[Ipernennu pag

O6pasosarse u sacnumatse (LlImamnawo u3ad.). -

ISSN 2956-1779. - T'0d. 21, 6p. 25 (2026), cmp. 207-225
37.091.3::821

821.111(73).09-31 Poknep B.

821.111(73).09-31 Mopucon T.

COBISS.SR-ID 196249865

DOI: http://doi.org/10.65536 /ufpz21-158674
Paj npumiben: 27.3.2026.

Pap nmpuxsahen: 29.5.2026.

KOMITIAPATUBHA KIbUKEBHOCT Y
YYUOHHUILU: IOAYHABAILE O UCTOPH]JCKO]J
TPAYMHU U META®PU3NYKOM ITPOTAIAILY

KPO3 POMAHE AbCA/IOM, ABCA/IOM!
BUJINJEMA ®OKHEPA U BO/bEHA TOHHU
MOPHCOH

Camwa P. PAGAUJIOBUR!

XIII 6eorpaacka rumMHasuja, beorpasa, Cp6uja

1@ https://orcid.org/0009-0001-4317-7258, e-mail: eossbg@gmail.com




KOMIIAPATUBHA KIbUKEBHOCT Y YYUOHUILIU:

INOAYYABAIGE O UICTOPHUJCKO] TPAYMHU U
METAPU3UIKOM IIPOTAILAKBY KPO3 POMAHE
ABCAJIOM, ABCA/IOM! BUJIMJEMA ®OKHEPA U
BO/bEHA TOHU MOPUCOH

Casxxcemak: Osaj pad ucmpadcyje Memag@usuuky OUMeH3Ujy npo2arearsd y
KHUJMCEBHOCMU KPO3 KOMNAPpAMueHy aHa/usy pomaHa Buaujema ®okHepa
Absalom, Absalom! u Tonu MopucoH BosbeHa, u npedaaxce nedazowku ok8up
3a nodyvasarbe KomnapamusHe KrbudcesHocmu. Cmyduja ce 3acHusa Ha
KoMnapamueHoj .JumepamypHoj memodoaozuju, ocaarbajyhu ce Ha
meopujcke ysude Xaka [fepude, Cuemynda ®Ppojda u meopuje mpayme.
Cmyduja ucmpasicyje kako cnekmpaaHa nhpucycmea y o06a pomaHa
npoXcUMajy npow1ocm u cadawrocm, npeobAuKyjy Ucmopujcky ceecm u
Kpeupajy npocmope 3a NCUX0/0WKO U emUYKO aQH2AHC0B8AHE C UCMOPUJCKOM
mpaymom. AHanusa nokasyje da dyxoeu yHkyuoHuwy kao memagope
ceharba u ucmopuje, ymesaossyjyhu nomucHyme mpayme U HepeuleHe
ucmopujcke  Henpasde. DokHeposa PpaszmeHmucaHa Hapayuja U
Mopuconuna ymesnossmeHa nojasa dyxa OmKpueajy Kako KHUNMCEBHOCM
nocpedyje usmehy ucmopujcke cmeapHocmu u cy6jekmusHoz uckycmaa. Ca
nedazowke nepcnekmuse, pad ucmuye Kako KOMNApamueHu U
UHMepOouCYunAuUHAapHU npucmynu nodcmuyy KpUumu4ko pasMUull/baree,
ucmopujcky ceecm u uUHmMepnpemamueHe eewmuHe. AHzaxcosarbe C
Memadu3udkuM npo2arbarem y NOMeHymum mekcmosuma omozyhasa
cmydenmuma da ce cyode c Hacsaehem poncmea u Ko/iekmuseHe mpayme,
ucmospeMeHo npenosHajyhu KrUice8HOCM Kao cpedcmeo 3a emuyky
pedeKcujy, Kya1mypHo pasymesarbe U UHMeAeKmya/aHo UCmpaxicugarse.

KayuHe peuu: komMnapamugHa KreUiMCe8HOCM, N0Y4a8are KrUJICe8HOCMU,
Memaghuzuuko ykasusarbe, PokHep, MopucoH.



Carva P. PADAH/IOBH'R
.

YBOA

AMepuYKa KHMXKEBHOCT YeCTO ce 6aBU UCTOPHUjCKOM TPayMOM
POIICTBA, cyouaBajyhu ce ¢ HacieheM pacHOT HAaCU/ba, YTHETaBaka U
KoJIEKTUBHOI cehama. Y mnpukasMMa aMepudKor Jyra, MpOLLJIOCT
peMeTH CaJlallllboCT, OOJMKYjyhu WHAWBUJIya/lHE W KOJIEKTHBHE
uneHtutete. Bunujem ®okHepoB A6casom, Ab6casom! (1936) u
Bomena Toum Mopucon (1987) npexacraB/bajy NpHUMepe OBAKBOT
npucTtymna, npusuBajyhu Ctapu Jyr oK HCTOBpEMEHO pPa30TKPHUBAjy
CUCTEMCKy HempaBAy MW IICUXOJIONIKE U JyXOBHe TMOCJIeuIle
NPOIIJIOCTH KOja 0/10H1ja a OCTaHe 3aKOoMaHa.

OBa jesia npy»xajy MOryhHOCTH 3a mo/iyuyaBamke KOMIIapaTUBHE
KIbWDKEBHOCTH U MHTEPUCIUIIMHAPHUX CTYAUja. AHanu3a A6caiom,
A6canom! v BosbeHa moJicTUYE Pa3MUIIL/bakbe 0 UCTOPUjCKO] TPayMH,
cehalkby U HJEHTUTETY, UCTOBPEMEHO INOKa3yjyhh KakKo HapaTHUBH
KOMYHUIMPA)y € UI030PCKUM U MCHXOJOMIKUM JUCKYpCHMA.
KomnapaTuBHa aHasu3a omoryhaBa CTyZieHTHMa Jia carJie/iajy Kako
pasJuuvTe  HapaTHUBHE  CTpaTervje  MNPUCTYNAjy  CIAUYHUM
HCTOPUJCKUM  peaJHOCTHMa,  pasBUjajyhil  HHTepHpeTaTUBHE
BEIITHHE, UCTOPH]jCKY CBECT U KPUTUUKO MUII/bEHE.

OBa cTy/auja HarJamaBa MeTaQU3UIKy TUMEH3U]Y MPOrambakha,
rie AyXoBU QYHKIMOHMINY Kao MaHUdecTaldje HepelleHe UCTOpHje
u notucHyte Tpayme. Kog ®okHepa, mporamamme ce MojaB/byje Kpo3
¢dparMeHTHCaHy Hapalyjy U KoJaeKTUBHO cehame; kKoJ MopucoH, 0HO
je uTepanv3oBaHo y MKy CeTuHe npeMuHyJe hepke. ¥ o6a cay4aja,
CrieKTpasHe QUrype MOKa3yjy KaKO MOTUCHYTe HCTOpHje 3aJuUpy Y
caflalikbocT, nOpyxajyhu  moryhHoctm  3a  peduiekcujy U
TpaHchopMalujy.

AHanu3za ce ocynama Ha Teopujcke yBuje Ketu KapyTt u weny
Teopujy TpayMe (Caruth, 1996), Jlepununy xayurosiorujy (Derrida,
1994) u Opojaa u mweroBo cxBaTame je3auBor (Freud, 1955),
noBe3yjyhu JIuTepapHy aHAJIU3Y C UCTOPUjCKOM cBellhy.

Pajm uMma ABa 1W/ba: NPBU je /a UCIUTA KaKO MeTAQU3UUKH U
CIEKTPAJIHUA eJIEMEeHTH NOCpeAyjy y UHTepreHepanujckoMm cehamwy u
HUCTOPUjCKOj TpayMH; APYTH je A MPeJIOKU MeJaroliKi OKBUpP 3a
No/ly4yaBalkbe KOMIApaTUBHE KHLMKEBHOCTH KOjU MOJCTUYE €THUYKY U
UCTOPHUjCKYy pedJiekcHjy. HHTerpucameM KibWKEBHE aHaJIHU3e,
¢uno3odckor HCTpaKMBawa W MEeJArollKe Ipakce, OBa CTyAuja
[pe/ICTaB/ba MO/IEJ1 Y KOjEM je MOo/ly4aBarbe KOMIapaTUBHE KEbMXKEBHOCTH
HCTOBPEMEHO UHTEJIEKTYTHO PUTOPO3HO Y 06PA30BHO TPAaHCHOPMATHBHO.
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META®U3UYKO ITPOTAILAGE U UCTOPUJCKA TPAYMA Y
KOMITAPATUBHOJ IIEPCIIEKTUBH

MeTadusnka UCTpaXKyje OCHOBHY MNPHUPOAY CTBApPHOCTH,
obyxBaTajyhu 6wuhe, mnocTojarbe, BpeMe, UAeHTUTET, cehame
Y3pPOYHOCT. Y KHHKEBHOCTH, MeTapU3UYKU eJIeMEHTU YeCTO Cce
MaHHUecTyjy Kpo3 AyxoBe, pparMeHTHCaHe HApPAaTUBHE CTPYKType U
3amyheme rpaHuIia M3Mehy CTBapHOr M 3aMull/beHOr. Kao mto
HanoMukbe Jocun IlnanuHuh: Y UCTOpUjcKOM mpersie[ly mopekjaa u
pa3Boja MeTadu3uKe, OHA MOYUHbE KOJ, PAaHUX TPYKUX MHUC/IUJIALA,
[lapMeHUA—CBe je jeHO, MUIIJberbe M Ouhe cy ucrto, ¥ [l1aToH U
ApucroTesn, koju ce cmarpajy 'ouuma Mmetadusuke'. IIpema
ApucroTeny, Metadusuka wiu npBa ¢uiaosoduja je MyapocTt par
excellence, a ¢uno3odp wau bybUTEL MYAPOCTH je OHAj KOjU TeZi
CII03HAju KOHAYHOT yY3pOKa U npupoje creapHoctu” (Planini¢, n.d.).

MeTadusnka UCTpaXKyje OCHOBHY MNPHUPOAY CTBApPHOCTH,
HUCNUTYjyhU 1ITA NOCTOjH, IITA 3HAYU MOCTOjaTH U KOjU Cy MPUHIUIIU
KOjH Jiexke y 0CHOBM 6uha. ApuctoTel je AeduHUIe KA0 ,IPOyYaBaALE
6uha kao 6uha“ (Aristotel, 1984:1003a21-32), aHaausupajyhu
CYIICTaHLy, Y3POYHOCT W MOTEHLUjaTHOCT HACYHPOT aKTYEeJHOCTH.
[lnaToH pa3/iMKyje MaTepujaJHU CBET 0] HENMPOMEH/bUBOT 1IAapCTBa
Upeja (Platon, 1997: 514a-517a), HarsamaBajyhu HameTocT u3aMehy
npuBH/Ia U lpaBe cTBapHocTU. KauT (Kant, 1998: A249-A252 / B305-
B309) ucTtuue rpaHulie JbyACKOT Ca3Hama, pasaukyjyhu deHoMeHe
(cTBapu Kako ce MojaB/byjy) OJ, HyMeHa (CTBapu caMe mo cebu).
Jepuauna xayHtosioruja (Derrida, 1994) pgasme TpaHchopMHIIe
MeTadu3UKy HarJjamaBajyhu oAcCycTBO, oJJjarawmbe M CIEKTpPaJHHU
MOBpaTaK: JyXOBU U HepellleHe UCTOpHUje OTCTajy, AecTabuanulyjyhu
JINHEAPHO BpeMe U GUKCHU UJIEHTUTET.

OBM TeOpUjCKM OKBUPHU IMPYXKajy OCHOBY 33 aHaJIU3Y
MeTapU3UUKOT MPOramkakba y KbWKEBHOCTH. Y poMaHuMa A6ca.i0mM,
A6casom! m BosmeHa, cieKTpasiHA MPUCYCTBA HUCY CaMO HapaTHWBHA
cpe/icTBa, Beh MeTadU3UUKH YCIOBH KPO3 Koje cy cehambe, UcTOpHja U
HWJIeHTUTET HepacKuAuBo noBe3aHdu. PokHep U MOpUCOH NpUMERY]Y
MeTapU3UYKO HUCTPAKHMBAKE HA HCTOPHje CBOjUX MPOTArOHUCTA U
HCTOPHjy aMepUUKOT Jyra npe, TOKOM U nocJie ['pahaHckor paTa.

