CpeJCTBO UHTEpPHa/NIU3aLUje My3UuKe CTPYKType. ¥
IIPaKCH Ce 32 OBY BPCTY aKTMBHOCTH KODHUCTe pa3JIMYUTe MYy3U4Ke
urpe (HIp. Jlum60 neHc, Mysuuke crosuile, JleseHy 4rKa, Me mana
0KoO Tebe, Jex), Kao U jeAHOCTaBHe Kopeorpaduje y3 Jiedje necMe, Koje
cayxe yTBphuBawy pUTMHUUYKOr nysca. OBakBe aKTUBHOCTH
UCTOBPEMEHO IOACTHUYY TIpYNHY KOODAMWHALMjy, IPOCTOPHY
OpUjeHTalMjy ¥ COLMja/IHy UHTEPaKLHU]Jy.

KoHnayHo, yyewe mseca — 6u/I0 Ja je ped O Bajlepy WIU
HapoJHOM KOJ1y — NIpe/iCTaB/ba CUHTE3Y My3UUKUX Mepa, MOTOPUYKUX
BelITUHA U KYJTYpOJIOIIKUX BpeAHOCTH. [lopes dusnuke U puTMHUUKe
KOMIIOHEHTe, OBAaKBe aKTHMBHOCTHM HeTyjy OJHOC IpeMa TpaJULHjH,
KyJTYpU U HaLMOHA/JHOM HJeHTUTeTy. Ha Taj HauuH My3UUYKO
obpa3oBame y INpeJUIKOJCKOM y3pacTy 3ajobdja U H3paKeH
BACIUTHU KapaKTep, MHTErpuIlyNu ecTeTCKO, TeJleCHO U KYyJTYpPHO
HCKYCTBO y jeJUHCTBEH IIpOIiec pa3Boja JeTeTa.
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3AK/bYYAK

Mogen mpojeKTHOr MNPUCTYNa y4yewa, Kao nepdpopMaTUBHA
npakca XUOPUJHOT YKpIITakha U UHTErpalnuja cajipxkaja pa3jiMuuTUx
3Hama, NMpUMeEyje ce y cprnckuM BptuhuMma on 2018. roauHe.
MMnyieMeHTalMjoM KOHIeNITA OTBOPEHOCTH, OTBapajyhu cBoje
rpaHUlle, MeTOJYMKa MY3WYKOT BaclMTawka yBeJa je Yy CBoje
WJIEHTUTETCKE CNelquPUIHOCTH M NpHUYe, NPeJCTaBe W3 >KUBOTHE
OKOJINHE, MaTeMaTH4YKe M0jMOBe, BHU3YyeJHE YMETHOCTH, (PUIHUUYKY
akTUBHOCT. OTBOpEeHOCT MeToAuKe oMoryhaBa Ja MY3UUKe
AKTUBHOCTU IOCTaHy CpPeACTBO MOBe3HWBamka Pa3/JUUYUTHUX 006J1acTH
06pa3oBama - 0/ MaTeMAaTHUKE U je3UKa, IPEKO JTUKOBHOT U PU3UIKOT
BaClUTamwa, [0 EeTUYKOr U COLMjaJHOT ydewa. Kpo3 Temartcke
[IpOjeKTe, [Jella Ha HajpaHUjeM y3pacTy CIOHTAHO YCBajajy HOBe
MOjMOBE, pa3BHjajy MOTOPHUYKE U KOTHHTHUBHE BeLITHHE, yye Ja
[IpUMEBYJy JIOTUYKO pa3MUIL/bAke U HUCTPAXKY]y COICTBEHY
KpeaTUBHOCT. TakKBUM  XOJUCTUYKUM  NPUCTYIIOM, MY3HUYKO
BaCllUTalke IMOCTaje CPEeACTBO 3a Clajalkbe Pas/IUuYUTUX 006J1acTU
00pasoBama Y BaClUTama Yy jeJUHCTBEH, UHTErpaTHBaH U CMUCJIEH
06pa3oBHM mporiec. [laypasHa kKoxabuTanuja ca JpyruM 06/1acTUMa,
He JlecTabun3yje UAEeHTUTET MeTOJIUKE MY3UYKOr BaClUTama, Beh
ra ob6orahyje Kpo3 MYJTHCEH30pHY NepLENujy, eMOIMOHATHO
ydermihe U akKTHUBHY HHTEpaKLHjy ca oKpyxkemweM. [lepdopmaTrBHA
[pakca MoJeJsia IIPOjeKTHOT IPUCTyNa y4yewa I[peLCcTaB/ba
CAUHXPOHUjCKU M JUHAMUYaH KOHIENT, YCJOB/bEH CaBpeMeHUM
WHTepecMMa ¥ OJHOCUMa Y [JpYIITBY, MeJarollkMM Teopujama
06HOBJ/bUBE/U3MEH/bUBE pA3BOjHE IMCUXOJIOTHje U OTBOPEHHX
WJEeHTUTEeTCKUX JUCUUIIIMHAPHUX IPaHULA.

WHTerpaTuBHU NOTEHLHUjAJIM My3UUKUX aKTUBHOCTU Y LIEJIUHU
00pa30BHO-BAaCMUTHOT pPajia Ca NPEAIIKOJICKOM Jel0oM NPaKTUYHO
HeMajy orpaHuderba. My3uka gesyje Kao XMOPUJAHU MeOHjyM KOjU
CUHXPOHHU3Yje adeKTHBHU, KOTHUTUBHU U MOTOPHUYKH Pa3Boj JleTeTa.
OHa omoryhaBa fa ce Jiedja paZj03HaJIOCT, EMOLMOHATIHA peaKlija U
MOTOpPHUYKE aKTUBHOCTU UCKOpPUCTe V GYHKIIUjU Ay6J/bEeT pa3yMeBamba
cBeTa OKO HUX. OBaj XOJMCTHUYKUA NPHUCTYMN, KapaKTEpUCTHYaH 3a
CpIICKe MpeAIIKOJICKE YCTaHOBe KOje NMpuMemyjy nporpam ,l'ogvnHe
y3JeTa“, mokasyje Aa My3W4YKO BaclUTakbe UMa MYJTUIJIMKATUBHU
edpekaT: OHO He caMO Jla pasBUja MY3W4YKe CIOCOOGHOCTH, Beh u
MHTErpuille HOBAa 3HAaWa, yHamnpehyje conujajHe BeLITUHE U
oMoryhaBa [ed4jy caMOCTaJHOCT W KpeaTUBHOCT. Y KOHTEKCTY
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CaBpeMeHUX O00pa30oBHUX H3a30Ba, My3M4YKe aAKTHUBHOCTH Y

NpeAIlKOJICKMM ycTaHoBaMa y Cpbuju npejcTaB/bajy CHaXaH
MHTErpaTUBHU PeCcypc KOjH MOJCTUYE CBe0OYXBAaTHHU pa3Boj leTeTa.
Teopujcku JUCKYpPCH U HOBU MO/JIeJIM Y BaCIUTHO-06pa30BHOM
CUCTeMy yKa3yjy Ja je jelaH O IVIaBHUX KOHCTpyKaTa cafallbulie —
KOMYHHUKalMjCKU NOTeHIMjas — IIaTGopMa 3a FTOTOBO CBe MeTOJUYKe
nocTynke ydera. CHHTE30M TeOpPUjCKMX YBHUAQ U TEOPUjCKOj U
JleCKDUIITUBHO-aHAJIMTUYKO] aHa/JIU3U JIUTepaType, AOLLIO Ce [0
3aK/by4yKa Jia je KOHLENT OTBOPEHOCTH, Kao JJOMHUHAHTHU CaZApXKaj
NOCTMOJIEPHUCTUYKUYX, COLMOJIOIIKMX M YMETHHUYKUX [paKCH,
06pa30BHU CUCTEM apTHUKYJHCAO Kao cucmem y nokpemy. OTBOpeHHU
KOHLIENT  y4yea, HACynpoT 3aTBOPEHUM  AUCLUIJIMHAPHUM
CUCTEMHMa, [103ajMJ/byje, KOPUCTH, MHTEpPHA/IN3Yyje 3Hala U ajaTe U3
pa3/IMYUTUX 006JaCTH y4Yewa U MOJJI0XKAH je  KPUTHUYKO]
IPOBEP/bMBOCTU U peBU3MWjaMa, 6e3 pasaparba HHCTUTYLHOHAIHE
CTPyKType. 3Hayaj HCTpaXMBalka OBe TeMe je Yy carjejaBamby
peJieBaHTHUX METOACKHX MOCTyNaka Koju OM MOTIJU Aa WHTEerpully
3Haka M3 JPYrux 006JIaCTH Y4ema, CeJEeKTUBHO KOHTpOJMIIyhu
IPONyCT/bUBOCT CBOjUX TIpaHULA. YKasuBame Ha MOTeHIUjal
N0Be3MBama 3Haka, a/lM U Ha CTaJlHa NpUjarohaBama TPEHYTKY U
KOHTEKCTY O0TBapa NpoCTOP 3a Jla/ba UCTPAKUBAHA Y 0BOj 06/1aCTH.
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POSSIBILITIES OF CONNECTING MUSICAL
ACTIVITIES WITH OTHER LEARNING AREAS WITHIN
THE PROJECT-BASED APPROACH AND THE “YEARS
OF ASCENT” PROGRAMME

Summary: Proceeding from the assumption of the dynamic character and
continuous alignment of music education methodology with other areas of
learning in preschool institutions, this paper examines the integrative
potential of musical activities in preschool settings in Serbia. The aim of the
study is to identify and analyse the methodological aspects of interconnecting
musical activities with other learning domains, emphasizing that their
integrative capacity is grounded both in pedagogical experience and in
contemporary theoretical and cultural practice. The research applies
comparative and descriptive-analytical methods. Through an analysis of the
elements and phases of musical activities possessing correlational potential,
direct and indirect links with other fields of knowledge were identified, as
well as connections with relevant theoretical concepts, including openness,
interdisciplinarity, and hybridity.The research results concerning possible
integrations of different methodological areas indicate the ways and the
extent to which the naturalization of surrounding texts can be applied within
the context of children’s music education in Serbia, implemented according to
the project-based learning approach. The study demonstrates that musical
activities in preschool institutions constitute an effective instrument of
integrative learning, simultaneously fostering children’s cognitive, emotional,
and social development.

Key words: music education methodology, concept of openness, project-
based learning approach, interdisciplinarity, integration of different
methodological areas.
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INTRODUCTION

The civilizational transformation conditioned by technological
development, as well as by phenomena of geopolitical and cultural
internalization, reflects on all models of learning and upbringing. In an
effort to respond to such challenges, UNICEF, within the framework of
the ‘Kaleidoscope’ program, promoted a model of project-based
learning, founded on the naturalization of contemporary connotative
content into educational programs. As a pedagogical model, project-
based learning rests on a constructivist position according to which
knowledge is most effectively constructed when linked with prior
experiences and environment—when children ‘through social
interactions with other (knowledge) build upon the existing wealth of
knowledge and experience in order to create new understandings’
(Levin etal., 2022, p. 15).

In Serbia the model of project-based learning, under the name ‘Years
of Ascent, has been verified by legal documents and has been in
implementation since 2018. Although conceived as thematically
organized, such an approach implies an open and dynamic structure: it
is subject to revision, supplementation (often at the initiative of
children), and critical re-examination through documented
monitoring of children’s development during all three phases of
work—opening, developing, and closing the project. In this way, the
learning process is not viewed as a linear and predetermined closed
system, but as a flexible and contextually conditioned educational
process.

This dynamic and open structure is directly aligned with the
conceptual foundations of the program, which paradigmatically
connect sociocultural and poststructuralist theories. The concept of
openness?,  together with discourses of naturalization!s,
hybridization!4, dispositif, performativity, and intertextuality,
transcends the traditionally understood notion and practice of
interdisciplinarity. Unlike interdisciplinarity, being the approach that
relies on the exchange of experiences between related scientific fields
connected to a certain autonomous discipline, the concept of openness

12 The very term concept of openness originated with Morris Weitz in the 1960s and denotes
variability, reconstructiveness, segmentation, and conceptuality (Weitz, 1987, pp. 143-154).

13 Explaining the subject of learning through already acquired knowledge suitable for conceptual
connection (Wittgenstein, 1980, p. 56).

14 A notion that does not support the discourse of mastery but rather a new mapping in the
interpretation of the subject, with effects beyond the parent discipline.
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implies fluidity of boundaries and the dynamic constitution of
meaning within broader networks of knowledge.Intertextuality, as one
of the key elements of the concept of openness, enables the
recognition of a complex network of semantic relations in the music
education methodology, which surpasses the boundaries of an
individual discipline. It ‘indicates that within every text there are other
texts, since it absorbs them, relocates them, offers new interpretation,
condenses, develops, and reshapes them’ (Suvakovi¢, 2011, p. 55).

The performative procedure of learning!> (which does not refer to the
subject of learning but is realized in relation to the situation, the
moment of children’s distraction), as well as Foucault’s (Michel
Foucault) concept of the dispositif—in which music education does
not function as an individual dispositif but as an element of a broader
heterogeneous set of knowledgels—further reinforce the standpoint
on the variability and contextual conditionality of educational
concepts. Educational practices are formed within dynamic networks
of relations, rather than as closed and stable systems. Precisely within
this theoretical horizon, space is opened for re-examining the
integrative potentials of the music education methodology in the
contemporary preschool context.It could be said that this also
represents the subject matter of the present paper. The aim of the
research is to identify and emphasize the integrative capacity of
collaborative learning grounded in contemporary cultural practice.
The paper employs methods of theoretical analysis, the comparative
method, and the descriptive method (examples from practice), as well
as content analysis, supported by an interdisciplinary approach and a
critical interpretation of relevant scientific literature and current
curricular foundations.

COLLABORATIVE CONCEPT OF LEARNING

The methodological guide for musical activities within the project-
based approach to learning directs educators to integrate various
musical tasks into the thematic whole of the project. Methodological
postulates in learning songs, counting rhymes, studying composers,

15 When the meaning of an artwork/event does not depend on referential meaning but on
context (Suvakovi¢, 2011, p. 533).

16 Music as an individual dispositif may appear once as the program of an institution, and another
time (as part of a heterogeneous set) as a means of judging or masking a practice that itself
remains unheard and invisible, or as a secondary reinterpretation of this practice, open to a new
field of rationality. (Suvakovié, 2016, pp. 300-301)
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instruments, performing musical games and sound stories, listening to

music, and children’s creativity do not only develop musical abilities
but also establish natural connections with other areas of educational
work. In accordance with this, Jensen (Eric Jensen) argues that music
should be included in the content of language, history, geography,
society, and mathematics (Jensen, 2003, pp. 99-116), since
‘interdisciplinary learning benefits the human brain, which in this way
naturally learns from many angles’ (Levin, Clark,& Starkey, 2022, p. 69).
Most contemporary pedagogues and psychologists advocate for a
collaborative concept of learning, as it enables deeper understanding
of individual fields, integration of knowledge, development of
assertiveness and communication with peers and the environment, as
well as improvement of motor skills with a sense of space. As Levin
(Sara Levin), Clark (Amanda Clark), and Starkey (Erin Starkey)
emphasize, ‘studying one topic in the context of another subject
provides the opportunity for each discipline to be studied deeply and
integrally’ (Levin et al, 2022, p. 69). This theoretical framework
indicates that learning music is not reduced merely to learning a song
or learningto play an instrument, but entails the synchronous activity
of cognitive, motor, and emotional processes. In this context, Robert
Woody speaks of three stages of acquiring musical skills: the cognitive
(perception and apperception), the associative (expressed through
movement, drawing, and emotional determinants), and the
autonomous, which relies on acquired knowledge (Woody, 2022, pp.
74-75). In this process, knowledge represents the outcome of learning
that can occur even without external stimuli and is ready to be stored
in long-term memory, which also contains the initial sensory
experience of learning a song.

Musical equivalents to Piaget’s (Jean Piaget) stages of cognitive
development can first be observed in the sensorimotor phase of
conservation, when children acquire the ability to perceive a certain
property and retain it regardless of surrounding changes. Music
psychologist David Hargreaves analyses these stages through the ‘natural
course of development,” which begins at birth (‘children are programmed
to be musical’) and continues through the gradual development of
musical abilities, encompassing progression and assimilation, which
manifest in musical activities and are directed toward the capacity for
musical expertise (Hargreaves, 2017, pp. 245-277).

In the musical activities of preschool children, decentralization of
strict identity elements is applied—those that are listened to, learned,
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or performed through/with play. The most effective networking with
other areas of knowledge is achieved through motivational stories and
repetition motivators. These stages of learning are thematically
connected with the project and represent communicative and
multifunctional potentials for networking with strategies, knowledge,
and matrices of the Serbian language, mathematics, social and natural
environment, physical and art education.The multidimensional nature
of motivation enables learning even at a stage when children are not
yet capable of metacognition, when they experience the pleasantness
of sound through rhythmic and melodic content via spontaneous
singing, jumping, playing, and clapping, while loudness, timbre, and
expressiveness of sound are acquired mainly through visual means.
Only when children move beyond the sensory mode, at the age of four
to six, does song learning represent a cognitive and psychomotor
change in knowledge and skills. And precisely in this manipulative
mode of development, children acquire the ability to reproduce
children’s songs, repeat rhythms, and handle instruments.

Music always represents an experience of pleasure, but in preschool
age meaningful intrinsic motivation for a musical activity almost does
not exist. Children respond primarily to external stimuli such as
motivational stories, games, dramatizations, drawing, counting,
sculpting, model-making, and physical activities. These processes
represent the natural context in which musical experiences are
spontaneously acquired, since knowledge from language, literacy,
mathematics, nature, society, physical education, and visual arts is
integrated into play, which constitutes the most natural context for the
emotional encoding of music as its essential, generative property.
Encouraging children’s affective reactions to idiomatic tonal and
rhythmic characteristics of music is achieved through repetitive motor
tasks and visual-associative representations. Each action - although
just a play at first glance - is received at an unconscious level through a
system of sensory encoding. With the help of indicators such as sound,
colour, objects, movements, and facial expressions, children
experience musical content as joyful, sad, combative, or gentle, which
enables the development of the first emotional and perceptual
categories of musical experience. Paula Polk Lillard refers to Maria
Montessori’s view, emphasizing that bodily movements—especially
those of the hands—are integrated with mental processes in the
complete integration of personality, thereby forming the child’s
intellect. For sensory education, she highlights that visual
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representation provides the path to understanding in every field of

education (Lillard, 2014, pp. 39-51)..”

According to postmodern theories of reception by John Fiske, Stuart
Hall, and Jean Piaget, the experience of music in childhood first
appears through an impulsive sense of pleasure, which later
transitions into a process of conceptual understanding of music
(Alexander, 2007, pp. 18-19). This shift from emotional to cognitive
experience enables the formation of more complex perceptual and
meaningful relations toward musical material.

STIMULI OF INTERACTIVE CONNECTION

In pedagogical practice, numerous motivational stimuli are used to
encourage children’s interest in musical activities. These may be
narrative structures that do not necessarily have to be explicitly
connected with the content of the song text, such as introductory
motivational stories orrepetition motivators, which apply a holistic
approach, that is, ‘a set of interactions mediated by symbols related to
the world of experience’ (Ellul, 2015, p. 27). Word and image
intertwine with music as an ‘irrational impulse’ and give it additional
meaning: ‘it is always a metaphor of a structure in which relations are
always more important than the objects placed in relation’ (Adorno,
1968, p. 53).

If, for example, the project theme is ‘Food,” the song Pekarci¢ (Little
Baker)can be treated through several interconnected activities. After
the introductory part, which includes a motivational story, breathing
exercises, and setting the musical task, children listen to the song in its
entirety, become familiar with the text and the meaning of unfamiliar
words (e.g., ‘the oven glows’), which can be directly linked to speech
development. Afterwards, a discussion could be held about
occupations and types of food (The World Around Us), while during the
motivation for repetition (this stage also serves as a form of active
rest), children knead dough and create different geometric shapes
(circle - pizza, triangle - paté, ball - dumpling) or sculptural figures,
thereby integrating elements of mathematics and art. Additionally, in
this stage, a polygon can be used: by jumping through hoops and
overcoming obstacles to music, children reach the goal—the bakery
(thus establishing a connection with physical education).

A similar example of interactive connection with other areas of
learning can be found in almost all songs children learn. For instance,
the song Twinkle, Twinkle, Little Star thematically fits into the project
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‘Space’ and connects arts (making planets out of modelling clay),
mathematics (ordering planets by size), language (song text), and
physical activity (children hopping as ‘astronauts’ on the surface of the
Moon). At the same time, children practice the musical element of
melodic leap (do, do — sol, sol), which can be represented as the
astronaut’s jump when entering the spaceship.

All these strategies of interactive connection use the same set of
methodological tools in project-based teaching: narration,
visualization, association, sensitization, and dramatization of musical
content. Through the stages of official methodological procedures—
introductory  motivation, motivation for repetition, visual
representation, and corresponding bodily movements—most musical
elements (tempo, dynamics, and melodic flow) can be connected with
complementary symbols of mathematical, linguistic, artistic, social,
and physical representations.

DIRECT OR INDIRECT LINKS WITH OTHER AREAS OF LEARNING

In the context of music education, the concept of openness implies that
musical activities are not a closed system but develop in interaction
with other concepts and domains, providing space for
experimentation, pattern observation, comparison, and the creation of
meaningful connections between different areas of learning.

Based on concept of openness, the connection of music with
mathematics, through mathematical means of expression, is reflected
in the perception and representation of different tonal
characteristics—short and long, lower and higher, softer and louder.
Graphical representation of such relations can be expressed through
different lengths, thicknesses, movements, and directions of lines. As
Mlodinow (Leonard Mlodinow) notes: ‘Mathematics (in science), as
well as music (in art), represents an abstract discipline. The Greeks
are credited with the idea that brought romance and metaphor into
mathematics: sometimes a line segment is just a line segment. But the
same line segment can represent the edge of a pyramid, a boundary
field, or the flight path of a crow. Knowledge of one can be transferred
to another’ (Mlodinow, 2005, p. 28)17.

17 The Pythagoreans, who claimed that number is everything, believed that inspiration is the
initial driving force behind scientific discoveries and artistic creations such as mathematics and
music. They were the first to study the mathematical and aesthetic properties of musical sounds.
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The mathematical approach also enables precise differentiation of
musical elements. Thus, articulation and diction can be graphically
represented through mathematical symbols—staccato as a dot, and
legato as a wavy line—emphasizing different forms of sound
performance. Furthermore, correspondence with mathematics is
recognized in parts of songs that are repeated or performed in the
same way. Such methodological procedures serve the perception of
patterns such as ABA or ABAB form, tempo, dynamics, articulation.
These patterns can first be presented symbolically (for example, ABA
form represented as a sandwich: bread-filling-bread), and then move
into action (children respond with a movement that is always the same
for the repeated section of the song or a specific musical element).

The concept of symmetry is connected with the symbol of patterns,
while the mathematical concept of sets can also be applied in the music
education methodology in two ways: directly (for example, sorting
materials according to the project theme), or indirectly (according to
perceptual sound stimuli—for instance, when the project theme
relates to animals, children create sets according to the speed of their
movement. In this way, they actually perceive slower or faster tempo).
By a similar principle, what they perceive aurally, children can also
represent in tabular form (rows, columns).

Seriation, as a mathematical expression (ordering from smaller to
larger or vice versa), can also be applied to the perception of melodic
sequences (for example, the song Cikpogodi - Guess what contains
sequences from do to sol and from sol to do), as well as to dynamic
elements such as crescendo and decrescendo. Graphical
representation of the sequencing of tones according to pitch
(measurement, positioning) along the line of melodic movement
corresponds to mathematical graphs, which can be represented by a
line that, by falling or rising, symbolizes not only pitch but also the
dynamic values of tones.

Preparing children for later (school) learning of note lengths
(notation) can be carried out through the mathematical concept of
dividing a whole, i.e. the part-whole relationship (for example,
dividing a pizza into halves or quarters, or pouring water into a jar to
half or quarter of its volume). The connection with the concept of
number can be achieved through the performance of counting rhymes
(for example, Five Little Fingers and One, Two, Three, We Play), which,
in the mathematical sense, can represent a sequence, thereby
simultaneously encouraging the adoption of numerical concepts and
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the development of rhythmic abilities, naturally integrating
mathematical and musical knowledge.

The project-based approach to learning also enables indirect
acquisition of mathematical knowledge. Thus, during certain stages of
musical activities (for example: organizing children in space), children
learn to form a circle, a square, to stand in a line, a row, in a column, or
in parallel rows. In this way, children aurally perceive mathematical
expressions and then connect them with practical application in space,
achieving deeper understanding and memory.

