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THE TEACHING STYLES OF PRIMARY SCHOOL
TEACHERS"!

Abstract: When classifying teaching styles of primary school teachers one starts from the
use of their authority. In school theory and practice the two dominant teaching styles are as
follows: autocratic and democratic ones. They are placed between the two extremes and
each corresponds to a certain situation, circumstances and has both good and bad points.
Teachers also use laissez-faire teaching style in their teaching. It refers to the minimal
involvement of the teacher in pupils learning styles, apart from the situations when
suggesting what literature and other teaching material should be used. On the basis of these
hypotheses, a research was conducted by the use of a sample of 104 course and class
teachers of primary schools of the city of Nis (Serbia). The data was collected by scaling
and was processed by factorial analysis and t-test. Factorial analysis gave three factors
relating to the three teaching styles of primary school teachers, as follows: autocratic,
democratic and laissez-faire style. T-test shows that the teaching style of a course teacher is
mainly autocratic, while democratic and laissez-faire styles are more present in the
teaching of class teachers.
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INTRODUCTION

In modern primary school a teacher has the most responsible role in all the
phases of the teaching process: preparing, operative, verifying and the applying
one. Success of a teaching process depends mostly on the professional, scientific,
psychological, pedagogic, didactic and methodological qualities of the teacher’s
work. It also depends on his working, moral and, above all, human qualities of a
teacher, but also his experience. A primary school teacher has an integrative role.
He comprises a school ambience, curriculum, pupil’s manners, and his creative
way of teaching into a singular active unit. He also has some other roles and
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functions. That is why it is said that a primary school teacher is a creator, leader
and a direct participant of the teaching process.

Based on a number of classifications of the teaching styles of primary school
teachers, the most frequent teaching styles are as follows: a) autocratic and b)
democratic. A combined teaching style of primary school teachers is mentioned as
the third one. In the sources in England language (Walker, 2008; Quiamzade et.
al., 2009) a permissive teaching style is also mentioned. On the other hand, Evans
Carol and Waring Michael (2011:158) along authoritarian and democratic teaching
styles, also mentions manipulative and congruent teaching styles. In some foreign
sources there is a mention of laissez-faire teaching style, which has not been much
practiced in primary school teaching in the states of former Yugoslavia.

Each of these teaching styles has its characteristics, thus differing from each
other. According to Zivorad Milenovi¢ (2011:156), characteristics of the
authoritarian teaching style are as follows: a) outer motivation is based on a
sovereign authority, b) teachers readiness to punish and pupils receptivity c)
discipline as an educational aim d) physical punishment e) strict following of the
curriculum f) didactic materialism g) pupils obedience h) institutionalism based on
formal relations and 1) authoritarian personality of the teacher.

According to the same author, democratic teaching style is characterized by
a) an authoritarian motivation based on an example (model), b) complexity of a
teacher who allows for pupils competence, c¢) conscious discipline as an
educational aid, d) teacher as an exemplary model e) tuning, a dialogue on
teaching process contents, f) overcoming of the didactic materialism, g) achieving
complexity through the gaining of knowledge, skills and habits, h) democracy
based on informal relations and I) democratic personality of the teacher.

Therefore, dominant teaching styles in school theory and practice are
autocratic and democratic ones. They are, however, placed between the two
extremes each corresponding to a certain situation, circumstances and having good
and bad points (Dever & Karabenick, 2011; Siwelem et. al., 2012). Teachers also
use laissez -faire style of teaching in their work. It refers to the minimal
involvement of the teacher in the pupils’ learning styles, apart from suggesting the
pupils what literature and other teaching material should be used.