Y pomaHy Bosena payx JecTabuiu3yje rpaHuny usMebhy
$U3MYKOr ¥ AYXOBHOT, MpeAcTaB/bajyhu TpajHo Hacjehe porncTBa Ha
WHAWBU/IyaJlHOj U KOJIEKTUBHO] cBecTH. Kpo3 Teopujy Tpaywme,
BosbeHa yTesioB/byje oHo mto Ketu KapyT omucyje kao ojjiokeHU
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NoBpaTak HepelleHe HCKycTBeHe TpayMe (Caruth, 1996: 4-7).

BosbeHa QyHKIMOHUIIIE UCTOBPEMEHO Kao JMTeEpaJHA MojaBa Ayxa U
MeTapU3UYKO YTeJIOB/bE€HhE MOTUCHYTE TpaymMe U KOJIEKTUBHOT
cehawa, npeTBapajyhu UCTOPHjCKO Hacu/be y aKTHBHY, HAMET/HUBY
CWJIY ¥ CBAKOJJHEBHOM >KHBOTY.

JepunuHa KoHienmyja xayHrtosordje (Derrida, 1994: 10-11)
JIOJJaTHO oObGjallikhaBa OBy JABOCMHUCJEHOCT: AyX je ,HU TOTIYHO
NPUCYTaH HU MOTIYHO O/iCyTaH", peMeTehu JTMHeapHy TeMIOPaTHOCT
M OHTOJIOWIKY cTabuyHocT. IlpucyctBo BoskeHe mnpumopaBa
OPOTAroOHUCTE JIa Ce Cyoue C HEepelleHUM NHUTamkbUMa UAEHTHUTETA,
MajYdHCTBA U HCTOPUjCKE OJATOBOPHOCTH, WJIYCTPyjyhu Kako
OPOIJIOCT 3aAupe y cajammbocT. MOpUCOH HarJamaBa MoTpeby 3a
HaTHOPUPOJHUM Y NPHUKA3UBAKY YHYTPALIBUX }KUBOTA U EMOTUBHUX
UCTUHA TNOPO6J/bEHUX JbYAH, YeCTO OJICYTHHUX y UCTOPHjCKUM
apxuBUMa. YKa3uBambe TAaKO MOCTaje U CUMIITOM TpayMe U MopasHa
ob6aBe3a Jia ce cehamo u pearyjemo.

CynpotHo Tome, QPokHep y pomaHy A6casom, Ab6casom!
KOHCTpyHIlle Tporamare Kpo3 HapaTUBHY ¢parMeHTanujy u
PEKyp3UBHO NpHUIOBeJlatbe. He mocToje sUTepasHU AYXOBH, aju
Hacnehe Tomaca CaTneHa mporama MNpPOTaroHMcre Kpo3 cehame u
npunoBesame. KBentuH KommcoH mnpexacraB/ba ,JKABOT  Ayxa“,
onTepeheH ucTopWjaMa Koje HHje A0XKHUBEO JM4YHO: ,JIBa 0/iBOjeHa
KBeHTHHa cajja pa3roBapajy je/iaH ¢ IPyryuM y JIyroj TUIIUHU He-JbYH, Y
He-jesuky" (Faulkner, 1993: 4-5, mpeBo/1 ypeyro ayTop OBOT TEKCTa)2.

dokHepoBa Hapaldja HCOUTyje MHUTOJIOTM30BAaHU  |yT,
kopuctehn MeTadu3nuke CTpaTervje Jila pa3o0TKpHje HepeleHy
HCTOPHjy U AeCTabuIn3yje HCTOPHjCKY CUTYPHOCT. XajaerepoBa ujeja
Buha, kao ,l0Ka3aHOT W MOjaBHOT, aJld CaMOT IO CeOU CKPUBEHOT,
HegoctynHor  uckyctBy“  (Planini¢, n.d.), oBae ojjekyje,
HarJianaBajyhu fa ce UCTOpUja OTKPUBA KPO3 O/ICYCTBO U JeTUMUYHO
oTKpuBamwe. Ppojaoso jeauBo (Das Unheimliche) (Freud, 1955: 217-
256) nojaTHO ocBeT/baBa KaKo MOTHUCHYTE UCTOPHUje—pPOIICTBO, pacHa
XUjepapxuja, Melllakbe paca—IOHOBO NpOAUpY, cTBapajyhu mncuxo-
eMollMOHaJHU mopeMehaj, a He TesecHe mnpukase. KBeHTHHOBa
v30Jlallkja HArjaulaBa OBO TMpOramakmbe Kao enucTeMOJIOUIKO:
NPOILJIOCT je CBEMPUCYTHA, a/IM HEJOCTYITHA.

MopucoH ekcTepHa/u3yje yKa3uWBalhe MaTepUjaiHO, JOK ra
dokHep WHTepHa/iM3yje HapaTuBHO. IloBparak BoJbeHe je

2 “The two separate Quentins now talking to one another in the long silence of notpeople, in
notlanguage.”
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pesIallUjCK¥, HMIUIMOMpajyhu  mupy 3ajesHuny LpHama w

npeTBapajyhu penpecujy y eTHYKH aHTaKMaH. MOPUCOHUHO je3HBO
Craja MHTUMHOCT W oTyhemwe: ,..KkJsaca 3acTpaiuyjyher koja Boju
Ha3a/Jl kKa OHOMe WITO je cTapo W Ayro nosHaTto“ (Freud, 1955: 220,
NpeBOJi ypeAro ayTop OBOT TeKcTa)3.

0O6a poMaHa KOpHUCTe AyXOBE Ja O3HAUe HEpelleHy Tpaymy M
noBpaTe NOTUCHYTY uctopujy. Jlok ®okHep ucTuye MeTapHU3UYKO,
eNMCTEMOJIOLIKO Mporawawe, MOpHUCOH HarjaniaBa YTeJOBJ/bEHH,
3ajeJTHAUYKU CYCpeT ca HCTOpUjoM. 3ajelHO, OHU IMOKa3dyjy Ja je
nporamame HCTOPHUjCKH YCIOB/bEHO, OOGJHMKOBAaHO OHMMA 4YHja ce
TpayMa IIpU3Haje U Y1joj MPOLIJIOCTH je JJ03BOJ/bEHO Jia Ce BpaTH.

MEJATOLIKE UMITJIMKALMJE

[logyyaBame KOMIApaTUBHE KHMXKEBHOCTH U MeTaQU3UIKHUX
MOTHBa oMoryhaBa CTyileHTHMa []a UCTPaKe KaKO ayTOPH MPUCTYTAjy
3aje JHUYKUM HUCTOPUjCKHMM HUCKYCTBUMA KpO3 pa3/IMuMTe HapaTHUBHeE
ctpaTterdje. CTyZleHTU yde [Ja Mpeno3Hajy mnporawmame, cehame U
HapylleHy TeMIIOPAJHOCT; WHTEPHPETHPAjy CUMOOJUYKE U
MeTadu3UUKe ejleMEHTE Y HCTOPUjCKOM U KYJTYPHOM KOHTEKCTY;
MOBe3yjy anCTpPaKTHE KOHIENTe C HapaTUBHUM CTPyKTypaMma; U
pa3sBHjajy KOMIApaTHMBHE aHAJUTHUYKe BelITHHe IMOTKpelJbeHe
TEeKCTyaJIHUM JJ0Ka3uMa.

EdukacHe MeTozAe yK/bydyjy NaK/bUBO YHTame (JeTabHa
aHa/iM3a TeKCTa), BoheHe [IUCKyCHje, TEMAaTCKy W TEKCTYaJHYy
aHaJIU3y, U CTPYKTYUPAHO NUCakbe, JONyHheHe UHTEePAUCHUIIIMHADHUM
MPUCTYIIUMA KOjH MOBE3Yjy KIbIKEBHOCT C GUI030PHjOM, UICTOPUjOM
W TCUXOJIOTUjOM. AKTHBHOCTH y YYUMOHUIUA MOTY VK/bYYHUBATU
aHa/Ju3y TNapajeJHUX OJJIOMaKa, TeMaTcKe Tabese mnopehema,
JUCKyCcHje y MaJuM rpynaMa MW KpaTKe pedJieKCUBHE WJIU
KOMIIapaTHUBHe eceje.

OBaj mpucTyn nNOACTHYE KPUTUYKO MHUILbEHE, TEKCTYaJIHY
aHa/Ju3y U eTU4YKy pedJieKcHjy, MoKasyjyhu Kako KHUKEeBHOCT
pa3/IMYMTO I[pefCcTaB/ba UCTOPHjCKA HCKYCTBa, [JOK II0Be3yje
MeTadu3nike MOTHUBe ca cehamweM, UAEHTUTETOM U KOJIEKTHBHOM
HUCTOPUjOM.

3 “...class of the frightening which leads back to what is known of old and long familiar”
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OXXHWBJ/bABAILE UCTOPHJE: KIbMXKEBHOCT KAO AJIAT
3A UCTOPHJCKY CBECT

U Bomena u A6casom, A6casom! o6HABIbAjy UCTOpPHje Koje Cy
O6usie TMOTHUCHYTe WM ¢parMeHTUpaHe, kKopucrtehu crnekrpanHa
NpUCYyCcTBAa U PparMeHTUpPaHy HapalMjy Kako O6U MoKa3aJu Kako
OpOIJIOCT OICTaje y cagaummwocTu. Ocyamajyhu ce Ha KOHLENT
xayHTosioruje Kaka /[lepuzie, oBe crnekTpasHe ¢uUrype 3ay3uMajy
JIUMHUHAJHU TPOCTOpP, YTeJNOBJ/bYjyhM HCTOPHUjCKYy TpayMy Koja ce
ONMpe apTUKyJallMjU, ajJu 3axTeBa IMpuU3Hame. Teopuja Tpayme
JIOJJaTHO T0jallllbaBa KakKo 06a poMaHa /[ajy HapaTUBHU OO6JIMK
HMCKYCTBMMA KoOja MpKOCe JIMHEAPHOM MpPHKa3y, OTKpUBajyhu TpajHO
NCHUXOJIOIKO M KOJIEKTUBHO Hacjehe pONCTBA. YKOpewmeHa Y
HCTOPHjCKOM KOHTHHYUTETY POICTBA U HEroBUX Nocjeauna (1619-
1877), oBa Tpayma JIeXXM y OCHOBU MeTapU3WYKOT MNpOTramama
[EHTPaJIHOT 32 06a TEeKCTa.

Pasgmwa oba pomaHa cMmeniTeHa je y amepuuku Jyr XIX Beka u
NMOHOBO MCTpPaXXyje HACWJHe OJHOCce u3Mehy Nopob6/beHHUxX
AdpoamepukaHaa M 6esMX BJACHHKAa po00Ba, pa3oTKpHBajyhu
JIMYHE Tparejuje mapasjejHo ¢ WApUM KoJsarncom Ctapor Jyra. Y o6a
poMaHa, HCTOpHja Cce I[0jaB/byje Kao CHEKTpaJHO HPHUCYCTBO—
Hen306e)XXHa, aJld HeONX0/IHA 3a pa3yMeBame UAEHTUTETA U cehama.

dokHep ce nMpBeHCTBEHO ycpeacpehyje Ha Gesie NPOTArOHUCTE
YyHje TeXHe 3a CTaTyCOM 3aBHUCE O] eKCIJIoaTallhje IIPHOT pajia, J0K
CaMo POIICTBO OCTaje HEM3TrOBOPEHA, a/iv o/y4yjyha cusia. MopucoH,
C IpyTe CTpaHe, CTaBJ/ba y [IEHTAp IPOTArOHUCTE KOjU CYy HeKaZia OUIn
NOpo6/bEHU W KOjU >KMUBE Ca IMCUXOJIOIIKUM U YTeJOB/bEHUM
OXMWJbIIMMAa PpOINCTBa, YMHEhM HX, Y TOM CMUCJIY, NPOTrOHEHUM
COTICTBEHOM mpolioihy.

06a fesna cyo4aBajy ce ¢ TelIKOhoM MpHUKa3WBamka NOTUCHYTHX
peasHOCTU pOIICTBA, Koje je HUCTOPH]jCKU 0JipKaBaHO
NaTepHaJIMCTUIKOM HJEO0JIOTHjOM KOja je MacKupasga HeroBy
6pytanHoct. Kao mTo Mopucon mnpumehyje, BosbeHa, uako
$UKIMOHAHO /eJ10, 3aCHUBA Ce HAa UCTOPUjCKOM UCKYCTBY:

,AaKo je pomaH Bo/beHa y CYIITHHH Aesio QUKIHje YV 0BJIUKY
npuye o JyXy, OHO je UIAK MoYesio U 3aCHUBA Ce, KaKO KpUTHUYApU
nojcehajy, Ha ,MCTUHUTOj MPHUYM KOjy je 3aucTa KuBeja oJipeheHa
Maprapet lapHep, Koja je ojJydyusia Ja youje CBOjy Jely U cebe,
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yMecTo Ja 6yay Bpahenm y pomcTBo“(Ramos, 2008: 52, mpeBof
ypeJiro ayTop OBOT TeKcTa)*.