Connections with the methodology of the mother tongue, after
listening to a song, are first achieved through clarifying the meaning of
the text and explaining the meaning of unfamiliar words. This verbal
methodological procedure involves reading, understanding, and
interpreting the text!8. These steps lay the foundation for expressive
reading and interactive discussion. Expressive reading with a horizon
of expectations unfolds through the methodological principle of
gradualness. During the reading of a sound story, vocal and auditory
support is initially used, and questions are posed that encourage
reflection on the reasons for events in the story and the motives of the
characters. Afterwards, the conversation is redirected to the personal
level (secondary interview) with questions that allow children to identify
with the situation and feel personal connection with the content.Emotion,
according to Bojanin, is a parameter for everything perceived and
remembered: ‘Any separation of perception and cognition from (...
upbringing is entirely meaningless’ (Bojanin, 2022, p. 65)

Through the discovery method, children are encouraged to find the
point of the story or song, its conclusion, and its moral on their own.
Such contextualization of the story, besides expanding vocabulary (by
explaining unfamiliar words), also enables a separate learning
situation. This is a procedure that distances the conversation from the
central theme but serves as useful additional information, stimulating
children’s curiosity and analytical thinking. The separate learning
situation points to the delicacy of methodological procedures, which
should not neglect children’s naivety for the sake of (targeted)
epistemological curiosity, since ‘there is no understanding that is not a
communication’ (Freire, 2017, p. 26). Furthermore, the educator
respects the child as a subject of knowledge who should preserve their
autonomy as an individual and their right to sensory and emotional

18 In both linguistic and musical terms, such a procedure is defined as notation, denotation, and
connotation, or locution and illocution, that is, reception, perception, and apperception.
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distractions. Intentional diversion of attention from goal-focused

concentration is achieved (learning to sing the song) not only through
the motivational story but also through visualization, gestures, and
body movements, as psychological aids of metacognitive strategies for
learning music (Goleman, 2015, p. 156). These ‘excursions outside of
music’ are initiated by children not only through dispersion of
attention (‘wandering thoughts’) but also through questions that
spontaneously follow the logic of innate nomadism.

The direct connection between music and language is also realized
through the performance of counting rhymes as a specific form of
speech-rhythmic expression. They are performed first vocally, and
then with movements (clapping, walking, or combinations of
movements), thereby establishing integration of verbal and motor
expression. Children thereby learn clear separation of words into
syllables, with syllable length being connected to tone duration. At the
same time, proper articulation, diction, and accentuation are
developed. As regards the movements accompanying vocal
performance, they can be organized in pulse, rhythm, or through
grouping of beats, thus establishing functional connection between
text metrics, musical rhythm, and motor movement. A similar
principle of integration is applied in the performance of a sound story.
During listening, children may actively participate by producing
appropriate sounds or noises—through voice, body movements, or the
use of Orff instruments. Such activity simultaneously stimulates
understanding of the text and develops the ability of auditory
discrimination and sound association, since verbal content is directly
connected with sound expression.

Linguistic and musical elements additionally intertwine during
musical games through children’s perceptual reactions to key words
that shape the concept of the given game. If, for example, the project
theme is ‘Winter,’ the game Icy Man can be applied, in which children
‘freeze’ at a word related to winter and then continue moving to
music. In this way, besides rhythmic-motor coordination, vocabulary
is expanded (e.g., ‘icicle,/ ‘snowdrift, ‘snowboard’), achieving a
synthesis of linguistic, cognitive, and musical learning.

Motivational stories are often realized in the form of dramatization,
serving as an introduction to the content of musical activity. Through
expressive narration of the text, children develop a sense of intonation,
dynamics, and emotional colouring of speech, which prepares them for
understanding the same categories in musical performance.
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Just as in the earliest stages different types of knowledge are mutually
conditioned and unconsciously accepted as the basis of future
autonomous disciplines, so too is the methodology of exploring the
environment an integral part of music education. By learning songs,
making instruments, becoming familiar with the life and work of a
composer, or participating in a sound story, children acquire
knowledge about phenomena and concepts from the world around
them. Children spontaneously adopt concepts related to moral
principles, geographical toponyms, historical facts, as well as
awareness of belonging to family and nation. This ‘incidental’ or
implicit learning possesses the potential for deep memory, since new
content is acquired in the context of emotionally coloured experience.
When children later encounter related topics in other fields, such an
experiential basis can facilitate understanding and integration of new
knowledge. Therefore, music education, in addition to its cognitive
function, has a pronounced educational potential.

Music, as an irreplaceable intellectual, associative, and sensitive
stimulus of overall personality development, clearly demonstrates its
interdisciplinarity through its connection with art education. During
music listening, the educator directs children to express their
experience of melody using various artistic means. The movements of
a pencil or brush, the choice of colours, lines, and surfaces can become
visual equivalents of musical elements such as pitch, dynamics, tempo,
melodic movement, or performance style (legato, staccato). In this
way, the associative nature of musical experience is transformed into
artistic expression, with the educator discreetly guiding attention to
the character of the composition. Such translation of sound into visual
expression does not remain only at the level of perception but extends
to practical activities that further connect sensory experience and
creativity. In this context, practice also includes making instruments
from different materials, reinforcing ideas about their appearance and
ways of producing sound. All these activities not only deepen the
understanding of musical phenomena but also contribute to the
development of fine motor skills, movement coordination, and spatial
orientation. Thus, art education, within musical activities, naturally
extends to physical education as a significant segment of the overall
development of the child in preschool age.

The connection between musical activities and physical education is
primarily realized through movement as a mediator of musical
experience. Movements accompanying music stimulate the
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development of a sense of rhythm, beat, and measure, while

adaptation to tempo, coordination of movements, choreography with
music, and musical games represent important segments of motor
development. In this sense, movements induced by music can be
viewed as bodily articulations that mirror sound forms. As Woody
emphasizes, ‘music and movement are often described as a natural
union, probably because both phenomena occur in time, as do human
speech and other vocalizations’ (Woody, 2024, p. 123

The performance of active breathing exercises accompanied by
movements is equally used in the music and physical education
methodology when working with the youngest children. Such
activities contribute to the proper development of the vocal apparatus
as well as to the general psychophysical regulation of the child, linking
breath control, body posture, and rhythmic movement. Most rhythmic
abilities are developed through the use of counting rhymes, which are
performed according to the set task—whether it is maintaining pulse,
performing rhythmic patterns, or grouping beats. In this way, bodily
experience becomes a means of internalizing musical structure. In
practice, various musical games are used for this type of activity (e.g.,
Limbo Dance, Musical Chairs, Icy Man, Cat Game, Hedgehog), as well as
simple choreographies to children’s songs, which serve to reinforce
rhythmic pulse. Such activities simultaneously encourage group
coordination, spatial orientation, and social interaction.

Finally, learning dance—whether it be the waltz or traditional folk
circle dance—represents a synthesis of musical measures, motor
skills, and cultural values. In addition to the physical and rhythmic
component, such activities cultivate an attitude toward tradition,
culture, and national identity. In this way, music education in
preschool age acquires a pronounced educational character,
integrating aesthetic, bodily, and cultural experience into a unified
process of child development.

CONCLUSION

The project-based learning model, as a performative practice of hybrid
crossovers and integration of content from different domains of
knowledge, has been applied in Serbian kindergartens since 2018. By
implementing the concept of openness and expanding its boundaries,
the methodology of music education has incorporated into its identity-
specific features stories and representations from everyday life,
mathematical concepts, visual arts, and physical activity. The openness
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of the methodology enables musical activities to become a means of
connecting different fields of education—from mathematics and
language, through visual and physical education, to ethical and social
learning. Through thematic projects, children at the earliest age
spontaneously adopt new concepts, develop motor and cognitive
skills, learn to apply logical reasoning, and explore their own
creativity. With such a holistic approach, music education becomes a
tool for merging different areas of education and upbringing into a
unified, integrative, and meaningful educational process. Plural
cohabitation with other fields, does not destabilize the identity of
music education methodology; rather, it enriches it through
multisensory perception, emotional participation, and active
interaction with the environment. The performative practice of the
project-based learning model represents a synchronic and dynamic
concept, conditioned by contemporary interests and social relations,
pedagogical theories of renewable/adaptable developmental
psychology, and open disciplinary identity boundaries.

The integrative potentials of musical activities within the overall
educational work with preschool children are practically limitless.
Music functions as a hybrid medium that synchronizes the child’s
affective, cognitive, and motor development. It enables children’s
curiosity, emotional response, and motor activities to be harnessed in
the service of deeper understanding of the world around them. This
holistic approach, characteristic of Serbian preschool institutions
implementing the program ‘Years of Ascent’, demonstrates that music
education has a multiplicative effect: it not only develops musical
abilities but also integrates new knowledge, enhances social skills, and
fosters children’s independence and creativity.In the context of
contemporary educational challenges, musical activities in Serbian
preschools represent a powerful integrative resource that stimulates
comprehensive child development.

Theoretical discourses and new models within the educational system
indicate that one of the principal constructs of contemporary society -
communicative potential - represents a platform for almost all
methodological approaches to learning. Through the synthesis of
theoretical insights and the theoretical as well as descriptive-
analytical analysis of the literature, it has been concluded that the
concept of openness, as a dominant feature of postmodern,
sociological, and artistic practices, has been articulated within the
educational system as a system in motion. In contrast to closed
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disciplinary systems, the open concept of learning borrows, utilizes,

and internalizes knowledge and tools from various fields of learning,
while remaining subject to critical verification and revision without
undermining the institutional structure itself. The significance of
researching this topic lies in identifying relevant methodological
procedures capable of integrating knowledge from other fields of
learning while selectively regulating the permeability of their own
boundaries. Highlighting both the potential for connecting knowledge
and the necessity of continuous adaptation to moment and context
opens space for further research in this field.
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YuuBep3uret y beorpazny, ®akynTeT 3a 06pa3oBame yUYUTe/ba U BaCIUTAYA,
Beorpapg, Cp6uja

['abpujena B. TPYJU'h

YHuBep3ureT y beorpany, ®akysnreT 3a 06pa3oBarbe yYUTe/ba U BaCIIUTAYA,
Beorpag, Cp6uja

MOTI'Y'RHOCT IIOBE3UBAIbA MY3UYKUX AKTUBHOCTH CA
APYTI'UM OBJIACTUMA YYEIA Y OKBUPY ITPOJEKTHOT
IMMPUCTYIIA U IIPOTPAMA ,TOAUHE Y3JIETA“

Caxxcemak: [lonasehu 00 npemnocmaske o0 OuHAMUu4HOCMU U
KOHMUHYUPAHOM ycaz2aawasarky Mmemoduke My3udkoz eachumared ca
dpyaum o6aacmuma yyersa y npedwKo/ACKUM yCmaHosama, pad ucmpasicyje
UHmMezpamueHe nomeHyujase My3uyKuxX aKmueHoOCmMu y npeduwKo/CKUM
ycmaHosama y Cpé6uju. Luam pada je da udenmudukyje u auaausupa
Memoduyke acnekme Mehyco6HO2 noees3usarba My3udkux aKkmueHocmu ca
dpyaum domeHuMa yueroa, ykasyjyhu Ha mo da ce HUX08 UHMe2pamusHu
Kanayumem 3aCHU8A KAKO HA NnedazowKoM UCKYyCmgy, mako U Ha
caspemeHoj mMeopujckoj u KyAmypo/owkoj npakcu. Y ucmpaxcusary cy
npumerseHe KomnapamueHa U 0eCKpUnmueHo-aHaAuUmu4ka memood.
AHanusoMm esnemeHama u $asza My3uvKux dKmueHoOCmu ca KOpeaamusHuUM
nomexyujasnom, yodeHe cy HenocpedHe U nocpedHe 6ese ca Opy2um
obsacmuma 3HareA, Kao U €4 peae8aHMHUM MEOPUjCKUM KOHYenmumd,
YKmYyUyjyhu  omeopeHocm, UuHmMepouCyunAuUHapHocm U  XubpudHocm.
Pezynmam  ucmpasxcusarsa  moz2yhux — uHmezpayuja  pasauvumux
Memoduykux nodpy4ja yKalyje Ha Koju HA4UH U Yy Kojoj mepu je
npumeHs/bUBA HamypaJausayuja oxpyxcyjyhux mekcmosa y KoHmekcm
My3U4Koz2 eacnumarea deye koju ce npumewyje y Cpébuju no modeay
npojekmHoz npucmyna yuery. Hcmpascugarbe nokasyje da My3uuke
akmusHocmu y npedwKo/CKUM ycmaHosama npedcmassbajy edukacaH
UHCMpPYMEHm UHMe2pamueHo2 y4erba, KOoju UCMos8peMeHO nodcmuye
KOZHUMUBHU, eMOYUOHA/IHU U COYUjaIHU pa3eoj demema.

KmyuHe peuu: memoduka My3uukoz eacnumarea, KOHYenm omeopeHocmu,
npojeKmHU npucmyn y4ery, UHMepOUCYUNAUHAPHOCM, UHMez2payuja
pasauvumux Memoouykux noopyja.

© 2025 by authors
This article is an open access article distributed under the terms and conditions of Creative
Commons Attribution 4.0 International License (CC BY 4.0).
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KOMIIAPATUBHA KIbUKEBHOCT Y YYUOHUILIU:

INOAYYABAIGE O UICTOPHUJCKO] TPAYMHU U
METAPU3UIKOM IIPOTAILAKBY KPO3 POMAHE
ABCAJIOM, ABCA/IOM! BUJIMJEMA ®OKHEPA U
BO/bEHA TOHU MOPUCOH

Casxxcemak: Osaj pad ucmpadcyje Memag@usuuky OUMeH3Ujy npo2arearsd y
KHUJMCEBHOCMU KPO3 KOMNAPpAMueHy aHa/usy pomaHa Buaujema ®okHepa
Absalom, Absalom! u Tonu MopucoH BosbeHa, u npedaaxce nedazowku ok8up
3a nodyvasarbe KomnapamusHe KrbudcesHocmu. Cmyduja ce 3acHusa Ha
KoMnapamueHoj .JumepamypHoj memodoaozuju, ocaarbajyhu ce Ha
meopujcke ysude Xaka [fepude, Cuemynda ®Ppojda u meopuje mpayme.
Cmyduja ucmpasicyje kako cnekmpaaHa nhpucycmea y o06a pomaHa
npoXcUMajy npow1ocm u cadawrocm, npeobAuKyjy Ucmopujcky ceecm u
Kpeupajy npocmope 3a NCUX0/0WKO U emUYKO aQH2AHC0B8AHE C UCMOPUJCKOM
mpaymom. AHanusa nokasyje da dyxoeu yHkyuoHuwy kao memagope
ceharba u ucmopuje, ymesaossyjyhu nomucHyme mpayme U HepeuleHe
ucmopujcke  Henpasde. DokHeposa PpaszmeHmucaHa Hapayuja U
Mopuconuna ymesnossmeHa nojasa dyxa OmKpueajy Kako KHUNMCEBHOCM
nocpedyje usmehy ucmopujcke cmeapHocmu u cy6jekmusHoz uckycmaa. Ca
nedazowke nepcnekmuse, pad ucmuye Kako KOMNApamueHu U
UHMepOouCYunAuUHAapHU npucmynu nodcmuyy KpUumu4ko pasMUull/baree,
ucmopujcky ceecm u uUHmMepnpemamueHe eewmuHe. AHzaxcosarbe C
Memadu3udkuM npo2arbarem y NOMeHymum mekcmosuma omozyhasa
cmydenmuma da ce cyode c Hacsaehem poncmea u Ko/iekmuseHe mpayme,
ucmospeMeHo npenosHajyhu KrUice8HOCM Kao cpedcmeo 3a emuyky
pedeKcujy, Kya1mypHo pasymesarbe U UHMeAeKmya/aHo UCmpaxicugarse.

KayuHe peuu: komMnapamugHa KreUiMCe8HOCM, N0Y4a8are KrUJICe8HOCMU,
Memaghuzuuko ykasusarbe, PokHep, MopucoH.
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YBOA

AMepuYKa KHMXKEBHOCT YeCTO ce 6aBU UCTOPHUjCKOM TPayMOM
POIICTBA, cyouaBajyhu ce ¢ HacieheM pacHOT HAaCU/ba, YTHETaBaka U
KoJIEKTUBHOI cehama. Y mnpukasMMa aMepudKor Jyra, MpOLLJIOCT
peMeTH CaJlallllboCT, OOJMKYjyhu WHAWBUJIya/lHE W KOJIEKTHBHE
uneHtutete. Bunujem ®okHepoB A6casom, Ab6casom! (1936) u
Bomena Toum Mopucon (1987) npexacraB/bajy NpHUMepe OBAKBOT
npucTtymna, npusuBajyhu Ctapu Jyr oK HCTOBpEMEHO pPa30TKPHUBAjy
CUCTEMCKy HempaBAy MW IICUXOJIONIKE U JyXOBHe TMOCJIeuIle
NPOIIJIOCTH KOja 0/10H1ja a OCTaHe 3aKOoMaHa.

OBa jesia npy»xajy MOryhHOCTH 3a mo/iyuyaBamke KOMIIapaTUBHE
KIbWDKEBHOCTH U MHTEPUCIUIIMHAPHUX CTYAUja. AHanu3a A6caiom,
A6canom! v BosbeHa moJicTUYE Pa3MUIIL/bakbe 0 UCTOPUjCKO] TPayMH,
cehalkby U HJEHTUTETY, UCTOBPEMEHO INOKa3yjyhh KakKo HapaTHUBH
KOMYHUIMPA)y € UI030PCKUM U MCHXOJOMIKUM JUCKYpCHMA.
KomnapaTuBHa aHasu3a omoryhaBa CTyZieHTHMa Jia carJie/iajy Kako
pasJuuvTe  HapaTHUBHE  CTpaTervje  MNPUCTYNAjy  CIAUYHUM
HCTOPUJCKUM  peaJHOCTHMa,  pasBUjajyhil  HHTepHpeTaTUBHE
BEIITHHE, UCTOPH]jCKY CBECT U KPUTUUKO MUII/bEHE.

OBa cTy/auja HarJamaBa MeTaQU3UIKy TUMEH3U]Y MPOrambakha,
rie AyXoBU QYHKIMOHMINY Kao MaHUdecTaldje HepelleHe UCTOpHje
u notucHyte Tpayme. Kog ®okHepa, mporamamme ce MojaB/byje Kpo3
¢dparMeHTHCaHy Hapalyjy U KoJaeKTUBHO cehame; kKoJ MopucoH, 0HO
je uTepanv3oBaHo y MKy CeTuHe npeMuHyJe hepke. ¥ o6a cay4aja,
CrieKTpasHe QUrype MOKa3yjy KaKO MOTUCHYTe HCTOpHje 3aJuUpy Y
caflalikbocT, nOpyxajyhu  moryhHoctm  3a  peduiekcujy U
TpaHchopMalujy.

AHanu3za ce ocynama Ha Teopujcke yBuje Ketu KapyTt u weny
Teopujy TpayMe (Caruth, 1996), Jlepununy xayurosiorujy (Derrida,
1994) u Opojaa u mweroBo cxBaTame je3auBor (Freud, 1955),
noBe3yjyhu JIuTepapHy aHAJIU3Y C UCTOPUjCKOM cBellhy.

Pajm uMma ABa 1W/ba: NPBU je /a UCIUTA KaKO MeTAQU3UUKH U
CIEKTPAJIHUA eJIEMEeHTH NOCpeAyjy y UHTepreHepanujckoMm cehamwy u
HUCTOPUjCKOj TpayMH; APYTH je A MPeJIOKU MeJaroliKi OKBUpP 3a
No/ly4yaBalkbe KOMIApaTUBHE KHLMKEBHOCTH KOjU MOJCTUYE €THUYKY U
UCTOPHUjCKYy pedJiekcHjy. HHTerpucameM KibWKEBHE aHaJIHU3e,
¢uno3odckor HCTpaKMBawa W MEeJArollKe Ipakce, OBa CTyAuja
[pe/ICTaB/ba MO/IEJ1 Y KOjEM je MOo/ly4aBarbe KOMIapaTUBHE KEbMXKEBHOCTH
HCTOBPEMEHO UHTEJIEKTYTHO PUTOPO3HO Y 06PA30BHO TPAaHCHOPMATHBHO.
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META®U3UYKO ITPOTAILAGE U UCTOPUJCKA TPAYMA Y
KOMITAPATUBHOJ IIEPCIIEKTUBH

MeTadusnka UCTpaXKyje OCHOBHY MNPHUPOAY CTBApPHOCTH,
obyxBaTajyhu 6wuhe, mnocTojarbe, BpeMe, UAeHTUTET, cehame
Y3pPOYHOCT. Y KHHKEBHOCTH, MeTapU3UYKU eJIeMEHTU YeCTO Cce
MaHHUecTyjy Kpo3 AyxoBe, pparMeHTHCaHe HApPAaTUBHE CTPYKType U
3amyheme rpaHuIia M3Mehy CTBapHOr M 3aMull/beHOr. Kao mto
HanoMukbe Jocun IlnanuHuh: Y UCTOpUjcKOM mpersie[ly mopekjaa u
pa3Boja MeTadu3uKe, OHA MOYUHbE KOJ, PAaHUX TPYKUX MHUC/IUJIALA,
[lapMeHUA—CBe je jeHO, MUIIJberbe M Ouhe cy ucrto, ¥ [l1aToH U
ApucroTesn, koju ce cmarpajy 'ouuma Mmetadusuke'. IIpema
ApucroTeny, Metadusuka wiu npBa ¢uiaosoduja je MyapocTt par
excellence, a ¢uno3odp wau bybUTEL MYAPOCTH je OHAj KOjU TeZi
CII03HAju KOHAYHOT yY3pOKa U npupoje creapHoctu” (Planini¢, n.d.).

MeTadusnka UCTpaXKyje OCHOBHY MNPHUPOAY CTBApPHOCTH,
HUCNUTYjyhU 1ITA NOCTOjH, IITA 3HAYU MOCTOjaTH U KOjU Cy MPUHIUIIU
KOjH Jiexke y 0CHOBM 6uha. ApuctoTel je AeduHUIe KA0 ,IPOyYaBaALE
6uha kao 6uha“ (Aristotel, 1984:1003a21-32), aHaausupajyhu
CYIICTaHLy, Y3POYHOCT W MOTEHLUjaTHOCT HACYHPOT aKTYEeJHOCTH.
[lnaToH pa3/iMKyje MaTepujaJHU CBET 0] HENMPOMEH/bUBOT 1IAapCTBa
Upeja (Platon, 1997: 514a-517a), HarsamaBajyhu HameTocT u3aMehy
npuBH/Ia U lpaBe cTBapHocTU. KauT (Kant, 1998: A249-A252 / B305-
B309) ucTtuue rpaHulie JbyACKOT Ca3Hama, pasaukyjyhu deHoMeHe
(cTBapu Kako ce MojaB/byjy) OJ, HyMeHa (CTBapu caMe mo cebu).
Jepuauna xayHtosioruja (Derrida, 1994) pgasme TpaHchopMHIIe
MeTadu3UKy HarJjamaBajyhu oAcCycTBO, oJJjarawmbe M CIEKTpPaJHHU
MOBpaTaK: JyXOBU U HepellleHe UCTOpHUje OTCTajy, AecTabuanulyjyhu
JINHEAPHO BpeMe U GUKCHU UJIEHTUTET.

OBM TeOpUjCKM OKBUPHU IMPYXKajy OCHOBY 33 aHaJIU3Y
MeTapU3UUKOT MPOramkakba y KbWKEBHOCTH. Y poMaHuMa A6ca.i0mM,
A6casom! m BosmeHa, cieKTpasiHA MPUCYCTBA HUCY CaMO HapaTHWBHA
cpe/icTBa, Beh MeTadU3UUKH YCIOBH KPO3 Koje cy cehambe, UcTOpHja U
HWJIeHTUTET HepacKuAuBo noBe3aHdu. PokHep U MOpUCOH NpUMERY]Y
MeTapU3UYKO HUCTPAKHMBAKE HA HCTOPHje CBOjUX MPOTArOHUCTA U
HCTOPHjy aMepUUKOT Jyra npe, TOKOM U nocJie ['pahaHckor paTa.

Y pomaHy Bosena payx JecTabuiu3yje rpaHuny usMebhy
$U3MYKOr ¥ AYXOBHOT, MpeAcTaB/bajyhu TpajHo Hacjehe porncTBa Ha
WHAWBU/IyaJlHOj U KOJIEKTUBHO] cBecTH. Kpo3 Teopujy Tpaywme,
BosbeHa yTesioB/byje oHo mto Ketu KapyT omucyje kao ojjiokeHU
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NoBpaTak HepelleHe HCKycTBeHe TpayMe (Caruth, 1996: 4-7).

BosbeHa QyHKIMOHUIIIE UCTOBPEMEHO Kao JMTeEpaJHA MojaBa Ayxa U
MeTapU3UYKO YTeJIOB/bE€HhE MOTUCHYTE TpaymMe U KOJIEKTUBHOT
cehawa, npeTBapajyhu UCTOPHjCKO Hacu/be y aKTHBHY, HAMET/HUBY
CWJIY ¥ CBAKOJJHEBHOM >KHBOTY.

JepunuHa KoHienmyja xayHrtosordje (Derrida, 1994: 10-11)
JIOJJaTHO oObGjallikhaBa OBy JABOCMHUCJEHOCT: AyX je ,HU TOTIYHO
NPUCYTaH HU MOTIYHO O/iCyTaH", peMeTehu JTMHeapHy TeMIOPaTHOCT
M OHTOJIOWIKY cTabuyHocT. IlpucyctBo BoskeHe mnpumopaBa
OPOTAroOHUCTE JIa Ce Cyoue C HEepelleHUM NHUTamkbUMa UAEHTHUTETA,
MajYdHCTBA U HCTOPUjCKE OJATOBOPHOCTH, WJIYCTPyjyhu Kako
OPOIJIOCT 3aAupe y cajammbocT. MOpUCOH HarJamaBa MoTpeby 3a
HaTHOPUPOJHUM Y NPHUKA3UBAKY YHYTPALIBUX }KUBOTA U EMOTUBHUX
UCTUHA TNOPO6J/bEHUX JbYAH, YeCTO OJICYTHHUX y UCTOPHjCKUM
apxuBUMa. YKa3uBambe TAaKO MOCTaje U CUMIITOM TpayMe U MopasHa
ob6aBe3a Jia ce cehamo u pearyjemo.