Laissez -faire style of teaching in primary schools is characteristic for a
minimal involvement of the teacher in his pupils' work. Under such circumstances
the teacher provides the pupils with information needed for their work (Shan,
2010; Solvie & Sungur, 2012). The teacher presents a connection between the
pupils and the outer world (Milenovi¢, 2012). Pupils have a high level of freedom;
choose methods and aids for achieving their aims without teacher’s involvement in
their work, when this style of teaching is used (Marojele & Muthukrishna, 2011;
Yu & Chen, 2012). Laissez-faire style is neither mentioned nor presented in
pedagogic-didactic theory and practice sufficiently. This style of work is
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characteristic for expert teams, which exactly know who should be doing what,
thus making the presence of the leader superfluous.

One of the problems recently occupying attentions of the expert publicity is a
teaching style, as a specific way of teacher behavior in the teaching process. The
features of the teaching styles are based on the two basic characteristics, such as
follows: 1) a prevailing social character and 2) a way of expressing interaction
dominance. There are numerous opinions concerning teaching styles. They are
different and often opposed to each other, at least in the scientific circles. But,
what about the teachers’ opinion about the issue, as they are the direct realizes of
the teaching process? What are their views and opinions of the particular styles?
What is the difference in the opinion between the course teachers and the class
teachers? The answers to these and some other questions will be looked for in this
research.

METHOD

The subject matter of this paper is research on teaching styles of primary
school teachers. The aim of this research is to determine dominant teaching style
of course teachers and class teachers in primary schools. The object of the research
is to find out whether there is a difference in teaching styles between the primary
school teachers, depending on their vocational type of teaching (course teacher and
class teacher).

General hypothesis is as follows: primary school teachers mainly use
autocratic and democratic teaching style, while laissez-faire style predominant in
expert teams in primary schools, is less used by the teachers. Specific hypothesis is
as follows: there is a statistically relevant difference in teaching styles of primary
schools teachers depending on their vocation (class teacher and course teacher).

Variables comprised by the research are dependent and independent ones.
An independent variable is a teacher position. The variable offers possibilities as
follows: a) class teacher and b) course teacher. Dependent variables are sub-scales
of SRNOS Scaler. The Scaler is divided into three sub-scales. Each corresponds to
one teaching style: autocratic, democratic and laissez-faire.

Population comprises all the course and class teachers of primary schools in
the sity of Nis (Serbia) in February to 2015, when the research was conducted. The
sample comprises 104 teachers. The structure of sample is as follows: 53, 85% of
course teachers and 46,15% class teachers. The sample is not intentional and is
representative. Comparative procedure is used, as well as descriptive method.
Technique used in the research is scaling while the instrument is Scaler -SRNOS.
The Scaler is of Likert type and is Sgraded one. It is divided into three sub-scales
corresponding to each of the primary school teachers teaching styles: autocratic,
democratic and laissez-faire style. Each sub-scale consists of seven statements.

The research was conducted in February 2015, in the sity of Nis (Serbia), in
primary schools. These primary schools are chosen because they have a sufficient
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number of teachers. The data obtained by factorial analysis by Varimax rotation
and t-test is shown in the tables.

RESULTS

Data collected by the survey were first subjected to principal component analysis
with Varimax rotation.

Table 1 — Factorial matrix and Cranach alpha values of the scaler

The Teaching Styles I II I o
Autocratic style 0,7960
In order to study pupils must be silent. 0,723

Teacher makes rules and decides upon consequences of 0,715
breaking the rules exclusively.

Results of work (checking) are more important than 0,710
how the pupils feel in the classrooms.

Teacher does not discuss class activities with pupils. 0,706
Pupils are not to interrupt the teacher. 0,704

If the pupil is not behaving himself, teacher punishes 0,703
him without further discussion.
Pupils have no justification for their behavior. 0,701

Democratic style 0,7910
Preparation of pupils for shared work is worthy of 0,790
effort.
It is very important for the teacher to have a feedback 0,754
from the pupil on any activity.
Teacher regularly tries to explain the reasons for his 0,732
decisions.
Pupils know they can interrupt the teacher when they 0,723
have an important questionnaire.
Teacher discusses homework with the pupils. 0,716
It is important for the teacher to motivate pupils for 0,709
work.
Teacher discusses a content and a learning style with 0,706
pupils.