Y pomany A6casiom, Abcasom!, [LyXxoBU ce TMOjaBJ/byjy Kpo3
cehawe W HapaTHUBHY MOCPeAHOCT, Mpu 4eMy KBeHTHH, rocnohuua
Po3a ¥ apyru mpumnoBejaud NPU3WBAjy MPTBE KAaKO OU 06GjaCHUIH
JIMYHU U JPYIITBEHU Naf. Y poMaHy BosbeHa, AyX je akTUBaH, 4eCTO
JbYT, TPAXKU MpaBAy U KOHPPOHTHpPA OHe YHja MPOILIOCT je OHJIa
MOTHUCHYTA. Y 00a c/y4aja, CIEKTPAJHO NPUCYCTBO HaMehe NpH3HambE,
NpUMOpaBajyhn NpOTAaroHUCTe—H 4YUTAONEe—Aa Cce Cyode C
HCTOpHjaMa Koje He MOTy 6UTH 3a60paBJ/beHE.

Y pomany A6casom, A6caaom!, npuya o Tomacy CaTneHy
NpUKa3aHa je Kpo3 mpuioBejamwe rocrnohune Posze KBeHTHHY, y
MOKYIIajy a 06jacHU HeJOBPIIEeHY UCTOPHjY IpeipaTHOT Jyra:

L~ApoHnuHO, rocnohuiia Po3a kpuBH naj Jyra 36or Tora 1mTo cy
CcaMo MYIIKapIy KOju HUCY GUIM apuUCTOKpaTe, nonyT CaTneHa, 6Uau
jenMHM A0BO/bHO MOWHM Ja ce 6Gope 3a Ty apUCTOKpaTHjy: '—
MyIIKapnu ca xpabpomrhy U cHaroM, aau 6e3 caocehamwa u 4actu. [la
JIU je UKaKBO 4yjo 1To je Hebo cmaTpasio fa Tpeba Aa usrybumo?’
(13). MebytuM, kako KBEHTHMH KOHAYHO U TO CaMO [IeJTMMUYHO
OTKpUBa, YyOeJ/bMBHUjU Yy3POK MPOMACTH Jyra 3acHMBa ce Ha
NapaZioKCaJIHOM CUCTeMY y KojeM BJazajyha ksaca HOTIYHO 3aBUCH
o4, kKjaace po6oBa—(UMILIMIUTHO) y BoHOBOM ciay4dajy u
(excrinuTHO) y KNMTHjUHOM, ceKcya/lHO Be3aHOM 3a Ty KJacy—cC
KOjoM Mopa Ja Hervpa O0uJIo KakaB HMHTUMHH ogHoc” (Ramos, 2008:
52, npeBo/| ype/iuo ayTop OBOT TEKCTA)S.

Kao mTo KBeHTHMH [eJMMUYHO OTKpUBa, KoOJallC Jyra
NMpoU3UIa3u U3 NapaJoKCaJHOr CHCTeMa y KOjeM apUCTOKpaTHja
3aBHUCH 0/l poOOBCKe KJace YHju paj U KUBOT UCTOBPEMEHO Mopuye
win oxbanyje. CauyHo ToMme, rocnojuH KOMICOHOBO HaMepHO
ynyhuBame Ha MyJTHETHUYKO mnopekjo Yapsca BoHa ocBeT/baBa
CUCTEMCKY XHWIIOKPH3Hjy KOja OAprKaBa jY»KHY BJIAaCT, AOK yjeJHO
NPUKPUBA bEHY 3aBUCHOCT 0/ TOPOBJ/bEHUX JbYH.

4 "a true story actually lived by a certain Margaret Garner, who decided to kill her children and
herself rather than be taken back to slavery”

5 "Ironically, Miss Rosa blames the fall of the South on the fact that nonaristocratic men like
Sutpen were the only ones powerful enough to fight for that aristocracy: "—men with valor and
strength but without pity and honor. Is it any wonder that Heaven saw fit to let us lose?" (13). As
Quentin finally and only partially reveals, however, the more convincing cause of the South's
demise is based on a paradoxical system in which an owning class is completely dependent upon
a slave class—(implicitly) in Bon's case and (explicitly) in Clytie's, sexually tied to that class—to
which it must deny any intimate relation.”



Caroa P. PAQAH/IOBU'R
e
Y pomaHy BosmeHa payx on6Wja na  [A03BoJIM  3abopas,

npumopasajyhu CeTy u fpyre Aa ce cyode C >KMBOTOM Ha Sweet Home
— HelpecTaHUM paJioM, 3/10CTaB/babeM U JleXyMaHU3aLUjOM Koje Cy
nopo6J/beHU JbyAU TpIiesu. MOPHUCOH NpHKa3yje eMOTUBHO U MOPAJIHO
pasapame poncTBa Kpo3 noBpaTtak CeTuHe hepke, Koja yTesoBbyje
Kpajiby Tpareaujy: CeTHMH 4YHMH yOMCTBa CBOT JleTeTa Kako OH
crpeyuJia porcTBo.

06a poMaHa cyoyaBajy ce C METOJOJIOIIKMM U eTHYKUM
M3a30BOM IpHUKa3HBakba HCTOPUjCKUX 3JI0YMHA, MCOUTYjyhu Kako
y>KacHu POIICTBA U PACHO CTPYKTYPUCAHU CUCTEMH YIHbeTaBamwa MOTYy
6UTH TMpeAcTaB/beHU 06e3 yMamema HbHUXOBe BeJUUYUHEe WU
CJIO’KE€HOCTH.

Jla 6u mocpenoBaiuM OBe HeuspeluBe ucTopuje, PokHep U
MopHuCOH KOpHCTe TeXHHWKYy HeBHJJbUBOI MpHUCYCTBAa. Y pOMaHy
Bomena oBo npucyctBo nonpuMa o6bsuk CeTnHe hepke,
MaTepHjasu3yjyhu ce Kao TajaHCTBeHa JeBOjUYMIla Koja 3axTeBa
npusHame U Jby6aB: ,bpoj 124 je 6uo 3a0. [lyn undauTuiyaa. XKere y
kyhu cy To 3Hase, u JAena cy To Takohe 3Hasa“ (Morrison, 1987: 3,
NpeBoOJ, ypeAuo ayTop OBOT TEKCTA).

Y pomany A6caaom, Ab6casom! TPOTAarOHUCTH Cy HAJIUK
JyXOBMMa Ha pasJMYWTe HayMHe: WM 3aTO LITO >KMBE Yy jaCHOM
cehawkby, WM 3aTO LITO MX OlcecHja npouuiowhy Be3yje 3a HUCTY.
KBeHTHH, Ha npuMep, yTesoB/byje cehawe Ha U36JefleNly jyKIbauKy
apUCTOKpaTHjy, ’KUBY, a1 IpeonTepeheHy HacJeheHOM UCTOpHUjOM:

»Tajila 6U ciylame yCcnoCcTaBU/I0 IOMUpPee U YHHUIIO Ce Kao Aa
cayua ABa oABojeHa KBeHTHHa, cafamiber KBeHTuHa KoMiicoHa koju
ce y Jyry npunpeMa 3a XapBap/j, 0K je aAy6oku Jyr ox 1865. Beh ympo,
U JbyJle ca NPUY/bUBHUM, OrOpPYEHUM, 30yHEeHHUM JAyXOBHMaA, KOjU
CJIy1Iajy, KOju MOpajy Jla Cayllajy, jeAHOT 0oJ [yX0Ba KOoju je 0010 a
MHUpyje Ay:ke Hero BehuHa, U KOju My IpHya O CTapUM BpeMeHHUMa
nyxoBa; U KBenTnHa KoMmcoHa koju je jomr 610 cyBHIlle MJaj [Ja
3aC/IyH, a KaMoJIiM Ja OyJe AyX, aJu KOju je je UIak Mopao GUTH
Takas, jep je pobheH u ojpacTao y Ay60KoM Jyry, 6ail Kao U OHA...“
(Faulkner, 1993: 4-5, npeBoJi ypeZiMo ayToOp OBOT TeKCTa)b

6 “Then hearing would reconcile and he would seem to listen to two separate Quentins now the
Quentin Compson preparing for Harvard in the South, the deep South dead since 1865 and
people with garrulous outraged baffled ghosts, listening, having to listen, to one of the ghosts
which had refused to lie still even longer than most had, telling him about old ghost-times; and
the Quentin Compson who was still too young to deserve yet to be a ghost, but nevertheless
having to be one for all that, since he was born and bred in the deep South the same as she was....”
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KBeHTHHOBa CBeCT Ha/JMK JAyXy MNapajesHa je HPOrOHeHOM

cramwy CeTe y poMaHy Bo/beHa, niycTpyjyhu Kako IpouiocT noceayje
uBe. CeTMH 4YWMH WHPAHTULIMAA Kako OW CIpedyusia PpPOICTBO
CYNpoOTCTaB/ba ce XeHpPHjeBOM OpaTOyOUCTBY Kako 6U ouyBao Geny
HaaMmoh, oTKpHBajyhu Kako 06a poMaHa IoBe3yjy Hacu/be ca Haciehem
pornctBa. JJok POKHEpP OTKpUBA jyKHAaYKW HUJIEHTUTET OOGJMKOBAH
hyrateM W mnopulamkeM, MoOpHUCOH HW3a3WBa HAIMOHAJHU 3a60paB
WHCUCTUPAjyhu HA eMOTUBHUM U )KUBOTHUM PEaJHOCTUMA POIICTBA.

Kpos cnekTpasiHa npucycTBa U ¢parMeHTHCaHy Hapanujy, oba
TeKCTa 00HABJ/bAjy NIOTUCHYTE UCTOPHje U MPUMOPABAjy Ha CyO4YaBambe
¢ npouuitomhy. TuMe OTKpuBajy TpajHe MOC/AeAUIle POINCTBA—
¢dparMeHTanMjy HWHAUBUAYAJHOT M J[APYUITBEHOT HAEHTHUTETA—H
noTBphyjy Aa ce caMoO KpO3 HCTOPUjCKU OOpaydyH MOKE Pa3BUTH
CBeCHUje pa3yMeBatbe UJIeHTUTETA.

TEJATOLIKE UMIT/THKALIHJE

KmmxeBHOCT 06JIMKyje pa3yMeBame HUCTOpHje KOJ CTyJeHaTa
npejcTaBsbajyhu forabaje Kpo3s JiMyHe NpUye, eMolyje U CHMOOJHKY.
TekctoBu mnonyt BomeHa wu A6casom, Ab6casom! omoryhasajy
CTYyJleHTHMa Jila Cce MOBeXy ca Mnpouuiomhy Kao NpOXUB/bEHUM
HCKYCTBOM, OACTUYYhH UCTOPUjCKY CBECT M pa3MHulllbatbe 0 cehamwy,
Hapauuju W uHTepnpeTauuju. CTYAEHTH y4ye KaKO KHbMXKEBHOCT
PEKOHCTpYyHUlIe UCTOPH]jy, UCTPAXKYjy OJHOC U3Mel)y UHAUBUAYAIHOT
cehawa ¥ KOJIeKTUBHe WCTOpHje, W INpPOLEeYjy eTHYKe U
MHTepHpeTaTHBHE IUMeH3Hje HapaTHBa.

MeTosie HacTaBe 06yxBaTajy UCTOPUjCKY KOHTEKCTYaJU3aLH]y,
nopebeme ¢ NpUMapHUM U3BOPHUMA, BoheHe JUCKyCHje U KPUTHUYKO
yuTawe. AKTUBHOCTH MOTY YK/bYYMBAaTH aHaiu3y cehama y TeKCTYy,
BeXKOe KOMIIapaTUBHOT Pa3MULI/bakba U KPAaTKO pedIeKCHBHO MHUCAbE.
OBaj nmpUcCTyn pasBHja YBUJ y UCTOPHUjCKY TpayMy, HarJaiiaBa yJOTy
KIbMXKEBHOCTH Y TIPEHOLIenY KyJITYpHOT cehamwa U uctude MehycobHy
N0Be3aHOCT paKTHUKe UCTOPHje U JbY[,CKOT UCKYCTBA.