CynpotHo Tome, QPokHep y pomaHy A6casom, Ab6casom!
KOHCTpyHIlle Tporamare Kpo3 HapaTUBHY ¢parMeHTanujy u
PEKyp3UBHO NpHUIOBeJlatbe. He mocToje sUTepasHU AYXOBH, aju
Hacnehe Tomaca CaTneHa mporama MNpPOTaroHMcre Kpo3 cehame u
npunoBesame. KBentuH KommcoH mnpexacraB/ba ,JKABOT  Ayxa“,
onTepeheH ucTopWjaMa Koje HHje A0XKHUBEO JM4YHO: ,JIBa 0/iBOjeHa
KBeHTHHa cajja pa3roBapajy je/iaH ¢ IPyryuM y JIyroj TUIIUHU He-JbYH, Y
He-jesuky" (Faulkner, 1993: 4-5, mpeBo/1 ypeyro ayTop OBOT TEKCTa)2.

dokHepoBa Hapaldja HCOUTyje MHUTOJIOTM30BAaHU  |yT,
kopuctehn MeTadu3nuke CTpaTervje Jila pa3o0TKpHje HepeleHy
HCTOPHjy U AeCTabuIn3yje HCTOPHjCKY CUTYPHOCT. XajaerepoBa ujeja
Buha, kao ,l0Ka3aHOT W MOjaBHOT, aJld CaMOT IO CeOU CKPUBEHOT,
HegoctynHor  uckyctBy“  (Planini¢, n.d.), oBae ojjekyje,
HarJianaBajyhu fa ce UCTOpUja OTKPUBA KPO3 O/ICYCTBO U JeTUMUYHO
oTKpuBamwe. Ppojaoso jeauBo (Das Unheimliche) (Freud, 1955: 217-
256) nojaTHO ocBeT/baBa KaKo MOTHUCHYTE UCTOPHUje—pPOIICTBO, pacHa
XUjepapxuja, Melllakbe paca—IOHOBO NpOAUpY, cTBapajyhu mncuxo-
eMollMOHaJHU mopeMehaj, a He TesecHe mnpukase. KBeHTHHOBa
v30Jlallkja HArjaulaBa OBO TMpOramakmbe Kao enucTeMOJIOUIKO:
NPOILJIOCT je CBEMPUCYTHA, a/IM HEJOCTYITHA.

MopucoH ekcTepHa/u3yje yKa3uWBalhe MaTepUjaiHO, JOK ra
dokHep WHTepHa/iM3yje HapaTuBHO. IloBparak BoJbeHe je

2 “The two separate Quentins now talking to one another in the long silence of notpeople, in
notlanguage.”
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pesIallUjCK¥, HMIUIMOMpajyhu  mupy 3ajesHuny LpHama w

npeTBapajyhu penpecujy y eTHYKH aHTaKMaH. MOPUCOHUHO je3HBO
Craja MHTUMHOCT W oTyhemwe: ,..KkJsaca 3acTpaiuyjyher koja Boju
Ha3a/Jl kKa OHOMe WITO je cTapo W Ayro nosHaTto“ (Freud, 1955: 220,
NpeBOJi ypeAro ayTop OBOT TeKcTa)3.

0O6a poMaHa KOpHUCTe AyXOBE Ja O3HAUe HEpelleHy Tpaymy M
noBpaTe NOTUCHYTY uctopujy. Jlok ®okHep ucTuye MeTapHU3UYKO,
eNMCTEMOJIOLIKO Mporawawe, MOpHUCOH HarjaniaBa YTeJOBJ/bEHH,
3ajeJTHAUYKU CYCpeT ca HCTOpUjoM. 3ajelHO, OHU IMOKa3dyjy Ja je
nporamame HCTOPHUjCKH YCIOB/bEHO, OOGJHMKOBAaHO OHMMA 4YHja ce
TpayMa IIpU3Haje U Y1joj MPOLIJIOCTH je JJ03BOJ/bEHO Jia Ce BpaTH.

MEJATOLIKE UMITJIMKALMJE

[logyyaBame KOMIApaTUBHE KHMXKEBHOCTH U MeTaQU3UIKHUX
MOTHBa oMoryhaBa CTyileHTHMa []a UCTPaKe KaKO ayTOPH MPUCTYTAjy
3aje JHUYKUM HUCTOPUjCKHMM HUCKYCTBUMA KpO3 pa3/IMuMTe HapaTHUBHeE
ctpaTterdje. CTyZleHTU yde [Ja Mpeno3Hajy mnporawmame, cehame U
HapylleHy TeMIIOPAJHOCT; WHTEPHPETHPAjy CUMOOJUYKE U
MeTadu3UUKe ejleMEHTE Y HCTOPUjCKOM U KYJTYPHOM KOHTEKCTY;
MOBe3yjy anCTpPaKTHE KOHIENTe C HapaTUBHUM CTPyKTypaMma; U
pa3sBHjajy KOMIApaTHMBHE aHAJUTHUYKe BelITHHe IMOTKpelJbeHe
TEeKCTyaJIHUM JJ0Ka3uMa.

EdukacHe MeTozAe yK/bydyjy NaK/bUBO YHTame (JeTabHa
aHa/iM3a TeKCTa), BoheHe [IUCKyCHje, TEMAaTCKy W TEKCTYaJHYy
aHaJIU3y, U CTPYKTYUPAHO NUCakbe, JONyHheHe UHTEePAUCHUIIIMHADHUM
MPUCTYIIUMA KOjH MOBE3Yjy KIbIKEBHOCT C GUI030PHjOM, UICTOPUjOM
W TCUXOJIOTUjOM. AKTHBHOCTH y YYUMOHUIUA MOTY VK/bYYHUBATU
aHa/Ju3y TNapajeJHUX OJJIOMaKa, TeMaTcKe Tabese mnopehema,
JUCKyCcHje y MaJuM rpynaMa MW KpaTKe pedJieKCUBHE WJIU
KOMIIapaTHUBHe eceje.

OBaj mpucTyn nNOACTHYE KPUTUYKO MHUILbEHE, TEKCTYaJIHY
aHa/Ju3y U eTU4YKy pedJieKcHjy, MoKasyjyhu Kako KHUKEeBHOCT
pa3/IMYMTO I[pefCcTaB/ba UCTOPHjCKA HCKYCTBa, [JOK II0Be3yje
MeTadu3nike MOTHUBe ca cehamweM, UAEHTUTETOM U KOJIEKTHBHOM
HUCTOPUjOM.

3 “...class of the frightening which leads back to what is known of old and long familiar”
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OXXHWBJ/bABAILE UCTOPHJE: KIbMXKEBHOCT KAO AJIAT
3A UCTOPHJCKY CBECT

U Bomena u A6casom, A6casom! o6HABIbAjy UCTOpPHje Koje Cy
O6usie TMOTHUCHYTe WM ¢parMeHTUpaHe, kKopucrtehu crnekrpanHa
NpUCYyCcTBAa U PparMeHTUpPaHy HapalMjy Kako O6U MoKa3aJu Kako
OpOIJIOCT OICTaje y cagaummwocTu. Ocyamajyhu ce Ha KOHLENT
xayHTosioruje Kaka /[lepuzie, oBe crnekTpasHe ¢uUrype 3ay3uMajy
JIUMHUHAJHU TPOCTOpP, YTeJNOBJ/bYjyhM HCTOPHUjCKYy TpayMy Koja ce
ONMpe apTUKyJallMjU, ajJu 3axTeBa IMpuU3Hame. Teopuja Tpayme
JIOJJaTHO T0jallllbaBa KakKo 06a poMaHa /[ajy HapaTUBHU OO6JIMK
HMCKYCTBMMA KoOja MpKOCe JIMHEAPHOM MpPHKa3y, OTKpUBajyhu TpajHO
NCHUXOJIOIKO M KOJIEKTUBHO Hacjehe pONCTBA. YKOpewmeHa Y
HCTOPHjCKOM KOHTHHYUTETY POICTBA U HEroBUX Nocjeauna (1619-
1877), oBa Tpayma JIeXXM y OCHOBU MeTapU3WYKOT MNpOTramama
[EHTPaJIHOT 32 06a TEeKCTa.

Pasgmwa oba pomaHa cMmeniTeHa je y amepuuku Jyr XIX Beka u
NMOHOBO MCTpPaXXyje HACWJHe OJHOCce u3Mehy Nopob6/beHHUxX
AdpoamepukaHaa M 6esMX BJACHHKAa po00Ba, pa3oTKpHBajyhu
JIMYHE Tparejuje mapasjejHo ¢ WApUM KoJsarncom Ctapor Jyra. Y o6a
poMaHa, HCTOpHja Cce I[0jaB/byje Kao CHEKTpaJHO HPHUCYCTBO—
Hen306e)XXHa, aJld HeONX0/IHA 3a pa3yMeBame UAEHTUTETA U cehama.

dokHep ce nMpBeHCTBEHO ycpeacpehyje Ha Gesie NPOTArOHUCTE
YyHje TeXHe 3a CTaTyCOM 3aBHUCE O] eKCIJIoaTallhje IIPHOT pajia, J0K
CaMo POIICTBO OCTaje HEM3TrOBOPEHA, a/iv o/y4yjyha cusia. MopucoH,
C IpyTe CTpaHe, CTaBJ/ba y [IEHTAp IPOTArOHUCTE KOjU CYy HeKaZia OUIn
NOpo6/bEHU W KOjU >KMUBE Ca IMCUXOJIOIIKUM U YTeJOB/bEHUM
OXMWJbIIMMAa PpOINCTBa, YMHEhM HX, Y TOM CMUCJIY, NPOTrOHEHUM
COTICTBEHOM mpolioihy.

06a fesna cyo4aBajy ce ¢ TelIKOhoM MpHUKa3WBamka NOTUCHYTHX
peasHOCTU pOIICTBA, Koje je HUCTOPH]jCKU 0JipKaBaHO
NaTepHaJIMCTUIKOM HJEO0JIOTHjOM KOja je MacKupasga HeroBy
6pytanHoct. Kao mTo Mopucon mnpumehyje, BosbeHa, uako
$UKIMOHAHO /eJ10, 3aCHUBA Ce HAa UCTOPUjCKOM UCKYCTBY:

,AaKo je pomaH Bo/beHa y CYIITHHH Aesio QUKIHje YV 0BJIUKY
npuye o JyXy, OHO je UIAK MoYesio U 3aCHUBA Ce, KaKO KpUTHUYApU
nojcehajy, Ha ,MCTUHUTOj MPHUYM KOjy je 3aucTa KuBeja oJipeheHa
Maprapet lapHep, Koja je ojJydyusia Ja youje CBOjy Jely U cebe,
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yMecTo Ja 6yay Bpahenm y pomcTBo“(Ramos, 2008: 52, mpeBof
ypeJiro ayTop OBOT TeKcTa)*.

Y pomany A6casiom, Abcasom!, [LyXxoBU ce TMOjaBJ/byjy Kpo3
cehawe W HapaTHUBHY MOCPeAHOCT, Mpu 4eMy KBeHTHH, rocnohuua
Po3a ¥ apyru mpumnoBejaud NPU3WBAjy MPTBE KAaKO OU 06GjaCHUIH
JIMYHU U JPYIITBEHU Naf. Y poMaHy BosbeHa, AyX je akTUBaH, 4eCTO
JbYT, TPAXKU MpaBAy U KOHPPOHTHpPA OHe YHja MPOILIOCT je OHJIa
MOTHUCHYTA. Y 00a c/y4aja, CIEKTPAJHO NPUCYCTBO HaMehe NpH3HambE,
NpUMOpaBajyhn NpOTAaroHUCTe—H 4YUTAONEe—Aa Cce Cyode C
HCTOpHjaMa Koje He MOTy 6UTH 3a60paBJ/beHE.

Y pomany A6casom, A6caaom!, npuya o Tomacy CaTneHy
NpUKa3aHa je Kpo3 mpuioBejamwe rocrnohune Posze KBeHTHHY, y
MOKYIIajy a 06jacHU HeJOBPIIEeHY UCTOPHjY IpeipaTHOT Jyra:

L~ApoHnuHO, rocnohuiia Po3a kpuBH naj Jyra 36or Tora 1mTo cy
CcaMo MYIIKapIy KOju HUCY GUIM apuUCTOKpaTe, nonyT CaTneHa, 6Uau
jenMHM A0BO/bHO MOWHM Ja ce 6Gope 3a Ty apUCTOKpaTHjy: '—
MyIIKapnu ca xpabpomrhy U cHaroM, aau 6e3 caocehamwa u 4actu. [la
JIU je UKaKBO 4yjo 1To je Hebo cmaTpasio fa Tpeba Aa usrybumo?’
(13). MebytuM, kako KBEHTHMH KOHAYHO U TO CaMO [IeJTMMUYHO
OTKpUBa, YyOeJ/bMBHUjU Yy3POK MPOMACTH Jyra 3acHMBa ce Ha
NapaZioKCaJIHOM CUCTeMY y KojeM BJazajyha ksaca HOTIYHO 3aBUCH
o4, kKjaace po6oBa—(UMILIMIUTHO) y BoHOBOM ciay4dajy u
(excrinuTHO) y KNMTHjUHOM, ceKcya/lHO Be3aHOM 3a Ty KJacy—cC
KOjoM Mopa Ja Hervpa O0uJIo KakaB HMHTUMHH ogHoc” (Ramos, 2008:
52, npeBo/| ype/iuo ayTop OBOT TEKCTA)S.

Kao mTo KBeHTHMH [eJMMUYHO OTKpUBa, KoOJallC Jyra
NMpoU3UIa3u U3 NapaJoKCaJHOr CHCTeMa y KOjeM apUCTOKpaTHja
3aBHUCH 0/l poOOBCKe KJace YHju paj U KUBOT UCTOBPEMEHO Mopuye
win oxbanyje. CauyHo ToMme, rocnojuH KOMICOHOBO HaMepHO
ynyhuBame Ha MyJTHETHUYKO mnopekjo Yapsca BoHa ocBeT/baBa
CUCTEMCKY XHWIIOKPH3Hjy KOja OAprKaBa jY»KHY BJIAaCT, AOK yjeJHO
NPUKPUBA bEHY 3aBUCHOCT 0/ TOPOBJ/bEHUX JbYH.

4 "a true story actually lived by a certain Margaret Garner, who decided to kill her children and
herself rather than be taken back to slavery”

5 "Ironically, Miss Rosa blames the fall of the South on the fact that nonaristocratic men like
Sutpen were the only ones powerful enough to fight for that aristocracy: "—men with valor and
strength but without pity and honor. Is it any wonder that Heaven saw fit to let us lose?" (13). As
Quentin finally and only partially reveals, however, the more convincing cause of the South's
demise is based on a paradoxical system in which an owning class is completely dependent upon
a slave class—(implicitly) in Bon's case and (explicitly) in Clytie's, sexually tied to that class—to
which it must deny any intimate relation.”
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Y pomaHy BosmeHa payx on6Wja na  [A03BoJIM  3abopas,

npumopasajyhu CeTy u fpyre Aa ce cyode C >KMBOTOM Ha Sweet Home
— HelpecTaHUM paJioM, 3/10CTaB/babeM U JleXyMaHU3aLUjOM Koje Cy
nopo6J/beHU JbyAU TpIiesu. MOPHUCOH NpHKa3yje eMOTUBHO U MOPAJIHO
pasapame poncTBa Kpo3 noBpaTtak CeTuHe hepke, Koja yTesoBbyje
Kpajiby Tpareaujy: CeTHMH 4YHMH yOMCTBa CBOT JleTeTa Kako OH
crpeyuJia porcTBo.

06a poMaHa cyoyaBajy ce C METOJOJIOIIKMM U eTHYKUM
M3a30BOM IpHUKa3HBakba HCTOPUjCKUX 3JI0YMHA, MCOUTYjyhu Kako
y>KacHu POIICTBA U PACHO CTPYKTYPUCAHU CUCTEMH YIHbeTaBamwa MOTYy
6UTH TMpeAcTaB/beHU 06e3 yMamema HbHUXOBe BeJUUYUHEe WU
CJIO’KE€HOCTH.

Jla 6u mocpenoBaiuM OBe HeuspeluBe ucTopuje, PokHep U
MopHuCOH KOpHCTe TeXHHWKYy HeBHJJbUBOI MpHUCYCTBAa. Y pOMaHy
Bomena oBo npucyctBo nonpuMa o6bsuk CeTnHe hepke,
MaTepHjasu3yjyhu ce Kao TajaHCTBeHa JeBOjUYMIla Koja 3axTeBa
npusHame U Jby6aB: ,bpoj 124 je 6uo 3a0. [lyn undauTuiyaa. XKere y
kyhu cy To 3Hase, u JAena cy To Takohe 3Hasa“ (Morrison, 1987: 3,
NpeBoOJ, ypeAuo ayTop OBOT TEKCTA).

Y pomany A6caaom, Ab6casom! TPOTAarOHUCTH Cy HAJIUK
JyXOBMMa Ha pasJMYWTe HayMHe: WM 3aTO LITO >KMBE Yy jaCHOM
cehawkby, WM 3aTO LITO MX OlcecHja npouuiowhy Be3yje 3a HUCTY.
KBeHTHH, Ha npuMep, yTesoB/byje cehawe Ha U36JefleNly jyKIbauKy
apUCTOKpaTHjy, ’KUBY, a1 IpeonTepeheHy HacJeheHOM UCTOpHUjOM:

»Tajila 6U ciylame yCcnoCcTaBU/I0 IOMUpPee U YHHUIIO Ce Kao Aa
cayua ABa oABojeHa KBeHTHHa, cafamiber KBeHTuHa KoMiicoHa koju
ce y Jyry npunpeMa 3a XapBap/j, 0K je aAy6oku Jyr ox 1865. Beh ympo,
U JbyJle ca NPUY/bUBHUM, OrOpPYEHUM, 30yHEeHHUM JAyXOBHMaA, KOjU
CJIy1Iajy, KOju MOpajy Jla Cayllajy, jeAHOT 0oJ [yX0Ba KOoju je 0010 a
MHUpyje Ay:ke Hero BehuHa, U KOju My IpHya O CTapUM BpeMeHHUMa
nyxoBa; U KBenTnHa KoMmcoHa koju je jomr 610 cyBHIlle MJaj [Ja
3aC/IyH, a KaMoJIiM Ja OyJe AyX, aJu KOju je je UIak Mopao GUTH
Takas, jep je pobheH u ojpacTao y Ay60KoM Jyry, 6ail Kao U OHA...“
(Faulkner, 1993: 4-5, npeBoJi ypeZiMo ayToOp OBOT TeKCTa)b

6 “Then hearing would reconcile and he would seem to listen to two separate Quentins now the
Quentin Compson preparing for Harvard in the South, the deep South dead since 1865 and
people with garrulous outraged baffled ghosts, listening, having to listen, to one of the ghosts
which had refused to lie still even longer than most had, telling him about old ghost-times; and
the Quentin Compson who was still too young to deserve yet to be a ghost, but nevertheless
having to be one for all that, since he was born and bred in the deep South the same as she was....”
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KBeHTHHOBa CBeCT Ha/JMK JAyXy MNapajesHa je HPOrOHeHOM

cramwy CeTe y poMaHy Bo/beHa, niycTpyjyhu Kako IpouiocT noceayje
uBe. CeTMH 4YWMH WHPAHTULIMAA Kako OW CIpedyusia PpPOICTBO
CYNpoOTCTaB/ba ce XeHpPHjeBOM OpaTOyOUCTBY Kako 6U ouyBao Geny
HaaMmoh, oTKpHBajyhu Kako 06a poMaHa IoBe3yjy Hacu/be ca Haciehem
pornctBa. JJok POKHEpP OTKpUBA jyKHAaYKW HUJIEHTUTET OOGJMKOBAH
hyrateM W mnopulamkeM, MoOpHUCOH HW3a3WBa HAIMOHAJHU 3a60paB
WHCUCTUPAjyhu HA eMOTUBHUM U )KUBOTHUM PEaJHOCTUMA POIICTBA.

Kpos cnekTpasiHa npucycTBa U ¢parMeHTHCaHy Hapanujy, oba
TeKCTa 00HABJ/bAjy NIOTUCHYTE UCTOPHje U MPUMOPABAjy Ha CyO4YaBambe
¢ npouuitomhy. TuMe OTKpuBajy TpajHe MOC/AeAUIle POINCTBA—
¢dparMeHTanMjy HWHAUBUAYAJHOT M J[APYUITBEHOT HAEHTHUTETA—H
noTBphyjy Aa ce caMoO KpO3 HCTOPUjCKU OOpaydyH MOKE Pa3BUTH
CBeCHUje pa3yMeBatbe UJIeHTUTETA.

TEJATOLIKE UMIT/THKALIHJE

KmmxeBHOCT 06JIMKyje pa3yMeBame HUCTOpHje KOJ CTyJeHaTa
npejcTaBsbajyhu forabaje Kpo3s JiMyHe NpUye, eMolyje U CHMOOJHKY.
TekctoBu mnonyt BomeHa wu A6casom, Ab6casom! omoryhasajy
CTYyJleHTHMa Jila Cce MOBeXy ca Mnpouuiomhy Kao NpOXUB/bEHUM
HCKYCTBOM, OACTUYYhH UCTOPUjCKY CBECT M pa3MHulllbatbe 0 cehamwy,
Hapauuju W uHTepnpeTauuju. CTYAEHTH y4ye KaKO KHbMXKEBHOCT
PEKOHCTpYyHUlIe UCTOPH]jy, UCTPAXKYjy OJHOC U3Mel)y UHAUBUAYAIHOT
cehawa ¥ KOJIeKTUBHe WCTOpHje, W INpPOLEeYjy eTHYKe U
MHTepHpeTaTHBHE IUMeH3Hje HapaTHBa.

MeTosie HacTaBe 06yxBaTajy UCTOPUjCKY KOHTEKCTYaJU3aLH]y,
nopebeme ¢ NpUMapHUM U3BOPHUMA, BoheHe JUCKyCHje U KPUTHUYKO
yuTawe. AKTUBHOCTH MOTY YK/bYYMBAaTH aHaiu3y cehama y TeKCTYy,
BeXKOe KOMIIapaTUBHOT Pa3MULI/bakba U KPAaTKO pedIeKCHBHO MHUCAbE.
OBaj nmpUcCTyn pasBHja YBUJ y UCTOPHUjCKY TpayMy, HarJaiiaBa yJOTy
KIbMXKEBHOCTH Y TIPEHOLIenY KyJITYpHOT cehamwa U uctude MehycobHy
N0Be3aHOCT paKTHUKe UCTOPHje U JbY[,CKOT UCKYCTBA.

WAEHTHUTET, CEhAIGE U IVXOBHO OBHABJ/BAILE ¥
KIbWXXEBHO] MHTEPIIPETALIU]U

U A6caaom, A6casom! Bunujema ®oknepa u Boswena, ToHu
MopucoH, WCIUTYjy AyroTpajHe IICUXOJIONIKE W TeHepaldjcke
nocje/idile pOICTBA W PACHOr HacW/ba, KOopucTehd JyXOBHE WU
HaTIPUPOJIHE eJieMeHTe Kao CpeACTBa 3a HCHE/beHbe, OTIOpP H
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PEKOHCTPYKIMjy pa3opeHuX HAeHTUTeTa U ucTopuja. 06e Kmbure

NpHKasyjy TpayMy Kao Heu30exxHO Hacjiehe wu mpejcraBbajy
WJIEHTUTET Kao MpolieC 3aBUCAaH 0] CyodyaBawa C MNpouuioumhy u
HEHOT NpUIOBeJama. Y TOM CMUCJIY, OoTpara 3a COICTBOM y o6a
TEeKCTa Hepa3ZJBoOjuBa je OJi NOBpaTKa MOTHUCHYTHUX HCTOpHja.
[IpoTaronuctu ce He 6ope camo ca cehawbeM; OHM HACTOje /a CTEKHY
WHTEPNpPETaTUBHU ayTOPUTET U Ja ra YKJONe Y KOXEpPeHTHY
CTPYKTYpPY COMNCTBA.