Laissez-faire style 0,7158
Pupils can take their own decisions. 0,724
Whenever the pupil wants to go out of the classroom 0,722
the teacher allows it.
Teacher finds it more more important for pupils to feel 0,721
good in the classroom than to control them.
Teacher does not want to reprimand the pupil as it may 0,711
hurt his feelings.
Teacher can adapt his teaching according to the pupils' 0,708
mood.
Learning style and the use of teaching aids is best 0,706
chosen by the pupil himself.
Teacher does not think important whether the pupils 0,703
respect him or not.
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In table 1, the data is obtained by factorial analysis of the scaler of Varimax
rotation. After five iterations one factor per each teaching style was separated as
follows: autocratic, democratic and laissez-faire style. Such result confirms
reliability of scaler method in the framework of method of division into three
parts. Guttmann’s criteria is satisfied in this way. Factorial overload in all these
assertions is higher than 0, 70.

Calculation of Kronbach - alpha coefficient (autocratic — 0, 7960, democratic
-0, 7910 and laissez-faire style — 0, 7158), are satisfying for all the sub-scales,
although Kronbach-alpha coefficient is much lower in laissez-faire style sub-scale
than in the autocratic and democratic styles.

Table 2 — Correlating matrix

The Teaching Styles autocratic style  democratic style laissez-faire style
autocratic style 1
democratic style 1 -0,256 (correlation is
significant on the level 0,01)
laissez-faire style 1 0,042 (correlation is -0,213 (correlation is
significant on the level  significant on the level 0,01)
0,05)

Considerable correlations point to the fact that the teaching styles are related.
Thus, with the dominance of the laissez-faire teaching style, the domination of
democratic and autocratic teaching styles becomes weaker and a vice versa, while
with the dominance of democratic teaching styles autocratic teaching styles are
more dominant and a vice versa. (table 2).

Table 3 — Teaching styles and vocations of the teachers

The Teaching The Teaching N M s t-test P

Styles Profession

autocratic class teacher 48 17,25 4,331 3,980 0,000
course teacher 56 19,26 4,255

Democratic class teacher 48 27,65 3,341 2,654 0,000
course teacher 56 28,78 3,231

laissez-faire class teacher 48 24,18 3,927 3,789 0,000
course teacher 56 22,36 3,504

T-test showed that the teaching style of class teachers is namely autocratic,
while democratic and laissez -faire teaching styles are more present with class
teachers. (table 3).

CONCLUSION AND DISCUSSION

So far there have been no studies that determine factors individual styles of
primary school teachers. The exception is Ivana Vlahek and Lana Jurcec
conducted in Croatia in 2009. year. These results have confirmed results of some
previous researches. Results of this research are partially different from the results
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of the research conducted by Ivana Vlahek and Lana Jurcec (2009: 601-612),
which have also separated three factors of teaching styles of primary school
teachers, but have determined factorial overload higher than 0,40 (in this research
a factorial overload is higher than 0,70), while the dominant teaching style of the
teachers comprised by the research are democratic, followed by laissez-faire and
finally autocratic style (in this research the dominant teaching style of course
teaching is autocratic one, while the dominant teaching style of class teachers is
democratic and partially laissez-faire one.

By considering the problem of the research, it is determined that successful
realization of the teaching process depends on teaching style of the teachers. In
pedagogic-didactic theory and practice, autocratic and democratic teaching styles
are mostly present in primary school teaching. These two styles are placed
between the two extremes. Therefore presence of the other teaching styles of
primary school teachers such as: combined, permissive, manipulative, congruent
and laissez-faire style, the latter one is characteristic of expert teams, where it is
precisely defined who does what and when. By the empirical research both general
and specific hypothesis are confirmed. Results of the research show that the
dominant teaching styles of course teachers are autocratic, while the most frequent
teaching style of class teachers is democratic and partially laissez-faire style of
teaching.
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HACTABHHU CTHJIOBU HACTABHUKA OCHOBHE IIKOJIE