WAEHTHUTET, CEhAIGE U IVXOBHO OBHABJ/BAILE ¥
KIbWXXEBHO] MHTEPIIPETALIU]U

U A6caaom, A6casom! Bunujema ®oknepa u Boswena, ToHu
MopucoH, WCIUTYjy AyroTpajHe IICUXOJIONIKE W TeHepaldjcke
nocje/idile pOICTBA W PACHOr HacW/ba, KOopucTehd JyXOBHE WU
HaTIPUPOJIHE eJieMeHTe Kao CpeACTBa 3a HCHE/beHbe, OTIOpP H
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e
PEKOHCTPYKIMjy pa3opeHuX HAeHTUTeTa U ucTopuja. 06e Kmbure

NpHKasyjy TpayMy Kao Heu30exxHO Hacjiehe wu mpejcraBbajy
WJIEHTUTET Kao MpolieC 3aBUCAaH 0] CyodyaBawa C MNpouuioumhy u
HEHOT NpUIOBeJama. Y TOM CMUCJIY, OoTpara 3a COICTBOM y o6a
TEeKCTa Hepa3ZJBoOjuBa je OJi NOBpaTKa MOTHUCHYTHUX HCTOpHja.
[IpoTaronuctu ce He 6ope camo ca cehawbeM; OHM HACTOje /a CTEKHY
WHTEPNpPETaTUBHU ayTOPUTET U Ja ra YKJONe Y KOXEpPeHTHY
CTPYKTYpPY COMNCTBA.

Y pomaHy BosbeHa, cieKTpaJHU NOBpaTak ybOWUjeHOT JeTeTa
JuTepasindyje MOPHUCOHUH KOHIENT ,peMeMopHje‘—orcTajambe
NPOULIOCTU yHyTap caaauiwkocTd. Kao mto Cet npumehyje: ,Jenno je
O6MJI0 O0CJ0GOAUTH Ce; HEeLITO CAacBUM /[I[pyro MPUCBOJUTH TO
ocio6oheHo comnctBo“ (Morrison, 1987: 95, npeBoj ayTopa TekcTta)?,
IITO CaXKHMMa IIeHTPaIHU apaJloKC MOCTEMaHLMNAIIMOHOT OCTOjamba:
npaBHa cjso60Jla He TMoJpa3yMeBa ayTOMAaTCKy I[ICUXOJIOUIKY
aytoHoMHujy. CONCTBO KoOje M3/1a3u U3 POICTBa pparMeHTHUCAHO je,
onTepeheHO WHTEPHAJIM30BAHOM [IeXYMAaHU3AUjOM U HepelleHOM
TyroM. ®usuyko npucyctBo BosbeHe npumopaBa Cet, [losa [l u
JleHBep Jia ce cyoye ca MOTHCHYTOM NMPUYOM O MHPAHTULUAY, YUHOM
HacTaJUM KaKO W3 MajudHCKe Jby6aBH, TaKO M M3 TpayMaTHYHOT
o4daja. Kpo3 oBo cyoyaBame, HAEHTUTET N10CTaje eTUYKA U 3ajeJHUUKA
PEKOHCTPYKIUja, a He u30Ji0BaHO mnocturHyhe. Hcnembewme crora
3axTeBa CBEJIOYAHCTBO, 3ajeIHUYKO cehathe U  KOJIEKTUBHO
OpUCYCTBO—IIPOLeCH KOjU oMoryhaBajy mOpoOTaroHUCTUMa Ja
LIIPEY3My“ CBOje CJI0GOHO ja.

WU Bomena u Ab6canom, A6casom! cyodaBajy ce ca yxKacuma
pPOINICTBA U MCKPUB/HEHUM [JPYLITBEHUM CHUCTEMOM KOjU je OHO
POM3BEJIO: UCKYCTBUMA MpeBUIlEe GOJHUM Jla 61U ce apTUKy/IMcaIa, a
WIaK Heu36pUCUBO YKOPEHEHUM Y CBECTH, KOja U3J/1a3e Ha MOBPUINHY
KpO03 JIyX0Be WU MeTapU3UUKO MPUCYCTBO jep je TepeT NpeBesuK Jia
6u ra yM caMoCTaJIHO HOCHO.

J[lon [lu 3aapxTa. He cacBuM, 1 He Tako Aa 6U UKO IPUMETHO.
Yak HU KaJla je OKpeHyo IJiaBy jJa joll jelHOM morJeja baprta —
OKPEHYO Ce OHOJIMKO KOJIMKO MY je y»e OKO BpaTa, KOjuM je 610 Be3aH
3a OCOBMHY KO0JIa, JIONYIITAaJ0 — HUTHU KacCHHUje, Kajla Cy My CTaBUJIHU
60Kazuje ¥ OKOBaJIM My PYKe; HU Taj/la HEroBO JPXTalbe HHUje OUJI0
cno/ba BUJA/bUBO. HU ocamMHaecT fAaHa KacHUje, Kaja je yryefao
pPOBOBE: TPU CTOTUHE MeTapa 3eMJbe, MeTap U Mo AyO0Ke U MeTap U

7 “Freeing yourself was one thing; claiming ownership of that freed self was another”
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110 LIMPOKe, y KOje Cy IoCTaBJ/baHe ApBeHe KyTHje. PeleTkacTa Bpara,

npuuBpinheHa mapkaMma nomnyT KaBe3a, BoAuJa Cy u3Mehy Tpu 3uja
Ca TaBaHMULOM O/ CTapUX Jacaka U LpBeHe 3eMJbe. Ucrnpen wux je
6uJI0 MoJia MeTpa NMPOCTOPa, a CBe LITO I'MIKE MOLJIO je c060HO Aa
ybe y Taj rpo6, Koju cy HasuBaaHu Gapakom.” (Morrison, 1987: 124-
125, npeBoj ypearo ayTop OBOT TeKCTa)s.

HMako 6on ocraje, PokHep u MopuCOH cyodaBajy CBoOje
MpPOTAaroHUCTe C Npouuiolihy Kpo3 HEBUJJ/HUBO U HEU3PELUBO,
omoryhaBajyhu um J1a 06jacHe, CUTyHpajy U UHTETPUILY TpayMaTHIHE
norabaje kako 6u MorJv Aa uay Hanpea. EmMu, caocehajHa 6esia »keHa
koja momaxke CeT mpu /leHBepoBOM pohemwy, HarJalaBa noTpeody Aa
ce OOJIHEe HUCTOPHje TIOHOBO IoceTe paau Karap3se: ,Caga he 6osety,”
peksa je Emu, ,Kam roa MpTBU oxuBe, 6osu“ (Morrison, 1987: 21,
MpeBO/I Ypearo ayTop OBOT TeKcTa)?.

Y A6casom, Ab6casom! UAeHTUTET ce Ha CJW4YaH Ha4YUH
nocpeAyje  Kpo3  HapaTHBHY  PeKOHCTpyKuujy.  OmcecuBHa
nocBehenoct KBentnHa KommcoHa npuyu o CaTmeHuMa ojjpakaBa
HIMPY jYKHauKy KpU3y caMojiebuHUcawka. UeHTuTeT Jyra, usrpahen
Ha PONCTBY M PAacHO] xujepapxuju, KoJlabupa MOJ TEXUHOM CBOjUX
Mopa/iHuX KoHTpaguknuja. [lnan Tomaca CatneHa — Heros
ONCEeCUBHU MOKYUIaj Aa U3rpaJy AUHACTUIKU UJEHTUTET — Ha Kpajy
ce pacmnajia jep je 3aCHOBaH Ha MCK/by4ehy, pacHOM MopUllalkby U
HUCTOpPUjCKOM Hacuby. PparmMeHTHCaHa, BHUIlErJacHa Hapaluja
HarJailaBa HeCcTaOMJIHOCT OUJIO KOje jeJUHCTBEHe, ayTOPUTATHUBHE
uctopuje. KBeHTHHOB U llIpeBoB noky1aj ja cactaBe npyu4y o Yapscy
BoHy nmocraje akT wucTtopuorpadcke MailTe: PEKOHCTPYKIHWja
MNPOIIJIOCTH KOjy HUCY CBEJIOYMJIA KaKO OH pa3yMeJsid CBOje MECTO Y
weHoM Hacsiehy. OBo ce jacHo BuAu y pasroBopy usmeby llpeBa u
KBeHTHHa, KOjU oOjJipakaBa MOCTTPAyMy Y3POKOBaHY HCTOPHjCKOM
OKpyTHoI1Ihy:

,Huje Tpebasio na 3HAII HYU KaJia HY 3aILUTO CH OTHIIA0, Beh camo
Jla je OHa UCTa CUJIa Koja je CTBOpUJIAa TO MECTO Jia Ta MP3UII yjeAHO
YUYMHUWJIA [la Ce U3 Hhera U3By4Yell, Kako 6M MOrao /ia ra Mp3uill Kako

8 “Paul D shuddered. Not completely and not so that anyone would notice. Not even when he
turned his head to look at Bart once more, turned as far as the rope around his neck would allow
him to be tied to the axle of the cart, nor when later they put the bokagis on him and shackled his
hands, not even then was his shuddering outwardly visible. Not eighteen days later, when he saw
the trenches, three hundred meters of earth, a meter and a half deep, a meter and a half wide, in
which wooden boxes were placed. The latticed door, which was hinged like a cage, led between
three walls with a ceiling of old boards and red earth. There was half a meter of space in front of
it, and everything that crawled could freely enter that grave, which they called the barracks.”

9 "It's going to hurt now," Amy said, "whenever the dead come back to life, it hurts.”
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S
Ba/ba Y Ja My HMKaJia He ONPOCTUII — y THUIUMHU U MOHOTOHHjH

(Mazma He 6arr y oHOMe LITO OH Ce MOTJIO Ha3BaTH MUPOM); Jia Tpeba Ja
3axBasbyjell bory mto ce Hu4era y Be3u ¢ TUM He ceharn, a jja y ucro
BpeMe He Tpeba — MOX/Ia ce He ycyhyjelr — Jla To UKajaa 3abopaBuiiL.”
(Faulkner, 1993: 239, npeBo/j; ype/iro ayTop oBOT TeKcTa)lo,

Y o6a pomaHa, [AyxoBH He QYHKIUOHHUIIY caMO Kao
HaTHOPUPOJIHA CPeJICTBa, Beh Kao emUCTEeMOJIONIKU areHTH. BosbeHa
yTeJIOB/byje TOBpAaTaK MOTUCHYTE NPOIJIOCTH po6oBa, 0K
CHEeKTpPaTHO mpucycTBo CaTneHOBe HUCTOpHje mporatba KBEHTHHOBY
cBect. Onbujarkbe WM HeMOryhHOCT apTHKy/aaldje TpayMaTUYHE
HUCTOpHje  TPOU3BOAM  TICUXO-eMOIMOHANHY  ¢dparMeHTalH]y.
CynpoTHO TOMe, NPHUIIOBeJalk€ IOCTaje CPeACTBO KOHCTpPyHCamba
corncrBa. MOpUCOH Npy»a BHU3HMjy Yy KOjOj KOJIEKTUBHU er3opuusamM
omoryhaBa JIeJTMMUYHO UCIe/belbe; KOJIEKTHUBHA UHTEPBEHIIWja XKeHa
y u3roHy BosbeHe cuM60J1M3yje MOBpaTaK 3ajeITHUYKOT UIEHTUTETA U
MoryhHoOCT 0GHOBe:

»3a Cety je 6us0 kKao jga joj je [IpodncThHa JolLIa ca CBOM
CBOjOM KEeroM U JIpXTaBUM JiMIIheM, I/ie Cy IJIaCOBH »KeHa Tparaju 3a
PaBOM KOMOGUHAIMjOM — KJby4eM, KOJI0OM, 3BYKOM KOjH JIOMH KHUMY
peunma. ['paziehu ryac Ha rjac cBe 0K ra He npoHaby; a kaza 6u ra
[pOHAILJIE, TO je 6UO0 Tasac 3ByKa JOBOJbHO LIMPOK /2 U3MEPU AyOOKY
BOJIy U 060pU Yaxype ca KecTeHoBa. [Ipesiomuo ce npeko CeTe, u oHa
je 3ajJpXTaja Kao KplITeHa, NpelJaB/beHA HeroBuM HajseTom”
(Morrison, 1987: 308, mpeBoJ1 ypeZio ayTOp OBOT TeKcTa)ll,

®onkHep, MehyTuM, IpUKa3zyje cyMOpHUjy nyTamwy: ,He Mp3um
To... He Mp3um. He! He mp3um! He mp3um!“ (®oknep, 303, npeBon,
ypeardo ayTop OBOT TeKcTa)l?. KBeHTHMHOBO MOHaB/bake OTKPHUBA
AyO6OKy aMOuBaJIeHIWjy mnpeMa Jyry, oApaxkaBajyhu MCHUXOJIOMIKH
KOHQJIMKT HacTao HacjaeheM porcTBa U pacHOT Hacu/ba. Hecoco6aH
Jla IPUXBaTH WJIM 0J16aIM CBOje Hacsiehe, OH MoKa3yje Kako HepelleHa
HMCTOPHjCKA KPUBUIA JIOMH MICHUXY.