Y pomaHy BosbeHa, cieKTpaJHU NOBpaTak ybOWUjeHOT JeTeTa
JuTepasindyje MOPHUCOHUH KOHIENT ,peMeMopHje‘—orcTajambe
NPOULIOCTU yHyTap caaauiwkocTd. Kao mto Cet npumehyje: ,Jenno je
O6MJI0 O0CJ0GOAUTH Ce; HEeLITO CAacBUM /[I[pyro MPUCBOJUTH TO
ocio6oheHo comnctBo“ (Morrison, 1987: 95, npeBoj ayTopa TekcTta)?,
IITO CaXKHMMa IIeHTPaIHU apaJloKC MOCTEMaHLMNAIIMOHOT OCTOjamba:
npaBHa cjso60Jla He TMoJpa3yMeBa ayTOMAaTCKy I[ICUXOJIOUIKY
aytoHoMHujy. CONCTBO KoOje M3/1a3u U3 POICTBa pparMeHTHUCAHO je,
onTepeheHO WHTEPHAJIM30BAHOM [IeXYMAaHU3AUjOM U HepelleHOM
TyroM. ®usuyko npucyctBo BosbeHe npumopaBa Cet, [losa [l u
JleHBep Jia ce cyoye ca MOTHCHYTOM NMPUYOM O MHPAHTULUAY, YUHOM
HacTaJUM KaKO W3 MajudHCKe Jby6aBH, TaKO M M3 TpayMaTHYHOT
o4daja. Kpo3 oBo cyoyaBame, HAEHTUTET N10CTaje eTUYKA U 3ajeJHUUKA
PEKOHCTPYKIUja, a He u30Ji0BaHO mnocturHyhe. Hcnembewme crora
3axTeBa CBEJIOYAHCTBO, 3ajeIHUYKO cehathe U  KOJIEKTUBHO
OpUCYCTBO—IIPOLeCH KOjU oMoryhaBajy mOpoOTaroHUCTUMa Ja
LIIPEY3My“ CBOje CJI0GOHO ja.

WU Bomena u Ab6canom, A6casom! cyodaBajy ce ca yxKacuma
pPOINICTBA U MCKPUB/HEHUM [JPYLITBEHUM CHUCTEMOM KOjU je OHO
POM3BEJIO: UCKYCTBUMA MpeBUIlEe GOJHUM Jla 61U ce apTUKy/IMcaIa, a
WIaK Heu36pUCUBO YKOPEHEHUM Y CBECTH, KOja U3J/1a3e Ha MOBPUINHY
KpO03 JIyX0Be WU MeTapU3UUKO MPUCYCTBO jep je TepeT NpeBesuK Jia
6u ra yM caMoCTaJIHO HOCHO.

J[lon [lu 3aapxTa. He cacBuM, 1 He Tako Aa 6U UKO IPUMETHO.
Yak HU KaJla je OKpeHyo IJiaBy jJa joll jelHOM morJeja baprta —
OKPEHYO Ce OHOJIMKO KOJIMKO MY je y»e OKO BpaTa, KOjuM je 610 Be3aH
3a OCOBMHY KO0JIa, JIONYIITAaJ0 — HUTHU KacCHHUje, Kajla Cy My CTaBUJIHU
60Kazuje ¥ OKOBaJIM My PYKe; HU Taj/la HEroBO JPXTalbe HHUje OUJI0
cno/ba BUJA/bUBO. HU ocamMHaecT fAaHa KacHUje, Kaja je yryefao
pPOBOBE: TPU CTOTUHE MeTapa 3eMJbe, MeTap U Mo AyO0Ke U MeTap U

7 “Freeing yourself was one thing; claiming ownership of that freed self was another”
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110 LIMPOKe, y KOje Cy IoCTaBJ/baHe ApBeHe KyTHje. PeleTkacTa Bpara,

npuuBpinheHa mapkaMma nomnyT KaBe3a, BoAuJa Cy u3Mehy Tpu 3uja
Ca TaBaHMULOM O/ CTapUX Jacaka U LpBeHe 3eMJbe. Ucrnpen wux je
6uJI0 MoJia MeTpa NMPOCTOPa, a CBe LITO I'MIKE MOLJIO je c060HO Aa
ybe y Taj rpo6, Koju cy HasuBaaHu Gapakom.” (Morrison, 1987: 124-
125, npeBoj ypearo ayTop OBOT TeKCTa)s.

HMako 6on ocraje, PokHep u MopuCOH cyodaBajy CBoOje
MpPOTAaroHUCTe C Npouuiolihy Kpo3 HEBUJJ/HUBO U HEU3PELUBO,
omoryhaBajyhu um J1a 06jacHe, CUTyHpajy U UHTETPUILY TpayMaTHIHE
norabaje kako 6u MorJv Aa uay Hanpea. EmMu, caocehajHa 6esia »keHa
koja momaxke CeT mpu /leHBepoBOM pohemwy, HarJalaBa noTpeody Aa
ce OOJIHEe HUCTOPHje TIOHOBO IoceTe paau Karap3se: ,Caga he 6osety,”
peksa je Emu, ,Kam roa MpTBU oxuBe, 6osu“ (Morrison, 1987: 21,
MpeBO/I Ypearo ayTop OBOT TeKcTa)?.

Y A6casom, Ab6casom! UAeHTUTET ce Ha CJW4YaH Ha4YUH
nocpeAyje  Kpo3  HapaTHBHY  PeKOHCTpyKuujy.  OmcecuBHa
nocBehenoct KBentnHa KommcoHa npuyu o CaTmeHuMa ojjpakaBa
HIMPY jYKHauKy KpU3y caMojiebuHUcawka. UeHTuTeT Jyra, usrpahen
Ha PONCTBY M PAacHO] xujepapxuju, KoJlabupa MOJ TEXUHOM CBOjUX
Mopa/iHuX KoHTpaguknuja. [lnan Tomaca CatneHa — Heros
ONCEeCUBHU MOKYUIaj Aa U3rpaJy AUHACTUIKU UJEHTUTET — Ha Kpajy
ce pacmnajia jep je 3aCHOBaH Ha MCK/by4ehy, pacHOM MopUllalkby U
HUCTOpPUjCKOM Hacuby. PparmMeHTHCaHa, BHUIlErJacHa Hapaluja
HarJailaBa HeCcTaOMJIHOCT OUJIO KOje jeJUHCTBEHe, ayTOPUTATHUBHE
uctopuje. KBeHTHHOB U llIpeBoB noky1aj ja cactaBe npyu4y o Yapscy
BoHy nmocraje akT wucTtopuorpadcke MailTe: PEKOHCTPYKIHWja
MNPOIIJIOCTH KOjy HUCY CBEJIOYMJIA KaKO OH pa3yMeJsid CBOje MECTO Y
weHoM Hacsiehy. OBo ce jacHo BuAu y pasroBopy usmeby llpeBa u
KBeHTHHa, KOjU oOjJipakaBa MOCTTPAyMy Y3POKOBaHY HCTOPHjCKOM
OKpyTHoI1Ihy:

,Huje Tpebasio na 3HAII HYU KaJia HY 3aILUTO CH OTHIIA0, Beh camo
Jla je OHa UCTa CUJIa Koja je CTBOpUJIAa TO MECTO Jia Ta MP3UII yjeAHO
YUYMHUWJIA [la Ce U3 Hhera U3By4Yell, Kako 6M MOrao /ia ra Mp3uill Kako

8 “Paul D shuddered. Not completely and not so that anyone would notice. Not even when he
turned his head to look at Bart once more, turned as far as the rope around his neck would allow
him to be tied to the axle of the cart, nor when later they put the bokagis on him and shackled his
hands, not even then was his shuddering outwardly visible. Not eighteen days later, when he saw
the trenches, three hundred meters of earth, a meter and a half deep, a meter and a half wide, in
which wooden boxes were placed. The latticed door, which was hinged like a cage, led between
three walls with a ceiling of old boards and red earth. There was half a meter of space in front of
it, and everything that crawled could freely enter that grave, which they called the barracks.”

9 "It's going to hurt now," Amy said, "whenever the dead come back to life, it hurts.”
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Ba/ba Y Ja My HMKaJia He ONPOCTUII — y THUIUMHU U MOHOTOHHjH

(Mazma He 6arr y oHOMe LITO OH Ce MOTJIO Ha3BaTH MUPOM); Jia Tpeba Ja
3axBasbyjell bory mto ce Hu4era y Be3u ¢ TUM He ceharn, a jja y ucro
BpeMe He Tpeba — MOX/Ia ce He ycyhyjelr — Jla To UKajaa 3abopaBuiiL.”
(Faulkner, 1993: 239, npeBo/j; ype/iro ayTop oBOT TeKcTa)lo,

Y o6a pomaHa, [AyxoBH He QYHKIUOHHUIIY caMO Kao
HaTHOPUPOJIHA CPeJICTBa, Beh Kao emUCTEeMOJIONIKU areHTH. BosbeHa
yTeJIOB/byje TOBpAaTaK MOTUCHYTE NPOIJIOCTH po6oBa, 0K
CHEeKTpPaTHO mpucycTBo CaTneHOBe HUCTOpHje mporatba KBEHTHHOBY
cBect. Onbujarkbe WM HeMOryhHOCT apTHKy/aaldje TpayMaTUYHE
HUCTOpHje  TPOU3BOAM  TICUXO-eMOIMOHANHY  ¢dparMeHTalH]y.
CynpoTHO TOMe, NPHUIIOBeJalk€ IOCTaje CPeACTBO KOHCTpPyHCamba
corncrBa. MOpUCOH Npy»a BHU3HMjy Yy KOjOj KOJIEKTUBHU er3opuusamM
omoryhaBa JIeJTMMUYHO UCIe/belbe; KOJIEKTHUBHA UHTEPBEHIIWja XKeHa
y u3roHy BosbeHe cuM60J1M3yje MOBpaTaK 3ajeITHUYKOT UIEHTUTETA U
MoryhHoOCT 0GHOBe:

»3a Cety je 6us0 kKao jga joj je [IpodncThHa JolLIa ca CBOM
CBOjOM KEeroM U JIpXTaBUM JiMIIheM, I/ie Cy IJIaCOBH »KeHa Tparaju 3a
PaBOM KOMOGUHAIMjOM — KJby4eM, KOJI0OM, 3BYKOM KOjH JIOMH KHUMY
peunma. ['paziehu ryac Ha rjac cBe 0K ra He npoHaby; a kaza 6u ra
[pOHAILJIE, TO je 6UO0 Tasac 3ByKa JOBOJbHO LIMPOK /2 U3MEPU AyOOKY
BOJIy U 060pU Yaxype ca KecTeHoBa. [Ipesiomuo ce npeko CeTe, u oHa
je 3ajJpXTaja Kao KplITeHa, NpelJaB/beHA HeroBuM HajseTom”
(Morrison, 1987: 308, mpeBoJ1 ypeZio ayTOp OBOT TeKcTa)ll,

®onkHep, MehyTuM, IpUKa3zyje cyMOpHUjy nyTamwy: ,He Mp3um
To... He Mp3um. He! He mp3um! He mp3um!“ (®oknep, 303, npeBon,
ypeardo ayTop OBOT TeKcTa)l?. KBeHTHMHOBO MOHaB/bake OTKPHUBA
AyO6OKy aMOuBaJIeHIWjy mnpeMa Jyry, oApaxkaBajyhu MCHUXOJIOMIKH
KOHQJIMKT HacTao HacjaeheM porcTBa U pacHOT Hacu/ba. Hecoco6aH
Jla IPUXBaTH WJIM 0J16aIM CBOje Hacsiehe, OH MoKa3yje Kako HepelleHa
HMCTOPHjCKA KPUBUIA JIOMH MICHUXY.

10 “You were not supposed to know when and why you left but only that whatever power had
created the place for you to hate it had likewise got you away from the place so you could hate it
good and never forgive it in quiet and monotony (though not exactly in what you would call
peace); that you were to thank God you didn't remember anything about it yet at the same time
you were not to, maybe dared not to, ever forget it.”

11 “For Sethe it was as though the Clearing had come to her with all its heat and simmering leaves,
where the voices of women searched for the right combination, the key the code, the sound that
broke the back of words. Building voice upon voice until they found it, and when they did it was a
wave of sound wide enough to sound deep water and knock the pods off chestnut trees. It broke
over Sethe and she trembled like the baptized in its wash”

12“] don’t hate it...I don’t. I don’t! I don’t hate it! I don’t hate it!”
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WU BomeHa wn A6casom, Ab6casom! WUCIUTYjy OMHOC JIMYHOT
HWJIeHTUTETa U KOJIEKTUBHOT cehawa. CeTHHA TpayMa YKOpEHEHA je Y
POINCTBY UM HEroBUM IMocjaeAullaMa, JOK KBEHTHHOBO Myueme
oJlpaXxaBa MJE€OJIOTH)y jyKHbadyKe pacHe 4ucTohe U 4YacTy,
Hepas3ABOjUBY O] Hb€HUX HACUJIHUX TeMesba. MJIeHTUTEeT ce cTOora
NojaBJbyje Kao UCTOPUjCKU YCJIOB/bEH, 2 HE ayTOHOMaH.

[Ipenasak oJ; mopulama 1o MpUxBaTamba — y CKJIaay ca ¢pazama
Tyre (mopullakbe W H30JallHja, JbYTHQ, NperoBapame, Jenpecuja,
npuxBaTame) koje je Enuzabet Kjy6sep-Pocc onucana y O cupmu u
ymuparey (McNeely Pass, 2006: 117-124) — mocTaje HCTOBpEMEHO H
MCUXOJIOIIKU U KYJTYpHU uUMIepaTuB. [lopuiiame ce mMaHudecTtyje
KpO3 pelpecHjy UM MOTHCKUBaWbe 60JHUX cehama; 6ec U Jenpecuja
ce 1Mo0jaB/byjy TOKOM Cyo4yaBawa C Mpouuiomhy; a HpUXBaTambe
CHTHaJ/IU3yje UHTerpanujy TpayMaTUYHOT 3Haka Y PEKOHCTUTYHCAHO
pasyMmeBame comcTBa. [lpesaszak kKpo3 Tpaymy y o6a pomaHa
napaJiesiaH je OBOM KpeTamwy: caMO MPU3HaBakbeM U apTUKYJIUCAbEM
MOTUCHYTE NMPOLLJIOCTH NMOjeJUHIIU — Kao U ApYIITBa y KOjUMa KHUBe
— MoTy TpaHcOpMUCATH HACJe[HY NaTHy Y OCHOBY 32 0OHOBJ/bEHH,
HMaKOo HUKa/Jla CacBUM HeonTepeheH, U eHTUTET.

OBa myTama je K/bydHa KaKO 3a WHAUBUAYAJHH, TaKo U 3a
KOJIEKTUBHU wujeHTUTeT. Jlok A6casom, A6casom! mpukasyje Jyr
3apob/beH y HepelleHOM Nporawmwamwy, Bosena Hyau MoryhHocT
Hcle/beha KPo3 3aje/JTHUYKY U AYXOBHY KaTap3y. 06a ayTopa Kopucrte
MeTadu3dyke eJeMeHTe Ja y4yuHe MPOILJIOCT BUAJBHUBOM,
cyrepuilyhu Ja omopaBak 3aBHUCH OJi Cyo4yaBama Ca HCTOPHjCKOM
peasHoinhy.

Ha kpajy, 06a pomaHa noTBphyjy /la HIEeHTUTET HE MOXKe OUTH
KOHCTPYHCAH Kpo3 3a60paB. bujio Kpo3s yTesoB/bEHOT yxa yOUjeHOT
JleTeTa, 6UJI0 KPO3 ONCECMBHO NMpeNpUYaBame jyKibadyKe JUHACTU]E,
HWCTOpHja UHCUCTHpPA Ha MNpU3HaWky. MOpPHUCOH HaroBellTaBa
HCKyIJbele Kpo3 cehamwe, A0k DPokHep OTKpuBa mNoCaeIUIlE
nopuvlama, Harjamasajyhu [Ja ce caMo Kpo3 CyoyaBame ca
npouuionrhy UAEHTUTET MOXKe PEKOHCTUTYUCATH.

HEJIATOLIKE UMII/THKALIUJE

KmmkeBHOCT Koja o6pabyje Tpaymy, cehambe U HJEHTUTET
npy»a CTYyJleHTUMa HauWH Jla HCTPaXke IICUXOJIONIKE U eTHYKe
JIUMeH3Hje JbYICKOT UCKYCTBa. Y JleiuMa nonyT BosweHa u A6casnom,
A6casom! TPOTAroHUCTH ce Cyo4aBajy ¢ ¢parMeHTHUCAHUM
WIeHTUTeTUMa © MNOTUCHYTHM cehawkwuMa, wmTo omoryhasa
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e
pediaekcujy o JvyHOM cehawy, KOJIEKTUBHOM WAEHTUTETY U

UCTOPHjCKOj OAroBOpHOCTU. CTYyZeHTH yde Jia aHaJIM3UPaAjy KaKo
JIMKOBU KOHCTPYHULIY HWJEHTUTET, TyMade KIbI)KeBHe IpHKa3e
olopaBKa 0/ TpayMe U Ipoy4yaBajy eTUYKHa NUTamba cehama.

MeToze HacTaBe yK/by4yjy aHa/Iu3y JIMKOBA, BoheHe AUCKYycCHje,
CUMOOJINYKY UHTepIIpeTalyjy U UHTepAUCLUILIMHAPHU IPUCTYI KOjU
noBe3yje KIbWKEBHOCT Ca  ICHUXOJOTHjoM H©  ¢uno3odpujoMm.
AKTHBHOCTH y YYMOHUIIM MOTY YK/bYYUBaTH pedJIeKCHjy O TUKOBUMA,
aHa/Mu3y cuM60Js1a, eTHYKe AUCKYyCHje M KpaTKe BexkOe IHcamba.
OBakaB NPUCTYN NOACTHYE KPUTHMYKO U €MINATUYHO YK/byUHBaHbe,
nokasyjyhu Kako KIbIKEBHOCT mocpefyje usMehy cehama,
UJIEHTUTETa U KyJITypHE O rOBOPHOCTH.

[NEJAT'OIUKE ITPUMEHE V¥ IIOZIYHABAY
KOMITAPATHUBHE KIbUXKEBHOCTHU

[logyyaBalhe KOMMapaTUBHE KHWKEBHOCTH MpyXa OKBUpP 3a
HHTEerpanujy KibMKeBHE aHa/IM3e ca UCTOPHjCKUM, PUI030PCKUM U
KYJTYPHUM HUCTpakuBamweM. [[poyyaBambeM TEKCTOBA U3 Pa3JIUIUTHUX
nepuo/ia U TpaAulivja, CTYIeHTH peJia3e NPeKo U30JI0BaHUX YU TaHka
KaKo 64 Mpeno3Haju TeMaTCKe KOHTUHYUTeTe, popMasiHe pa3JjvKe U
KyJTypHe KOHTekcTe. OBakaB NpPUCTYH MOACTHYE KPUTHYKO
MUI/bEE KPO3 UCTpaKMBakbe HauyMHa Ha KOjU Cce 3ajeJHHUYKa
HUCTOpHjCcKA MCKycTBa U ¢uao3odcka MNUTamka MPUKaA3yjy Kpos
pa3MyuTe HapaTUBHE CTpaTeryje.

Y aMepuYKOj KEMKEBHOCTH, KOMIIAPATUBHO YHTame A6Can0M,
A6canom! v BosbeHa oKasyje KaKo ce TEKCTOBH U3 Pa3/IMUUTHUX eroxa
6aBe HacseheM pONCTBA U HETOBUM MCHUXOJIOIIKUM MOC/AeAUIIAMA.
[lopehewe wucTUye TeMaTCKe TMapajejie U CTUJICKE KOHTpACTe,
noBe3yjyhn KmHXKEBHY aHalvi3y ca uctopujoM, ¢uiozodujoMm u
NCHUXO0J0THjoOM. MeToJ0/I0IIKH, OHO TNOJACTUYE AaKTHUBHO VYeme:
CTYZIeHTU Ollelhyjy HWHTeplHpeTaliyje, KOHCTPYHUIy apryMmMeHTe U
Y4eCTBYjy y IMCKYCHjaMa KoOje U3a31Bajy peJyKTHUBHA TyMadema.

dokHepoBa ¢parMeHTOBaHa, BHIIENEPCIEKTUBHA Hapanuja
CYyNpOoTCTaB/beHa je MOPHUCOHUHUM EeKCIUVIMIUTHUM KopulllhewmeM
HaJipeasIHOT, NMOKa3yjyhy Kako HapaTUBHU OGJIMK yTUYe Ha MpUKa3e
TpayMme. MeTadu3W4YKO MPHUCYCTBO AyXa NpYyKa NPOAYKTUBHY TA4YKY
yJacKa: y poMaHy BosbeHa AyX oJMdaBa HepelleHy TpayMy, AOK VY
poMaHy A6casoMm, A6casom! TPUCYCTBO AyXa JeJyje UHAUPEKTHO,
Kpo3 cehamwe U npuyame. [lopeheme oBUX MojanuTeTa NpoAybbyje
pa3yMeBame UCTOPHjCKE CBECTH
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JlMcKycuje y yYHMOHULIM MOTY ce yCpeJCpeAUTH Ha UJEeHTUTET,

KPUBHUIly U KOJIEKTUBHY OJTrOBOPHOCT, JOK 3aJaliu—IONyT
KOMITApaTHBHUX eceja, Mpe3eHTalyja U UCTPAXKUBAUKHUX MpojeKaTa—
jayajy aHa/IMTH4YKe M HUHTepAUCLUIIMHApHe BeluTuHe. Ha kpajy,
KOMIIApaTHBHM OKBHUDP TI0OKa3yje KakKO KHbMKEBHOCT I0Be3yje
UCTOPHUjCKO 3Hame, OJuI030pCKO pasMHUlLl/balke U  KYJTYPHO
pasyMeBame, NOACTUYYNH KPUTHUYKO MULI/bEHE, UHTEPIPETATUBHY
HUjaHCUPAHOCT U NpOoy4YaBake TPajHUX YTUIIAja MPOILJIOCTH.

3AK/bYYAK

OBa cTtyauja mpoy4yaBa poMmaHe A6cas1oM, A6casom! n Bosvena
Kpo3 Mpu3My MeTadpU3UUYKOT MPOramama, MoKasyjyhu Kako JyX0BU U
CIIeKTpasHU eJeMeHTU (QYHKIUOHHUILY U Kao KHMKEBHA U Kao
HCTOpPHjCKa cpeAcTBa. Y 06a poMaHa, Mporawmamme CIyKH Kao HauuH
apTUKyJMCalkba Hepa3pelleHWX UCTOpUja, NOTHUCHYTE TpayMe H
KOJIeKTUBHOT naMmhemwa, 6puiiyhu rpaHulle u3Mehy MNPOULIOCTH U
CaJlalllkboCTH, KUBOTAa W cMpTH. PokHepoBa JparMeHTHUCaHA
Hapanuja u CaTIeHOBO TpajHO Hacsebe, 3ajemHo ca MOPHCOHHMHOM
OTeJIOBJbEHOM YTBapoM BoJsbeHe, OTKPHBAjy TpajHU YTULA] POINCTBA
Ha MHAUBUJAYAJHY M KOJIEKTUBHY CBeCT, NpuUMopaBajyhu u
MPOTAroHUCTE U YUTAOIIE Jla Ce CyoUe ca UCTOpHjaMa Koje ce He MOTy
WTHOPHUCATH HUTH jeJHOCTABHO 3aBPLIMTH.

[locTaB/bajyhu oBe poMaHe Yy OKBHP KOMIIAPAaTUBHOT,
MebhyreHepalUjckor OPUCTyNa, OBa CTyAdja je TMOKasaja Ja je
MeTapU3UYKO MpOTramame TPAHCUCTOPHUjCKA eCTeTCKa CTparTerdja, a
He CpeJICTBO OrpaHUYeHO0 Ha oApeheHU aHp. OHO OCBeT/baBa HAYUHE
Ha KoOje KHIWXEBHOCT INocpejyje usMeby HCTOpUjcKe CTBApHOCTH,
dunozodcke pedsekcdje U eTUYKOr aHTaXkMaHa, NOpyxajyhu
YyHTaolMMa W CTy[eHTHMa aJjlaTe 3a KpPUTHUYKO [peUuCHUTHBaE
Hacseha HempaBzae. MopucoHuH mojam ,pememopuje’ u PokHepoBa
dparmeHTHCaHa HapaTUBHAa NOETHKa JA0JAaTHO y4Bpuuihyjy ujejy aa
HCTOpPUjCKA TpayMa OIICTaje KPo3 HapylleHy TeMIOPaJHOCT, aMhemwe
U cnekTpaiaHu moBpatak (Morrison, 1995; Brooks, 1963).
KoMmapaTuBHO NMOBe3nBame MeTAPU3UUYKOT NMPOTamkarba, UCTOPUjCKE
TpayMe, naMmhewa U nejaroruvje JoAaTHO MOKa3syje /ja Cy OBe TEMATCKe
JuMeH3uje Ay60ko MehycoOHO MoBe3aHe, a He U30JI0BaHE aHATUTUYKE
Kateropuje. ¥ o6a poMaHa, Imporamaibe Ce I0jaB/byje He caMO Kao
HapaTUBHU MOTUB Beh U Kao MexaHM3aM Kpo3 KOju ce ¢pparMeHTHCaHE
HUCTOpUje, HapylUleHUu UJEHTUTETH W NOTUCHYTa KyJaATypHa cehamwa
npeHoce Kpo3 reHepanyje. OBa TeMaTCKa KOHTHHYHUPAHOCT
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e
omoryhaBa Jla ce pOMaHH aHaJM3UPAjy y OKBUPY jeJUHCTBEHOT

KOMIIApPaTUBHOT MOJiesa, Y KOMe ce KmWXKeBHa ¢opMa, eTHYKO
NpeucnyTUBakbE U NleJlarolika HHTepIpeTanuja Mehyco6HO oCHaXYjy.