YV o6om pady cy npuxasanu pesyimamu ucmpaxcuearoa cmuia pada yuumesnd y
OCHOBHOJ wikonu. Ykazauo je 0a ce npu xeamupurxayuju cmuia pada yuumena noidasu
00 HAYUHA HA KOJU OH KOPUCMU AYMOopumem y Hacmasu. AHaiuzom meopuje u npaxce
8aCNUMArLA U 00pA306ARA Ce MOXCe 3aAKBYYUMU 0d CY Y HACMABU YeAd6HOM
JoMuHaHmHa 06a cmuaa pada: aymopumapHu u Oemokpamcku. Kao mpehu,
sacmynmwen je Laissez-faire cmun pada. On mehymum 3602 ceoje npemepane
JubeparHocmu, na U CMUXUJHOCIMU, HUje HAWAO WPy NPUMEHY Y WKOIU.

O cmuny paoa yuumema nocmoje Opojua cxeamarea. OHa ¢y paszmuvuma na u
cynpomcmasemena. Ceaku 00 Rux uma ceoja obenexcja. Kapaxmepucmuxe
aymopumapHoe cmuia pada yuumesna cy: @) Cnowbaulted MOMUBAYUja memenseHa Ha
HEeNPUKOCHOBEHOM AYMOPUMenmy yuumesnd, 6) GaNiCHOCM yuumesod U PeyenmugHOCm
VUEHUKA, 8) OUCYUNIUHA KAO YU/b BACNUMARA, 2) KAJICFABAIbe YYeHUKd, 0) Kpymo
yeadcaearbe NIAHA U Npoepama Hacmaee, ) OUOAKMUYKU MaAmepujaiuzam, e)
NOCIYWHOCH YHEHUKA NpemMa YHumemy, XHc) UHCMUMYYUOHANUZAM YWeMeneH Ha
GopmanHum 0OHOCUMA U 3) AYMOPUMAPHA TUYHOCT yyumesnd. JJeMOKpamcku cmui
paoa yuumesma Kapaxkmepuuie: @) CHObAUIFA MOMUBAYUJA TMeMebeHd HA NpUMepy
(y30py), 6) KomnuekcHocm yuumena Koja OONyuma KOMHEMEeHMHOCH YYeHUKd, 8)
CBECHA OUCYUNIUHA KAO CPeOCmeo 6ACNUMArbd, 2) AUYHU Hpumep yuumesnd, O)
ycaznawasare U oujanoe o caopxcajuma npoyeca yuera, ) npesasunasicerbe
OUOAKMUYKO2 MAMePUjanusma, e) noCmu3arbe KOMNIeKCHOCIU KpPO3 CIUYare 3Harvd,
BEUIMUHA U HABUKA, JHC) OeMOKPAMuUja 3dCHOBAHA HA HePOPMATHUM OOHOCUMA U 3)
0eMOKpAMCKa IUYHOCH yuumesnd. Youmugo je 0a ce aymopumapru u 0eMOKpamcKu
cmun pada yyumesma Hanase usmelly 0ee KpajHocmu,0a cexu 00208apa oopeheHoj
HACMAaeHoj cumyayuju, oopefeHum ycroeuma u 0a uma ceoje npeoHOCmu U
Hedocmamke.

Kao wimo je naseoeno, y sacnumarsy u oopasosarsy yuumesnu xopucme u Laissez-faire
cmun. On nodpasymesa Hwe2080 MUHUMATIHO YKbYHUBAE ) YYEHUKOBE AKMUBHOCTIU,
ocum y ynyhueary na numepamypy u Opyee HacmaeHe mamepujaie. Y 068aKeum
OKOIHOCMUMA, yyumesn obesbelyje yuenuyuma ungopmayuje Koje cy um nompedme 3a
yuere. Yuumen Oame npedcmasma 6e3y usmely yueHUKa U CRObAUIbES OKPYHCEILA.
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Ilpu osaxeéom cmuny pada yuumesod, yyemuyu umajy eucox cmenet cirobode. Onu
oupajy memooe u cpeocmea pada Kojuma he nocmuhu gicewene yumege be3 meularoa
yuumena y mwuxos pao.