10 “You were not supposed to know when and why you left but only that whatever power had
created the place for you to hate it had likewise got you away from the place so you could hate it
good and never forgive it in quiet and monotony (though not exactly in what you would call
peace); that you were to thank God you didn't remember anything about it yet at the same time
you were not to, maybe dared not to, ever forget it.”

11 “For Sethe it was as though the Clearing had come to her with all its heat and simmering leaves,
where the voices of women searched for the right combination, the key the code, the sound that
broke the back of words. Building voice upon voice until they found it, and when they did it was a
wave of sound wide enough to sound deep water and knock the pods off chestnut trees. It broke
over Sethe and she trembled like the baptized in its wash”

12“] don’t hate it...I don’t. I don’t! I don’t hate it! I don’t hate it!”
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WU BomeHa wn A6casom, Ab6casom! WUCIUTYjy OMHOC JIMYHOT
HWJIeHTUTETa U KOJIEKTUBHOT cehawa. CeTHHA TpayMa YKOpEHEHA je Y
POINCTBY UM HEroBUM IMocjaeAullaMa, JOK KBEHTHHOBO Myueme
oJlpaXxaBa MJE€OJIOTH)y jyKHbadyKe pacHe 4ucTohe U 4YacTy,
Hepas3ABOjUBY O] Hb€HUX HACUJIHUX TeMesba. MJIeHTUTEeT ce cTOora
NojaBJbyje Kao UCTOPUjCKU YCJIOB/bEH, 2 HE ayTOHOMaH.

[Ipenasak oJ; mopulama 1o MpUxBaTamba — y CKJIaay ca ¢pazama
Tyre (mopullakbe W H30JallHja, JbYTHQ, NperoBapame, Jenpecuja,
npuxBaTame) koje je Enuzabet Kjy6sep-Pocc onucana y O cupmu u
ymuparey (McNeely Pass, 2006: 117-124) — mocTaje HCTOBpEMEHO H
MCUXOJIOIIKU U KYJTYpHU uUMIepaTuB. [lopuiiame ce mMaHudecTtyje
KpO3 pelpecHjy UM MOTHCKUBaWbe 60JHUX cehama; 6ec U Jenpecuja
ce 1Mo0jaB/byjy TOKOM Cyo4yaBawa C Mpouuiomhy; a HpUXBaTambe
CHTHaJ/IU3yje UHTerpanujy TpayMaTUYHOT 3Haka Y PEKOHCTUTYHCAHO
pasyMmeBame comcTBa. [lpesaszak kKpo3 Tpaymy y o6a pomaHa
napaJiesiaH je OBOM KpeTamwy: caMO MPU3HaBakbeM U apTUKYJIUCAbEM
MOTUCHYTE NMPOLLJIOCTH NMOjeJUHIIU — Kao U ApYIITBa y KOjUMa KHUBe
— MoTy TpaHcOpMUCATH HACJe[HY NaTHy Y OCHOBY 32 0OHOBJ/bEHH,
HMaKOo HUKa/Jla CacBUM HeonTepeheH, U eHTUTET.

OBa myTama je K/bydHa KaKO 3a WHAUBUAYAJHH, TaKo U 3a
KOJIEKTUBHU wujeHTUTeT. Jlok A6casom, A6casom! mpukasyje Jyr
3apob/beH y HepelleHOM Nporawmwamwy, Bosena Hyau MoryhHocT
Hcle/beha KPo3 3aje/JTHUYKY U AYXOBHY KaTap3y. 06a ayTopa Kopucrte
MeTadu3dyke eJeMeHTe Ja y4yuHe MPOILJIOCT BUAJBHUBOM,
cyrepuilyhu Ja omopaBak 3aBHUCH OJi Cyo4yaBama Ca HCTOPHjCKOM
peasHoinhy.

Ha kpajy, 06a pomaHa noTBphyjy /la HIEeHTUTET HE MOXKe OUTH
KOHCTPYHCAH Kpo3 3a60paB. bujio Kpo3s yTesoB/bEHOT yxa yOUjeHOT
JleTeTa, 6UJI0 KPO3 ONCECMBHO NMpeNpUYaBame jyKibadyKe JUHACTU]E,
HWCTOpHja UHCUCTHpPA Ha MNpU3HaWky. MOpPHUCOH HaroBellTaBa
HCKyIJbele Kpo3 cehamwe, A0k DPokHep OTKpuBa mNoCaeIUIlE
nopuvlama, Harjamasajyhu [Ja ce caMo Kpo3 CyoyaBame ca
npouuionrhy UAEHTUTET MOXKe PEKOHCTUTYUCATH.

HEJIATOLIKE UMII/THKALIUJE

KmmkeBHOCT Koja o6pabyje Tpaymy, cehambe U HJEHTUTET
npy»a CTYyJleHTUMa HauWH Jla HCTPaXke IICUXOJIONIKE U eTHYKe
JIUMeH3Hje JbYICKOT UCKYCTBa. Y JleiuMa nonyT BosweHa u A6casnom,
A6casom! TPOTAroHUCTH ce Cyo4aBajy ¢ ¢parMeHTHUCAHUM
WIeHTUTeTUMa © MNOTUCHYTHM cehawkwuMa, wmTo omoryhasa
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pediaekcujy o JvyHOM cehawy, KOJIEKTUBHOM WAEHTUTETY U

UCTOPHjCKOj OAroBOpHOCTU. CTYyZeHTH yde Jia aHaJIM3UPaAjy KaKo
JIMKOBU KOHCTPYHULIY HWJEHTUTET, TyMade KIbI)KeBHe IpHKa3e
olopaBKa 0/ TpayMe U Ipoy4yaBajy eTUYKHa NUTamba cehama.

MeToze HacTaBe yK/by4yjy aHa/Iu3y JIMKOBA, BoheHe AUCKYycCHje,
CUMOOJINYKY UHTepIIpeTalyjy U UHTepAUCLUILIMHAPHU IPUCTYI KOjU
noBe3yje KIbWKEBHOCT Ca  ICHUXOJOTHjoM H©  ¢uno3odpujoMm.
AKTHBHOCTH y YYMOHUIIM MOTY YK/bYYUBaTH pedJIeKCHjy O TUKOBUMA,
aHa/Mu3y cuM60Js1a, eTHYKe AUCKYyCHje M KpaTKe BexkOe IHcamba.
OBakaB NPUCTYN NOACTHYE KPUTHMYKO U €MINATUYHO YK/byUHBaHbe,
nokasyjyhu Kako KIbIKEBHOCT mocpefyje usMehy cehama,
UJIEHTUTETa U KyJITypHE O rOBOPHOCTH.

[NEJAT'OIUKE ITPUMEHE V¥ IIOZIYHABAY
KOMITAPATHUBHE KIbUXKEBHOCTHU

[logyyaBalhe KOMMapaTUBHE KHWKEBHOCTH MpyXa OKBUpP 3a
HHTEerpanujy KibMKeBHE aHa/IM3e ca UCTOPHjCKUM, PUI030PCKUM U
KYJTYPHUM HUCTpakuBamweM. [[poyyaBambeM TEKCTOBA U3 Pa3JIUIUTHUX
nepuo/ia U TpaAulivja, CTYIeHTH peJia3e NPeKo U30JI0BaHUX YU TaHka
KaKo 64 Mpeno3Haju TeMaTCKe KOHTUHYUTeTe, popMasiHe pa3JjvKe U
KyJTypHe KOHTekcTe. OBakaB NpPUCTYH MOACTHYE KPUTHYKO
MUI/bEE KPO3 UCTpaKMBakbe HauyMHa Ha KOjU Cce 3ajeJHHUYKa
HUCTOpHjCcKA MCKycTBa U ¢uao3odcka MNUTamka MPUKaA3yjy Kpos
pa3MyuTe HapaTUBHE CTpaTeryje.

Y aMepuYKOj KEMKEBHOCTH, KOMIIAPATUBHO YHTame A6Can0M,
A6canom! v BosbeHa oKasyje KaKo ce TEKCTOBH U3 Pa3/IMUUTHUX eroxa
6aBe HacseheM pONCTBA U HETOBUM MCHUXOJIOIIKUM MOC/AeAUIIAMA.
[lopehewe wucTUye TeMaTCKe TMapajejie U CTUJICKE KOHTpACTe,
noBe3yjyhn KmHXKEBHY aHalvi3y ca uctopujoM, ¢uiozodujoMm u
NCHUXO0J0THjoOM. MeToJ0/I0IIKH, OHO TNOJACTUYE AaKTHUBHO VYeme:
CTYZIeHTU Ollelhyjy HWHTeplHpeTaliyje, KOHCTPYHUIy apryMmMeHTe U
Y4eCTBYjy y IMCKYCHjaMa KoOje U3a31Bajy peJyKTHUBHA TyMadema.

dokHepoBa ¢parMeHTOBaHa, BHIIENEPCIEKTUBHA Hapanuja
CYyNpOoTCTaB/beHa je MOPHUCOHUHUM EeKCIUVIMIUTHUM KopulllhewmeM
HaJipeasIHOT, NMOKa3yjyhy Kako HapaTUBHU OGJIMK yTUYe Ha MpUKa3e
TpayMme. MeTadu3W4YKO MPHUCYCTBO AyXa NpYyKa NPOAYKTUBHY TA4YKY
yJacKa: y poMaHy BosbeHa AyX oJMdaBa HepelleHy TpayMy, AOK VY
poMaHy A6casoMm, A6casom! TPUCYCTBO AyXa JeJyje UHAUPEKTHO,
Kpo3 cehamwe U npuyame. [lopeheme oBUX MojanuTeTa NpoAybbyje
pa3yMeBame UCTOPHjCKE CBECTH
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JlMcKycuje y yYHMOHULIM MOTY ce yCpeJCpeAUTH Ha UJEeHTUTET,

KPUBHUIly U KOJIEKTUBHY OJTrOBOPHOCT, JOK 3aJaliu—IONyT
KOMITApaTHBHUX eceja, Mpe3eHTalyja U UCTPAXKUBAUKHUX MpojeKaTa—
jayajy aHa/IMTH4YKe M HUHTepAUCLUIIMHApHe BeluTuHe. Ha kpajy,
KOMIIApaTHBHM OKBHUDP TI0OKa3yje KakKO KHbMKEBHOCT I0Be3yje
UCTOPHUjCKO 3Hame, OJuI030pCKO pasMHUlLl/balke U  KYJTYPHO
pasyMeBame, NOACTUYYNH KPUTHUYKO MULI/bEHE, UHTEPIPETATUBHY
HUjaHCUPAHOCT U NpOoy4YaBake TPajHUX YTUIIAja MPOILJIOCTH.

3AK/bYYAK

OBa cTtyauja mpoy4yaBa poMmaHe A6cas1oM, A6casom! n Bosvena
Kpo3 Mpu3My MeTadpU3UUYKOT MPOramama, MoKasyjyhu Kako JyX0BU U
CIIeKTpasHU eJeMeHTU (QYHKIUOHHUILY U Kao KHMKEBHA U Kao
HCTOpPHjCKa cpeAcTBa. Y 06a poMaHa, Mporawmamme CIyKH Kao HauuH
apTUKyJMCalkba Hepa3pelleHWX UCTOpUja, NOTHUCHYTE TpayMe H
KOJIeKTUBHOT naMmhemwa, 6puiiyhu rpaHulle u3Mehy MNPOULIOCTH U
CaJlalllkboCTH, KUBOTAa W cMpTH. PokHepoBa JparMeHTHUCaHA
Hapanuja u CaTIeHOBO TpajHO Hacsebe, 3ajemHo ca MOPHCOHHMHOM
OTeJIOBJbEHOM YTBapoM BoJsbeHe, OTKPHBAjy TpajHU YTULA] POINCTBA
Ha MHAUBUJAYAJHY M KOJIEKTUBHY CBeCT, NpuUMopaBajyhu u
MPOTAroHUCTE U YUTAOIIE Jla Ce CyoUe ca UCTOpHjaMa Koje ce He MOTy
WTHOPHUCATH HUTH jeJHOCTABHO 3aBPLIMTH.