CxoHO TOMe, CTyJdja HCTHYe Ja HacTaBa KOMIIapaTHBHe
KIbMKEBHOCTH [Jlo6Wja Behy aAyOMHY KajJa ce MCTOpPHjCKA CBECT,
MeTapu3WyKa penpe3eHTanuja W QopMupame HAEHTUTETA
nocMaTpajy Kao MehycoGHO 3aBUCHM NpOLECH TyMadyema U
pasyMeBama. TakBa TeMaTcKa MHTerpalyja Ha Kpajy jaya nearomky
BpeJHOCT KOMIIApaTHBHOT INpOy4YaBama KHWKEBHOCTH, MOACTHYYhH
CTYZleHTe Jia Npeno3Hajy KaKo KEWKEeBHOCT HCTOBPEMEHO 00yxBaTa
HCTOPUjCKY CTBAPHOCT, IICUXOJIOLIKO UCKYCTBO U €TUYKY OATOBOPHOCT.

ETHyka AUMMeH3Mja Nporambama CHAXKHO je u3pakeHa y TOBOpY
Busnjema ®okHepa u3 1951. roguHe y Okcdopay, rie OH MO3UBa:

,HHKaJla ce He MamuTe Jja NOJUTHETE CBOj IJIac 3a MOIITEHbE,
UCTHUHY U caocehame NpOTUB HeNpaB/e, JaXXy U noxjene. AKO BU —
He caMo BM Y 0BOj Ca/Id Bedepac, Beh 1 CBH y Xu/baJjaMa APYyTryX cajia LINPOM
CBeTa JlaHac, CyTpa ¥ HapeJiHe HeJle/be — Oy/leTe TO YMHUIIY, He Kao KJlaca
WM KJace, Beh Kao MojeIJUHIM, MYIIKApIM U KeHe, TpoMeHHUheTe CBET
(Faulkner, 1965: 123, npeBoj, ypeinio ayTOp OBOT TeKcTa)!3.

OBaj mMo3uB Ha MoOpaJIHy XpabpocT ofjeKyje Kpo3 ob6a poMaHa,
UCTHYYNHM KaKo KIbMXKEBHOCT Moxke NMoAcTahu pediiekcujy, eTUUKY
CBECT U /[ieJIOBalbe Kao OJroBOp Ha MHCTOPUjCKY U JAPYLITBEHY
Hemnpasay. U3 nejarouike nepcrnekTUBe 0Ba KOMIIApaTHBHA aHa/IU3a
HyJ1 OKBHUp 3a IpoydyaBaie KHW)KEBHOCTHU KOjU je HCTOBPEMEHO
MHTeJIeKTya/JHO 3aXTeBaH M  00pa3oBHO TpaHcHOpMaTHUBAH.
YnosHaBamwe cTyjAeHaTa ca pomaHuMma Absalom, Absalom! u Beloved
HoJCTHYE KPUTHYKO MULL/bEHE, MHTEePAUCLUIIIMHAPHO
UCTpaKMBambe W UHTepHpeTaTUBHY (GJIEKCUOMIHOCT, UCTOBPEMEHO
yKa3yjyhu Ha eTHYKe W HCTOpHjcKe yjore yrpaheHe y KHbMKeBHe
TeKkcToBe. AHanusupajyhu HauuH Ha KOjuU MeTadU3UYKH U
CIeKTpa/HA eJleMeHTH INpeHoce TpayMmy, Namhemwe U HUAEHTUTET,
CTYJleHTH y4e Jia TNOBe3yjy KibMXKeBHy ¢$OopMy ca JApYyLITBEHUM,
UCTOPUjCKHUM U GUI030PCKUM MUTAUMA.

Ha kpajy, oBa cTyguja TBpAM J[Aa CyodyaBame ca JyXOBHMaA
NPOLIJIOCTH — KPO3 aHa/IU3y, AUCKYCHjy U pedJieKCHjy — HUje caMo
Hay4yHM NOAyxXBaT Beh M nejaromka U eTHdka npakca. PokHep u

13 “Never be afraid to raise your voice for honesty and truth and compassion against injustice and
lying and greed. If you, not just you in this room tonight, but in all the thousands of other rooms
like this one about the world today and tomorrow and next week, will do this, not as a class or
classes, but as individuals, men and women, you will change the Earth”
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MopucoH mnokasyjy JAa KibWXKEBHOCT MOXe YYMHUTH HEeBU//bUBO

BUA/bUBUM, OoMoryhaBajyhM M JIMUHM U KOJIEKTUBHM OJHOC NpeMa
HCTOPUjH, TpayMu U namhemy. [IpoyyaBare 0BUX TEKCTOBA y OKBUDPY
KOMIIApaTHUBHOT MPHUCTYIa OCHAXYje CTYJEeHTe Jia UCTPaXKe CJIOKEHY
WCIpenjeTeHoCT HNPOLLJIOCTH U CafallllbOCTH, NMOACTUYYhH Ay6/be
HUCTOPHUjCKO pa3yMeBame, eTHYKy pedsekcujy U MoryhHocT
TpaHCPOPMATHBHOT yYeba.
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framework for teaching comparative literature. The study is based on a
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both novels intertwine past and present, reshape historical consciousness,
and create spaces for psychological and ethical engagement with historical
trauma. The analysis demonstrates that ghosts function as metaphors of
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injustices. Faulkner’s fragmented narration and Morrison’s embodied ghost
reveal how literature mediates between historical reality and subjective
experience. From a pedagogical perspective, the paper highlights how
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and collective trauma, while recognizing literature as a medium for ethical
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both novels intertwine past and present, reshape historical consciousness,
and create spaces for psychological and ethical engagement with historical
trauma. The analysis demonstrates that ghosts function as metaphors of
memory and history, embodying repressed trauma and unresolved historical
injustices. Faulkner’s fragmented narration and Morrison’s embodied ghost
reveal how literature mediates between historical reality and subjective
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INTRODUCTION

American literature often engages with the historical trauma of slavery,
confronting the legacy of racial violence, oppression, and collective memory.
In depictions of the American South, the past disrupts the present, shaping
individual and collective identities. William Faulkner’s Absalom, Absalom!
(1936) and Toni Morrison’s Beloved (1987) exemplify this engagement,
evoking the Old South while exposing systemic injustice and the
psychological and spiritual consequences of a past that refuses to remain
buried.

These works provide opportunities for teaching comparative literature and
interdisciplinary study. Examining Absalom, Absalom! and Beloved
encourages reflection on historical trauma, memory, and identity while
demonstrating how narratives interact with philosophical and psychological
discourses. Comparative analysis allows students to see how distinct
narrative strategies confront similar historical realities, fostering
interpretative skill, historical awareness, and critical thinking.

This study emphasizes the metaphysical dimension of haunting, where ghosts
serve as manifestations of unresolved history and suppressed trauma. In
Faulkner, haunting emerges through fragmented narration and collective
memory; in Morrison, it is literalized in Sethe’s deceased daughter. In both,
spectral figures show how suppressed histories intrude on the present,
offering opportunities for reflection and transformation.

The analysis draws on theoretical insights fromCathy Caruth’s trauma
theory(Caruth, 1996), Derrida’s hauntology (Derrida, 1994), and Freud’s
uncanny (Freud, 1955), linking literary study to historical consciousness.

The paper has two aims: first, to examine how metaphysical and spectral
elements mediate intergenerational memory and historical trauma; second,
to propose a pedagogical framework for teaching comparative literature that
fosters ethical and historical reflection. By integrating literary analysis,
philosophical inquiry, and pedagogical practice, this study models a method
in which teaching comparative literature is both intellectually rigorous and
educationally transformative.

METAPHYSICAL HAUNTINGAND HISTORICAL TRAUMAIN
COMPARATIVE PERSPECTIVE

Metaphysics investigates the fundamental nature of reality,
encompassing being, existence, time, identity, memory, and causality.
In literature, metaphysical elements often manifest through ghosts,
fragmented narrative structures, and the blurring of boundaries
between reality and the imagined. As Josip Planini¢ notes:
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“In the historical overview of the origin and development of
metaphysics, it starts with the early Greek thinkers, Parmenides—
everything is one, thinking and being are the same, and Plato and
Aristotle, who are said to be the 'fathers of metaphysics'. According to
Aristotle, metaphysics or first philosophy is wisdom par excellence,
and a philosopher or lover of wisdom is one who desires knowledge of
the ultimate cause and nature of reality”!s (Planini¢, n.d., translted by
the author of this paper).

Metaphysics investigates the fundamental nature of reality, exploring
what exists, what it means to exist, and the principles underlying
being. Aristotle defines it as “the study of being qua being” (Aristotle,
1984:1003a21-32), analyzing substance, causality, and potentiality
versus actuality. Plato distinguishes the material world from the
immutable realm of Forms (Plato, 1997: 514a-517a), emphasizing the
tension between appearance and true reality. Kant (Kant, 1998: A249-
A252 / B305-B309) highlights the limits of human knowledge,
distinguishing between phenomena (things as perceived) and
noumena (things-in-themselves). Derrida’s hauntology (Derrida,
1994) further transforms metaphysics by emphasizing absence,
deferral, and spectral return: ghosts and unresolved histories persist,
destabilizing linear time and fixed identity.

Together, these frameworks provide a theoretical lens for analyzing
metaphysical haunting in literature. In Absalom, Absalom! and Beloved,
spectral presences are not merely narrative devices but metaphysical
conditions through which memory, history, and identity are
inseparably intertwined.Faulkner and Morrison apply metaphysical
inquiry to the histories of their protagonists and the American South
before, during, and after the Civil War.

In Beloved, the ghost destabilizes the boundary between the physical
and spiritual, representing the enduring legacy of slavery on
individual and collective consciousness. Through trauma theory,
Beloved embodies what Cathy Caruth describes as the belated return
of unresolved experience (Caruth,1996: 4-7). Beloved operates
simultaneously as a literal apparition and a metaphysical embodiment

15 Josip Planini¢, O metafizici: uvodni esej, n.d., http: .
uvodno-esej/. “U povijesnom pregledu nastanka i razvoja metafmke Zapocm]e se od ramh grcklh
mislilaca, Parmenida - sve je jedno, isto je misliti i biti, te Platona i Aristotela, za koje se inace
kaze da su ,oci metafizike”. Metafizika ili prva filozofija je prema Aristotelu mudrost par
excellence, a filozof ili ljubitelj mudrosti jest onaj koji Zeli znanje o krajnjem uzroku i prirodi
stvarnosti”.
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of repressed trauma and collective memory, transforming historical

violence into an active, intrusive force within everyday life.

Derrida’s concept of hauntology (Derrida, 1994: 10-11) further
explains this ambiguity: the ghost is “neither fully present nor entirely
absent,” disrupting linear temporality and ontological stability.
Beloved’s presence forces characters to confront unresolved questions
of identity, motherhood, and historical responsibility, illustrating how
the past intrudes into the present. Morrison emphasizes the necessity
of the supernatural in depicting the interior lives and emotional truths
of enslaved people, often absent from historical archives. Haunting
thus becomes both a symptom of trauma and a moral imperative to
remember and respond.

In contrast, Faulkner’s Absalom, Absalom! constructs haunting through
narrative fragmentation and recursive storytelling. There are no literal
ghosts, yet Thomas Sutpen’s legacy haunts characters through
memory and narration. Quentin Compson exemplifies the living ghost,
burdened by histories he did not experience firsthand:“The two
separate Quentins now talking to one another in the long silence of
notpeople, in notlanguage.” (Faulkner, 1993:4-5).

Faulkner’s narrative interrogates the mythologized South, employing
metaphysical strategies to expose unresolved history and destabilize
historical certainty. Heidegger’s notion of Being, as “shown and
appears, but by itself remains hidden, inaccessible to
experience,”6(Planini¢, n. d.,translated by the author of this paper)
resonates here, emphasizing that history is revealed through absence
and partial disclosure. Freud’s uncanny (Das Unheimliche) (Freud,
1955: 217-256) further illuminates how repressed histories—slavery,
racial hierarchy, miscegenation—return intrusively, producing
psychic disturbance rather than corporeal apparitions. Quentin’s
isolation underscores this haunting as epistemological: the past is
omnipresent yet inaccessible.

Morrison externalizes haunting materially, while Faulkner internalizes
it narratively. Beloved’s return is relational, implicating the broader
Black community and transforming repression into ethical
engagement. Morrison’s uncanny converges intimacy and
estrangement:“...class of the frightening which leads back to what is
known of old and long familiar” (Freud, 1955: 220).

16 Josip Planini¢, O metafizici: uvodni esej, n.d., http://www.planinic.fizika.unios.hr/o-metafizici-
uvodno-esej/. “(ideja Bi¢a kao)pokazanog i pojavnog, ali samog po sebi skrivenog, nedostupnog
iskustvu”.
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Both novels employ ghosts to signify unresolved trauma and recover
suppressed histories. Where Faulkner highlights metaphysical,
epistemological haunting, Morrison emphasizes embodied, communal
confrontation with history. Together, they demonstrate that haunting
is historically contingent, shaped by whose trauma is acknowledged
and whose past is allowed to return.

PEDAGOGICAL IMPLICATIONS

Teaching comparative literature and metaphysical motifs enables
students to explore how authors address shared historical experiences
through distinct narrative strategies. Students learn to identify
haunting, memory, and disrupted temporality; interpret symbolic and
metaphysical elements in historical and cultural contexts; connect
abstract concepts with narrative structures; and develop comparative
analytical skills supported by textual evidence.

Effective methods include close reading, guided discussion, thematic
and textual analysis, and structured writing, complemented by
interdisciplinary approaches linking literature with philosophy,
history, and psychology. Classroom activities may involve parallel
passage analysis, thematic comparison charts, small-group discussion,
and short reflective or comparative essays.

This approach fosters critical thinking, textual analysis, and ethical
reflection, demonstrating how literature represents historical
experiences diversely while connecting metaphysical motifs to
memory, identity, and collective history.

REVIVING HISTORY: LITERATURE AS A TOOLFOR HISTORICAL
CONSCIOUSNESS

Both Beloved and Absalom, Absalom! recover histories that have been
suppressed or fragmented, using ghostly presences and fractured
narratives to show how the past persists in the present. Drawing on
Jacques Derrida’s concept of hauntology, these spectral figures occupy
a liminal space, embodying historical trauma that resists articulation
yet demands recognition. Trauma theory further clarifies how both
novels give narrative form to experiences that defy linear
representation, revealing the enduring psychological and collective
legacy of slavery. Rooted in the historical continuum of slavery and its
aftermath (1619-1877), this trauma underlies the metaphysical
haunting central to both texts.
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Set in the nineteenth-century American South, both novels revisit the

violent dynamics between enslaved African Americans and white
slaveholders, exposing personal tragedy alongside the broader
collapse of the Old South. In each, history appears as a spectral
presence—inescapable yet necessary for understanding identity and
memory.

Faulkner focuses primarily on white protagonists whose pursuit of
status depends on the exploitation of Black labor, while slavery itself
remains an unspoken but determining force. Morrison, by contrast,
centers formerly enslaved characters who live with the psychological
and embodied scars of slavery, rendering them, in a sense, haunted by
their own pasts.

Both works confront the difficulty of representing slavery’s repressed
realities, sustained historically by paternalistic ideology that masked
its brutality. As Morrison notes, Beloved, though fictional, is grounded
in historical experience:“While Beloved is ultimately a work of fiction
in the form of a ghost story, it nonetheless started from and is based
on, as critics remind us, "a true story actually lived by a certain
Margaret Garner, who decided to kill her children and herself rather
than be taken back to slavery” (Ramos, 2008: 52).

In Absalom, Absalom!, ghosts appear through memory and narrative
mediation, with Quentin, Miss Rosa, and other narrators invoking the
dead to explain personal and societal downfall. In Beloved, by contrast,
the ghost is active, often angry, demanding justice, and confronting those
whose pasts have been silenced. In both cases, the spectral presence
compels recognition, forcing characters—and readers—to confront
histories that cannot be forgotten.In Absalom, Absalom! the story of
Thomas Sutpen is shown through the telling of Miss Rose to Quentin in
attempt to explain the unfinished history of the pre-war South:

” Ironically, Miss Rosa blames the fall of the South on the fact that
nonaristocratic men like Sutpen were the only ones powerful enough
to fight for that aristocracy: "—men with valor and strength but
without pity and honor. Is it any wonder that Heaven saw fit to let us
lose?" (13). As Quentin finally and only partially reveals, however, the
more convincing cause of the South's demise is based on a paradoxical
system in which an owning class is completely dependent upon a slave
class—(implicitly) in Bon's case and (explicitly) in Clytie's, sexually
tied to that class—to which it must deny any intimate relation.”
(Ramos, 2008: 52).
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As Quentin partially reveals, the collapse of the South stems from a
paradoxical system in which the aristocracy depends upon a slave
class whose labor and lives it denies or renounces. Similarly, Mr.
Compson’s careful allusions to Charles Bon’s mixed heritage expose
the systemic hypocrisy that sustains Southern power while silencing
its dependence on enslaved people.

In Beloved, the ghost refuses to allow forgetting, compelling Sethe and
others to confront life at Sweet Home—the relentless labor, abuse, and
dehumanization that enslaved people endured. Morrison depicts the
emotional and moral devastation of slavery through the return of
Sethe’s child, who embodies the ultimate tragedy: Sethe’s act of killing
her child to prevent enslavement.

Both novels confront the methodological and ethical challenge of
representing historical atrocities, examining how the horrors of
slavery and racially structured systems of oppression can be rendered
without diminishing their magnitude or complexity.

To mediate these unspeakable histories, Faulkner and Morrison
employ the technique of invisible presence. In Beloved, this presence
takes the form of Sethe’s child, materializing as a mysterious girl
demanding recognition and love:"Number 124 was mean. Full of
infanticide. The women in the house knew it, and the children knew it
too” (Morrison, 1987: 3).

In Absalom, Absalom!, the protagonists are ghost-like in different ways:
either because they are vividly remembered, or because their
obsession with the past binds them to it. Quentin, for example,
embodies the memory of the faded Southern aristocracy, alive yet
saturated with inherited history:

“Then hearing would reconcile and he would seem to listen to two
separate Quentins now the Quentin Compson preparing for Harvard in
the South, the deep South dead since 1865 and people with garrulous
outraged baffled ghosts, listening, having to listen, to one of the ghosts
which had refused to lie still even longer than most had, telling him
about old ghost-times; and the Quentin Compson who was still too
young to deserve yet to be a ghost, but nevertheless having to be one
for all that, since he was born and bred in the deep South the same as
she was....”(Faulkner, 1993: 4-5).

Quentin’s ghost-like consciousness parallels Sethe’s haunted state in
Beloved, illustrating how the past possesses the living. Sethe’s act of
infanticide to prevent enslavement contrasts with Henry’s fratricide to
uphold white supremacy, revealing how both novels link violence to



Carva P. PADAH/IOBH'R

e e mmee
the legacy of slavery. While Faulkner exposes Southern identity as
shaped by silence and denial, Morrison challenges national amnesia by
insisting on the emotional and lived realities of slavery.

Through ghostly presence and fragmented narrative, both texts
recover suppressed histories and compel confrontation with the past.
In doing so, they reveal the enduring consequences of slavery—the
fragmentation of individual and social identity—and affirm that only
through historical reckoning can a more conscious understanding of
identity emerge.

PEDAGOGICAL IMPLICATIONS

Literature shapes students’ understanding of history by presenting events
through personal narratives, emotions, and symbolism. Texts like Beloved
and Absalom, Absalom! enable students to engage with the past as lived
experience, fostering historical consciousness and reflection on memory,
narrative, and interpretation. Students learn to analyze how literature
reconstructs history, explore the relationship between individual memory
and collective history, and evaluate narratives’ ethical and interpretative
dimensions.

Teaching methods include historical contextualization, comparison with
primary sources, guided discussion, and critical reading. Activities may
involve analyzing memory in the text, comparative reflection exercises, and
short reflective writing. This approach develops insight into historical
trauma, emphasizes literature’s role in transmitting cultural memory, and
highlights the interplay between factual history and human experience.

IDENTITY, MEMORY, AND SPIRITUAL RECOVERYIN LITERARY
INTERPRETATION

Both William Faulkner’s Absalom, Absalom! and Toni Morrison’s
Beloved examine the lingering psychological and generational effects
of slavery and racial violence, employing spiritual or supernatural
elements as vehicles for healing, resistance, and the reconstruction of
fractured identities and histories. Both novels depict trauma as an
inescapable inheritance and present identity as a process contingent
upon confronting and narrating the past. In this sense, the search for
selfhood in both texts is inseparable from the reclamation of
suppressed histories. The protagonists do not merely contend with
memory; they struggle with the authority to interpret and integrate it
into a coherent sense of being.

In Beloved, the spectral return of the murdered child literalizes
Morrison’s concept of “rememory”—the persistence of the past within
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the present. As Sethe remarks, “Freeing yourself was one thing;
claiming ownership of that freed self was another” (Morrison, 1987,
95), encapsulating the central paradox of post-emancipation
existence: legal freedom does not automatically confer psychological
autonomy. The self emerging from slavery is fragmented, burdened by
internalized dehumanization and unresolved grief. Beloved’s physical
manifestation forces Sethe, Paul D, and Denver to confront the
repressed narrative of infanticide, an act born of both maternal love
and traumatic desperation. Through this confrontation, identity
becomes an ethical and communal reconstruction rather than an
isolated achievement. Healing, therefore, requires testimony, shared
remembrance, and collective witnessing—processes that enable the
characters to “take over” their free selves.

Both Beloved and Absalom, Absalom! confront the horrors of slavery
and the distorted social system it produced: experiences too painful to
articulate, yet indelibly embedded in consciousness, surfacing through
ghosts or metaphysical presence because the burden is too great for
the mind alone to bear.

“Paul D shuddered. Not completely and not so that anyone would
notice. Not even when he turned his head to look at Bart once more,
turned as far as the rope around his neck would allow him to be tied to
the axle of the cart, nor when later they put the bokagis on him and
shackled his hands, not even then was his shuddering outwardly
visible. Not eighteen days later, when he saw the trenches, three
hundred meters of earth, a meter and a half deep, a meter and a half
wide, in which wooden boxes were placed. The latticed door, which
was hinged like a cage, led between three walls with a ceiling of old
boards and red earth. There was half a meter of space in front of it,
and everything that crawled could freely enter that grave, which they
called the barracks” (Morrison, 1987: 124-125).

Although the pain remains, Faulkner and Morrison confront their
protagonists with the past through the invisible and unspeakable,
enabling them to explain, situate, and integrate traumatic events in
order to move forward. Amy, a compassionate white woman assisting
Sethe with Denver’s birth, emphasizes the necessity of revisiting
painful histories to achieve catharsis:"It's going to hurt now," Amy
said, "whenever the dead come back to life, it hurts” (Morrison, 1987,
21).In Absalom, Absalom!, identity is similarly mediated through
narrative reconstruction. Quentin Compson’s obsessive engagement
with the Sutpen story reflects a broader Southern crisis of self-
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definition. The South’s identity, built upon slavery and racial
hierarchy, collapses under the weight of its moral contradictions.
Thomas Sutpen’s design—his obsessive attempt to construct a
dynastic identity—ultimately disintegrates because it is founded upon
exclusion, racial denial, and historical violence. The fragmented, multi-
voiced narration underscores the instability of any singular,
authoritative history. Quentin and Shreve’s attempt to piece together
Charles Bon’s story becomes an act of historiographic imagination:
reconstructing a past they did not witness to understand their place
within its legacy.This is evident in the conversation between Shreve
and Quentin, reflecting post-trauma caused by historical cruelty:

“You were not supposed to know when and why you left but only that
whatever power had created the place for you to hate it had likewise
got you away from the place so you could hate it good and never
forgive it in quiet and monotony (though not exactly in what you
would call peace); that you were to thank God you didn't remember
anything about it yet at the same time you were not to, maybe dared
not to, ever forget it”(Faulkner, 1993: 239).

In both novels, ghosts operate not merely as supernatural devices but
as epistemological agents. Beloved embodies the return of the
repressed slave past, while the spectral presence of Sutpen’s history
haunts Quentin’s consciousness. The refusal or inability to articulate
traumatic history produces psychic fragmentation. Conversely,
narrativization becomes a means of constructing selfhood. Morrison
offers a vision in which communal exorcism allows for partial healing;
the women'’s collective intervention in expelling Beloved symbolizes
the reclamation of communal identity and the possibility of renewal:
“For Sethe it was as though the Clearing had come to her with all its
heat and simmering leaves, where the voices of women searched for
the right combination, the key the code, the sound that broke the back
of words. Building voice upon voice until they found it, and when they
did it was a wave of sound wide enough to sound deep water and
knock the pods off chestnut trees. It broke over Sethe and she
trembled like the baptized in its wash”(Morrison, 1987: 308).
Faulkner, however, presents a bleaker trajectory: “I don’t hate it...I
don’t. I don’t! I don’t hate it! I don’t hate it!” (Faulkner, 303). Quentin’s
repetition reveals profound ambivalence toward the South, reflecting
the psychological conflict produced by slavery’s legacy and racial
violence. Unable to either accept or reject his inheritance, he
exemplifies how unresolved historical guilt fractures the psyche.
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Both Beloved and Absalom, Absalom! interrogate the relationship
between personal identity and collective memory. Sethe’s trauma is
rooted in slavery and its afterlives, while Quentin’s torment reflects
the South’s ideology of racial purity and honor, inseparable from its
violent foundations. Identity thus emerges as historically conditioned
rather than autonomous.