Laissez-faire cmun ce mano cnomuree y HAyuHuM nyonuxayujama. Y 0060.6HOj mepu
Huje 3acmynmeHn y neoda2ouko-oudakmuukoj meopuju. Huje nodecan nu npu
UHOUBUOYATHUM akmueHocmuma yuenuxa. Osaj cmuil pada Kapaxmepucmuyau je 3d
eKcnepmcKke mumose Cmpyurbaxd, Kojuma ce doaadicerbe 00 peuierba npooaema 3aucma
Modxce npenycmumu y nomnynocmu. OHU MA4HO 3HAjY KO U WMo paou. 3amo um u
nomoh ca cmpane Huje Hu nompeobHa.

Y emnpujcxom odeny ucmpadsicusarba je ymepherno oa ¢y OOMUHAHMHU CMUIO8U PAOA
yuumesma y Hacmasu aymupomapuu (o = 0,796) u oemoxpamcxku (o = 0,791).
Ymepheno je u oa ce Laissez-faire cmun  paoa mano xopucmu (o = 0,716).
HUcmpascusarwem je ymepheno u oa cy nomeHymu cmuiosu paoa yyumesna mehycoono
noeezanu u ycrnoemenu. /lamwe je ymepheno 0a ca 0OMUHAYUJOM AYMOPUMApHo2 crmuid
paoa (kopenayuja = -0,256, p<0,01) yenasHom 0omMunupa u 0emMOKpamcKu cmui paoa
yuumesna (koperayuja = - 0,213, p<0,01) u obpuymo. Illopeherwem OomuHaHmuux
CMuno8a paoa yuumesna y HACmMasu (AymopumapHoe u 0emokpamckoe) ca Hedo80/bHO
kopuwthenum Laissez-faire cmuiom — pada je ymepheno Oa ca OomuHayujom
aymopumapuoz u 0eMokpamckoz cmuaa pada ciabu oomunayuja Laissez-faire cmuna
paoa (koperayuja = 0,042, p<0,05) u obprymo.

U3 npuxasanux pesyimama ucmpasicugarbd ce Moodice 3aKmyyumu oa je y muaahum
paspeouma y oCHOBHOJ WKOAU U 0a/be OOMUHAHMHY CIMUL Padd yuumesba aymopumapHu
cmun. Ilomom creou Laissez-faire cmun, na mexk onoa demoxkpamcku cmua pada. To cy
NOKA3anU U pe3yimamu Ucmpaxcusaroa dobujenu t-mecmom (aymopumapnu = 3,980,
Laissez-faire = 3,789 u demoxpamcku = 2,654). [lonazehu 00 u dame domunanmme
mpaouyuoHaniHe Hacmage OpeaHu3oeane npema  paspeoHo-npeoMemHo-4aco8HOM
cucmemy, Ouno je ouexkueano oa he ucmpadicusarvem oOumu ymehewo oda je
aymopumapHu cmul paoa ydumesna u 0amse 0OMUHAHMHY cmuil pada y Hacmasu. OHO
wmo je 3anumMmugo je OJdomunayuja Laissez-faire cmuna pada y 0O0HOCYy Ha
deMoKpamcKuy cmunl pada yuumesna. Ta oomunayuja je meljymum camo npusuoHa, 3amo
Wmo yuumesnu ¢ jeOHe cmpane Hemajy 0080/6HO 3HALA O 080M CHULY paoa, a ¢ opyee,
OHU Me208e 00auKe Yy 0OpeheHUM HACASHUM CUMyayujama nosees3yjy ca 00auKama
0eMOKpamcKoe cmuia paod, na cy wuUxose npoyeHe pasymmiee U Uz 0802 pasiozd.
Hanawrmoj nacmasu ce ynyhyjy opojue samepre. Hajuewhe nomurane cy: a) oa je
He0080bHO euracha, 6) oa ne 00208apa nompebama Opyuimea u 8) 0a He 00208apa
nompebama yuyenuxa. Ilorazehiu 00 moea, nompebHo je y Hacmasu medcuwime cd
yuumesna cée guwe npenocumu na yuenuxe. Cee mo ykasyje na nompeby opyeauujee
paoa yuumesma y Hacmasu. C mum y 6e3u ce u ucmuie nompeba 0epuHUCArA He20802
nooicewtoe cmuna pada. To nocebno 0oduja Ha 3HaAYAjy y OAHAWIFLUM YCIOBUMA KAOA je
UHKTY3UBHA HACMABA YBeOeHa y C8a 00emerbd pedo8HUX wiKoad. Y npucmyny npobiemy
0602 CNPOBEOEHO2 UCMPAJICUBARA Ce UCUYe NPUNAc00/bUSU CIMUL paoad yuyumesnd Kao
Fbe208 NOICE/LHU CIUTL PAOdL.