[locTaB/bajyhu oBe poMaHe Yy OKBHP KOMIIAPAaTUBHOT,
MebhyreHepalUjckor OPUCTyNa, OBa CTyAdja je TMOKasaja Ja je
MeTapU3UYKO MpOTramame TPAHCUCTOPHUjCKA eCTeTCKa CTparTerdja, a
He CpeJICTBO OrpaHUYeHO0 Ha oApeheHU aHp. OHO OCBeT/baBa HAYUHE
Ha KoOje KHIWXEBHOCT INocpejyje usMeby HCTOpUjcKe CTBApHOCTH,
dunozodcke pedsekcdje U eTUYKOr aHTaXkMaHa, NOpyxajyhu
YyHTaolMMa W CTy[eHTHMa aJjlaTe 3a KpPUTHUYKO [peUuCHUTHBaE
Hacseha HempaBzae. MopucoHuH mojam ,pememopuje’ u PokHepoBa
dparmeHTHCaHa HapaTUBHAa NOETHKa JA0JAaTHO y4Bpuuihyjy ujejy aa
HCTOpPUjCKA TpayMa OIICTaje KPo3 HapylleHy TeMIOPaJHOCT, aMhemwe
U cnekTpaiaHu moBpatak (Morrison, 1995; Brooks, 1963).
KoMmapaTuBHO NMOBe3nBame MeTAPU3UUYKOT NMPOTamkarba, UCTOPUjCKE
TpayMe, naMmhewa U nejaroruvje JoAaTHO MOKa3syje /ja Cy OBe TEMATCKe
JuMeH3uje Ay60ko MehycoOHO MoBe3aHe, a He U30JI0BaHE aHATUTUYKE
Kateropuje. ¥ o6a poMaHa, Imporamaibe Ce I0jaB/byje He caMO Kao
HapaTUBHU MOTUB Beh U Kao MexaHM3aM Kpo3 KOju ce ¢pparMeHTHCaHE
HUCTOpUje, HapylUleHUu UJEHTUTETH W NOTUCHYTa KyJaATypHa cehamwa
npeHoce Kpo3 reHepanyje. OBa TeMaTCKa KOHTHHYHUPAHOCT



Carba P. PAQAH/IOBH'R
e
omoryhaBa Jla ce pOMaHH aHaJM3UPAjy y OKBUPY jeJUHCTBEHOT

KOMIIApPaTUBHOT MOJiesa, Y KOMe ce KmWXKeBHa ¢opMa, eTHYKO
NpeucnyTUBakbE U NleJlarolika HHTepIpeTanuja Mehyco6HO oCHaXYjy.

CxoHO TOMe, CTyJdja HCTHYe Ja HacTaBa KOMIIapaTHBHe
KIbMKEBHOCTH [Jlo6Wja Behy aAyOMHY KajJa ce MCTOpPHjCKA CBECT,
MeTapu3WyKa penpe3eHTanuja W QopMupame HAEHTUTETA
nocMaTpajy Kao MehycoGHO 3aBUCHM NpOLECH TyMadyema U
pasyMeBama. TakBa TeMaTcKa MHTerpalyja Ha Kpajy jaya nearomky
BpeJHOCT KOMIIApaTHBHOT INpOy4YaBama KHWKEBHOCTH, MOACTHYYhH
CTYZleHTe Jia Npeno3Hajy KaKo KEWKEeBHOCT HCTOBPEMEHO 00yxBaTa
HCTOPUjCKY CTBAPHOCT, IICUXOJIOLIKO UCKYCTBO U €TUYKY OATOBOPHOCT.

ETHyka AUMMeH3Mja Nporambama CHAXKHO je u3pakeHa y TOBOpY
Busnjema ®okHepa u3 1951. roguHe y Okcdopay, rie OH MO3UBa:

,HHKaJla ce He MamuTe Jja NOJUTHETE CBOj IJIac 3a MOIITEHbE,
UCTHUHY U caocehame NpOTUB HeNpaB/e, JaXXy U noxjene. AKO BU —
He caMo BM Y 0BOj Ca/Id Bedepac, Beh 1 CBH y Xu/baJjaMa APYyTryX cajia LINPOM
CBeTa JlaHac, CyTpa ¥ HapeJiHe HeJle/be — Oy/leTe TO YMHUIIY, He Kao KJlaca
WM KJace, Beh Kao MojeIJUHIM, MYIIKApIM U KeHe, TpoMeHHUheTe CBET
(Faulkner, 1965: 123, npeBoj, ypeinio ayTOp OBOT TeKcTa)!3.

OBaj mMo3uB Ha MoOpaJIHy XpabpocT ofjeKyje Kpo3 ob6a poMaHa,
UCTHYYNHM KaKo KIbMXKEBHOCT Moxke NMoAcTahu pediiekcujy, eTUUKY
CBECT U /[ieJIOBalbe Kao OJroBOp Ha MHCTOPUjCKY U JAPYLITBEHY
Hemnpasay. U3 nejarouike nepcrnekTUBe 0Ba KOMIIApaTHBHA aHa/IU3a
HyJ1 OKBHUp 3a IpoydyaBaie KHW)KEBHOCTHU KOjU je HCTOBPEMEHO
MHTeJIeKTya/JHO 3aXTeBaH M  00pa3oBHO TpaHcHOpMaTHUBAH.
YnosHaBamwe cTyjAeHaTa ca pomaHuMma Absalom, Absalom! u Beloved
HoJCTHYE KPUTHYKO MULL/bEHE, MHTEePAUCLUIIIMHAPHO
UCTpaKMBambe W UHTepHpeTaTUBHY (GJIEKCUOMIHOCT, UCTOBPEMEHO
yKa3yjyhu Ha eTHYKe W HCTOpHjcKe yjore yrpaheHe y KHbMKeBHe
TeKkcToBe. AHanusupajyhu HauuH Ha KOjuU MeTadU3UYKH U
CIeKTpa/HA eJleMeHTH INpeHoce TpayMmy, Namhemwe U HUAEHTUTET,
CTYJleHTH y4e Jia TNOBe3yjy KibMXKeBHy ¢$OopMy ca JApYyLITBEHUM,
UCTOPUjCKHUM U GUI030PCKUM MUTAUMA.

Ha kpajy, oBa cTyguja TBpAM J[Aa CyodyaBame ca JyXOBHMaA
NPOLIJIOCTH — KPO3 aHa/IU3y, AUCKYCHjy U pedJieKCHjy — HUje caMo
Hay4yHM NOAyxXBaT Beh M nejaromka U eTHdka npakca. PokHep u

13 “Never be afraid to raise your voice for honesty and truth and compassion against injustice and
lying and greed. If you, not just you in this room tonight, but in all the thousands of other rooms
like this one about the world today and tomorrow and next week, will do this, not as a class or
classes, but as individuals, men and women, you will change the Earth”
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MopucoH mnokasyjy JAa KibWXKEBHOCT MOXe YYMHUTH HEeBU//bUBO

BUA/bUBUM, OoMoryhaBajyhM M JIMUHM U KOJIEKTUBHM OJHOC NpeMa
HCTOPUjH, TpayMu U namhemy. [IpoyyaBare 0BUX TEKCTOBA y OKBUDPY
KOMIIApaTHUBHOT MPHUCTYIa OCHAXYje CTYJEeHTe Jia UCTPaXKe CJIOKEHY
WCIpenjeTeHoCT HNPOLLJIOCTH U CafallllbOCTH, NMOACTUYYhH Ay6/be
HUCTOPHUjCKO pa3yMeBame, eTHYKy pedsekcujy U MoryhHocT
TpaHCPOPMATHBHOT yYeba.
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INTRODUCTION

American literature often engages with the historical trauma of slavery,
confronting the legacy of racial violence, oppression, and collective memory.
In depictions of the American South, the past disrupts the present, shaping
individual and collective identities. William Faulkner’s Absalom, Absalom!
(1936) and Toni Morrison’s Beloved (1987) exemplify this engagement,
evoking the Old South while exposing systemic injustice and the
psychological and spiritual consequences of a past that refuses to remain
buried.

These works provide opportunities for teaching comparative literature and
interdisciplinary study. Examining Absalom, Absalom! and Beloved
encourages reflection on historical trauma, memory, and identity while
demonstrating how narratives interact with philosophical and psychological
discourses. Comparative analysis allows students to see how distinct
narrative strategies confront similar historical realities, fostering
interpretative skill, historical awareness, and critical thinking.

This study emphasizes the metaphysical dimension of haunting, where ghosts
serve as manifestations of unresolved history and suppressed trauma. In
Faulkner, haunting emerges through fragmented narration and collective
memory; in Morrison, it is literalized in Sethe’s deceased daughter. In both,
spectral figures show how suppressed histories intrude on the present,
offering opportunities for reflection and transformation.

The analysis draws on theoretical insights fromCathy Caruth’s trauma
theory(Caruth, 1996), Derrida’s hauntology (Derrida, 1994), and Freud’s
uncanny (Freud, 1955), linking literary study to historical consciousness.

The paper has two aims: first, to examine how metaphysical and spectral
elements mediate intergenerational memory and historical trauma; second,
to propose a pedagogical framework for teaching comparative literature that
fosters ethical and historical reflection. By integrating literary analysis,
philosophical inquiry, and pedagogical practice, this study models a method
in which teaching comparative literature is both intellectually rigorous and
educationally transformative.

METAPHYSICAL HAUNTINGAND HISTORICAL TRAUMAIN
COMPARATIVE PERSPECTIVE

Metaphysics investigates the fundamental nature of reality,
encompassing being, existence, time, identity, memory, and causality.
In literature, metaphysical elements often manifest through ghosts,
fragmented narrative structures, and the blurring of boundaries
between reality and the imagined. As Josip Planini¢ notes:
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“In the historical overview of the origin and development of
metaphysics, it starts with the early Greek thinkers, Parmenides—
everything is one, thinking and being are the same, and Plato and
Aristotle, who are said to be the 'fathers of metaphysics'. According to
Aristotle, metaphysics or first philosophy is wisdom par excellence,
and a philosopher or lover of wisdom is one who desires knowledge of
the ultimate cause and nature of reality”!s (Planini¢, n.d., translted by
the author of this paper).

Metaphysics investigates the fundamental nature of reality, exploring
what exists, what it means to exist, and the principles underlying
being. Aristotle defines it as “the study of being qua being” (Aristotle,
1984:1003a21-32), analyzing substance, causality, and potentiality
versus actuality. Plato distinguishes the material world from the
immutable realm of Forms (Plato, 1997: 514a-517a), emphasizing the
tension between appearance and true reality. Kant (Kant, 1998: A249-
A252 / B305-B309) highlights the limits of human knowledge,
distinguishing between phenomena (things as perceived) and
noumena (things-in-themselves). Derrida’s hauntology (Derrida,
1994) further transforms metaphysics by emphasizing absence,
deferral, and spectral return: ghosts and unresolved histories persist,
destabilizing linear time and fixed identity.

Together, these frameworks provide a theoretical lens for analyzing
metaphysical haunting in literature. In Absalom, Absalom! and Beloved,
spectral presences are not merely narrative devices but metaphysical
conditions through which memory, history, and identity are
inseparably intertwined.Faulkner and Morrison apply metaphysical
inquiry to the histories of their protagonists and the American South
before, during, and after the Civil War.

In Beloved, the ghost destabilizes the boundary between the physical
and spiritual, representing the enduring legacy of slavery on
individual and collective consciousness. Through trauma theory,
Beloved embodies what Cathy Caruth describes as the belated return
of unresolved experience (Caruth,1996: 4-7). Beloved operates
simultaneously as a literal apparition and a metaphysical embodiment

15 Josip Planini¢, O metafizici: uvodni esej, n.d., http: .
uvodno-esej/. “U povijesnom pregledu nastanka i razvoja metafmke Zapocm]e se od ramh grcklh
mislilaca, Parmenida - sve je jedno, isto je misliti i biti, te Platona i Aristotela, za koje se inace
kaze da su ,oci metafizike”. Metafizika ili prva filozofija je prema Aristotelu mudrost par
excellence, a filozof ili ljubitelj mudrosti jest onaj koji Zeli znanje o krajnjem uzroku i prirodi
stvarnosti”.
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of repressed trauma and collective memory, transforming historical

violence into an active, intrusive force within everyday life.