The movement from denial to acceptance—echoing the stages of grief
(denial and isolation, anger, bargaining, depression, acceptance)
outlined by Elisabeth Kiibler-Ross in On Death and Dying (McNeely
Pass, 2006: 117-124) becomes both a psychological and cultural
imperative. Denial manifests in repression or silencing of painful
memories; anger and depression emerge during confrontation with
the past; and acceptance signals the integration of traumatic
knowledge into a reconstituted understanding of self. Working
through trauma in both novels parallels this movement: only by
acknowledging and articulating the repressed past can individuals—
and the societies they inhabit—transform inherited suffering into a
foundation for renewed, though never untroubled, identity.

This trajectory is essential for both individual and collective identity.
While Absalom, Absalom! depicts a South trapped in unresolved
haunting, Beloved offers the possibility of healing through communal
and spiritual catharsis. Both authors employ metaphysical elements to
render the past visible, suggesting that recovery depends on
confronting historical realities.

Ultimately, both novels affirm that identity cannot be constructed
through erasure. Whether through the embodied ghost of a murdered
child or the obsessive retelling of a Southern dynasty, history insists
on recognition. Morrison gestures toward redemption through
remembrance, while Faulkner exposes the consequences of denial,
underscoring that only through engagement with the past can identity
be reconstituted.

PEDAGOGICAL IMPLICATIONS

Literature addressing trauma, memory, and identity offers students a
way to explore psychological and ethical dimensions of human
experience. In works like Beloved and Absalom, Absalom!, characters
confront fragmented identities and suppressed memories, enabling
reflection on personal memory, collective identity, and historical
responsibility. Students learn to analyze how characters construct
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identity, interpret literary depictions of recovery from trauma, and

engage with ethical questions of remembrance.

Teaching methods include character-focused analysis, guided
discussion, symbolic interpretation, and interdisciplinary approaches
connecting literature with psychology and philosophy. Classroom
activities may involve character reflection, symbol analysis, ethical
discussion, and short writing exercises. This approach fosters critical
and empathetic engagement, showing how literature mediates
memory, identity, and cultural responsibility.

PEDAGOGICAL APPLICATIONSIN TEACHING COMPARATIVE
LITERATURE

Teaching comparative literature provides a framework for integrating
literary analysis with historical, philosophical, and cultural inquiry. By
examining texts from different periods and traditions, students move
beyond isolated readings to recognize thematic continuities, formal
differences, and cultural contexts. This approach fosters critical thinking
by exploring how shared historical experiences and philosophical
concerns are represented through diverse narrative strategies.

In American literature, a comparative reading of Absalom, Absalom! and
Beloved illustrates how texts from different eras engage with the legacy of
slavery and its psychological aftermath. Comparison highlights thematic
parallels and stylistic contrasts, linking literary analysis with history,
philosophy, and psychology. Methodologically, it encourages active
learning: students evaluate interpretations, construct arguments, and
participate in discussions that challenge reductive readings.

Faulkner’s fragmented, multi-perspectival narration contrasts with
Morrison’s explicit use of the supernatural, demonstrating how narrative
form shapes representations of trauma. Metaphysical haunting provides a
productive entry point: in Beloved, the ghost embodies unresolved
trauma, while in Absalom, Absalom! haunting operates indirectly through
memory and storytelling. Comparing these modes deepens understanding
of historical consciousness.

Classroom discussions may address identity, guilt, and collective
responsibility, while assignments—such as comparative essays,
presentations, and research projects—reinforce analytical and
interdisciplinary skills. Ultimately, a comparative framework shows how
literature bridges historical knowledge, philosophical reflection, and
cultural understanding, fostering critical thinking, interpretative nuance,
and engagement with the enduring influence of the past.
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CONCLUSION

This study has examined Absalom, Absalom! and Beloved through the
lens of metaphysical haunting, demonstrating how ghosts and spectral
elements operate as both literary and historical devices. In both novels,
haunting functions as a means of articulating unresolved histories,
suppressed trauma, and collective memory, blurring the boundaries
between past and present, life and death. Faulkner’s fragmented
narration and Sutpen’s lingering legacy, alongside Morrison’s embodied
ghost of Beloved, reveal the enduring impact of slavery on individual and
collective consciousness, compelling both characters and readers to
confront histories that cannot be ignored or neatly closed.

By situating these novels within a comparative, cross-generational
framework, this study has shown that metaphysical haunting is a
transhistorical aesthetic strategy rather than a genre-specific device. It
illuminates the ways in which literature mediates between historical
reality, philosophical reflection, and ethical engagement, providing
readers and students with tools to critically interrogate the legacies of
injustice. Morrison’s notion of “rememory” and Faulkner’s fragmented
narrative poetics further reinforce the idea that historical trauma persists
through disrupted temporality, memory, and spectral return (Morrison,
1995; Brooks, 1963). The comparative alignment of metaphysical
haunting, historical trauma, memory, and pedagogy further demonstrates
that these thematic dimensions are deeply interconnected rather than
isolated analytical categories. In both novels, haunting emerges not only
as a narrative motif but also as a mechanism through which fragmented
histories, disrupted identities, and suppressed cultural memories are
transmitted across generations. This thematic continuity allows the
novels to be examined within a unified comparative framework, where
literary form, ethical inquiry, and pedagogical interpretation reinforce
one another. Consequently, the study highlights that the teaching of
comparative literature gains greater depth when historical consciousness,
metaphysical representation, and identity formation are approached as
mutually dependent processes of interpretation and understanding. Such
thematic integration ultimately strengthens the pedagogical value of
comparative literary study, encouraging students to recognize how
literature simultaneously engages historical reality, psychological
experience, and ethical responsibility.

The ethical dimension of haunting is powerfully captured in William
Faulkner’s 1951 speech in Oxford, where he exhorts:

“Never be afraid to raise your voice for honesty and truth and compassion
against injustice and lying and greed. If you, not just you in this room
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tonight, but in all the thousands of other rooms like this one about the
world today and tomorrow and next week, will do this, not as a class or
classes, but as individuals, men and women, you will change the Earth”
(Faulkner, 1965: 123).

This call for moral courage resonates through both novels, highlighting
how literature can inspire reflection, ethical awareness, and action in
response to historical and social injustice. From a pedagogical
perspective, this comparative analysis offers a framework for teaching
literature that is both intellectually rigorous and educationally
transformative. Engaging students with Absalom, Absalom! and Beloved
encourages critical thinking, interdisciplinary inquiry, and interpretive
flexibility, while highlighting the ethical and historical stakes embedded
in literary texts. By examining how metaphysical and spectral elements
convey trauma, memory, and identity, students learn to connect literary
form with social, historical, and philosophical concerns.

Ultimately, this study argues that confronting the ghosts of the past—
through analysis, discussion, and reflection—is not only a scholarly
endeavor but also a pedagogical and ethical practice. Faulkner and
Morrison demonstrate that literature can make the invisible visible,
enabling both personal and collective engagement with history, trauma,
and memory. Teaching these texts within a comparative framework
empowers students to explore the complex entanglement of past and
present, fostering deeper historical understanding, ethical reflection, and
the possibility for transformative learning.
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Cama P. PAOAUJIOBUh

XIII 6eorpasacka rumHasuja, beorpaa, Cpouja

KOMITAPATUBHA KIbMXKEBHOCT Y YYUOHUIIU: IOAYYABAILE
0 UICTOPHUJCKO] TPAYMU U META®U3NYKOM ITPOTAILAILY
KPO3 POMAHE ABCAJIOM, A6CA/IOM! BUWIHNJEMA ®OKHEPA U

BO/bEHA TOHU MOPUCOH

Casxicemak: Osaj pad ucmpadxcyje memagusuyky OuMeH3Ujy npozarbarbd y
KHUNICEBHOCMU KPO3 KOMNApamueHy aHaausy pomaHa Buaujema @oknepa Absalom,
Absalom! u Tonu MopucoH BoseHa, u npedaasice nedazowku oksup 3a nodyvasarbe
KomMnapamueHe KrousdcesHocmu. Cmyduja ce 3acHuga Ha KOMNApamueHoj
AumepamypHoj memodosiozuju, ocaarbajyhu ce Ha meopujcke ysude Xaka /Jlepude,
Cuemynda ®pojoa u meopuje mpayme. Cmyduja ucmpasicyje Kako cnekmpaaHa
npucycmea y 06a pOMAHA NPOXUMAJy NPOWIOCM U cadquHocm, NnpeooAuKyjy
UCMOPUJCKY c8ecm U Kpeupajy npocmope 3a NCUXO/J0WKO U emu4vKo aH2axcosarbe ¢
ucmopujckom mpaymom. AHaau3a nokasyje da dyxosu gpyHKyuoHuwy kao memaghope
ceharba u ucmopuje, ymeaosmyjyhu nomucHyme mpayme u HepewieHe Ucmopujcke
Henpagde. PokHeposa ¢ppazmenmucaHa Hapayuja u MopucoHuHa ymesnossbeHa
nojasa dyxa omKpueajy Kako KruUdcegHocm nocpedyje usmehy ucmopujcke
cmeapHocmu u cy6jekmueHoz uckycmea. Ca nedazoulke nepcnekmuse, pad ucmuve
Kako KOMNapamueHu u UHmepoucyunAuHapHu npucmynu noocmuyy Kpumu4ko
pasmMul/baree, UCMOPUJCKY ceecm U UHMepnpemamusHe gewmuHe. AH2axc08are ¢
Mema@uauvuKuM  npozarbarbeM Yy — noMeHymum — mekcmosuma — omozyhasa
cmydenmuma 0da ce cyode ¢ Hacaehem poncmea U KOJAeKMUBHE mMpayMe,
ucmospemeHo npenosHajyhu KruijicegHocm Kao cpedcmeo 3a emuuky pedaekcujy,
KyJIMypHO pasymeearse U UHMeAeKmyaiHo UCMpPaxicugarse.

KmyuHe peuu: KomnapamusHa KrbUiCe@HOCM, N00y4asarse KrUNCEGHOCMU,
Memaghuszuuko ykazuearse, PokHep, MopucoH.
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EKO-HAPATHUB U AYTOBUOTPA®TUJA KAO UHCITUPALIUJA
(36upka npuya 3a aeny huaum Mupjane TpudyHoBuh)

CaBpeMeHO AEeTHHCTBO HE3aMUCJIUBO je 6e3 MOOGUJIHOT TesedoHa,
TabJsieTa U CBENPUCYTHUX JUTHTAJTHUX CaZipKaja. Y UCTpakuBambuMa ce
nokxasyje aa fieta y Cp6uju JaHac IpoBo/ie BULIE 0J, CeZlaM CaTH JJHEBHO Ha
VHTEpHeTY, Te CTpy4Ykhalli yIo30paBajy Ja ce Cyo4yaBaMoO Ca eluJeMHjoM
ekpaHusMa. OBy IojaBy NpaTH U KpHU3a YUTAJIa4YKe KyJIType, HapO4HUTO
yo4/bKBa Mehy cpeIlbOLIKOIIIMMA, 0K Ce KOJ| OCHOBAl[a, TI0CEOHO YUeHHKa
MJabux paspefa, joul yBeK TOJMKO He npuMehyje. Ynpkoc
KYJITYPOJIOLIKOM OKpY)Kely, OJAJyKa O ToOMe xohe /i JeTe c10604HO
BpeMe UCHyHaBaTH 3a0aBHUM CaipXKajuMa, Koje HyAd [AUTHTATHA
TEXHOJIOTHja, UJIU UTPOM YKMBO Ca BpLIKaLlMMa, UM YUTAakEM He 3aBUCU
TOJIMKO OJ ZleTeTa KOJIMKO OJ IOPOJUYHOI OKPYXKeHa, HaBUKa U CTaBOBa
pojuTesba. 3aTO je BaXKHO OCBPHYTH Ce M NOKPEHYTU MOHOBO NUTame
HeKaZa NoJpa3yMeBaHOT MOPOJWYHOI YMTama, YUTama WM I[pUyYama
Jeuy npuya ,3a Jaky Hoh".

CpeauHoMm XX Beka MusaH LipHkoBUh je 3amasno 3aHUMJbUB
napaZoKc: HoBa ayJM0-BH3yeJiHa CpPe/CTBa, YMECTO Ja yrace MUHTepec 3a
HITaMIIaHy pey, CTBOpHJIA CY KeD 3a 10:KUBJ/bajeM YMETHUUKOT KOjy MOXe
3aCHUTUTM caMO IuTaMnaHa ped. OBa JujajeKTHdka Be3a u3Mebhy
TEXHOJIOTHje U YUTalkha MOoXKe OUTH aKTyeJIHa U JJaHaC, YKOJIMKO ce Ziedja
KIbIDKEBHOCT MOHYAU el y npaBo BpeMe. LlpHkoBuh je ynosopasao Ha
HY>KHOCT Jia [leuja K'bXKeBHOCT Oy/le cacTaBHM, NpaTehu Aeo ogpacTama
MaJIMlllaHa, KOju O je HeNpMMETHO HaNyCTWIM TeK Ha U3Maky
JeTUIbCTBA, KaJla OyAy CIpeMHHU Jia Tpehy Ha ,BeJIMKY" KIbHKEBHOCT. AKO
y TOM IIpoLecy 3aKaXKy MOPOAULA U IKOJIA, TOCJIeAuLie HUCY CaMO JIMYHO-
pa3sBOjHe, Hero M IIMper, APYIUTBEHOI KapakKTepa, jep CeHeOCeTHO
u3rpabyjy reHepanuje ca ”HGaHTHUIHUM MEHTAJIUTETOM, 6€3 O/JHETOBaHe
eCTeTCKe KyJIType.

O 3Hayajy 4uTama NUIIe Ce U y NeJarolkoj U y KHWXKEBHO-
HAy4HOj JuTepaTypu. UuTameHe CAYKU CaMO ycCBajakby 3Hawa. OHO
pa3Buja MeHTaJIHe NIPoLece, IMPU pa3HOBPCHE H/jleje, jada UHTeJIeKTyalHe
aKTUBHOCTY, yBex0aBa KOHILlEHTpalLHMjy, ybOJaxkaBa CTpec, NOACTUYE
KpeaTMBHOCT U MalIlTy, JONPHUHOCU DPa3BOjy eMIlaTHje M yCaBpIUABamby
KOMYHMKAI[UjCKUX BeIITHHA. PoMaH ]JakoOGCOH je HMCTHUIIA0 Jla YUTarbe
KIbWKEBHUX JieJla  JOIPUHOCKM OTKpUBAaWby pPa3/IMYWTHX je3UYKHX
byHKUMja.MiajuM YMTaoMMa KHWKEBHOCT HYAU jeJMHCTBEHU NPOCTOP
y KOMe MOTY CIIO3HaTH U pa3yMeTH cebe, CBeT U Apyre. YuTaouu nokpehy
npoMeHe jep yuTajyhu ocBajajy cBeT u mpeTBapajy ra y BpeJHOCT. 3aTO je
noTpe6HO a YuTajal, yIOCJH CBe CBOje CIOCOGHOCTH.
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[IopoAMYHO YHTaKE — YUTake HarJac, 3ajeJHUYKO, HHTEPAKTUBHO

je BeoMa BaXHO jep MOACTHYE pa3BOj roBOpa U je3uKa, JIOTUYKOT U
KPUTUYKOI MUIL/bEHa, CTBapaJjaliTBa M CTULAKE KOMYHHKALUjCKUX
BEIITHHA, 2 JONPUHOCH U 60J/bUM LIKOJCKUM MOCTUTHYhHMa, HeroBamwy
ocehaja cUrypHOCTH ¥ NpUBpPKeHOCTH. KOJIMKO je 3al10CTaB/beHO YUTakbe
6ajku mpeJ, ciaBame U NpUYambe NprUya Y CBAaKOJHEBHOM XXUBOTY Jelle,
TEIIKO je UCTPAXKUTHU U Aohu J1o noysaaHux pe3yuaraTa. [IpeTnocrassba ce
Jla MHOTe OPOJIUIE JaHAC HEMAjy BpeMeHa 3a TaKO BaXKHY aKTUBHOCT. Y
HaBeJleHOM KOHTeKCTyckpeheMo mnaxmwy Ha Mpo3y, HaMeeHy
NpBEeHCTBeHO Jeld, MupjaHe TpudyHoBUh Koja mopej; 3aHUMJ/bHUBOT
CBeTa JETUHCTBA U OPOjHUX eCTETCKUX KBaJIUTETa, mojceha Ha 3Hayaj
YHTama ca NeJjarollKor acneKTa.

Mupjana TpudyHnoBuh us KpyuieBia o6jaBuja jesiBe 36MpKe npuya
3a jgeny: HuHuHe npuue 3a saaky Hoh (2020) u huaum (2024). ['eHe3a oBUX
30UPKM pPEYUTO CBEJOYM O KHUBOj BE3aHOCTH ayTOPKUHE Ipo3e 3a
KOHKpeTaH »KMBOTHU KOHTEKCT: IpUYe Cy HacTajle y pasroBopy ca ABeMa
CUHOBUIIAMA Y TPEHYTKY KaJja Cy ce eBOjuHlle CyoyaBase ca HeU3J1e4luBOM
6osienthy cBora ona. AyTopka UX je npuyasa Aa 6 Jeld yJa/buia CTpax,
OCMMCJINJIa CBAaKOJJHEBULY U CauyBaJia AeTHHCTBO O] TepeTa HEMUHOBHOT.
KacHuje, feBojunlie cy noxesese Jja npu4e nojeJe ca Apyrom genom.Tako
je 601 10610 06JIHK, a IMYHA UCIIOBECT I0CTa/Ia YMETHOCT.

Y Toj KUBOTBOpPHO] ¢yHKUMjU mpo3e MupjaHe TpudyHoBuh
npeno3HajeMo AHJpuheBO cxBaTawme CMHUCJA INIpUYe, Tj. 3ajaTKa CBake
npo3e M YMETHOCTH ,CaBJaJlaTU W MPEMOCTUTU: HepeJ, CMPT U
HecMHCcao“, MPYKUTH Haly U Bepy ,,C OHe cTpaHe" TparuyHor. AHpuh je y
CBOM CTBapaJallTBy ,I0Mepao CaJallllboCT Y NPOILLJIOCT", Hala3ehH y Toj
NpPOILIJIOCTH YBPCTO TJIe 32 TyMauekwe /bYCKUX cyA6rHa. UcTu mocTynak
BUJJbUB je y 306upuu Husaum: ayTopKa J[AeTUHCTBO Koje MpoJiasu
npeTBapa y TEKCT, y IpU4y, Aajyhu My THMe TPajHOCT U CMHCAO0 AajIeKo
¥3BaH JIMYHOT. [Ipuye Tako MOCTajy U CBeJAOYAHCTBO O BpPeMEHY, U JIeK
OpOTUB 3ab60paBa, U MO3UB Ha pa3roBop Mehy reHepauujama. Bpenno je
OpUMETUTU Ja ayTOpKa HUje KHHKEBHU KPUTHYAP HUTU aKaJeMCKU
0obpa3oBaHa TeopeTHYapKa Jedje JIUTepaType — OHA je HACTaBHUIA,
MajKa, TeTKa, Jo06ap Ho3HaBajal, Jelle. YNpaBo Ta MO3UIHja ToBopa
,A3HYTpa“ YMHU HEeHy NPO3y ayTeHTHUYHOM, TOIJIOM U HeNOCPeJHOM.
[Ipo3Hu cBeT Kusiuma HUje KOHCTPYHCaH IpeMa llieMaMa »aHpa, Hero
v3pacTa U3 KUBor namMhemwa M UCKycTBa. To ra YMHU GJMCKUM YUTAOLY
6e3 063upa Ha y3pacT.

36upka THuaum o6yxBaTa ceJlaM KpaTKUX Mpuya: ,Magam*,
JlyToBawe jeaHe 4apamne, ,Ilyuke“, ,husumoBa npuya“, ,LpHH"
»~dapo6Ha sonTta“ u ,llykena“. ApxaudHu U CHMOOJIMYHO oipeh)eH HACJIOB,
carjie[laH y KOHTEKCTy BpeMeHa y KoMe JieJI0 HacTaje, Cyrepuile jacHy
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ayTOPCKy WHTEHLM]y: NMpHYaMa O JOEeTHHCTBY Yy HeCTajalby TO MCTO

JleTUIbCTBO Tpeba 3alaMTUTH, cauyBaTH U, 0 MOT'YNCTBY, MHTErpyucaTH y
caBpeMeHe Ipoliece OJpacTakba, BacllUTaBala, NOoJydaBama U Urpe.
Yopkoc pas/suMkaMa, ayTopka y Ipu4yaMa CHaja cTapo U HOBO Y
HepacKUAUBY XapMOHHU]Y.

[Ipes ynTaonuMa je CBET He TAKO JAABHOT JIeTUHCTBA, NIPOBEAEHOT
y HermocpegHOM MOPOJAUYHOM JAPYKEHY, Y IPUPOJH, Y ABOPULITHUMA U HA
packpcHHULaMa NyHUM Jele. HKy ce cinke Ayro oueKMBaHUX pacIycTa
IpOBeJeHUX KOJ, pobaka Ha cesy, HUCIyHeHUX [JOrOJOBIITHHAMAa,
MalITOBUTUM Bparo/idjama, CMeXoM, UTPOM, >Ke/bOM [Jla JJaHU paclycTa
HITO JyXKe TPajy - Ma Xa/bemhbeM KaJja Cce 3aBplile U JleTa/bHUM IJITaHOBUMA
3a caegehu. TuMe je MOCTUTHYT BHUIIECTPYKO NO3UTUBHU edekart:
oZipaciuMa ce oOcBexaBameM cehawa CaZalllbocT 60ju  BeApUM
TOHOBHMMA, a Jelu Ce OTKpUBA IOCTOjale JApyrauujer, 6oraTujer u
TOILJIMjer CBeTa.

Y TemarTckoj CTpyKTypu AOMUHHpAjy ABe paBHU. [IpBa je omHOC
JleTeTa U XKUBOTHUHA WM KyhHUX JbyOUMalla, y KOMe JleTe HY»KHO Mopa
Jla ollpaB/a CBOjY HAKJIOHOCT IpeJ, CBeTOM oJpacux. [pyra je moh gedje
MallTe Ja OXWUBHU NpeaMeTe U MpPO3anyHy CBAKOJHEBHULY NPETBOPHU Y
6ajKOBUTH NMPOCTOP. XPOHOTON MpHYa je jeIUHCTBEH: TO je MOPOJUYHHU
JloM, Kyha Wiy JABOPUILTE, ca jaCHO OLPTAaHOM aTMocepoM TOIIMHE U
6e36eaHOCTH. [J1aBHU jyHalM cy Jella OKpy»KeHa YJlaHOBHMa yKe U Lupe
nopoJuIe - poAuTe/bMMa, 6akaMa, TeTKaMa, 6pahoM u fpyrapuma - a y
NPHUIIOBEJHOM TKHUBY BaXKHY YJIOTY UMAjy U }KUBOTUIbE U IIPEMETH.

Y UHUIYjaJIHOM JeJly CBaKe IpUye IMPENU3HO je YCIOCTaB/beH
XPOHOTON U MpeACTaB/beH IJIaBHU jyHakK. Taj jyHak BpJsio 6p30 mpesasu y
akuujy: 60pu ce 3a ctaTyc KyhHor Jby6uMIa y opoAuLLy, 3a IpaBo Ha UIpY,
3a CBOje MeCTO Yy 3ajeJHULIY, WK HAlPOCTO UCTPaXKYje CBeT HacTojehu Ja ra
o6oraTd CONCTBEHOM MalUTOM. Manu jyHauu Huiuma HeMajy 0306UJ/bHUX
NPOTUBHMKA; IPEN03Hajy ce 6J1ary, a MOHeKa/, U KOHCTPYKTUBHU CYKOOHU ca
CTaBOBMMA U OJJIyKaMa ojpacjux. HacympoT fenu cToju cBeT oJpaciux,
IyH pa3yMeBama U Jby6aBH, alu CHab/ieBeH U APYyTrayujuUM Mepuauma — na
Jpace He Moxe 6UTH KyhHU Jbyb6uMal” (cMaTpajy oZpacu), aju He Mopa
OUTH HH >XKPTBA TPAAMIMOHAJHUX oOHUYaja (cMaTpajy aeuna). bam y Tom
HamnoHy - u3Meby JeTumwe Ke/be U OJipacjie CTBapHOCTH - paba ce
Hapauuja 6orata XyMopoM, TOIJIMHOM U MyApouihy.

Jynauu huauma cy Maau, Xxpabpu, MalITOBUTH, paZ03Halu 60pLH,
KOjU CTPIJbHUBO 4YeKajy OCTBapelme CBOjUX CHOBAa U Kesba. HbuxoBu
6e3a3/ieHH Jedju HeCTaLLIYLH jecy 3alpaBo Tparamka OBUX Majvx 6uha
3a JIeOTOM, KOjOoM >KeJie la oboraTte CBaku TpPeHyTaK ofpacTama. Ja 6u
UM ce XeJbe OCTBapuje, OHU aKTHBUpAjy MaUITy, IpaBe CTpaTeruje,
OpTaHuU3yjy ce, pa3MUIL/bajy, 6PUHY U He oycTajy. OBa mIpo3a oCcBeT/baBa
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MO3UTHBHE yJIOTe KJbYYHHUX PUrypa y 0/ipacTamy Jele — POAUTe/ba, 6aKa,

TeTKHY, Apyro.a, 6pahe, cecTapa — ¥ y TOM CMUCJIy TEKCTOBU NIpeACTaB/bajy
LITHUBO KOjUM Ce MOACTUYE Pa3B0Oj eMOLMOHA/THE HHTeJUTeHIYje.