Y mepmunonowixoj ocnosu 0602 cmuna pada nHanase ce y jeOUHCMBEEHO] YeauHy yuumess
U Pme2060 NOHAWAFe Y Hacmasu (cmuil paoa) xoje je npunazodmueo. To 3nauu oa
yuumesn y OGHAWILO] HACMABU HeMa CIU paodd Koju ce 00IUK)je He208UM NOHAUAIbeM
y Hacmasu Koje je npedsuhero, KAO wmo je mo Cayuaj KoO aymopumamueHoz,
Odemokpamckoe u Laissez-faire cmuia pada. Yuumen y Oanawirmoj Hacmasu
npunazohaea c8oj cmun 3axmesuma Hacmaege u nompebama yuenuka y 3a6UCHOCMU 00
KOHKpemHe Hacmaene cumyayuje y nacmasu. Ilpunazoomusu cmun paoa yuumena umd
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00NIUKe C8UX CMUNOBA U NOCeOHe 00auUKe Koje CV YCNI06/bEHEe 3aXMmesuma OaHAULbe
Hacmase u nompedama y4enuxa.

Yuumesma npunacoomusoe cmuna nonawara y 0aHaAub0j HAcmasu 00IuKyjy opojue
Kapakmepucmuke no Kojuma ce paziukyje o0 ocmanux yuumesnda. [lpu ogaxeom cmuny
paoa, énacm Huje KOHYEHMpUCaHa UCKbYyugo y pykama yuumesnd. On je eooumesn
Hacmase, anu ce o ceemy 00208apa ca yyenuyuma. Ho 6e3 ob3upa na mo, xonaune
00lyKe O C8UM OUMHUM RUMAarUMa OOHOCU Yuumesn. Jla 6u 6uo ycnewan y mome,
nompebro je da 6yde oOMepeH Kako Ou )y ceaxoj HACMABHOj cumyayuju uzaopao
Hajbowe mocyhe pewerse. Ilpu npunazodmsueom cmuny pada yuumesod, KOMYHUKayuja
ce 008uja y CUM CMEPOBUMA, KAKO usmelhy yuumena u YUeHuxd, maxo u usmehy
yueHuxa. Yuumesmn npunazoomsusoe cmuna oame obezbehyje ooeosapajyhy nedazowxy u
COYUJaNHO-eMOYUOHATHY KAUMY, Koja mpeba dosecmu 00 onyuimene ammocpepe y
odemewy. Ha maj nawun cmeapajy ce yciosu 3a cio000Hy KOMyHuKayujy mehy ceum
VUeCHUYUMA Y HACMABU, WMo OONPUHOCU FeHOj 6ehof epuracHocmu.