Derrida’s concept of hauntology (Derrida, 1994: 10-11) further
explains this ambiguity: the ghost is “neither fully present nor entirely
absent,” disrupting linear temporality and ontological stability.
Beloved’s presence forces characters to confront unresolved questions
of identity, motherhood, and historical responsibility, illustrating how
the past intrudes into the present. Morrison emphasizes the necessity
of the supernatural in depicting the interior lives and emotional truths
of enslaved people, often absent from historical archives. Haunting
thus becomes both a symptom of trauma and a moral imperative to
remember and respond.

In contrast, Faulkner’s Absalom, Absalom! constructs haunting through
narrative fragmentation and recursive storytelling. There are no literal
ghosts, yet Thomas Sutpen’s legacy haunts characters through
memory and narration. Quentin Compson exemplifies the living ghost,
burdened by histories he did not experience firsthand:“The two
separate Quentins now talking to one another in the long silence of
notpeople, in notlanguage.” (Faulkner, 1993:4-5).

Faulkner’s narrative interrogates the mythologized South, employing
metaphysical strategies to expose unresolved history and destabilize
historical certainty. Heidegger’s notion of Being, as “shown and
appears, but by itself remains hidden, inaccessible to
experience,”6(Planini¢, n. d.,translated by the author of this paper)
resonates here, emphasizing that history is revealed through absence
and partial disclosure. Freud’s uncanny (Das Unheimliche) (Freud,
1955: 217-256) further illuminates how repressed histories—slavery,
racial hierarchy, miscegenation—return intrusively, producing
psychic disturbance rather than corporeal apparitions. Quentin’s
isolation underscores this haunting as epistemological: the past is
omnipresent yet inaccessible.

Morrison externalizes haunting materially, while Faulkner internalizes
it narratively. Beloved’s return is relational, implicating the broader
Black community and transforming repression into ethical
engagement. Morrison’s uncanny converges intimacy and
estrangement:“...class of the frightening which leads back to what is
known of old and long familiar” (Freud, 1955: 220).

16 Josip Planini¢, O metafizici: uvodni esej, n.d., http://www.planinic.fizika.unios.hr/o-metafizici-
uvodno-esej/. “(ideja Bi¢a kao)pokazanog i pojavnog, ali samog po sebi skrivenog, nedostupnog
iskustvu”.
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Both novels employ ghosts to signify unresolved trauma and recover
suppressed histories. Where Faulkner highlights metaphysical,
epistemological haunting, Morrison emphasizes embodied, communal
confrontation with history. Together, they demonstrate that haunting
is historically contingent, shaped by whose trauma is acknowledged
and whose past is allowed to return.

PEDAGOGICAL IMPLICATIONS

Teaching comparative literature and metaphysical motifs enables
students to explore how authors address shared historical experiences
through distinct narrative strategies. Students learn to identify
haunting, memory, and disrupted temporality; interpret symbolic and
metaphysical elements in historical and cultural contexts; connect
abstract concepts with narrative structures; and develop comparative
analytical skills supported by textual evidence.

Effective methods include close reading, guided discussion, thematic
and textual analysis, and structured writing, complemented by
interdisciplinary approaches linking literature with philosophy,
history, and psychology. Classroom activities may involve parallel
passage analysis, thematic comparison charts, small-group discussion,
and short reflective or comparative essays.

This approach fosters critical thinking, textual analysis, and ethical
reflection, demonstrating how literature represents historical
experiences diversely while connecting metaphysical motifs to
memory, identity, and collective history.

REVIVING HISTORY: LITERATURE AS A TOOLFOR HISTORICAL
CONSCIOUSNESS

Both Beloved and Absalom, Absalom! recover histories that have been
suppressed or fragmented, using ghostly presences and fractured
narratives to show how the past persists in the present. Drawing on
Jacques Derrida’s concept of hauntology, these spectral figures occupy
a liminal space, embodying historical trauma that resists articulation
yet demands recognition. Trauma theory further clarifies how both
novels give narrative form to experiences that defy linear
representation, revealing the enduring psychological and collective
legacy of slavery. Rooted in the historical continuum of slavery and its
aftermath (1619-1877), this trauma underlies the metaphysical
haunting central to both texts.
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Set in the nineteenth-century American South, both novels revisit the

violent dynamics between enslaved African Americans and white
slaveholders, exposing personal tragedy alongside the broader
collapse of the Old South. In each, history appears as a spectral
presence—inescapable yet necessary for understanding identity and
memory.

Faulkner focuses primarily on white protagonists whose pursuit of
status depends on the exploitation of Black labor, while slavery itself
remains an unspoken but determining force. Morrison, by contrast,
centers formerly enslaved characters who live with the psychological
and embodied scars of slavery, rendering them, in a sense, haunted by
their own pasts.

Both works confront the difficulty of representing slavery’s repressed
realities, sustained historically by paternalistic ideology that masked
its brutality. As Morrison notes, Beloved, though fictional, is grounded
in historical experience:“While Beloved is ultimately a work of fiction
in the form of a ghost story, it nonetheless started from and is based
on, as critics remind us, "a true story actually lived by a certain
Margaret Garner, who decided to kill her children and herself rather
than be taken back to slavery” (Ramos, 2008: 52).

In Absalom, Absalom!, ghosts appear through memory and narrative
mediation, with Quentin, Miss Rosa, and other narrators invoking the
dead to explain personal and societal downfall. In Beloved, by contrast,
the ghost is active, often angry, demanding justice, and confronting those
whose pasts have been silenced. In both cases, the spectral presence
compels recognition, forcing characters—and readers—to confront
histories that cannot be forgotten.In Absalom, Absalom! the story of
Thomas Sutpen is shown through the telling of Miss Rose to Quentin in
attempt to explain the unfinished history of the pre-war South:

” Ironically, Miss Rosa blames the fall of the South on the fact that
nonaristocratic men like Sutpen were the only ones powerful enough
to fight for that aristocracy: "—men with valor and strength but
without pity and honor. Is it any wonder that Heaven saw fit to let us
lose?" (13). As Quentin finally and only partially reveals, however, the
more convincing cause of the South's demise is based on a paradoxical
system in which an owning class is completely dependent upon a slave
class—(implicitly) in Bon's case and (explicitly) in Clytie's, sexually
tied to that class—to which it must deny any intimate relation.”
(Ramos, 2008: 52).
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As Quentin partially reveals, the collapse of the South stems from a
paradoxical system in which the aristocracy depends upon a slave
class whose labor and lives it denies or renounces. Similarly, Mr.
Compson’s careful allusions to Charles Bon’s mixed heritage expose
the systemic hypocrisy that sustains Southern power while silencing
its dependence on enslaved people.

In Beloved, the ghost refuses to allow forgetting, compelling Sethe and
others to confront life at Sweet Home—the relentless labor, abuse, and
dehumanization that enslaved people endured. Morrison depicts the
emotional and moral devastation of slavery through the return of
Sethe’s child, who embodies the ultimate tragedy: Sethe’s act of killing
her child to prevent enslavement.

Both novels confront the methodological and ethical challenge of
representing historical atrocities, examining how the horrors of
slavery and racially structured systems of oppression can be rendered
without diminishing their magnitude or complexity.

To mediate these unspeakable histories, Faulkner and Morrison
employ the technique of invisible presence. In Beloved, this presence
takes the form of Sethe’s child, materializing as a mysterious girl
demanding recognition and love:"Number 124 was mean. Full of
infanticide. The women in the house knew it, and the children knew it
too” (Morrison, 1987: 3).

In Absalom, Absalom!, the protagonists are ghost-like in different ways:
either because they are vividly remembered, or because their
obsession with the past binds them to it. Quentin, for example,
embodies the memory of the faded Southern aristocracy, alive yet
saturated with inherited history:

“Then hearing would reconcile and he would seem to listen to two
separate Quentins now the Quentin Compson preparing for Harvard in
the South, the deep South dead since 1865 and people with garrulous
outraged baffled ghosts, listening, having to listen, to one of the ghosts
which had refused to lie still even longer than most had, telling him
about old ghost-times; and the Quentin Compson who was still too
young to deserve yet to be a ghost, but nevertheless having to be one
for all that, since he was born and bred in the deep South the same as
she was....”(Faulkner, 1993: 4-5).

Quentin’s ghost-like consciousness parallels Sethe’s haunted state in
Beloved, illustrating how the past possesses the living. Sethe’s act of
infanticide to prevent enslavement contrasts with Henry’s fratricide to
uphold white supremacy, revealing how both novels link violence to
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the legacy of slavery. While Faulkner exposes Southern identity as
shaped by silence and denial, Morrison challenges national amnesia by
insisting on the emotional and lived realities of slavery.

Through ghostly presence and fragmented narrative, both texts
recover suppressed histories and compel confrontation with the past.
In doing so, they reveal the enduring consequences of slavery—the
fragmentation of individual and social identity—and affirm that only
through historical reckoning can a more conscious understanding of
identity emerge.

PEDAGOGICAL IMPLICATIONS

Literature shapes students’ understanding of history by presenting events
through personal narratives, emotions, and symbolism. Texts like Beloved
and Absalom, Absalom! enable students to engage with the past as lived
experience, fostering historical consciousness and reflection on memory,
narrative, and interpretation. Students learn to analyze how literature
reconstructs history, explore the relationship between individual memory
and collective history, and evaluate narratives’ ethical and interpretative
dimensions.

Teaching methods include historical contextualization, comparison with
primary sources, guided discussion, and critical reading. Activities may
involve analyzing memory in the text, comparative reflection exercises, and
short reflective writing. This approach develops insight into historical
trauma, emphasizes literature’s role in transmitting cultural memory, and
highlights the interplay between factual history and human experience.

IDENTITY, MEMORY, AND SPIRITUAL RECOVERYIN LITERARY
INTERPRETATION

Both William Faulkner’s Absalom, Absalom! and Toni Morrison’s
Beloved examine the lingering psychological and generational effects
of slavery and racial violence, employing spiritual or supernatural
elements as vehicles for healing, resistance, and the reconstruction of
fractured identities and histories. Both novels depict trauma as an
inescapable inheritance and present identity as a process contingent
upon confronting and narrating the past. In this sense, the search for
selfhood in both texts is inseparable from the reclamation of
suppressed histories. The protagonists do not merely contend with
memory; they struggle with the authority to interpret and integrate it
into a coherent sense of being.

In Beloved, the spectral return of the murdered child literalizes
Morrison’s concept of “rememory”—the persistence of the past within
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the present. As Sethe remarks, “Freeing yourself was one thing;
claiming ownership of that freed self was another” (Morrison, 1987,
95), encapsulating the central paradox of post-emancipation
existence: legal freedom does not automatically confer psychological
autonomy. The self emerging from slavery is fragmented, burdened by
internalized dehumanization and unresolved grief. Beloved’s physical
manifestation forces Sethe, Paul D, and Denver to confront the
repressed narrative of infanticide, an act born of both maternal love
and traumatic desperation. Through this confrontation, identity
becomes an ethical and communal reconstruction rather than an
isolated achievement. Healing, therefore, requires testimony, shared
remembrance, and collective witnessing—processes that enable the
characters to “take over” their free selves.

Both Beloved and Absalom, Absalom! confront the horrors of slavery
and the distorted social system it produced: experiences too painful to
articulate, yet indelibly embedded in consciousness, surfacing through
ghosts or metaphysical presence because the burden is too great for
the mind alone to bear.

“Paul D shuddered. Not completely and not so that anyone would
notice. Not even when he turned his head to look at Bart once more,
turned as far as the rope around his neck would allow him to be tied to
the axle of the cart, nor when later they put the bokagis on him and
shackled his hands, not even then was his shuddering outwardly
visible. Not eighteen days later, when he saw the trenches, three
hundred meters of earth, a meter and a half deep, a meter and a half
wide, in which wooden boxes were placed. The latticed door, which
was hinged like a cage, led between three walls with a ceiling of old
boards and red earth. There was half a meter of space in front of it,
and everything that crawled could freely enter that grave, which they
called the barracks” (Morrison, 1987: 124-125).