WnycTpaTuBaH mpUMep OBe CTPYKType npyxa npuda ,IlyToBamwe
jenHe yaparne“, yuja je ryiiaBHa jyHakumba Masa lllapena JleBa metadopa
HeCTPIJbMBOT JeTeTa Koje »Kypu JAa ojpacte. OHa »xesu Ja usabe us
,MOHOTOHUje 3ab0paB/beHUX 4Yapamna“, Jja ymno3Ha CBeT U Ja MOBPATH
cMHcao. ABaHTypa Ha Kojy 1noJsiasu, MehyTuMm, nocraje nyT HeoueKUBaHUX
casHamwa: ,CBeT je jefHO JIeo ajJu W ONMACHO MEeCTO 3a jelHy 4dapamny.
Jlo6po je 3HaTH nyT Ao kyhe“. Y Toj puHanHOj moeHTH, Kpo3 MeTadopy
MyTOBama yaparne, ayTopka JoyapaBa BpeJHOCTH [,0Ma, IPUNAJHOCTHU U
CUTYPHOCTU — YHUBep3aJlHe TeMe Ba)KHe KOJIMKO 3a Jielly, TOJHUKO U 3a
oapacsie yuTtaoue. CUM60JMKa NyTOBakha U NOBpPAaTKa YMHU OBy NpUYY
noce6HO IOJECHOM 3a pasroBOp pOAUTE/hA U Jlelle O OJApacTamy,
CaMOCTAJIHOCTH U OBEpEY.

Yutawe cTpaHuua fuguma npejcTaB/ba CyCpeT ca HU3BOPHUM,
He3araheHUM, MaTepmHUM je3MKOM. Je3MK OBe Mpo3e je NpUjeMYuB,
ckJaaH, oboraheH mMetadopama, nepcoHuduUKaljama, nopehemwuma u
cuMboauMa. /loMMHHUpa Hapauuja ca »KMBUM JHWjaJIOLIKUM Je0HHIaMa,
KOje NMPUYU JAajy APaMCKy HeNoCpeJHOCT. YIpPaBO TO YHWHHU OBY NPO3Y
noce6GHO MOT0JAHOM 3a YMTAHbe HarJac: pedeHulle TeKy NPUPOJHO, JAKO
ce OJCBMpAjy rJjlacoM, a Aujajo3d NMO3MBAjy Ha MOJpakaBakbe U UTpY
yJora. ¥ Toj 0COGUHH JIEXU U NeAarouka BpeJHOCT TEKCTOBA: JleTe Koje
CIyua WM YUTACaMOCTATHO NPUPOJHO YJIa3U Y CBET NpUUe, IoApakaBa
jyHaKe, 3aMHUIL/bA, TUTA.

BaxxHa BpeHOCT 36UpKe je U eKo-HapaTUBHA JUMeH3Uja: IpUpOoAa,
’KUBOTHIbE, NpeJAMETH M3 INPOLLIOCTH HUCY NyKa JeKopaluja, Hero
aKTUBHM YYECHUIIM Y CBeTY mpuya. AuiumM, yaparna, npace, nac - CBM OHU
HOCe CONCTBEHY ,UCTOPUjY"“ U MM03UBAjy Aedjer UUTaoLa Aa CBeT carJjeja
M3 HeouyeKHBaHe nepcrnekTuBe. THMe ce Heryje eKOJIOIIKa CBECT U
OCETJbUBOCT 32 OHO HEINpOoJIa3HO U 3aHeMapeHo Y CBakogHeBULIU. OBaKBO
CTPYKTypUpame HapaTHBa J03BOJ/baBa Pa3roBOp O TeMaMa Koje Jela
VHaye TellKo Bep6asU3yjy: 0 NPUNAAHOCTH, O OATOBOPHOCTH, O CTPaxy
0/] TyOUTKa.

[lowiTo cafgp:XkMHA KOHKPETHOT Jejia MHOACTHYE KpPeaTHUBHOCT
Jledjer iyxa U pa3BUja KoJ, JeTeTa CMUCAO 3a JIENo, jep NOACTHYe Ba/baHe
HaBUKe — HeJIBOCMHCJ/IEHA je ONPaBAaHOCT yTUJIUTAPHOCTH OBUX MpHYa.
KmkeBHO Jies1o0 Mojieslyje YKyC MaJjIor YUTaola, olJieMeyje My AyuLy,
pa3BUja CIOCOGHOCT pacyhuBama U eCTETCKOT BpeAHOBama. OBa 36UpKa
TO NOTBpPhyje: mpHuye uMajy cpehHM 3aBplleTaK ca HarJaleHOM IOEHTOM,
6e3 npeTeH3dje Ha AUPEKTHY MOYKY — MYJAPOCT ce He MPOIMOBeJa, HEro
npoussiazu u3 cutyauuje. [IpenusHo Jo3upame XymMopa, eMHaTuje u
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NPUPOAY Jievjer YMTaola U BeLITHHY IPUIOBeJama 3a Jely. 36MpKa Tako
OCTBapyje TPOCTPYKY PYHKLU]jy: 3a6aB/ba, TI0Oy4aBa U XyMaHU3yje.

[Topep Tora, BaxHO je uctahu Jja oBa 36MpKa MOKe OUTH YUTAHA Ha
PasJUYUTHM y3pacTUMa U Y pa3JMYUTHM KOHTEKCTHMA: MOXe je YUTaTU
JleTe Koje je TeK caBJaJlajJio 4yuTame, ajJd U OJApPACAU UYMUTajdal ca
JlelleHHjaMa YUTaJauyKor HCKycTBa. Ta BepTHKaja pelenuuje YUHU
Ruaum U3y3eTHO BPeHUM MOPOJUYHUM IITHBOM — TEKCTOM Ha KOMeE Ce
MOe IpaJjUTH 3ajeJHUYKO YUTa/JauKo UCKYCTBO pOAUTEsba U Jielle, ca
CBUM OHHUM BpE€JHOCTHMMAa KOje OHO HOCHU: MOBepemeM, [AHUja/ioToM,
3ajeIHUYKOM MaLITOM.

HacnoB 36upke HMa CBOjy CHMOOJIMKY.Y CpPICKOj HapoOJHO]
TpagulMju hujauM je uMao BUIIECTPYKY OQYHKIMjy: CAyKHO je 3a
NOKpUBake y XJIaJIHUM JJAHUMa, YKpallaBao je 3uJj0Be U M0JI0Be, 61O J1e0
HEeBECTUHUX /1apOBa, OIJIefaJI0 CIIPETHOCTH, KPeaTUBHOCTU U BpeJHOhe
nomahuue. buo je u craTycHU cMM60J1 ra3fialikyux AoMoBa. [lo3uBajyhu ce Ha
OBY BUIIE3HAYHY PEMETHOCT, HAC/IOB 30UpKe GYHKLMOHUILE HCTOBPEMEHO
Ka0 3HaK IPOJIa3HOCTH U TPajHOCTH, 3a60paBa U namhewa. AuuMm je TkaH
60jaMa, ImapaMa, HUTUMa — 6Galll Kao U nprya. AyTOpKa, MONYT BeLITe TKaJbe,
HUTH YCIIOMEHA Y MalITe IJIETe Y HepacKUAUBY LieJINHY.

Aunum catkan npudama Rusuma Bpaha yuTaoua y AETHUHCTBO
KOje je HecTaJlo, a/y He U uiryesso. OH BoAY Kpo3 JlaBUpHUHTe cehamba,
6yM MUpUCe, OKMBJbaBa b0je, 03ByyaBa IJlacoBe U TUMe nozceha fa je
MeMOpHja IeTUCTBA BaXkaH pecypc 3pesiocTi. CaMo Tako U3JprKaBa ce
TepeT oJpacTama U caspeBama. Kajja /by/icka MUCA0 UMa LIMPUHY Jedje
MHUCaY, 6e3 mpegpacyla, 6e3 cTpaxoBa, 6e3 NeCHMUCTHYKUX BU3Hja,
JIaKllle Ce HOCH CaB HeXXeJbeHU a HAMETHYTH KUBOTHU TepeT. Pediekcuje
0 BPEIHOCTH JEeTUICTBA U cehama He caMo Jja 6boraTe TeEMaTUKY 36HpKe
HETO joj Aiajy U MCHUXOJIOLIKY AYOUHY, PETKY Y CAaBPEMEHO] /1e4joj MpOo3H.

CTpasame U rybuTaK, TUX0 NPUCYTHU y reHe3d 36HUpKe, y CaMUM
npyuyaMa HUT/le HUCY JUPEKTHO TeMaTU30BaHU. AyTOpKa je yYMHUIa MyAap
u300p: JeTeTy je Mpy:KuJja Urpy, aBaHTYpy, TOILUIMHY, cMeX. Ta ozasyka je
camMa 1o cebu AyOOKO XyYMaHUCTHUYKU reCT - nojcehame ja AeTHHCTBO
3aCJIy>Kyje CBeTJIOCT YaK U OHJA KaJ je »KUBOT TeXakK. Y ToM cMuciy huaum
HUje caMO JIMTepapHU HEro W >KMBOTHU MaHUecCT: MO3UB Ja ce Jeld
06e36e/11 MPOCTOP 33 UTPY, MALITY U PUYY, 6€3 0631pa Ha OKOJHOCTH.

Cpepuimitba MHCAao 30MpKe, YTKaHa y TOTOBO CBaKy CTpaHULY,
Moryia 64 ce CaXeTH OBaKO: NpUYa je mpocTop ciaobofe. [Ipuya je oHa
yapo6Ha 3eMJba JETUICTBA, OHOT Pa3fobJba KUBOTA KOje je HajMarbe
ontepeheHo orpanuyewrma. Cio6ojia y npuyama Mupjane TpudyHouh
HUje CaMO TeMaTCKa Hero M IOeTOJIOLIKA: ayTopKa ce He Be3yje 3a
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yTBpheHe >XaHpOBCKe Kajyle, Hero HpuUIoBeAa Cl060JAHO, ciejehu

putaM cehamwa U emonyje.

36upka KpaTkux npuya huaum Mwupjane TpudyHoBuh
npencTtaB/ba  BpeJlaH  JONPUHOC  CaBpeMeHO]  CPICKOj  JAedjoj
KIbWKEBHOCTU. AyTOpKa YMCTHM, CKJAJAHUM U U3PAKAJHUM MaTepHUM
je3BMKOM cTBapa NMpo3He CIWKe Koje epuKacHO mpemolinhyjy jaz usameby
JleTUCTBA Y HEeCTajalby U Haller JUTHTAJW30BaHOT Ao6a. Ilokymanu
CMO, Ha3HavaBajyhu TeMaTCKO-UJiejHe U je3UYKO-CTUJICKE OJJIHKE,Ja
YKaXXeMo Ha TO Jia 0Ba IIpo3a 3a/0B0JbaBa €CTeTCKe, JUJAKTUYKe U eKO-
HapaTUBHEe KpUTepujyMe KBaJIUTeTHe [Jeyje mnpo3e. OHa 3abaBJba,
[0y4YaBa, XyMaHU3yje U N03MBa Ha pasroBop.

Y ycaoBHMa CBeOILITe MeAujCcKe 3aCMNeHOCTH M Kpu3e YuTalauke
KyJType, yIpaBO OBaKBa IIPO3HA OCTBapema HyJe KOHKpeTaH OAroBOp:
yuTtaweM Huauma 3ajegHo (Zewa U OApaciau), MoOXKe ce OGHOBUTH
YUTaJa4Ku pUTyal, oOjadyaTH NOPOJAMYHA NOBE3aHOCT U OTBOPUTHU
pasroBop 0 BpeJHOCTUMA KOje HaJiuja3e TpeHyTakK. 36UpKy 3aTO BpeJu
NpenopyyuTd CBUMa OHMMa KOjU »KeJjle Ja aKTUBHO YYeCTBYjy Y
oApacTamy Jele, Ja UX ojayajy JoOpUM peuyHUKOM, KUBOM MAIITOM U
yBepewmeM Ja OCUM OBOI OKpYXyjyher AWUrHTaJHOr CBeTa, NMOCTOjU U
jejaH MOTHYHO APYrayuju,jeHAKo 3aHUMJbUB, 60TAT, MOXAA TOILIH]jH,
jacHuju ¥ cppauyHuju. CBeT ca MHOro BUIlle MehycoGHO pa3MemeHUX
peuy, norseja u goaupa. CBeT U faHac cacBUM Moryh, ako My ce Aa caMo
MaJ/I0 NMpPOCTOPa.MHOWITBO KBAJIMTETHUX YHUTA/IALld CHAXKH KHbMXKEBHY
penenuujy ¥ NpOAYKIHWjy U oMoryhyje WHTEH3WBHH)Y IUPKYJIALUjy
YKYIIHOT KHIWXKEBHOI JKMBOTa. Y TOM CMUCJAy npo3a Mupjane
TpudyHoBuh 3acnyxyje BeJUKH Kpyr 4uTajala LIHMPOM CpICKe
YyHATa/NavYKe 3ajeHULe.
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ECO-NARRATIVE AND AUTOBIOGRAPHY AS SOURCES
OF INSPIRATION
(Mirjana Trifunovié¢’s Children’s Story Collection The Carpet)

Contemporary childhood is unimaginable without mobile phones, tablets,
and the constant presence of digital media. Research indicates that
children in Serbia spend more than seven hours a day online, leading
experts to warn of an emerging epidemic of excessive screen use. This
phenomenon has been accompanied by a decline in reading culture,
particularly noticeable among secondary school students, although it is
still less evident among younger primary school pupils. Despite the
broader cultural context, the choice between spending free time on digital
entertainment, playing with peers, or reading depends less on the child
and more on the family environment, parental attitudes, and established
habits. It is therefore important to revisit the once commonplace practice
of family reading and bedtime storytelling.

In the mid-twentieth century, Milan Crnkovi¢ observed an intriguing
paradox: rather than diminishing interest in the written word, new
audiovisual media generated a desire for artistic experience that could be
fully satisfied only through literature. This dialectical relationship
between technology and reading remains relevant today, provided that
children are introduced to literature at the right stage of their
development. Crnkovi¢ emphasised that children's literature should be an
integral companion to childhood, accompanying young readers until they
are ready to move naturally towards the world of adult literature. When
families and schools fail in this task, the consequences extend beyond
individual development and become a broader social concern, as
generations are gradually formed without a cultivated aesthetic
sensibility and with an increasingly superficial cultural outlook.

The importance of reading has been widely discussed in both educational
and literary scholarship. Reading serves purposes far beyond the
acquisition of knowledge. It stimulates cognitive processes, broadens
intellectual horizons, strengthens mental engagement, improves
concentration, reduces stress, fosters creativity and imagination,
encourages the development of empathy, and enhances communication
skills. Roman Jakobson emphasised that reading literary works
contributes to an understanding of the diverse functions of language. For
young readers, literature provides a unique space in which they can
discover and understand themselves, the world around them, and other
people. Readers become agents of change because, through reading, they
appropriate the world and transform it into value. For this reason,



O6paszosarse u eacnumarse, XXI (25)

reading requires the active engagement of all the reader’s intellectual and
emotional capacities.

Family reading—reading aloud, shared reading, and interactive reading—
is of particular importance, as it encourages the development of speech
and language, logical and critical thinking, creativity, and communication
skills. It also contributes to improved academic achievement while
fostering a sense of security, emotional attachment, and belonging. It is
difficult to determine to what extent bedtime storytelling and the reading
of fairy tales have been neglected in contemporary family life, as reliable
data on this issue remain scarce. Nevertheless, it is widely assumed that
many families today struggle to find time for such a valuable activity.
Within this context, attention should be drawn to the prose of Mirjana
Trifunovi¢, written primarily for children. Alongside its engaging
portrayal of childhood and its considerable aesthetic qualities, her work
serves as a reminder of the enduring educational significance of reading.
Mirjana Trifunovi¢ of Krusevac has published two collections of stories
for children: Nina’s Bedtime Stories (2020) and The Carpet (2024). The
origins of these collections eloquently testify to the close connection
between the author’s prose and lived experience. The stories emerged
through conversations with her two nieces at a time when the girls were
facing their father’s incurable illness. Trifunovi¢ told these stories in
order to ease the children’s fears, bring meaning to their everyday lives,
and preserve their childhood from the burden of the inevitable. Later, the
girls expressed a wish to share the stories with other children. In this
way, pain was given form, and a deeply personal experience was
transformed into art.

In this life-affirming function of Mirjana Trifunovi¢’s prose, one may
recognise Ivo Andrié¢’s understanding of the purpose of storytelling—that
is, the task of all prose and art: to “overcome and bridge disorder, death,
and meaninglessness”, offering hope and faith beyond the realm of the
tragic. Throughout his work, Andri¢ sought to “move the present into the
past”, finding in the past a firm foundation for interpreting human
destinies. A similar approach is evident in The Carpet: the author
transforms a passing childhood into text, into story, thereby granting it
permanence and significance far beyond the personal sphere. The stories
thus become at once a testimony to a particular time, a remedy against
forgetting, and an invitation to dialogue between generations. It is worth
noting that the author is neither a literary critic nor an academically
trained scholar of children’s literature. She is a teacher, a mother, an aunt,
and a perceptive observer of children. It is precisely this insider’s
perspective that lends her prose its authenticity, warmth, and immediacy.
The narrative world of The Carpet is not constructed according to
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predetermined genre conventions; rather, it grows organically out of

memory and lived experience. This quality makes it accessible and
appealing to readers of all ages.

The Carpet comprises seven short stories: “Madam”, “The Journey of a
Sock”, “Pucke”, “The Carpet’s Story”, “Crni”, “The Magic Ball”", and
“Mongrel”. The archaic and symbolically charged title, viewed within the
context of the time in which the collection was written, suggests a clear
authorial intention: through stories about a vanishing childhood, that
very childhood is to be remembered, preserved, and, where possible,
integrated into contemporary processes of growing up, education,
learning, and play. Despite the contrasts it presents, the collection
successfully weaves together the old and the new into an inseparable
harmony.

The reader is introduced to a world of not-so-distant childhood, spent in
close family companionship, in nature, in courtyards, and at crossroads
bustling with children. The stories evoke images of eagerly anticipated
summer holidays spent with relatives in the countryside, filled with
adventures, imaginative mischief, laughter, games, and the wish that
those carefree days might last forever—followed by the inevitable
sadness when they come to an end and the careful planning of the next
holiday. This achieves a dual effect: for adult readers, memories are
revived and the present is coloured by the brightness of recollection,
while younger readers are introduced to the possibility of a different,
richer, and warmer world.

Two thematic strands dominate the collection. The first explores the
relationship between children and animals or pets, in which a child must
often justify his or her affection before the adult world. The second
centres on the power of childhood imagination to animate objects and
transform ordinary everyday life into a realm of wonder. The chronotope
of the stories is remarkably consistent: the family home, the house, or the
courtyard, all imbued with a clearly defined atmosphere of warmth and
security. The protagonists are children surrounded by members of both
their immediate and extended families—parents, grandmothers, aunts,
siblings, and friends—while animals and objects also play significant roles
within the narrative fabric.

At the beginning of each story, the chronotope is carefully established and
the central character introduced. The protagonist quickly moves into
action: striving to secure the status of a beloved pet within the family,
defending the right to play, seeking a place within the community, or
simply exploring the world in an effort to enrich it through imagination.
The young heroes of The Carpet face no formidable adversaries; instead,
they encounter gentle and, at times, constructive tensions arising from
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the views and decisions of adults. Opposed to the children stands the
adult world—one characterised by understanding and affection, yet
guided by different standards and expectations. Thus, while adults insist
that “a piglet cannot be a household pet”, children maintain that it need
not become a victim of traditional customs. It is precisely within this
tension—between childhood desire and adult reality—that a narrative
rich in humour, warmth, and wisdom emerges.

The protagonists of The Carpet are small yet courageous, imaginative, and
inquisitive individuals who patiently await the fulfilment of their dreams
and wishes. Their seemingly innocent mischief is, in fact, a search for
beauty, through which they seek to enrich every moment of growing up.
In pursuit of their goals, they employ imagination, devise strategies,
organise themselves, reflect, worry, and persevere. Trifunovi¢’s prose
highlights the positive roles played by the key figures in a child’s
development—parents, grandmothers, aunts, friends, brothers, and
sisters. In this respect, the stories may also be read as texts that
encourage the cultivation of emotional intelligence and deepen an
appreciation of the interpersonal relationships that shape childhood.

An illustrative example of this narrative structure can be found in the
story The Journey of a Sock, whose protagonist, Little Colourful Left Sock,
serves as a metaphor for the impatient child eager to grow up. She longs
to escape the “monotony of forgotten socks”, to discover the wider world,
and to regain a sense of purpose. The adventure she embarks upon,
however, becomes a journey of unexpected discoveries: “The world is a
beautiful but also a dangerous place for a sock. It is good to know the way
home.” In this concluding insight, conveyed through the metaphor of the
sock’s journey, the author evokes the values of home, belonging, and
security—universal themes that resonate as deeply with adult readers as
they do with children. The symbolism of departure and return makes this
story particularly suitable as a starting point for conversations between
parents and children about growing up, independence, and trust.

Reading the pages of The Carpet is an encounter with an authentic,
unspoilt mother tongue. The language of the collection is accessible and
harmonious, enriched by metaphor, personification, simile, and
symbolism. The narrative is shaped by lively dialogue, which lends the
stories an immediate dramatic quality. This is precisely what makes the
collection especially well suited to reading aloud: the sentences flow
naturally, lending themselves effortlessly to oral expression, while the
dialogues invite imitation and role-play. Herein lies one of the text’s
significant educational values: whether listening to the stories or reading
them independently, the child enters the narrative world with ease,
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identifies with the characters, imagines, questions, and actively

participates in the unfolding experience.

Another significant value of the collection lies in its eco-narrative
dimension. Nature, animals, and objects from the past are not merely
decorative elements but active participants in the world of the stories.
The carpet, the sock, the piglet, and the dog each possess their own
“history”, inviting young readers to view the world from unexpected
perspectives. In this way, the collection nurtures ecological awareness
and sensitivity towards those enduring yet often overlooked aspects of
everyday life. Such a narrative structure also opens a space for discussing
themes that children frequently find difficult to articulate: belonging,
responsibility, and the fear of loss.

As the content of these stories stimulates children’s creativity and
cultivates an appreciation of beauty while encouraging positive values
and habits, their educational usefulness is beyond question. Literary
works shape the tastes of young readers, enrich their inner lives, and
develop their capacity for judgement and aesthetic appreciation. The
Carpet offers clear evidence of this. The stories conclude happily and
carry a discernible message, yet they avoid overt moralising; wisdom
emerges naturally from the situations themselves rather than being
explicitly imposed. The carefully balanced blend of humour, empathy, and
pedagogical subtlety demonstrates Mirjana Trifunovi¢’s profound
understanding of both the child reader and the art of storytelling for
children. In this respect, the collection fulfils a threefold function: it
entertains, educates, and humanises.

It is also important to emphasise that this collection may be read and
appreciated at different stages of life and in a variety of contexts. It can be
enjoyed by a child who has only recently mastered reading, as well as by
an adult with decades of reading experience. This vertical breadth of
reception makes The Carpet an exceptionally valuable family book—one
capable of fostering a shared reading experience between parents and
children, together with all the values such an experience entails: trust,
dialogue, and a shared imaginative world.

The title of the collection carries rich symbolic significance. In Serbian
folk tradition, the carpet (¢ilim) served many purposes: it provided
warmth during cold weather, adorned walls and floors, formed part of a
bride’s dowry, and reflected the skill, creativity, and diligence of the
woman who wove it. It also functioned as a symbol of status and
prosperity within the household. Drawing upon these multiple layers of
meaning, the title simultaneously evokes transience and permanence,
forgetting and remembrance. A carpet is woven from colours, patterns,
and threads—just as a story is woven from memories, emotions, and
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imagination. Like a skilled weaver, the author intertwines these threads
into an inseparable whole.

The carpet woven from the stories of The Carpet returns readers to a
childhood that has disappeared but not vanished entirely. It guides them
through the labyrinths of memory, awakens forgotten scents, revives
colours, restores voices, and reminds us that childhood memory remains
an essential resource of maturity. It is through such memories that the
burdens of growing up and coming of age become easier to bear. When
human thought retains something of the openness and breadth of a child’s
imagination—free from prejudice, fear, and pessimistic visions—the
inevitable burdens of life become more manageable. Reflections on the
value of childhood and memory not only enrich the thematic fabric of the
collection but also endow it with a psychological depth rarely
encountered in contemporary children's literature.

Suffering and loss, though quietly present in the origins of the collection,
are never addressed directly within the stories themselves. The author
has made a wise choice: she offers the child play, adventure, warmth, and
laughter. This decision is, in itself, a profoundly humanistic gesture—a
reminder that childhood deserves light even when life is marked by
hardship. In this sense, The Carpet is not merely a literary work but also a
manifesto for life: a call to provide children with space for play,
imagination, and storytelling, regardless of circumstance.

The central idea woven through almost every page of the collection may
be summarised in a simple statement: a story is a space of freedom. It is
the enchanted land of childhood, that period of life least burdened by
limitations and constraints. In Mirjana Trifunovi¢’s stories, freedom is not
only a thematic principle but also a poetic one. The author does not
confine herself to established generic frameworks; instead, she narrates
freely, following the rhythm of memory and emotion.