Although the pain remains, Faulkner and Morrison confront their
protagonists with the past through the invisible and unspeakable,
enabling them to explain, situate, and integrate traumatic events in
order to move forward. Amy, a compassionate white woman assisting
Sethe with Denver’s birth, emphasizes the necessity of revisiting
painful histories to achieve catharsis:"It's going to hurt now," Amy
said, "whenever the dead come back to life, it hurts” (Morrison, 1987,
21).In Absalom, Absalom!, identity is similarly mediated through
narrative reconstruction. Quentin Compson’s obsessive engagement
with the Sutpen story reflects a broader Southern crisis of self-
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definition. The South’s identity, built upon slavery and racial
hierarchy, collapses under the weight of its moral contradictions.
Thomas Sutpen’s design—his obsessive attempt to construct a
dynastic identity—ultimately disintegrates because it is founded upon
exclusion, racial denial, and historical violence. The fragmented, multi-
voiced narration underscores the instability of any singular,
authoritative history. Quentin and Shreve’s attempt to piece together
Charles Bon’s story becomes an act of historiographic imagination:
reconstructing a past they did not witness to understand their place
within its legacy.This is evident in the conversation between Shreve
and Quentin, reflecting post-trauma caused by historical cruelty:

“You were not supposed to know when and why you left but only that
whatever power had created the place for you to hate it had likewise
got you away from the place so you could hate it good and never
forgive it in quiet and monotony (though not exactly in what you
would call peace); that you were to thank God you didn't remember
anything about it yet at the same time you were not to, maybe dared
not to, ever forget it”(Faulkner, 1993: 239).

In both novels, ghosts operate not merely as supernatural devices but
as epistemological agents. Beloved embodies the return of the
repressed slave past, while the spectral presence of Sutpen’s history
haunts Quentin’s consciousness. The refusal or inability to articulate
traumatic history produces psychic fragmentation. Conversely,
narrativization becomes a means of constructing selfhood. Morrison
offers a vision in which communal exorcism allows for partial healing;
the women'’s collective intervention in expelling Beloved symbolizes
the reclamation of communal identity and the possibility of renewal:
“For Sethe it was as though the Clearing had come to her with all its
heat and simmering leaves, where the voices of women searched for
the right combination, the key the code, the sound that broke the back
of words. Building voice upon voice until they found it, and when they
did it was a wave of sound wide enough to sound deep water and
knock the pods off chestnut trees. It broke over Sethe and she
trembled like the baptized in its wash”(Morrison, 1987: 308).
Faulkner, however, presents a bleaker trajectory: “I don’t hate it...I
don’t. I don’t! I don’t hate it! I don’t hate it!” (Faulkner, 303). Quentin’s
repetition reveals profound ambivalence toward the South, reflecting
the psychological conflict produced by slavery’s legacy and racial
violence. Unable to either accept or reject his inheritance, he
exemplifies how unresolved historical guilt fractures the psyche.
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Both Beloved and Absalom, Absalom! interrogate the relationship
between personal identity and collective memory. Sethe’s trauma is
rooted in slavery and its afterlives, while Quentin’s torment reflects
the South’s ideology of racial purity and honor, inseparable from its
violent foundations. Identity thus emerges as historically conditioned
rather than autonomous.

The movement from denial to acceptance—echoing the stages of grief
(denial and isolation, anger, bargaining, depression, acceptance)
outlined by Elisabeth Kiibler-Ross in On Death and Dying (McNeely
Pass, 2006: 117-124) becomes both a psychological and cultural
imperative. Denial manifests in repression or silencing of painful
memories; anger and depression emerge during confrontation with
the past; and acceptance signals the integration of traumatic
knowledge into a reconstituted understanding of self. Working
through trauma in both novels parallels this movement: only by
acknowledging and articulating the repressed past can individuals—
and the societies they inhabit—transform inherited suffering into a
foundation for renewed, though never untroubled, identity.

This trajectory is essential for both individual and collective identity.
While Absalom, Absalom! depicts a South trapped in unresolved
haunting, Beloved offers the possibility of healing through communal
and spiritual catharsis. Both authors employ metaphysical elements to
render the past visible, suggesting that recovery depends on
confronting historical realities.

Ultimately, both novels affirm that identity cannot be constructed
through erasure. Whether through the embodied ghost of a murdered
child or the obsessive retelling of a Southern dynasty, history insists
on recognition. Morrison gestures toward redemption through
remembrance, while Faulkner exposes the consequences of denial,
underscoring that only through engagement with the past can identity
be reconstituted.

PEDAGOGICAL IMPLICATIONS

Literature addressing trauma, memory, and identity offers students a
way to explore psychological and ethical dimensions of human
experience. In works like Beloved and Absalom, Absalom!, characters
confront fragmented identities and suppressed memories, enabling
reflection on personal memory, collective identity, and historical
responsibility. Students learn to analyze how characters construct
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identity, interpret literary depictions of recovery from trauma, and

engage with ethical questions of remembrance.

Teaching methods include character-focused analysis, guided
discussion, symbolic interpretation, and interdisciplinary approaches
connecting literature with psychology and philosophy. Classroom
activities may involve character reflection, symbol analysis, ethical
discussion, and short writing exercises. This approach fosters critical
and empathetic engagement, showing how literature mediates
memory, identity, and cultural responsibility.

PEDAGOGICAL APPLICATIONSIN TEACHING COMPARATIVE
LITERATURE

Teaching comparative literature provides a framework for integrating
literary analysis with historical, philosophical, and cultural inquiry. By
examining texts from different periods and traditions, students move
beyond isolated readings to recognize thematic continuities, formal
differences, and cultural contexts. This approach fosters critical thinking
by exploring how shared historical experiences and philosophical
concerns are represented through diverse narrative strategies.

In American literature, a comparative reading of Absalom, Absalom! and
Beloved illustrates how texts from different eras engage with the legacy of
slavery and its psychological aftermath. Comparison highlights thematic
parallels and stylistic contrasts, linking literary analysis with history,
philosophy, and psychology. Methodologically, it encourages active
learning: students evaluate interpretations, construct arguments, and
participate in discussions that challenge reductive readings.

Faulkner’s fragmented, multi-perspectival narration contrasts with
Morrison’s explicit use of the supernatural, demonstrating how narrative
form shapes representations of trauma. Metaphysical haunting provides a
productive entry point: in Beloved, the ghost embodies unresolved
trauma, while in Absalom, Absalom! haunting operates indirectly through
memory and storytelling. Comparing these modes deepens understanding
of historical consciousness.

Classroom discussions may address identity, guilt, and collective
responsibility, while assignments—such as comparative essays,
presentations, and research projects—reinforce analytical and
interdisciplinary skills. Ultimately, a comparative framework shows how
literature bridges historical knowledge, philosophical reflection, and
cultural understanding, fostering critical thinking, interpretative nuance,
and engagement with the enduring influence of the past.
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CONCLUSION

This study has examined Absalom, Absalom! and Beloved through the
lens of metaphysical haunting, demonstrating how ghosts and spectral
elements operate as both literary and historical devices. In both novels,
haunting functions as a means of articulating unresolved histories,
suppressed trauma, and collective memory, blurring the boundaries
between past and present, life and death. Faulkner’s fragmented
narration and Sutpen’s lingering legacy, alongside Morrison’s embodied
ghost of Beloved, reveal the enduring impact of slavery on individual and
collective consciousness, compelling both characters and readers to
confront histories that cannot be ignored or neatly closed.

By situating these novels within a comparative, cross-generational
framework, this study has shown that metaphysical haunting is a
transhistorical aesthetic strategy rather than a genre-specific device. It
illuminates the ways in which literature mediates between historical
reality, philosophical reflection, and ethical engagement, providing
readers and students with tools to critically interrogate the legacies of
injustice. Morrison’s notion of “rememory” and Faulkner’s fragmented
narrative poetics further reinforce the idea that historical trauma persists
through disrupted temporality, memory, and spectral return (Morrison,
1995; Brooks, 1963). The comparative alignment of metaphysical
haunting, historical trauma, memory, and pedagogy further demonstrates
that these thematic dimensions are deeply interconnected rather than
isolated analytical categories. In both novels, haunting emerges not only
as a narrative motif but also as a mechanism through which fragmented
histories, disrupted identities, and suppressed cultural memories are
transmitted across generations. This thematic continuity allows the
novels to be examined within a unified comparative framework, where
literary form, ethical inquiry, and pedagogical interpretation reinforce
one another. Consequently, the study highlights that the teaching of
comparative literature gains greater depth when historical consciousness,
metaphysical representation, and identity formation are approached as
mutually dependent processes of interpretation and understanding. Such
thematic integration ultimately strengthens the pedagogical value of
comparative literary study, encouraging students to recognize how
literature simultaneously engages historical reality, psychological
experience, and ethical responsibility.

The ethical dimension of haunting is powerfully captured in William
Faulkner’s 1951 speech in Oxford, where he exhorts:

“Never be afraid to raise your voice for honesty and truth and compassion
against injustice and lying and greed. If you, not just you in this room
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tonight, but in all the thousands of other rooms like this one about the
world today and tomorrow and next week, will do this, not as a class or
classes, but as individuals, men and women, you will change the Earth”
(Faulkner, 1965: 123).

This call for moral courage resonates through both novels, highlighting
how literature can inspire reflection, ethical awareness, and action in
response to historical and social injustice. From a pedagogical
perspective, this comparative analysis offers a framework for teaching
literature that is both intellectually rigorous and educationally
transformative. Engaging students with Absalom, Absalom! and Beloved
encourages critical thinking, interdisciplinary inquiry, and interpretive
flexibility, while highlighting the ethical and historical stakes embedded
in literary texts. By examining how metaphysical and spectral elements
convey trauma, memory, and identity, students learn to connect literary
form with social, historical, and philosophical concerns.

Ultimately, this study argues that confronting the ghosts of the past—
through analysis, discussion, and reflection—is not only a scholarly
endeavor but also a pedagogical and ethical practice. Faulkner and
Morrison demonstrate that literature can make the invisible visible,
enabling both personal and collective engagement with history, trauma,
and memory. Teaching these texts within a comparative framework
empowers students to explore the complex entanglement of past and
present, fostering deeper historical understanding, ethical reflection, and
the possibility for transformative learning.
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Cama P. PAOAUJIOBUh

XIII 6eorpasacka rumHasuja, beorpaa, Cpouja

KOMITAPATUBHA KIbMXKEBHOCT Y YYUOHUIIU: IOAYYABAILE
0 UICTOPHUJCKO] TPAYMU U META®U3NYKOM ITPOTAILAILY
KPO3 POMAHE ABCAJIOM, A6CA/IOM! BUWIHNJEMA ®OKHEPA U

BO/bEHA TOHU MOPUCOH

Casxicemak: Osaj pad ucmpadxcyje memagusuyky OuMeH3Ujy npozarbarbd y
KHUNICEBHOCMU KPO3 KOMNApamueHy aHaausy pomaHa Buaujema @oknepa Absalom,
Absalom! u Tonu MopucoH BoseHa, u npedaasice nedazowku oksup 3a nodyvasarbe
KomMnapamueHe KrousdcesHocmu. Cmyduja ce 3acHuga Ha KOMNApamueHoj
AumepamypHoj memodosiozuju, ocaarbajyhu ce Ha meopujcke ysude Xaka /Jlepude,
Cuemynda ®pojoa u meopuje mpayme. Cmyduja ucmpasicyje Kako cnekmpaaHa
npucycmea y 06a pOMAHA NPOXUMAJy NPOWIOCM U cadquHocm, NnpeooAuKyjy
UCMOPUJCKY c8ecm U Kpeupajy npocmope 3a NCUXO/J0WKO U emu4vKo aH2axcosarbe ¢
ucmopujckom mpaymom. AHaau3a nokasyje da dyxosu gpyHKyuoHuwy kao memaghope
ceharba u ucmopuje, ymeaosmyjyhu nomucHyme mpayme u HepewieHe Ucmopujcke
Henpagde. PokHeposa ¢ppazmenmucaHa Hapayuja u MopucoHuHa ymesnossbeHa
nojasa dyxa omKpueajy Kako KruUdcegHocm nocpedyje usmehy ucmopujcke
cmeapHocmu u cy6jekmueHoz uckycmea. Ca nedazoulke nepcnekmuse, pad ucmuve
Kako KOMNapamueHu u UHmepoucyunAuHapHu npucmynu noocmuyy Kpumu4ko
pasmMul/baree, UCMOPUJCKY ceecm U UHMepnpemamusHe gewmuHe. AH2axc08are ¢
Mema@uauvuKuM  npozarbarbeM Yy — noMeHymum — mekcmosuma — omozyhasa
cmydenmuma 0da ce cyode ¢ Hacaehem poncmea U KOJAeKMUBHE mMpayMe,
ucmospemeHo npenosHajyhu KruijicegHocm Kao cpedcmeo 3a emuuky pedaekcujy,
KyJIMypHO pasymeearse U UHMeAeKmyaiHo UCMpPaxicugarse.

KmyuHe peuu: KomnapamusHa KrbUiCe@HOCM, N00y4asarse KrUNCEGHOCMU,
Memaghuszuuko ykazuearse, PokHep, MopucoH.
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