Mirjana Trifunovi¢’s collection of short stories, The Carpet, represents a
valuable contribution to contemporary Serbian children’s literature.
Through a clear, harmonious, and expressive use of her native language,
the author creates prose images that effectively bridge the gap between a
disappearing childhood and our increasingly digitalised age. By examining
the thematic, ideological, linguistic, and stylistic characteristics of the
collection, we have sought to demonstrate that this prose fulfils the aesthetic,
educational, and eco-narrative criteria of high-quality children’s literature. It
entertains, instructs, humanises, and invites reflection and dialogue.

In an era marked by media saturation and a growing crisis in reading
culture, works such as The Carpet offer a meaningful response. Reading
these stories together—children and adults alike—can help restore the
ritual of shared reading, strengthen family bonds, and encourage
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conversations about values that transcend the fleeting concerns of

everyday life. For this reason, the collection deserves to be recommended
to all those who wish to play an active role in children’s upbringing,
enriching them with a rich vocabulary, a vibrant imagination, and the
conviction that beyond the surrounding digital world there exists another
realm: equally fascinating, rich, and perhaps even warmer, clearer, and
more humane. It is a world filled with more exchanged words, more
meaningful glances, and more human touch—a world that remains
entirely possible today, provided we are willing to make room for it.

A strong community of dedicated readers enriches literary reception and
production alike, fostering a more dynamic circulation of literary culture
as a whole. In this respect, the prose of Mirjana Trifunovi¢ deserves to
find a wide readership throughout the Serbian literary community.

© 2025 by authors
This article is an open access article distributed under the terms and conditions of Creative Commons
Attribution 4.0 International License (CC BY 4.0).
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YIIYTCTBO AYTOPUMA

Yaconuc Obpasosarse u sacnumarse YUUTe/bCKOT PpaKyaTeTa
y llpuspeny - JlenocaBuhy (ctapu HasuB 360pHuk padosa
Yuumessckoz ¢pakyamema Ilpuspen - Jlenocasuh) o6jaBsbyje
TeopHjCcKe, MperjejHe U OpUTHHAJHe HUCTPaXKUBayKe pajjoBe
Y3 HayYHUX U YMETHHUYKHUX 06JIaCTH pesieBaHTHHUX 3a BaCHUTHO-
06pa30BHU MpoIIEC.

lIpeaaja pykonuca

[Ipenaja pykonuca ce BpUIY Ha UMejJT Yacomuca.
HNmejn-agpeca YpeJHUIITBA YacoNuca je:

zbornikradova.ufp@pr.ac.rs.

[locaTu moTnvcaHy U CKeHUpaHy Hu3jaBy aytopa (y PDF
dopmaTy) 1 nonymweH obpasal o nojanuMa ayTopa, Koju ce Mory
npe3yeTd Ha cajTy dYaconuca O6pasoBalbe U BaClUTambe
YunTtesbckor  daxkyatera y  Ilpuspeny -  JlemocaBuhy

https://zbornikradova.uf-pz.net.

H3jaBoM 0 OPUrMHAJIHOCTM PYKOIMHUCA ayTOp rapaHTyje Aa je
[OLITOBA0 e€TH4YKe CMepHULe W HayyHe IpUHLUIE MNPUIUKOM
o6jaB/bUBama paja. [loTnMcuBawkeM U3jaBe, y K0Ojoj Cy Mpelu3rdpaHa
IpaBUJIa OY4eKUBAHOT eTUYKOT NOHAlllakha, ayTOP Npey3ruMa MOpaIHy
Y pyTy OATOBOPHOCT 3a CBOj PYKOIIUC.

IIpouec peneHsupama

Paj mpusioxeH 3a o6jaB/bUBakbe Tpeba a Oy/ie mpUnpeMbeH
npeMa cTaHAapAuMa vacomuca O6paszosarbe U eachumarse (CTapu
Ha3uB 360pHUK padosa Yuumesockoz daxkyamema Ilpuspen -
Jlenocasuh) kako 61 GHUO YK/bY4YeH Y MpOLEAYpPY peneH3upama. [1o
npujeMy pazia, y3uMajyhu y o63up TeMy M OICEer UCTPa*kKUBaiha,
YpeJHUIITBO y POKY OJi MEeTHAEeCT JlaHa OJijIydyje Jla JIu paj
oarorsapa mpodusy dvaconuca U xohe JM OUTH mOCAAT Ha
peneHsupawe. HakoH ypegHWYKe TIpOLieHE, [JAOCTAaBJ/beHHU
PYKOIIUCH yJa3e y TMpolec aHOHUMHOT pelleH3upamba Koju
o6aB/bajy KBaJM(HUKOBAHU pelleH3eHTU. Ha OCHOBY pelieH3uja
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YpeAHUIITBO JOHOCU OAJYKYy Ja Jd ce paa: 1) ojabwuja,
2) npuxBaTa 3a 06jaB/bUBamke WM 3) NPUXBATA YKOJIHKO ayTOp
HW3BpIIM HEOINXOJlHEe HM3MeHe M IMpenpaBKe paZia y CKJaAy ca
npuMei6bama pelieH3eHaTa. YKOJIMKO IIOCTOje Tpenopyke U
npuMebe pelieH3eHTa,/ pelleH3eHaTa, ayTop je y ob6aBe3u Ja
KOpUTYyje paj y CKJIaAy € ’bbUMa U JeTa/bHO YIYTU YPEeJAHUILTBO Y
CBe MIpOMEHe Koje je HAUMHHUO y TeKCTy. PeBuaupaHa Bep3uja paja
1Ia/be Ce pelleH3eHTY/pelleH3eHTHMa Ha MOHOBHU YBUJ, U OLEHY
WU je, Yy CAy4Yajy MawkbUX UCIPABKH, Nperjeja TJIaBHU ypeJHUK
(nnu jemaH on 4aaHOBa YpedHHWIITBa). HakoH Tora YpemaHHUIITBO
JIOHOCH OJJIYKY O 06jaBJ/bHBamy U Illa/be 06ABELITEHE ayTOPY Y
POKY O/l TpU Mecelia.

Je3uk u nucmo

PagoBu ce 06jaB/byjy Ha CPIICKOM, €HIJIECKOM U PYCKOM
je3uKy. Pykomucu ayTopa Koju Cy Ha CPIICKOM je3uKy Tpeba ga
OyAy TNHCAaHU CTUJIOM KOjU je y CKJaAy ca cTaHJapauMma
CaBpeMeHOr CpIICKOr je3MKa W 4Mja TEepMHHOJIOTHja OJroBapa
Hay4yHOM Auckypcy. 06jaBsbyjy ce Ha hupuaunu. PagoBu koju ce
JIOCTaB/bajy HA EHIJIECKOM M PYCKOM je3WKy 6u Tpebaso na
3a/10BOJbE CTaH/lap/e TUX je3UKa.

Hme 1 mpe3uMe ayTopa

HMe, cpesibe CI0BO U Mpe3rMMe ayTopa HaBoJie Ce y MPBOM
peny y JieBoM ropmweM yriy. [lopeg nmeHa aytop ymehe ¢ycHoTy y
4yujeM caJprKajy Ha AHY NpBe CTpaHMIE paJa HaBOAMU 32 KOHTAKT
CBOjy eJIEKTPOHCKY aipecy. YKOJHUKO paji MMa BUIlle ayTopa, Tpeba
HaBeCTH UMejI-aJipecy caMo jeJlHOr. 3a pajioBe KOju MOTHYY U3
JIOKTOpPCKe JucepTanyje y cagpkaj ¢ycHoTe yHeTH cJejiehe
Mo/laTKe: Ha3UB Te3e, MeCTO U QaKyJITeT Ha KOjeM je oJbpameHa.
OHU paioBHU KOjU MOTUYY U3 UCTPAKUBAUYKUX NpojekaTa y PyCHOTH
WMajy IMOoJaTKe O HasuBy U Opojy npojekTa, GHUHAHCHjepy U
UHCTUTYLHMjH ¥ KOjOj ce peasin3yje.

Ha3suB ycTraHoBe ayTopa (adpuiujanuja)

HemocpesHo wucmojJ WMeHa M Tpe3WMeHa ayTop HaBOJU
3BaHMYHU Ha3WB U CeAMIITE yCTAaHOBE Yy KO0joj je 3amocjieH, a
€BEHTYaJIHO U Ha3UB YCTAaHOBE y K0jOj je 06aBHO UCTPAKUBAbE, KA0 U
roauHy pobema (roguHa pohema ce He 06jaBsbyje Y pafdy, aju ce
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KOPUCTU TNPWIUKOM Kjacudukaluje pajzioBa y HapoaHoj
oubsuorenn Cpbuje). Y cH0KEeHHM OpraHu3sanyjamMa HaBOJAH Ce
YKyIIHa Xdjepapxdja (o MNyHOr PErdcTpPOBaHOr HasuBa o
YHyTpallllbe OpTraHU3al[MOHe jeJIMHUIle — YHUBEP3UTET, QaKYJITET,
1eHTap/o/Acek/kaTeapa).

AyXUHaA pyKomuca

O6uM mnperjiefHUX U UCTPaKMBAYKUX pajioBa je 0 jeJHOT
ayTopckor Tabaka (15 crpana, oko 30 000 3HaKOBa), CTPYYHHX U
npeBeJleHUX pajioBa Jo IiecT crpaHa (oko 11 000 3HakoBa) u
M3BellITaja, MpUKa3a, TeMaTCKUX 6ubauorpaduja 2-3 crpaHe (0KO
3800-5600 3HakoBA). YpeJHUILITBO 33aJp’KaBa MpaBo Jla 06jaBU U
pasoBe Beher o6uMMa KaJZa Mu3pa)kaBakbe HAy4dHOr cajpiKaja
3axTeBa Behy Jy»KHHY, 0JTHOCHO IIPOCTOP.

®opmMar: a) ¢onT: Times New Roman; 6) BesMuMHA CJIOBa:
OCHOBHH TeKCT 12 pt, a pe3uMe, K/bydHe pedH, IPOIIUPEHU PE3UME,
NO/IHOKHE HANlOMeHe, Ha3WB YCTaHOBEe, Kao W eJIEKTPOHCKAa ajpeca
ayropa 10 pt; r) padamak uaMehy pesioBa y OCHOBHOM TEKCTY, TEKCTY
pe3rMea U MOJAHOXKHUM HarloMeHama je 1.

HacsioB paja: nmyiie ce BeJIMKHUM C/JIOBMMaA, BeJIMYKWHa C/10Ba 14
pt, Tpu pesia UcoZi UMeHa U IIpe3uMeHa, LIeHTpUPaH; NOAHAC/I0OBH:
nuiny ce BeJIMKHUM CJIOBHMMa, BeJIMYHWHA C/JI0OBA 12 pt.

Pesume: nyxuHe 150-300 peuyu (oko 1400 3HakoBa ca
6esiMHaMa), HaJla3y ce Ha MOYeTKY pajia je/laH peJ, UCIIoJ, HACJIOBa,
caZIp>kU I|WJb Pajia, IpUMekheHe UCTPpaXkKMBadyKe MeTo/ie, HajBaXKHU]je
pe3y/TaTe Y 3aK/byuyKe; Ha je3UKY je OCHOBHOT TEKCTa €a 03HAKOM
pe3ume, TEKCT pe3nMea je HaANMCaH y UMAJAUKYy, a TPOUIMPEHU
pe3uMe Ha EeHIJIECKOM HJIM PYCKOM je3UKy; YKOJIMKO je paj Ha
CTPAaHOM je3UKy, pe3HMe je Ha je3MKy OCHOBHOI TEeKCTa, a
NpOUIMPEHU pe3UMe Ha CPIICKOM, eHIJIECKOM HUJIM PYCKOM je3HUKYy.

IIpominpeHu pe3umMme: Moxxke O6UTH AykuHe g0 3600-5400
3HaKoBa ca GesiHaMa. CaZp>KM TEOPHjCKH OKBUP MPOOJIEMA, HETOB
3Hayaj U Wb HUCTPAKHUBAMba, JETAa/bHO H3JIOXKEH METOJO0JIOIIKH
NpPHUCTYN, Haj3HaYyajHUje pe3yJiTaTe HCTPaKUBaHka, 3aK/bydKe W
neJjarolike HWMIUIMKalMje. AyTOpH pajioBa Ha CPICKOM je3UKy
JIOCTaBJbajy MPOIIMPEHHU pe3UMe Ha €HIJIECKOM WJIM PYCKOM je3HKY.
[IpomMpeHH pe3uMe Ha EHIJIECKOM WJHM PYCKOM je3WKy ce
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06jaBJ/byje Kao cacTaBHU [le0 eJIeKTPOHCKOr u3zamwa Yaconuca y
cBpXy Behie LIMTHPAHOCTH paZioBa y UHOCTPAHUM YacONKCUMA.

K/byyHe peuu: HaBOJle Ce MCIOJ, TeKCTa pe3uMea, Ha
jE3UKY Cy OCHOBHOT TEKCTa, a Ha eHIJIECKOM WJIU PYCKOM je3UKy y
MPOUIMPEHOM pe3uMey Ha Kpajy paja; Tpeba Ja ux 6yJe A0 IeT,
Iy ce y umaJuky, oJjBOjeHe Cy 3ape30oM, U3a MOCJeAHe CTOjU
Tayka.

JIuTeparypa: LeHTPpHUPaHO.

IpTexxu, rpapuKOHHU, cxeMe U Tabejse: Mopajy OUTH
pa3yM/bHBH, HHTETPUCAaHH y TEKCT M TMPOMUCHO O6eseXeHU
(umaTH 6poj, HACJIOB M JieTeHAY). 3a CJIHUKe MpPy3eTe W3 APYTUxX
HM3BOpa ayTop je Ay»KaH Ja HaBeze U3BOP.

HaBobheme y TekcTy

OnuiTe HanoMeHe: Ha JUTepaTypy ce ynyhyje y 3arpazy, He
y ¢ycHoTH. CBe pedepeHIile Ha CPICKOM je3UKy y 3arpajgama y
TEKCTY U Y CIMCKY JIMTepaType HaBo/le ce JIATUHHMLOM, 6e3 063upa
Ha BPCTY KOpHUIINEHOT mHCMa y TEeKCTy W IHUCMa Ha KOME Cy
HITAMIIAHU U3BOPU — KIbUTE U YACOMUCH.

dycHOTe cy HanmoMeHe Koje MOTy CaAp)KaTU Make BaXKHe
MmoJiaTKe, JIONMYHCKa 00jallltbeha, Ha3HAaKe 0 KopuilheHUM M3BOpHMa
WUT/[., aJli He MOry OUTH 3aMeHa 3a JUCTy pedepeHId, HUTU MOrY
3aMEeHUTH HayuMH HaBobhewa (LUTHpamka) Y TEKCTY KOju 3axTeBa
Yaconuc.

HacnoBu noceGHUX my6JMKalUja KOjU ce MOMUBY Y paay
HaBoO/Jie Ce UMA/AUKOM.

IluTaTH ce fAajy noj 3HauuMa HaBoza (y paZy Ha CpPICKOM
wee, Y PAZOBUMa Ha JAPYTUM je3ULUMaAYy CKJaAy C oAroBapajyhum
NpPaBOMMCOM), @ LUTAT YHyTap LUTaTa NOJ NOJyHaBOJAHULMMa
(’..); kpahu nurtaTtu (2-3 pena) Aajy ce yHyTap TeKCTa, AYKU
LUTATU ce H3/Bajajy U3 OCHOBHOI TEKCTa, ca W3BOPOM LiMTaTa
JAaTUM Ha Kpajy.

IluTupame pedepeHI UHTETPUIIlE Ce ¥ TEKCT Ha cieaehu
HA4MH:

1) cBaku nurtaT, 6e3 003Wpa Ha AYKUHY, Tpeba Jla mpaTH
pedepenia ca 6pojem ctpaHe: (Johnson, 1998: 25).
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2) ynyhuBame Ha cTyAujy y neaunu: (Brankovié¢, 1975);

3) ynyhuBame Ha ojpebeHe crtpaHe ctyauje: (Kundacina,
2007:59-60);

4) ynyhuBawke Ha CTyJiMje UCTOT ayTopa U3 HCTE TOJIMHE:
(Ili¢, 1986a), (1li¢, 19866);

5) ynyhuBame Ha cTyaujy aBa aytopa: (Bandur i Potkonjak,
1984; Gad & Petersen, 2011)

6) ykosuko OuGJsuorpadckd H3BOp HMMa BUIIe O, JBa
ayTopa, y NMapeHTe3W Ce HABOJM Mpe3uMe MPBOT ayTopa, J0K ce
npe3rMeHa OCTaJUX ayTopa 3aMenyjy ckpahenunmom u gp. / et al.
(Kovacevici dr., 1988); (Johnson et al.,, 2012);

7) ako je U3 KOHTEKCTA jaCHO KOju je ayTop LMUTHUPaAH, y
NnapeHTe3! HUje NOTPe6HO HABOAUTH HEroBO NPe3rMe, HIIP.:

Padu ce, ouuzsedHo, 0 COYUOAUH2ZBUCMUYKUM haApaAMempumda
KOMyHUKayuje, Koje demas/bHo pazmampa u ob6pasaaxce M.
Padosanosuh (1986: 67-69).

8) ako ce ynyhyje Ha pagoBe [Ba UM BUIIE ayTOPa, IOJATKE
0 cBakoM ciyeseheM pazy o1BojuTH TaukoM | 3aretoM, Hip. (Kuli,
1958; Bandur, 1984).

9) wuMeHa CTpaHUX ayTopa Cce HaBoJie Yy CPIICKOj
TpaHcKpuniuju (mpema ogpen6ama y Bakehem [Ipasonucy), a
3aTHM Ce y 3arpajJiu HaBoJie U3BOpHO: [loHCcoH (Johnson, 1998).

HaBobhemwe pedpepeHnu

Ha kpajy TekcTa Tpe6a NpUIOKUTH CIIHUCAK JUTEPATYypPe Ha KOjy
ce ayTop MO03Bao y paay y ckjaja ca AIlA (AMepuyka MCHXOJIOLIKA
aconujanuja). [I[punukoM HaBohewa IUTepaType, pedepeHiie U3BOPHO
ny6iMKoBaHe NUPUJIUIIOM UM HEKUM JIPYTUM ITUCMOM MOTY ce (MakKo
TO HHUje 006aBe3HO, HUTH Ce Mpenopydyje) HAKOH 06aBe3HOT
JATUHUYHOT o06simka (y Koju ce TakBe pedepeHne Mopajy
TPaHCJUTEPOBATH), IpeMa HaBeJieHOM IpUMepy, ca Ha3HakoM [orig.],
HABECTH Y CBOM OPUTHHATHOM OBJIUKY:

Radovi¢-Tesi¢ 2009: M. Radovi¢-TesSi¢, Korpus srpskog jezika u
kontekstu savremenih jezickih razdvajanja, u: M. Kovacevic¢
(red.), Srpski jezik, knjiZevnost, umetnost, knj. I, Srpski jezik u
upotrebi, Kragujevac: FiloloSko-umetnicki fakultet, 277-288.

[orig.]
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PapoBuh-Temuh 2009: M. PagoBuh-Temuh, Kopnyc cpnckor jeauka y
KOHTEKCTY CaBpeMeHHUX je3NYKHUX pas/iBajama, y: M. KoBaueBuh
(pen.), Cpncku je3uk, KreudxcesHocm, ymemHocm, Kib. I, Cpricku
jesuk 'y ymoTpe6u, KparyjeBay: @ui0J01LKO-YMETHUYKU
dakynreT, 277-288.

PedepeHnie ce HaBoje abeleHUM pPeJOM [0 NMpPe3uMeHHMa
ayTopa Ha cyiefiehy HaYuH:

Kmwura (MoHorpaduja)
[Ipesaume, Muunujan umena. (Foguna). Hacsiose. Mecto: U3naBauy.

JedaHn aymop Krouee:

Mearsheimer, J. J. (2001). The Tragedy of Great Power Politics. New
York: W. W. Norton.

buri¢, S. (2013). IstraZivanje bezbednosti - kvalitativni pristup.
Beograd: Fakultet bezbednosti.

Jea uau suwe aymopa kruze:

Radevi¢, M. i Maticki, M. (2010). Narodne pesme u Srpsko-
dalmatinskom magazinu. Novi Sad: Matica srpska.

Edwards, L., & Crocker, S. (2008). Psychological processes in deaf
children with complex needs: An evidence-based practical guide.
London: Jessica Kingsley.

Kekovi¢, Z., Savi¢, S., Komazec, N., Milosevi¢, M. i Jovanovi¢, D. (2011).
Procena rizika i zaStita lica, imovine i poslovanja. Beograd:
Centar za analizu rizika i upravljanje krizama.

Buzan, B., Ole Wever, 0. & de Wilde, J. (1998). Security: A New
Framework for Analysis. Boulder: Lynne Rienner Publishers.

be3 aymopa:

Publication Manual of the American Psychological Association (6th
Edition). (2009). Washington, D. C.: American Psychological
Association.



Ynymcmeo aymopuma
e ————————

Heo6jaB/beHU JOKTOPCKHU paj,

[Ipesaume, UHuiujan umeHa. (FCogunHa). Hacsio8. JIOKTOPCKU paj.
MecTo: YcTaHoBa rze je on6pameH paj,.

Ejdus, F. (2012). Uzajamno konstituisanje identiteta politicke zajednice
i njene bezbednosti. Doktorski rad. Beograd: Fakultet politickih
nauka.

Hay4yHu paj, (41aHaK) y HQy4YHOM 4acomucy

[Ipesume, Muunujan umena. (FogunHa). HacnoB. Hasue uaconuca,
go/ymeH (Opoj), mpBa cTpaHa YJaHKa — MOC/Jae[iba CTpaHa
YJIaHKa.

YnucuBatu DOI 6poj (aururasHu uaeHTUPUKATOP 06GjeKTa) Ha
Kpajy onuca 6e3 tauke. Ako DOI Huje gocrynaH, kopuctutu URL,
aJIiM He Tpe6a YNUCUBATH JATyM NPHUCTYINA CajTy.

JedaHn aymop:

Dragisi¢, Z. (2010). Nacionalna bezbednost - alternativei perspektive.
Srpska politicka misao, 28 (2), 217-232.

Kesetovic, Z. (2009). Understanding diversity in policing: Serbian
perspectives. Policing: An International Journal of Police
Strategies & Management, 32 (3), 431-445.

Jea u suwe aymopa:

Gadzi¢, A. i Milivojevié, A. (2009). Skolski uspeh i status adolescenata u
razredu. Teme, 33 (4), 1379-1389.

Brasel, K., & Quigley, S. (1977). The influence of certain languageand
communication environments in early childhood on the
development of language in deaf individuals. Journal of Speech and
Hearing Research, 20, 95-107.

Stanarevié, S., Gaci¢, J. i Jakovljevi¢, V. (2012). Integrisanje koncepta safety
i security kulture u korporativnu bezbednost. Godisnjak Fakulteta
bezbednosti, 147-163.

Englud, M. M., Luckner, A. E., Whaley, G. L. & Egeland, B. (2004). Children’s
achievement in early elementary school: Longitudinal effects of

parental involvement, expectations, and quality assistance. Journal
of Educational Psychology, 96, 723-730.
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Paj y 360pHMKY pajoBa C HAy4YHOr CKyna M MNOIJIaB/be Yy
KbU34 (MOHOrpaduju)

[Ipesaume, UnHunujan umena. (I'oguna). HacioB paga. ¥Y: uHuLujan
vMeHa, mnpe3uMe ypeaHuka (yp.). Hasue 36opHuka. (IlpBa
CTpaHapaja — nocje/iba cTpaHa paja). Mecro: Us3zaaBau.

Jedan aymop:

Piper, P. (2006). O Kkognitivnolingvistickim i srodno usmerenim
proucavanjima srpskog jezika. U: M. Kovacevi¢ (ur.).
Kognitivnolingvisticka proucavanja srpskog jezika. (9-46).
Beograd: SANU.

Cvetkovi¢, V. N. (2002). Institucije, drzava, identitet. U:
(Re)konstrukcija institucija: godinu dana tranzicije u Srbiji.
(27-42). Beograd: Institut za filozofiju i drustvenu teoriju.

Jlea aymopa:

Joveti¢, S. i Jankovi¢, N. (2011). Znacaj naucno-tehnoloSkograzvoja za
drustveno-ekonomski razvoj zemlje: statisticko-ekonometrijski
model. U: M. Petrovi¢ (ur.). Tehnologija, kultura i razvoj:
tematski zbornik radova XVIII naucnog skupa medunarodnog
znacaja Tehnologija, kultura i razvoj. (142-151). Subotica:
Udruzenje ,Tehnologija i drustvo”.

TeKcT npeys3eT ca MHTEPHETa

[Ipesume, UHunujan umeHa. (F'oauHa). Hacsaos. IlpeyseTo maTym. ca
WuTepHeT afpece.

Zizek, S. (2013). Die Krise des Westens betrifft sowohl Demokratie als
auch  Finanzwirtschaft. http://www.egs.edu/faculty/slavoj-
zizek/articles /die-krise-deswestens-betrifft-sowohl-

demokratie-als-auch-finanzwirtschaft/. Preuzeto 14. novembra
2013.

CTaTUCTHYKM NOJauny ce Jajy npeMa lapaMeTpyMMa Hay4YHUX
MeTO0JI0THja.

YpepuuwtBo Yaconuca
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